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Methodological Issues and Intersectionality in Gender Studies 

Introduction

Methodological issues in researching gender equality relate both to the technical aspects of research design and also to the underpinning value base and political choices. What we are to do as researchers relates not only to how we view the world and the production of knowledge, but also to our values and what we wish to achieve. Feminist perspectives have taken as axiomatic the goal to improve the life chances and experience of women, relative to men. While many might agree with this general goal, how it is interpreted and how operationalised through research remains contested. This paper gives particular attention to research on women and leadership in education. It grapples both with issues of methodology – ‘a coherent set of ideas about the philosophy, methods, and data that underlie the research process and the production of knowledge’ (McCall, 2005: 1774) –and the relationship of methodology to purpose – what the research is intended to achieve. It considers which women, or even whether women at all should be a category for the focus of research. It explores the methodological and political issues of studies focused on equal representation, suggesting that to some extent intersectionality perspectives have destabilised representation-focused research. It considers the methodological challenges of adopting an intersectionality framework for research and uses data from two studies in the UK and South Africa to illustrate  some of the issues that arise. 
Representation studies
Some feminist writers cast representation studies as an early phase of feminist work ‘documenting the absence of women’ (Shakeshaft, 1999: 522). McCall (2005) argues that most feminists now see such an approach as discredited in that it essentialises women and ignores the great differences in the experience of women as mediated by personal, social and geographic characteristics. While this may be the perspective of some feminists, by contrast many organisations and nations still focus largely on parity of representation as the primary goal and as the framework for gender research, in part as a legacy of European equality legislation that has been extensively replicated in national laws worldwide since the 1960s (Maxwell et al., 2001). 
Representation is conceived in educational leadership as a mathematical relationship between a population of women school leaders and a comparator population. There are numerous related methodological and substantive issues, including the choice of comparator population, the homogenisation of women and problems in the interpretation of what is deemed to indicate progress (Lumby, 2011). While many governments collect data on men and women teachers, data on the numbers of men and women in senior posts are often not available. Where they are available, their reliability is sometimes questionable. For example, data on male and female principals in England are not available at time of writing within published national schools statistics. The database for all schools can be interrogated, but the reliability of analysis to identify which principals are male or female is uncertain. 
Lumby (2011) analysed 2009 data for England. In relation to the school sector most heavily dominated by female teachers, that is nursery and primary schools for children up to age 11 years, 63 per cent of principals were female. Setting aside any questions on the reliability of the data, this calculation serves as an illustration of the issues that  may emerge in extracting meaning from the data and identifying potential action in response. What is the comparator population to assess whether women are equally or fairly represented? If the comparator population is all teaching staff within this sector of education, given that 84 per cent were women, the conclusion may be that women were under-represented as principals in 2009. If the comparator population is the proportion of women in the general population (51 per cent) (Office for National Statistics, 2011), women are over-represented. Women are widely presumed to be the ‘natural’ carers of young children, leading to limiting and stereotypical role limitations for both women and men. The equal representation of men as principals in nursery and primary education in comparison with their presence in the general population might therefore be deemed to be helpful in breaking down such stereotypes and so a move forward for the equality of women. Many would disagree with this interpretation, preferring to see the goal as women having an equal chance to progress to senior positions, irrespective of the gendering of the context. The illustration highlights the far from straightforward nature of using representation studies; for example, selecting a comparator population presents technical issues, and deciding what might be the goal presents social justice issues.
Representation studies routinely claim to evidence an under-representation of women and, far from providing suggestions for policy and practice development, may act as a displacement activity for addressing factors which sustain inequality (Skrla et al., 2004). It is argued that counting focuses the mind on the situation exposed by the results. Alternatively, it may simply provide a vehicle for camouflaging a lack of effective change in relation to gender equality. The multiple challenges of implementing and using studies focused on the putative parity of numbers of men and women have led to an epistemological ‘crisis of representation’ (McCall, 2005: 1779), with not only doubts that representation studies are serving a useful purpose but also fears that they may be actively holding back progress on equality. 
Intersectionality approaches to gender research
Intersectionality appears to offer a response to the crisis. The theoretical framework emerged from a critique of gender studies that focused on women as an undifferentiated group. While the concept has only relatively recently been explicitly named and discussed (Crenshaw, 1989), intersectionality approaches are arguably implicitly embedded in work from as far back as the beginning of the twentieth century when Du Bois (1903/1968) protested that race and class, as well as gender, must be considered to grasp inequality. To understand the experience of women and, more especially, how others view and respond to them, Shields (2008) suggests that more than gender must be considered:
Intersectionality first and foremost reflects the reality of lives. The facts of our lives reveal that there is no single identity category that satisfactorily describes how we respond to our social environment or are responded to by others.
(p. 304)
Methods for operationalising the theory in research are, as yet, in their infancy. Nevertheless, the approach has challenged the act of categorising people by gender and the use made of the categories. While the biological division of people into male or female may be vital in some areas, for example epidemiological studies, the widespread unthinking use of gender categories is challenged, particularly in sociological research if insufficient attention is given to the consequences of categorising. McCall (2005) suggests three categories of orientation to categorisation:

· anticategorical complexity – which insists that categorising the complexity of people is inevitably reductive and simplistic and in itself causes harm

· intercategorical complexity – which accepts that it may be necessary to utilise existing multiple and changing categories of individuals to explore the flows of inequality 
· intracategorical complexity – which accepts categorisation but focuses on the experience of those who cross boundaries of categories.
McCall does not suggest that all gender studies can be aligned with these three approaches, but her analysis gives impetus to the trend to reject an unconsidered use of the category of ‘women’ without careful consideration of how its use may dismantle or strengthen the injustice experienced by many. 
While the theory and its rationale may be clear, how it may be operationalised and how we understand and respond to the experience of those who have multiple stigmatised characteristics remains opaque. It is not possible to employ a simple additive method, using in combination data on two or more characteristics. For example, it is not feasible to collect data on discrimination in relation to gender and in relation to class and add them together to achieve a meaningful understanding of the inequality experienced by working class women (Warner, 2008). The challenge remains of how we might analyse the way in which two or more characteristics in synthesis influence the self-identity and the assumptions and response of others in a fluid and changing process. To use Bauman’s (2004: 12) word, how do we analyse the impact of ‘liquid’ identity when the latter is in part self-created, in part imposed, constantly changing and fundamentally significant in terms of the life chances open to any individual?
Individuals’ characteristics, including gender, do not function discretely to create advantage or disadvantage. Neither may the bundle of characteristics that comprises each individual be studied additively by simply investigating each characteristic separately and adding together the results. A leap in methodological capacity is needed. Consequently, the challenge is to investigate adequately and understand the effects of gender as moderated not only by individuals’ other characteristics, but also as mediated by the context within which they function.
Operationalising research
As discussed above, the use of categories at all, including that of ‘women’, is rejected by some as inherently strengthening the use of language by the dominant to miniaturise and control the dominated (Sen, 2006). However, this paper accepts that mindfully ‘using categories strategically for political purposes’ (McCall, 2005: 1777) may be an appropriate means of attacking inequality. A focus on women educational leaders whilst paying sufficient attention to the complex and individual nature of the experience of each is suggested to be justified. The methodological implications are to reject inappropriate quantitative arithmetic which divides individuals between matrices of variable characteristics with an ever-increasing number of cells (Warner, 2008), and to accept the necessity to search for new methods to interpret rich data. Narrative and ethnographic approaches may offer data that are rich enough to pursue analysis of how particular characteristics and contexts moderate self-perception and the response of others; interpretation becomes not the mathematics of social justice, but listening to the dissonant music of inequality. 
Such a strategy is open to multiple challenges. Technically, analytic methods are needed so that the music of many individuals does not dissolve into a meaningless cacophony. Others may challenge the music itself, querying the validity of the voice of women. Some argue that such is the socialisation of women in all societies that their voice is distorted by their acceptance or rejection of the discriminatory systems to which they are subject. As such, their values and beliefs are a product of an unequal society and therefore lack the validity to comment on the society which shaped them. Alcoff (1988: 416) suggests that it may be impossible to discern cause and effect in the voice of women, given the complexity of the forces to which the women are subject and the degree to which their voice is shaped ‘in some sense by macro forces including social discourses and social practices’. She goes further to point out that post-structuralist approaches would ‘deny not only the efficacy but also the ontological autonomy and even the existence of intentionality’. None of us may be able to discern why we act and how we might change the trajectory of the effect of action. Mahmood (2001) and Bajunid (1996) argue that listening to women is problematic for different reasons. These are not because women’s voice is tainted by socialisation, but because the feminist project and, with it, the analysis of women’s voice, is so constrained by ‘Greco-Roman, Christian, Western intellectual traditions’ (Bajunid, 1996: 63) that accepting what women say – which may run counter to feminist thinking – is virtually impossible. Responding to women’s narratives, feminists cannot step outside their own culture to judge whether women’s acceptance of what some would deem disadvantage is because of the respondent’s socialisation or because of the socialisation into feminism of the researcher.
As a consequence of the issues outlined in this section, reporting on gender matters becomes a project of such complexity and length that in research reports which attempt to include a large number of women, complexity may confound meaning.
Exemplar study
To illustrate the methodological challenges, selected data from a research project are considered. The project focused on women school principals in the Gauteng and North West provinces of South Africa and two main methods of data collection were used; a survey by questionnaire to all female principals, and interviews with a sample of 54 female principals. The data here are selected from the interviews that explored women’s perceptions of their route to leadership, their experience of leading and the impact, if any, of their gender and other characteristics. The transcripts provide very rich data concerning both details of context and accounts of experience. As a vehicle to explore the methodological issues of analysis and to consider what policy and practice changes might increase equality, the data relating to two women are considered. 
Case one – Lerato
Lerato (a pseudonym) is a Setswana-speaking principal of a high school in South Africa established to service the children of miners. The enrolment is approximately 1300 children who travel to school from villages and townships from sometimes as far as 60 kilometres. She is the first female principal and the first black principal of the school, has been in post 14 years and is aged just under 60 years. Her words can potentially be analysed in many ways. They provide a narrative of her route to the leadership post. They provide a record of her conscious perceptions of the difficulties and discrimination she has met and how she has responded. They provide evidence of her approach to leadership and of the impact on her leadership of attitudes to her as a woman, as a member of a particular ethnic group, as an older woman and as a member of a particular religion. The words may also provide evidence of how she is unconsciously influenced by and responds to the pressures of stereotypes and cultural norms.
Attaining a principalship was never her goal. Lerato was teaching at the school, became a head of department and then a deputy principal and, when the principal left suddenly, was made acting principal. She was successful in this role for a year and was then encouraged to apply for the principal post by a local district administrator. This appears to indicate that, as a woman, Lerato faced no barriers to becoming a leader. In fact, her success is built on very many years’ experience and on circumstance. Without the sudden departure of the principal she may not have achieved a leadership role:
Sometimes it’s in you to fear positions, thinking that maybe you won’t be in a position to manage. That was my feeling… this school was led by white people all along. So I thought maybe to be in their boots, it’s going to be very difficult for me. Only to realise that by acting for that year, I became successful. It’s then that I learnt that there’s a leader in me. 
Equally, the absence of white teaching staff may have opened up opportunity. Following the establishment of democratic elections and a new constitution in 1994, Lerato believed that the removal of the financial allowance for white staff to teach in black schools had led to many white staff leaving the school. The establishment of race equality led to structural changes and a different profile of staffing, and this opened the door some years later for Lerato to be appointed as principal. Lerato saw her gender as irrelevant to her appointment as her appointment panel had been positive about her achievements as acting principal. However, she herself had internalised stereotypical expectations of leadership:
I have never imagined myself being a principal, because you know when, when we grew up we knew that leaders are men. All the time, we knew. Even when, when we were teaching, always the principal was a, especially in a High School, was a man.
As a woman and as a black person, Lerato had no expectation of becoming a principal. Circumstance having in part impelled her to become one, she believed her gender was an advantage. She believed that black learners considered her to be a mother and felt more able to confide problems to her and ask for help. On one level this appears to be a collusion of principal and learners to confine the woman into a stereotypically female mode of leadership functioning. Her age (with four adult children) and gender matches her to an accepted female role, that of mother. This appears acceptable, while the role of principal may not be generally accepted in her local community as being appropriate for a female. However, the understanding of the mother role is shaped strongly by the specific context:
These black learners, the person who looks after them at home, basically is their mothers, because the fathers are always maybe at the mines.
‘Mother’ in this context implies parent, mother and father, the last in practice being an unfamiliar presence to the children. African parenting practices assume also that all blood relations may be in loco parentis (Hollway, 2001). The mother role ascribed and adopted by principals may therefore be in some sense literal rather than only metaphorical. Additionally, the extreme poverty of many pupils creates an imperative for the school to provide food and clothing before any learning can take place. Caring can therefore be seen as an educational need. Lerato’s response to provide, in her view, maternal practical and psychological support can be seen as rooted in a professional education role; as in a stereotypically female role; as an androgynous parenting role relevant to a South Africa where fathers are absent for economic reasons or through HIV; or as the role adopted as part of African parenting practice.
In the full dataset of 54 interviews, the belief that women cannot discipline learners, especially boys, is perceived by the female principals as widespread. Lerato believed her greatest achievement to be discipline. She speaks of her disapproval of behaviour tolerated in other schools, such as girls wearing short skirts and pupils kissing. Her emphasis on and approach to discipline may be influenced not only by a determination to confound discriminatory assumptions about women’s limitations as disciplinarians, but also by her strict religious code that valorises modest behaviour. 
This brief exploration has exposed something of the interplay of structure, context, circumstance, multiple characteristics and individual choice in Lerato’s experience of becoming and enacting a leadership role. To focus on her gender alone would detach her experience from the context and other personal characteristics and would miss large elements of the opportunities and limitations she has experienced in her professional life.

Case two - Tabo
Tabo (a pseudonym) is from Botswana and the principal of a rural school in South Africa. 
She entered education by default, being unable to finance the route into her preferred profession of nursing. Having worked for several years as a poorly paid shop assistant, she entered teacher training college as the only financially viable option. She recounts the influence on her career of a number of characteristics, including her gender, marital status, age and language. She is very positive about the advantages of age: ‘I can just run around and like doing this. I’m not afraid to explore. That’s the advantage of my age. I am young, I can grab every opportunity.’ Her energy and vitality which she attributes to her age (she is under 50) appears to her to mitigate some of the more negative responses that she had experienced in relation to other characteristics. For example, she believes her youth was a deciding factor in her selection for sponsorship to study part-time for a degree. The disadvantage of her economic status was thereby partially overcome by the impact of her youth. Her first language being English placed her in a particular relationship to the local community: ‘You see that it’s like you’re offending them, when you use too much of this. If you used English, not all of them would understand you.’ Her religion supports her, but also causes tension when the provincial administration demands a hard line with staff and learners: ‘You cannot just sing hallelujah, hallelujah, when the children are roaming outside the school yard. So that’s where you have to divorce yourself from your (religion).’

She does not believe her gender influences the local administration’s or school staff’s attitude to her, but in other ways it has a strong impact. Parents cast her in the mother role:

They will extend you a role as the principal, to them it’s the mother, they will, they, they will know that you understand as the mother, before you understand as the principal. You’ll assume your role as the mother sometimes before you assume your role as the principal.’

Her gendered role submerges her professional role. She has chosen to remain unmarried to retain freedom: 
because I don’t have to ask permission you know when I’ve got to go to this workshop, when I’ve got to do this. I don’t have anyone to account to. So when I, if somebody can say there’s a scholarship, just go and develop yourself. I’ll definitely go. Without saying no, let me go and ask the husband and find how I am going to inconvenience him, no.

She has brought up one child of her own and now cares for her sister’s two young children. Despite her energy, ‘it becomes exhausting. Sometimes you know it’s, you are just so tired’.
Analysing the experience of Lerato and Tabo is challenging. In a representation study their presence and success as principals of schools in challenging circumstances would be seen as positive. In Tabo’s case, however, it is not her chosen profession and, although she has adapted, from her perspective her role is the negative result of poverty, not of widening opportunities for women in leading schools. Characteristics of being black in one case, and young in another, which might be expected to attract negative responses, here are perceived as carrying positive implications offsetting some of the disadvantages of being female. Is analysis to accept the interpretation of the respondents themselves, or should we ‘trouble the self-evidence of the meaning made by a knowing subject through the right use of reason’ (St Pierre, 1997: 297)? The respondents’ voices may reflect socialised assumptions, for example in the positive attributes they attach to their enforced role of principal as mother. Does the researcher accept at face value their self-assessment of being largely successful and fulfilled in their professional role, or does she introduce a dialectic tension with a different interpretation of women impelled by circumstance or poverty into teaching and then leadership, struggling to lead impoverished schools, constrained by community perceptions of an appropriate role for women and, in one case, exhausted by coping with childcare responsibilities?
St Pierre (1997) suggests that resolution is not possible and that:

The desire to understand what is ‘really going on’ must be sacrificed, and the researcher must learn not to balk at the task of working bewilderment for all it’s worth. Conventional research is scripted by an epistemological and ontological melodrama that assumes that we can know the real - the real truth. (p. 281).

These two exemplar cases make it clear that simplistic gender representation studies driven by a policy goal of parity would miss the complex interplay of poverty, gender, ethnicity and the context and how they intersect to advantage or to disadvantage women and to expand or limit their opportunities for development and leadership. Equally apparent, given that only two of 54 such cases have been presented, is the complexity of the analytical task using the different approach of intersectionality.
Researching gender

The issues raised by this dataset of 54 interviews relate to the volume and complexity of the data, even though the sample is from two provinces only. How can the data be ordered, relating multiple characteristics and contextual factors for each individual and across the whole dataset? There is also the issue of values and how to judge what emerges in relation to social justice. To return to the starting point of this paper, the challenges are both methodological and political. 

The ontological framework is the foundation for extracting meaning from the data. A primary question is whether we listen to what women have to say. There is a longstanding belief that women may be incapable of objectively evaluating their lives. Nussbaum (2003: 34) claims that women display ‘preferences that have adjusted to their second-class status’. To discount women’s views on their own lives seems unwarranted; to accept their views unquestioningly, naïve. Equally, researchers may be socialised and consequently their commentary will reflect predilections in favour of or against particular choices or beliefs. A morass of relativism threatens to confound the researcher in how to formulate goals for equality for women; in methodological terms, on what outcomes are we seeking to analyse the impact of variables? Having discounted parity of representation as simplistic and misleading, and mistrusting women’s self-stated goals, how would equality be recognised? Some decision on desired outcomes is necessary to provide the basis of a conceptual map to guide research. No easy resolution is possible. Analysis may embrace ambivalence, both accepting the witness testimony of women and critically interrogating it. ‘We need to scrutinise our motivations for valuing specific lifestyles, and not simply value a certain life without reflecting upon it. (Robeyns, 2003: 63). Robeyns’ strictures apply equally to respondents and to those who analyse their accounts.
Identifying the political goals is therefore problematic. The dilemma appears to be that the more specific the suggested framework in terms of values and rights, the greater its utility, but only in those contexts which share its ideological basis (Robeyns, 2003).The more general the framework, the more widespread may be its relevance, but at the expense of its practical utility in offering guidance for action. Sen’s (1984) capabilities approach falls into the latter category and offers a general framework that is not tightly tied to a particular ideology in the same way as, for example, Nussbaum’s (1999) more specific list of central human capabilities. Sen’s concern is for people to have opportunities to thrive and tools to make use of the opportunities. Qualitative data in relation to women’s lives might therefore be analysed from the perspective of the opportunities and limitations that impact on women in a particular role, in this case as aspirants to and holders of an educational leadership role, and this might form one part of an analytical matrix.
However, having achieved the role, the leadership and wider life of many of the women principals were shaped by the response from others to their perceived difference to norms; of masculinity, whiteness, the dominant local religion or language, or the expected age of leaders, amongst others. Stone and Colella (1996) use social cognition theory to model an understanding of the complex response to people with disabilities, where the nature of the disability and other individual and context factors intersect to increase or undermine negative stereotypes. A similar process might be utilised to analyse this dataset, using gender as the base characteristic. The analysis might seek to identify critical incidents when a second or further characteristic relegates gender to the background in terms of the affective response or assessment of leadership competence by another, or foregrounds the salience of the characteristic. A further strand of analysis would identify the negative attributes associated with gender and under which conditions they are intensified or diminished by the presence of another/other characteristics. 
The analytical strategy is suggested to be multiple, based on a capabilities notion of justice: ‘If we ask what people are actually able to do and to be, we come much closer to understanding the barriers societies have erected against full justice for women’ (Nussbaum, 2003: 33). A capabilities framework has the utility to analyse the mediating impact of the community context on gender. Critical incident analysis can be used to identify the moderating impact of the intersection of a range of characteristics with gender. The goal is to produce an overarching model similar to that of Stone and Colella’s (1996) in order to map the terrain of how responses to women in all their subtlety open or limit their lives. Policy makers might use the result to adjust the mediating factors that create structural barriers. Education might address the moderating stereotypes that shape how a woman is perceived, including by herself. 
Some have argued that intersectionality is ‘the most important contribution of feminist theory to our present understanding of gender’ (Shields, 2008: 301) but, simultaneously, that ‘it provides no usable methods for research’ (Warner, 2008: 455). This paper presents some initial ideas on how to move forward from representation studies. There is much work to be done, both on this paper’s suggested approach to the analysis of interview data and on the evaluation of other potential methods to generate data, such as concept mapping, that might have relevance to how intersected characteristics function (Jackson & Trochim, 2002). The challenges are great, but not insuperable.
References

Alcoff, L. 1988. “Cultural feminism versus post-structuralism: The identity crisis in feminist theory”. In: Signs, 13 (3), 405–436.
Bauman, Z. 2004. Identity, Cambridge: Polity.

Bajunid, I.A. 1996. “Preliminary Explorations of Indigenous Perspectives of Educational Management”. In: Journal of Educational Administration, 34(5), 50–73.
Du Bois, W.E.B. 1903/1968. The Souls of Black Folk. New York: Johnson Reprint Company. 

Crenshaw, K. 1989. “Demarginalizing the Intersection of Race and Sex: A black feminist critique of antidiscrimination doctrine, feminist theory, and antiracist politics”. In: University of Chicago Legal Forum, (1989), 139–167.
Hollway, W. 2001. “From Motherhood to Maternal Subjectivity”. In: International Journal of Critical Psychology, 2, 13–38.
Jackson, K. M., & Trochim, W.M.K. 2002. “Concept Mapping as an Alternative

Approach for the Analysis of Open-Ended Survey Responses”. In: Organizational Research Methods, 5(4), 307–336.
Lumby, J. 2011. “Gender Representation and Social Justice: Ideology, methodology and smoke-screens”. In: Gender and Education. DOI:10.1080/09540253.2011.562865

Accessed online: http://dx.doi.org/10.1080/09540253.2011.562865
Mahmood, S. 2001. “Feminist Theory, Embodiment, and the Docile Agent: Some reflections on the Egyptian Islamic revival”. In: Cultural Anthropology, 16(2), 202–236.

Maxwell, G.A., Blair, S., & McDougall, M. 2001. “Edging Towards Managing Diversity In Practice”. In: Employee Relations, 23(5), 468-482.
McCall, L. 2005. “The Complexity of Intersectionality”. In: Signs: Journal of Women in Culture and Society, 30(3), 1771–1800.
Nussbaum, M.C. 1999. Women and Human Development: The Capabilities Approach, Cambridge: Cambridge University.

Nussbaum, M.C. 2003. “Capabilities as Fundamental Entitlements: Sen and social justice”. In: Feminist Economics, 9(2–3), 33–59.
Office for National Statistics 2011. Census 2001. Office for National Statistics. Accessed online 23.8.11 http://www.statistics.gov.uk/census2001/demographic_uk.asp

Robeyns, I. 2003. “Sen’s Capability Approach and Gender Inequality: Selecting relevant capabilities”. In: Feminist Economics, 9(2–3), 61–92.
Sen. A. 1984. Resources, Values and Development. Cambridge MA: Harvard University Press.

Sen, A. 2006. Identity and Violence: The Illusion of Destiny. London: Allan Lane.
Shakeshaft, C. 1999. “The struggle to create of more gender-inclusive profession”. In: J. Murphy & K.L.Louis (Eds.), Handbook of Research on Educational Administration (2nd edn). San Francisco: Jossey-Bass. 

Shields, S.A. 2008. “Gender: An intersectionality perspective”. In: Sex Roles, 59, 301–311.
Skrla, L., Scheurich, J., Garcia, J., & Nolly, G. 2004. “Equity audits: A practical leadership tool for developing equitable and excellent schools”. In: Educational Administration Quarterly, 40(1), 133–161.
St Pierre, E.A. 1997. “Guest Editorial: An introduction to figurations – a poststructural practice of inquiry”. In: International Journal of Qualitative Studies in Education, 10(3), 279–284.
Stone, D., & Colella, A. 1996. “A Model of Factors Affecting the Treatment of Disabled Individuals in Organizations”. In: Academy of Management Review, 12(2), 352-401.

Warner, L.R. 2008. “A Best Practices Guide to Intersectional Approaches in Psychological Research”. In: Sex Roles 59: 454–463.
PAGE  
1

