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Abstract

According to Clough (2002, p.8) “narrative is useful only to the extent that it opens up (to its audience) a deeper view of life in familiar contexts: it can make the familiar strange, and the strange familiar”, and this potential to deepen the view of life is one of the characteristics that makes narrative a unique means of making sense of lived life. In this vein, this paper consists of a reflective narrative account of my experience as a research student on the field of inclusive education focused on learning difficulties. The first part of the paper explores the significance of learning difficulties in my personal journey and in my research trajectory and its impact on my choices. In addition I explain the basis of the main question that trigged my curiosity in understanding the effects of inclusive education in the learners’ perceptions of themselves and the others, which was ‘how inclusion could benefit the non-disabled (so-called normal) peers’. In the second part of the paper I discuss how this concern still underpins my research aims and questions, and how it affects my methodological choice of life story and narrative inquiry with a focus in the language in use, particularly the use of metaphors.  

If Clough is right when he states that “narrative can make the familiar strange, and the strange familiar” (2002, p.8), then I might start by introducing myself as a stranger who is in a journey through new understandings about children's and young people's experiences and perceptions of what we currently call ‘inclusive education’ based on their own narratives.
From the very of my research I have used metaphors to express my thoughts, narrate my experiences and to voice my concerns. Metaphor has been a constant thing in my life, therefore, I appreciate what Lakoff and Johnson (2003, p.3) advocate when they say that “metaphor is pervasive in everyday life not just in language but thought and action. Our ordinary conceptual system, in terms of which we both think and act, is fundamentally metaphorical in nature”. For this reason, metaphor is in the heart of my approach to methodology. Bearing that in mind, this study aims to understand learners’ perspectives of their experiences and of themselves in relation to others, and also of others in relation to these perspectives throughout language in use, namely through the metaphorical imagery repertoire learners are presently constructing during their educational journey. In this sense, my approach to methodology became a sort of piece of artwork that I intend to produce. It would be an exploratory art work. Therefore, I started my search for the appropriate method to achieve this ambition. 
Although my search for a method of inquiry was open, I was convinced that I had to find out something that could enable me to capture the experiences lived by those learners whose stories I aimed to listen to. My own personal experience with autobiography had given  me a sense that whatever method of inquiry  applied life stories would emerge so I wanted to be ready for that. The response I found was a powerful statement which guided my search, that was where Clandinin and Connelly (2000, Prologue, p. xxvi) quoting themselves in Denzin and Lincoln (1994) state that “people live stories, and in the telling of these stories, reaffirm them, modify them, and create new ones. Stories lived and told educate the self and others, including the young and those such as researchers who are new to their communities”. That was a fundamental reading in this process and led me to other necessary texts, such as Dewey (1938), Van Maanen (1988), Bruner (1990), Denzin (1997). After those readings I found in Riessman (1993) and in Atkinson (1998) a relevant range of guidelines for narrative research. That is how I had begun.
Bearing in mind the diversity  of the abilities  the study is intended to convey, the term ‘stories’ here might mean a less linear idea of narrative, embracing a wider perception of the means that will support the participants storytelling (pictures, personal objects, mediators, drawings and so on). The stories may come in fragments, loose words, or structured narratives. Whatever the form, the inquiry is focused on the ways learners represent themselves, others, their difficulties and sense of belonging. Therefore, that is why I am doing this in this way. 
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