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questions as openly and honestly as possible. However, upon reflecting on the research
design, I recognise that the questioning style and life path activity may have, on occasion,
led to the use of closed questions which could have influenced or restricted participant’s
responses. In particular, opportunities to expand on participant’s presenting narratives may
have been constrained due to the need to document details accurately on the life path

drawing.

This research drew upon an interactionist perspective and was influenced by the
value I place upon this. I also recognise my interest in the topic and knowledge from

studying as a Trainee EP may have influenced my interpretation and coding of the data.

Implications for practice

The core aim of this study was to explore future perceptions of CIP and research
suggests those with greater perceptions of the future achieve better outcomes. Therefore,
adults and EPs working with CIP should make time for thinking about aspirations, hopes,
dreams and goals in relation to their short-term and longer-term future. The results from
this study highlight the importance of seeking the voice of CIP, as they are a heterogenous
group and they themselves are likely to be able to explain what they think helps them and
what they need more or less of. This research has demonstrated CIP have the ability to
cope with adversity, and has revealed some of the resilience factors they may possess. It is,
however, also important for practitioners to consider some CIP may have mixed emotions
about their parent being imprisoned. For example, some may consider it to be a relief or
feel a sense of guilt that they are relieved and therefore may require a different approach to

support depending on the individual’s experience.

As CIP are able to show insight into their situation and protective factors, the
researcher would argue it is the responsibility of the adults supporting them to ensure the
plan of support for each child is co-constructed and adopts a strengths-based approach.
This joint understanding can help to inform a suitable type of intervention based on the
CIPs’ individual needs. For example, some may appreciate talking directly about the
situation, some may need the outlet of physical exercise, whilst others may prefer a shared
activity until they are ready to disclose. However, the caveat to any successful support
would be to ensure a nurturing and caring relationships exists between the adult and CIP,

so they feel they can trust the adult with their private and sensitive information.
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The perception of CIP as “forgotten victims” suggests school leadership and policy
could take the lead in improving identification and support, perhaps in a similar way to the
designated teacher role for children who are in care. The charity organisation, Barnardo’s
Children Affected by Parental Imprisonment (CAPI) Engagement Service, has already
introduced a system in several local authorities in England. Schools are offered to sign up
to a Charter and, in return, nominate a school adult to become ‘Champion’ for CIP and
receive benefits such as training and advice. EPs may be able to offer further support to
this training by offering evidence-informed psychological perspectives to each stage of the
offender journey (see Appendix E), or use service level agreements with the school to
provide problem-solving or supervision sessions with the supporting adult/s. EPs could
also offer support to schools in fostering an environment and creating a policy to reach
isolated parents of CIP, who may feel anxious about disclosing their situation to school.
However, whilst school-level approaches are important, the researcher would also agree
with the call by researchers for a designated government minister who would oversee the
support of CIP at national level. By ensuring appropriate data in relation to dependents is
captured at time of sentencing, authorities and professionals would be able to provide more

of a preventative role in supporting families throughout the offender journey.

A further implication for practice is the need to consider the role of peers and stigma;
ensuring, where possible, the CIP has control over what information is shared. This is
likely to vary between primary and secondary school settings, however from the current
study, it would appear participants need to develop a sense of their own identity, trust of

others in their various social contexts and a SOB with like-minded peers.

Conclusion

This research has highlighted the varied nature of some CIP’s needs in terms of their
experience of having a parent in prison and their coping strategies. A bespoke approach to
intervention has been proposed and wider systemic changes to improve the chances of
identifying need and implementing such support has also been suggested. However, due to
the heterogeneous nature of the group, it is also recognised that intervention may not be
necessary and therefore it is equally as important to establish this with the child and not
assume they will require additional support. The future perceptions and actual future
outcomes of CIP are something which warrant increased attention both within future
research and school practice, so CIP are able to access opportunities to thrive in the face of

their childhood adversity. Affording CIP a greater voice and resilience against potential
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negative societal views could be enhanced through supporting them to recognise their own
strengths, draw upon support networks and explore their future hopes and dreams. As Carl

Jung reflected, ‘I am not what happened to me...I am what I choose to become’.
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Appendix A: Literature Review: Search Terms

Research Question: How do future perceptions influence adolescent outcomes?

Papers identified through database screening (last search: 15 January 2018)
Search terms:

Terms relating to population = adolescents

e adolescen* or teen* or "young adult*" or youth* or juvenile* or "YP"

Terms related to future orientation and/or possible selves
(These search terms were restricted to title only as too many unrelated studies were found)

e Topic - TI "possible sel*" or "future orientation" or “future sel*”

Databases searched:

e Psycinfo
e Medline
e Web of Science

e ERIC
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Appendix B: Literature Review - Quantitative Quality

Assessment Checklist

Adapted from CASP and NICE clinical guidelines *CD - Can't determineunclear

Yes CD No
Question
1 0 0

Research question and study design
Did the study address a clearly focused issue?

Was the sample recruited in an acceptable way?

Validity and reliability
Have claims for validity been made, and are they justified? (Is there evidence that the
questionnaire measures what it sets out to measure?)

Is there evidence that the questionnaire provides stable responses over time and
between researchers? [Reliability)

Questionnaire format
Are example questions provided?

Did the questions make sense, and could participants in the sample understand them?
Were any questions ambiguous or overly complicated?

Piloting
Are details given about the piloting undertaken?

Was the questionnaire adequately piloted in terms of the method and mean of
administration, on people who were representative of the study population?

Sampling
Was the sampling frame for the definitive study sufficiently large and representative?

Distribution, administration and response
Was the method of distribution and administration reported?

Were the gespapsgrates reported, including details of participants who were
unsuitable for the research or refused to take part?

Have any potential response biases been discussed?

Coding and analysis
What sort of analysis was carried out and was this appropriate? (gg. correct statistical
test for quantitative answers, qualitative analysis for open ended questions)

Results

Were glhrelexans data reported? (g.g. confidence intervals? results reliable based on
design/method? Effect size reported? Bottom line results clear?)

Are quantitative results definitive (significant), and are relevant non-significant
results also reported?

Conclusions and discussion
Have the researchers drawn an appropriate link between the data and their
conclusions?

Have the findings been placed within the wider body of knowledge in the field (e.g. via
a comprehensive literature review, and are any recommendations justified?)
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Appendix C: Literature Review - Quality Assessment Scoring — Quantitative

- Was the
Did the : . .
R questionnaire Were the
. questions make
Is there evidence - adequately o TCSPONSE rate y
sense, and could " P Was the Have the
; . piloted in terms - o . reported, . . ) . Have the
. . P parnticipants in P - sampling frame | Was the method . 7 . . What sort of results definitive |researchers S
Did the study . . Have claims for : Are details given |of the method - e A including details | Have any A PV M findings been
N Was the sample L Are example e sample Py for the definitive |of distribution - - ~ o analysis was . . |isignificant), and | drawn an i
. . addre! . validity been ~ ~ P about the and mean of _ of participants potential - Were all relevant . placed within the
Quantitative studies T |recruited in an 1} ons understand - . study and ; 3 . carried out and 2 ” are relevant non- Japp " .
clearly focused N . made, and are TCSPONSCS OVET prp— . |piloting ad ration, P PP who were response bi ; " data reported? R . wider body of
P accepaable way? P g them? Were any |* - . sufficiently large |administration - ‘was this significant between the data y .
issue? they justified? R undertaken? on people who . been discussed? — - . knowledge in
between questions were and reported? appropriate? results also and their
I ambiguous or - . |representative? reported? conclusions?
rescarches? representative of
overly
o . the study
complicated? -
population?
Crespo Jose, Kielpikowski &
Pryor (2013} . . .
_ Yes Yes Yes Yes Yes Yes No o Yes Yes Yes No Yes Yes Yes Yes Yes
Gao & Chan (2015)
Yes Yes Yes o Yes Yes No o No Yes No Yes Yes Yes Yes Yes Yes
Giellabhul, Nielsan, Seidman,
Olino, Abramson & Alloy {2017}
~ s Yes Yes Yes Yes Yes No No No Yes o Yes Yes Yes Yes Yes Yes
Gouveia-Pereira, Gomes, Roncon,
Mendonga. (2017) - . . . - :
Yes Yes Yes Yes Yes Yes No o o Yes o No Yes Yes Yes Yes No
Hejazi, Moghadam, Naghsh
& Tarkhan (2011} . . . . . . . . . .
Yes o Yes Yes Yes Yes No o o No No No Yes No Yes No No
Hamilton, Connolly, Liu, Stange,
Abramson & Alloy (2015) ~ . ~ ~ .
Yes Yes Yes Yes Yes Yes No CD Yes No No CD Yes Yes Yes Yes Yes
Jackman & MacFPhee (2017}
Yes Yes Yes Yes Yes Yes No o Yes Yes Yes Yes Yes Yes Yes Yes Yes
Johnszon, Pas & Bradshaw (2016}
Yes Yes Yes o Yes Yes No No Yes Yes No No Yes Yes Yes Yes Yes
Leondari & Gonida (2008)
Yes Yes Yes Yes Yes Yes No D Yes Yes No No Yes Yes Yes Yes Yes
Picree, Schmidt & Stoddard
(2015)
N ' Yes Yes Yes o Yes Yes No o No Yes Yes Yes Yes Yes Yes Yes Yes
Scginer & Shoyer (2012)
Yes Yes Yes Yes Yes Yes No No No Yes Yes No Yes No Yes Yes Yes
Sharp & Coatsworth (2012)
Yes Yes Yes Yes Yes Yes No D Yes Yes Yes No Yes Yes Yes Yes Yes
S0, Voisin, Burnside & Gaylord-
Harden (2016} ~ ~ ~
Yes Yes Yes Yes Yes Yes No No Yes Yes Yes No Yes Yes Yes Yes Yes
Stoddard, Zimmerman &
Bauermeister (2011) . . . . .
Yes Yes o o Yes Yes No o Yes Yes Yes No Yes Yes Yes Yes Yes
Su, Li, Lin & Zhu (2017)
Yes Yes Yes Yes No o No o Yes Yes Yes No Yes Yes Yes Yes Yes
ht, Nee & Vrij (2016)
Yes Yes Yes Yes Yes Yes No o Yes Yes o No Yes Yes Yes Yes Yes
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Appendix C cont... Literature Review: Quality Assessment Scoring —

Qualitative

[
I
I
I
I
Has the |
‘Was the . .
I
oo . L Was there a clear . Wa§ the rescarch recruitment Was the df'ua relationship Have ethical Was the data I
Qualitative studies - Critical Is a qualitative design collected in a between . R Is there a clear sl
. N statement of the . strategy issues been taken |analysis How valuable is
Appraisal Skills Programme . methodology appropriate to . way that researcherand |, . statement of !
aims of the N . appropriate to .. into sufficiently N the research? 1
(CASP) appropriate? address the aims N addressed the participants been ] ; X findings? |
research the aims of the . consideration?  |rigorous?
of the research? research issue? |adequately !
research? . I
considered? |
I
I
I
I
i
Halfond, Corona & Moon (2012) :
No Yes Can’t Tell Yes Yes No No Yes Yes Yes |
T
I
Mainwaring& Hallam (2010) I
Yes Yes Yes Yes Yes No Yes Can’t Tell Yes Yes :
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Appendix D: Data Extraction Table
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Author / date of publication / | Aims/ Objectives Methodology Concepts explored | Measure used for future Sample Findings/ Impact of Critical
Geographical context orientation future perception appraisal
rating
Crespo, Jose, Kielpikowski | How family and Quantitative - | Family relationship | Non-standardised measure 1774 (51.9% Adolescents’ 14/17
& Pryor. (2013) school connectedness | longitudinal School belonging created for study. female) connectedness to family
New Zealand predicted future 3x Future orientation | - 4 items given on a 5-point | 9-16 yrs (M = | and school associated
orientation over time. questionnaires at Likert scale. 12.12) with more positive future
3 x time points - Cronbach’s Alpha: .74 to .81 perceptions.
over two-year
period.
Gao & Chan. (2015) Examine relationship | Quantitative — | Bullying The Exploration and 677 (55.4% Adolescents’ future 12/17
China (rural) between future survey behaviours Commitment Questionnaire | female) orientation towards
orientation and school | 3 x Future orientation | (Nurmi, Seginer & Poole, 12-17yrs education or occupation
bullying. Plus questionnaires School belonging 1990) (M=14.37) was negatively associated
mediating effect of - 3 items given on a 5-point with school bullying
school bonding on the Likert scale. perpetration.
future orientation and - Cronbach’s Alpha: Future perceptions
school bullying Education = .73, Occupation significantly associated
behaviour link. =74, Family = .79 with feeling of school
belonging.
Giollabhul, Nielsan, Examine whether Quantitative — | Future orientation | Future Orientation Scale 472 (52% Higher future orientation | 13/17
Seidman, Olino, Abramson | developmental longitudinal Hopelessness (Steinberg et al., 2009) female) at baseline was associated
& Alloy. (2018) trajectory of future 4x Stressful life events | - Cronbach’s Alpha: Baseline | 12-13yrs at with lower hopelessness
USA orientation is questionnaires =.71, Timel =.77, Time 2 | Time 1, at baseline.
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associated with
trajectory of

hopelessness.

administered
over four-year

period.

— parent report
Negative life events
—adolescent &

parent report

.79, Time 3 = .82, Time 4
.82

followed for

Syrs (M=12.97)

Development of multiple
components of FO
(anticipation of events,
planning, overall FO) was
associated with faster
decline in hopelessness.
Results held for stressful
life events prior to study
and during study.

Higher number of
stressful life events
associated with lower
future orientation at

baseline.

Higher number of
negative life events
experienced during the
study was associated with
slower decline in
hopelessness and slower
development of future
orientation dimensions
(planning ahead and
anticipation of future

consequences).
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Gouveia-Pereira, Gomes, Examine the Quantitative - | Future orientation | Temporal orientation scale 126 (93 boys, | Impulsiveness mediates 11/17
Roncon, Mendonca. (2017) relationship between | survey Impulsiveness (Holman & Silva, 1998) 33 girls) relationship between
Portugal future orientation, s Orientation to future subscale | 12-18yrs adolescents FO and at-
impulsivity and used — 8 items given on 5- (M=15.88) risk behaviours.
Juvenile behavioural point Likert scale FO negatively associated
difficulties. with impulsiveness and in
turn, at-risk behaviours.
Halfond, Corona & Moon Explore parent and Qualitative — Possible selves Semi-structured interviews 29 parents (18 | Themes include QUAL —
(2012) adolescent hoped-for | semi structured analysed through content mothers & 11 gchlevement, 6/10
interpersonal,
USA and feared-for selves | interviews analysis. fathers) personal
characteristics,
for the adolescents 18 adolescents finance,
cultural roots
and risk
behaviours.
Latino parents expressed
more feared
interpersonal
selves
Hejazi, Moghadam, Naghsh | Explore relationship | Quantitative — | Future orientation | Future orientation 193 students
& Tarkhan (2011) between female future | survey Academic questionnaire (Seginer, 2009)
Iran orientation and 1 x questionnaire | achievement 39 items given on 5-point
academic and attainment Likert scale
achievement scores from
school tests.
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Hamilton, Connolly, Liu, Examined whether Quantitative — | Future orientation | Future orientation scale 259 (54% Peer and familial 12/17
Stange, Abramson & Alloy | peer and family survey Depression (Steinberg et al., 2009) female) M= emotional victimisation
(2015) emotional trauma 5x Hopelessness 4 point Likert scale response | £2-86yrs predicted increases in
USA predicted increases in | questionnaires Experience of Cronbach’s alpha: 0.74 adolescents’ hopelessness
hopelessness more . . more strongly among
family emotional
strongly among those with weaker FO
trauma/abuse
adolescents with a than those who had
Experiences of peer
weaker FO than those stronger FO.
bullying/aggression
with stronger FO yingags Hopelessness
significantly mediated the
relationship between
emotional victimisation
and increased depression
more strongly among
adolescents with weaker
FO than those with
stronger FO.
Jackman & MacPhee (2017) | Explore relationship | Quantitative — | Future orientation | Goals and aspirations scale as | 862 (54% FO and self-esteem were | 15/17
USA between future survey Self esteem part of Healthy Kids female) positively correlated.
orientation, self- 8 x Risk perception Resilience Assessment M =13.23yrs | When controlling for
esteem and later questionnaires (Constantine, Bernard & social desirability, self

adolescent risk

behaviours

Impulsivity
Sexual attitudes

Risky sexualised

behaviours

Diaz, 1999)

esteem partially mediated
relationship between FO
and later risk orientation.

Also FO partially
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Peer
delinquency/risk

behaviours

Social desirability

mediated relationship
between self-esteem and

risk orientation.

9 |Johnson, Pas & Bradshaw Explore relationship | Quantitative — | Future orientation | Non-standardised measure of |27, 698 (49.4% 12/17
(2016) between future survey School climate FO created for study. female)
USA orientation and school | 3 x (school support, 4 items —given on 4-point
climate (availability | questionnaires | rules & Likert scale
of emotional and consequences & Cronbach’s alpha = .79
service supports, rules parent engagement)
& consequences & Academic
parental engagement) engagement
10 | Leondari & Gonida (2008) Explore relationship | Quantitative — | Possible selves Possible selves questionnaire | 1162 (56% Most frequent hoped-for | 13/17
Greece between possible survey Achievement goal | (Oyserman & Markus, 1990) | female) possible selves reported:
selves, gender, place | 4 x orientation Open ended questionnaire, M =1531Iyrs | career and social related,
of living, parents questionnaires | persistence asking for 3 hoped-for selves | for 9" grade, | followed by educational,
education, . and feared-for selves 16.27yrs for material and personal
Academic : ) ;
achievement & h concerns.
v achievement 107 grade

persistence

Most common feared-for
selves: personal and

career related, followed
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by social, material and

educational.

Significant effects of
gender and place of living
on both hoped-for and
feared selves were found.
Academic or career-
related PS were
significantly more
mastery-orientated and
reported higher
persistence.

No significant effects of

feared PS were found.

11

Mainwaring & Hallam

(2010)
UK

Compare possible
selves of pupils in
PRU compared to

mainstream school.

Qualitative —
semi structured

interviews

Reasons for
attending PRU or

school
Positive PS
Negative PS

Impossible PS

Asked how they thought they
saw themselves in the future.
Asked: what would you least
like to happen to you in the

future?

25 (16
attending PRU,
9 attending

mainstream).

15-16yrs

69% of PRU students
generated positive
possible selves compared
to 100% of mainstream
students.

Students at PRU found it
more difficult to generate
positive PS than those in

mainstream school.

QUAL -
8/10
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12 | Pierce, Schmidt & Stoddard | Explores the impact | Quantitative - | Possible selves Feared Possible Selves — open | 176 (60% Exposure to negative peer | 13/17
(2015) of feared possible self | survey Peer behaviours ended question: participants | female) behaviour is associated
USA on relationship Self reported asked to list 4 feared selves M =12.39yrs | With self-reported
between negative peer violent & non- behavioural difficulties.
behaviours and violent behaviours For violent behaviour,
violent/non-violent generating a feared
peer delinquency delinquent PS moderates
relationship.
13 | Seginer & Shoyer (2012) Explore effect of Quantitative - | Future orientation | Future orientation for 203 (99 12/17
Israel parents on survey for mothers & adolescents (Seginer, 2004; females)
adolescents’ future adolescents 2009) Age 16-17yrs
orientation focusing on work | 2_part questionnaire: The
& careers Prospective Life Course &
Self esteem of My Future.
adolescents
14 | Sharp & Coatsworth (2012) | Exploring relations Quantitative — | Future orientation | Adapted version of future 2 different Identity experiences ina | 14/17
USA between identity survey Identity perspective questionnaire samples: favoured activity had a
experiences in a self- |3 experiences during | (Sharp & Coatsworth, 2009) | 111 (61% significant and positive
defining activity and | questionnaires/ 1 | a favoured activity |13 items in total.10 items female) association with most
M= 16.51yrs . .
adolescent future x checklist Perception of given as 5-point Likert scale. |, (53% dimensions of future
orientation limited opportunity |3 items given as a 3-point female) orientation, and was a
Likert scale. M=14.78yrs strong predictor of FO in

sample 1.

Sample 2- perception of
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limited opportunities was
the strongest and
consistent predictor of

FO.

Findings suggest an
intervention to target
adolescents use of time
and linking identity
experiences during

favoured activities could

impact FO.
15 | So, Voisin, Burnside & Explore relationship | Quantitative — | Future orientation | Adapted measure — used in 638 (53.8% Higher FO associated 14/17
Gaylord-Harden (2016) between high future | survey Behavioural previous research (Robins & | female) with to lower levels of
USA orientation and health | 5 x difficulties/violence | Bryan, 2000) M=15.85yrs behavioural difficulties
related factors questionnaires Mental health 10 items — 3 point Likert scale and reduced likeliness of

(behavioural
difficulties, mental
health, sexual
behaviours & school

engagement)

Sexual behaviours

School belonging

exploring perceived control,
positive future outlook and

hopelessness.

Cronbach’s alpha: .63

engaging in sexual-risk
taking behaviours.

Higher FO also associated
with higher school
belonging and student--
teacher relationships.
Promoting a sense of FO
could serve as a
protective factor against

risk-taking behaviours.

97



APPENDICES

16 | Stoddard, Zimmerman & Explore association | Quantitative — | Future orientation | Non-standardise measured 604 Higher levels of FO are 12/17
Bauermeister (2011) between future longitudinal Violent behaviour | used. Wave | M = associated with
USA orientation & violent |9 x 2 items given with 4-point 14.4yrs decreasing violent
behaviour questionnaires likert scale. Used as a time- | 4 yeqr study: behaviours over time.
varying covariate in analysis | 74.78yrs
across 4 time points.
17 | Su, Li, Lin & Zhu (2017) Examined differences | Quantitative — | Future orientation |3 x scales from Whittaker et | 897 (457 Left-behind children 12/17
China in future orientation | survey/ cross- Parental al, (2000) measure given on | females) reported lower levels of
and psychological sectional and whereabouts/ 5-point Likert scale: 10-17yrs psychological wellbeing
adjustment (life longitudinal migration Children’s future expectation | (M=14.09) (life satisfaction, school
satisfaction, school (6mnts) scale (7 items, Cronbach’s satisfaction, happiness)

satisfaction,
happiness &
loneliness) between
‘left behind children’
(children who’s
parent/s had
migrated) and non-

left behind children

Perceived social
support

Life & school
satisfaction
Happiness

Loneliness

alpha: .81)

Hopefulness about future
scale (4 items, Cronbach’s
alpha: .77)

Perceived control over the

future scale (7 items,

Cronbach’s alpha: .74).

and higher levels of
loneliness in both waves.
FO significantly predicted
psychological wellbeing
measures.

Control children who
reported higher FO also
associated with higher
psychological wellbeing

measures.
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Appendix E: Stages of Imprisonment

Retrieved from: http://www.nottinghamshire.gov.uk/media/120226/supportchildrenfamiliesfamilymemberoffending.pdf
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Appendix F: Participant demographic form

Getting to know you...

How old are you?

What school do you go to?

What year are you in?

Are you male or female?
Male Female
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Families can go through lots of different situations. Does any of the following
situations apply to you? You can tick more than one!

o Parents are divorced/live separately

o Parents live together

o Parentis on military deployment

» how long do you think they will be away for?

Not sure A little bit Quite a lot Along time

o Parent has health difficulties

o Parentis currently in prison

» how long do you think they will be away for?

@ A ]litt]le bit @ @

o Parent was previously in prison

» how long ago was this?

Not sure Less than 1
. 1-2 years 2-3 years
year ago
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o None of the above
» other situation:

APPENDICES

If you would prefer not to share this information, you can tick this box instead:

e What is your ethnicity?

White Black & Black British
British Caribbean

Irish African

Other White Other Black

Mixed Asian & Asian British

White & Black Caribbean Mixed Indian
White & Black African Mixed Pakistani
White & Asian Mixed Bangladeshi

Other Mixed background

Other Asian background

Chinese

Other Ethnic group (please state):

THANK
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Appendix G: Interview Schedule

Interview Schedule for Semi-Structured Interviews

*Based on the method of Tellis-James & Fox (2016)

Semi-structured interviews will be used with children of imprisoned parents. The
interviews will be very much participant led, therefore the researcher will only have
general prompts to ensure information is captured and will adapt her communicative style

and questioning based on the individual participant.
Beginning the interview - prompts:

e Greet and introduce myself — ensure participant is put at ease and some small talk
engagement

e (Give them the participant information sheet and ask if they would like me to read it
aloud to them

e Check understanding, any questions and happy to begin.

e [fthey don’t want to answer a question, explain that’s fine — let me know and we
will move on to another one.

e Restate they can stop the interview at any time.

Semi structured interview:

A visual aid ‘life path’ will be used throughout the interview to structure the conversation
and young person’s thinking. The researcher will annotate key life events in one colour and

resilience factors in another colour.
Verbal prompts will include some replication from Tellis-James (2016):
The future —

e Soyou’re XX years old now, so that’s about here (shows on life path), I want you
to imagine 5 years in the future, so you would be XX years old. Can you describe
to me what you think you will be doing then? What will life be like? Where would

you be?
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The past —

Ok so now we need to fill in the rest of the life path up until this point of where you
are now. I’ve separated the path into different sections, 0-5 years, 5-10 years and so
on. Can you tell me a bit about your life before you started at this school?

Can you tell me about some key memories that you can remember?
Tell me if you can the main things that happened during that time in your life.

What age were you when mum/dad went away? Can you tell me a bit about what it
was like?

Strengths & resources in the past —

So during this time, you mentioned X. What helped you to keep strong? It could be
things about you or things other people did?

Can you tell me a bit about what things helped you to get through this time?

If I asked you what helped you in your life at this age [gesture to life path] what
would you say?

Using strengths & resources in the future —

How do you think, all of these things that have helped you so far will help you in
the future? Do you think that they will?

Could these things you’ve identified that have helped you before, help you to reach
your future goals? What kind of things will help you to get XX?

Ending the interview — prompts:

Thank participant for their time and for taking part in the study
Ask them if they are happy for me to turn the audio recorder off
Read and give copy of debrief sheet

Ask if any questions or if they would like to speak to member of staff — identify
who that would be and how they could contact them

Give participant their Amazon voucher
End session with game of Dobble

Thank them again and ask if they are ready to go back
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Appendix I: Ethics Approval

Research Governance Feedback on your Ethics Submission
(Ethics 1D:31572)

Ergo @& @& & Actons

To: Goodchild C.

26 January 2018 13:19

Submission Number 31572:

Submission Title What's next for my future and me? Exploring the effect of different family
situations, including parental imprisonment, on children and young peoples' resilience and views
about their future possible selves. (Amendment 2):

The Research Governance Office has reviewed and approved your submission

You can begin your research unless you are still awaiting specific Health and Safety approval (e.g.
for a Genetic or Biological Materials Risk Assessment) or external ethics review (e.g. NRES).The
following comments have been made:

Submission ID : 31572

Submission Name: What's next for my future and me? Exploring the effect of different family
situations, including parental imprisonment, on children and young peoples' resilience and views
about their future possible selves. (Amendment 2)

Date : 26 Jan 2018

Created by : Catherine Goodchild
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Appendix J: Initial Research Poster

We want to hear from youl!

The University of Southampton wants to hear from
young people who have different family situations.
You will receive a £15 Amazon.co.uk voucher for

taking part!

We are interested in hearing what you as a
young person have to say about your future,
how you think about yourself and what
keeps you feeling strong when things are
more difficult.

If you would like to take part in the study or hear more information, please
contact Catherine via email: cl11g15@soton.ac.uk (feel free to tear off an email slip below)

Study Title: What's next for my future and me? Exploring the possible selves and resiliency of
young people who experience different family situations.
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Appendix K: Headteacher Information and Consent

F UNIVERSITY OF
orm Southampton

Head teacher permission letter (Ethics no 28032, Version no 5, Date 02/01/2018)

Study title: What’s next for my future and me? Exploring the effect of different

family situations on children and YP’s resilience and views about their future.
Dear Sir/Madam

The University of Southampton is running a study that seeks to understand the views of
children and YP who have experience of a parent spending time in prison. The study aims
to investigate whether children of imprisoned parents differ in comparison to children
without imprisoned parents in their levels of resilience and explores differences in how

they perceive their own future through the exploration of possible selves.

I am writing to ask for your permission to carry out this research in your school. If you are
happy for me to do this, I would gain signed parental opt-in consent before carrying out
this research. I would like to contact parents of pupils who you know are either currently
experiencing parental imprisonment, or previously experienced it within the past three

years, and pupils who do not have a parent in prison.

The study will involve pupils aged 9-16 years and comprises of two data collection phases.
The first phase involves pupils completing two questionnaires called ‘Resiliency Scales for
Children & Adolescents’ and ‘Possible Selves Questionnaire’ in a session with a trainee
educational psychologist (Trainee EP). Pupils will receive a £15 Amazon voucher for

taking part in this phase of the research.

The second phase will involve some children of prisoners being asked to meet again with
the trainee EP to talk about their experiences in more detail. This phase of the research is
exploratory in nature and aims to understand the experiences of children of prisoners, their
resilience and future selves in more detail. Pupils who take part in this phase of the

research will be given an additional £15 Amazon voucher.

The pupil’s data will be dealt with in compliance to the Data Protection Act, and will be
securely stored so that access cannot be gained by anyone not involved in the research
process. If results are publicised they will not contain any information that may lead to

their identification, or the identification of the school.
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There are no harmful risks involved in this study, however it is recognised that the topic
may induce some emotions. Pupils will be informed that they may stop the meeting any
time if they feel uncomfortable. If any issues arise we will refer them to the appropriate
person in the school. In addition, pupils and parents/carers will be informed that they can
withdraw from the study at any time and any data collected beforehand will be destroyed.
If you have any questions relating to the study, please contact me on my email address:

cll1gl5S@soton.ac.uk

If you agree to this research being conducted in your school, please sign the permission
form below and return to email: cl11glS@soton.ac.uk or address: School of Psychology,

University of Southampton, Southampton, SO17 1BJ.
Yours sincerely,
Catherine Goodchild

Trainee Educational Psychologist

If you have any concerns or complaints related to the current study, please contact the
Chair of the Ethics Committee. Address: School of Psychology, University of
Southampton, Southampton, SO17 1BJ. Phone Number: (023) 80593856. Email: fshs-

rso@soton.ac.uk
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Head Teacher Permission Form

I give permission for the University of Southampton study (28032) being carried out in my

school:

NaAME Of HEAA tEACIHIET: ..o e e e e e e e e e e e e

Name of

SO0 . o o

SIgNed: ..ooeeiiieeeeee
Date: ..o
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Appendix L: Parent Information and Consent Forms
S tHJN]VERSITYtOF
Parent Information Sheet (Ethics number 28032, Version no 5, date 02/01/2018)

Study Title: What’s next for my future and me? Exploring the effect of different
family situations, including parental imprisonment, on children and YP’s resilience

and views about their future possible selves.
Researchers: Catherine Goodchild
Ethics number: 28032

Please read this information carefully before deciding on your child’s participation in
this research. Please note that if you want your child to participate, you will be asked
to sign a consent form and return it to your child’s school SENCO/Family Link

Worker/Pastoral Manager by / / . If you do not return the consent

form by this date it will be assumed that you are unhappy for your child to take part
in the study.

What is the research about?

The University of Southampton is running a study that seeks to understand the different
views of YP who experience different family situations, including a parent being in prison.
The study aims to explore what children and YP (CYP) have to say about their hopes for
their future, as well as their resiliency in terms of how they adapt and bounce back from

different family situations.
Why has your child been chosen?

Your child’s school has agreed to contact parents of students who they believe have
experience of a parent being in prison, within the past three years. The researcher hopes to
work with other CYP in this school, as well as CYP in other schools and those accessing
family support services to gain an understanding of CYP’s resiliency and their hopes for

their future. This study will help researchers, school staff and other professionals
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understand how YP feel about their future and more importantly what support may help

them.
What will happen to my child if they take part?

If you consent to your child’s participation in this study, your child will be invited to a
meeting with the trainee educational psychologist. The meeting will involve your child
completing two questionnaires and a participant information sheet, which includes a
question about the nature of their family situation, e.g. parents divorced, parent away on
military deployment, parent currently/previously in prison etc. This is to understand the
young person’s perception of the family situation. There is also an option for your child not

to disclose this information.

The first questionnaire explores resiliency and the second questionnaire asks the CYP to
list their hopes and fears for their future self. This meeting takes no longer than an hour
and is a mixture of close-ended questions and more open questions. Your child will receive

a £15 Amazon voucher for taking part in the study.

The resiliency questionnaire involves your child answering questions about personal
attributes, e.g. optimism, trust, sensitivity and responding either ‘never’, ‘rarely’,
‘sometimes’, ‘often’ or ‘almost always’. The possible selves questionnaire asks CYP to
think about three possible selves that they most hope and fear in the next year and their
hopes for themselves in the future including what they would like to do and where they

would like to be.

Your child may be asked to meet the researcher for a second meeting. This meeting will
involve your child discussing how their life so far has helped them to build resiliency, what
they have found more difficult and how they describe their future selves. This meeting
should last no longer than one hour and your child will receive a further £15 Amazon
voucher for taking part. The meeting will be audio recorded. The audio recording will be
transferred to an encrypted computer system and deleted from the audio device. The
recording will then be transcribed within one month of the meeting and your child’s name
will be changed to ensure confidentiality. Once transcribed, the audio recording will be
deleted. No one outside the research team will hear these audio recordings and it won’t be

used for any other purpose except for the outlined research.
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Are there any benefits in my child taking part?

There may be no direct benefit to your child by taking part in this research but there might
be benefit to other CYP in the future. The research will be aiding researchers, schools and
other professionals’ knowledge and understanding of YP’s experiences of having a parent

in prison and how best to support them.
Are there any risks involved?

The questionnaires involved in this research do not usually cause distress, as it is up to
your child what they decide to respond. They are questionnaires that have been used with
CYP in previous research and are therefore suitable for your child’s age group. If your
child is invited for a second meeting, they will be asked about their life experiences, what
they feel has helped them and what their hopes for their future are in more detail. As this
meeting is more interactive and talking about experiences, your child may experience
feelings of emotion. If at any point, the researcher feels your child is becoming distressed,
they will ask them if they want to continue or use a different line of questioning. The
researcher will also end the meeting with a fun and relaxing card activity, called ‘Dobble’.
If your child, at the end of the meeting, wants to talk to a member of staff at their school
about anything that they have discussed in the meeting then the researcher will help to

organise a meeting.

Your child may feel uncomfortable about the presence of the audio recorder. If this is the
case the researcher will allow them to see how the audio recorder works and also give them

the opportunity to start and stop the recording. This will make them feel more in control.

Your child can also choose not to participate on the day as well as at any point throughout

the meeting.
Will my child’s participation be confidential?

All data and information collected for this research will be kept completely confidential
complying with data protection acts and university policies. All data collected will be kept
on a password protected computer and will only be accessible by the researcher.
Identifying information will be stored separately from the experimental data. If results are
publicised they will not contain any information that may lead to your child’s
identification. Transcripts will be anonymised and the recordings from the meeting will be

deleted so there will be no information, which can link the data with your child.
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What happens if I change my mind?

You can change your mind at any time and decide to withdraw your child from the
research without any consequences. Your child can also decide to withdraw at any time
without any consequences. Any data collected up to the point of withdrawal of consent will

be destroyed.
What happens if something goes wrong?

If you have any concerns about this study now or in the future then you can contact the
Chair of the Ethics Committee, Psychology, University of Southampton, Southampton,
SO17 1BJ. Phone: +44 (0)23 8059 3856, email fshs-rso@soton.ac.uk

Where can I get more information?

If you have any queries about anything on this information sheet or any other information
you wish to obtain before making your decision please contact the researcher via email:

cll1gl5@soton.ac.uk

Please see the consent form on the additional sheet. If you decide to consent to your
child participating in the research, please discuss the study with your child, then sign
the consent form and return it to your child’s school SENCO/Family Link
Worker/Pastoral Manager by [Return date].

Yours sincerely,
Catherine Goodchild

Trainee Educational Psychologist
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PARENT CONSENT FORM

Study title: What’s next for my future and me? Exploring the effect of different
family situations, including parental imprisonment, on children and YP’s resilience

and views about their future possible selves.
Researcher name: Catherine Goodchild
ERGO number: 28032

» Please initial the boxes if you agree with the statement(s):

I have read and understood the information sheet (dated 02/01/18, version no.
5) and have had the opportunity to ask questions about the study

I understand that my child will be involved in a study that aims to understand
and explore children’s resilience, their hopes for the future and their experience
of having a parent in prison.

[ understand that my child will be invited to meet with the trainee educational
psychologist for up to an hour to complete a questionnaire about resiliency and
their hopes for the future.

I understand my child may be asked to meet with the trainee again for up to one
hour to explore their experiences and hopes for the future in more detail.

[ understand that if my child meets with the trainee educational psychologist for
a second time the conversations that my child has with the researcher during
this meeting will be electronically recorded. That recording will be destroyed as
soon as it is transcribed. I also understand my child’s name will be changed in
the transcription process to ensure confidentiality.

I agree to my child taking part in the above research project and agree for their
data to be used for the purpose of this study

I understand that my child’s responses may be quoted directly in reports of the
research but that their name will be changed.

I have spoken to my child about the study and they agree with my decision to
give permission for them to participate

I understand my child’s participation is voluntary and I, or they, may withdraw
at any time from the study without legal rights being affected.

Name of child (print NamMe).........c.coovniiiiiiii e
Name of parent/carer (PIrint NAME). ......ueente ettt et ee ettt aeeeieeaeeaaeannens

Signature Of Parent/Carer. ........c.vveiiit e
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Appendix M: Participant Information and Consent

Form UNIVERSITY OF

Southampton

Participant Information Sheet — Phase 2 (Ethics number 28032, Version no
5, date 02/01/2018)

Study Title: What’s next for my future and me? Exploring the effect of different
family situations, including parental imprisonment, on children and YP’s resilience

and views about their future possible selves.
Researchers: Catherine Goodchild
Ethics number: 28032

The following will be shown to the participant to read and the researcher will read aloud.:

()

Hello [name of participant]

My name is Catherine and I am a student at the University of Southampton. The University
is running a study and wants to hear from children and YP who have different family
situations, including those who have experience of a parent in prison. Thank you for

agreeing to meet with me today.

If you are happy to take part in the study, my plan for today

o
would be to hear what you have to say about: 2

e Your hopes for your future over the next year m-
e Important events that have happened to you
e What helps you keep strong in difficult situations © CanStock Photo

e How you think you might reach your future goals
If you would like to take part, we would use a visual activity but don’t worry you don’t
have to do any writing or drawing if you don’t want to — I can do that. To help me

remember what you have said, [ have brought along an audio recorder to record our

conversations. You can ask for this to be switched off at any time, however please know
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that I will be deleting the recording as soon as I have typed up our conversations, and I will
change your name so no-one will know what you have said or that you took part in the

study. You can even choose a name you would like if you want.

There are no right or wrong answers and this study hopes to use yours and others
information to help schools and other professionals think about how to support children
and YP reach their future goals, particularly if a parent is or has been away. So, what you

tell me might help other children and YP in the future.

What you say will be kept between us, however if you tell me something that makes me
feel that you or somebody else might be in danger | would have to speak to someone
else.

There is no pressure for you to take part and we can stop anytime. If you decide to not
take part, any information collected beforehand will be deleted.

Once we have finished the activity, | will talk to you again and explain what your
information will be used for. At the end of the session, | also have a game for us to play to
finish off our meeting. For taking part in the research, you will also receive a £15 Amazon

voucher.

Do you have any questions?

Let me know when you are happy for me to start the recording and I’1l ask

my first question about what your hopes for your future are...
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Participant Consent Form (Ethics number 28032, Version no 3, date 04/09/2017)

This is the consent form that you need to fill in if you want to take
part in the project.

Please read the statements in the table and put a ‘¥’ in either ‘yes’
or ‘no’. Yes No

Have your parents or the researcher explained this project to you?

Do you understand what this project is about?

Have you asked all the questions you want?

Have you had your questions answered in a way you understand?

Do you understand it's OK to stop taking part at any time?

Do you understand that your interview will be audio recorded?

Do you understand that your name will be changed in any reports so
what you say can’t be traced back to you?

Are you happy to take part?

If you do want to take part, please write your name and today’s date:

B 1) gl = 1 4 =TRSO

Date e

The researcher who explained this project to you needs to sign too:

SIENEd s

Date THANK YOU FOR YOUR HELP!
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Appendix N: Participant Debrief Sheet

S tHJNIVERSITYtOF
What’s next for my future and me? Exploring the effect of different family situations,

including parental imprisonment, on children and YP’s resilience and views about their

future possible selves.
Debriefing Statement (Ethics Number 28032,
Version no 5, date 02/01/2018)

This debriefing statement will be read and then discussed with the pupil after data has

been collected. A copy will also be sent home.

Thank you for taking part in this study. I wanted to remind you about why you have been
asked to take part and so you know what the information you have given today will be

used for.

The aim of this research was to hear your views about what it is like to have a parent spend
time away, for example in prison. I wanted to hear about your thoughts for your future and
understand what helps to keep you staying strong during more difficult times. The
information you gave will help the researcher to understand how children and YP who
experience different family situations, particularly when a parent goes to prison, think
about their future and what factors help to support them. This information will also help
researchers to work with schools and other professionals to think about how they can best
support children and YP who experience a parent being away to reach their future goals.
So your help with this study will hopefully help other children and YP like you in the
future.

As we said at the beginning, the results of the study will not include your name or anything
else that could identify you. If you want, you can choose a fake name, which will be used

in the report.

We can send a copy of this summary home to your parents if you wish. We can also give
the school a summary of our findings from all the participants when the study is finished

and [ will ask [NAME OF SCHOOL CONTACTT] to let you know so you can read about
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it. The study won’t be finished until next year though so don’t worry if you don’t hear for a

while.

Finally, it is important that you feel comfortable after this session. You may want to talk to
somebody about things a bit more, I would suggest speaking to [SCHOOL/SUPPORT
STAFF NAME] or please let me know if there is a specific adult at school who you would
like to talk to. You can also access online help from www.kooth.com if you feel you would
prefer to talk somebody else. There are also specific support groups to help families in
your situation, such as PACT, you can contact them by phone (0808 808 3444) or email:

helpline@prisonadvice.org.uk.

If you have any further questions please contact me by email: e Thank
o You!l!
cll1gl5S@soton.ac.uk

Thank you again for taking part in the study, it was great to meet you. I hope you enjoy

spending your Amazon voucher.

Catherine Goodchild

If you have questions about your rights as a participant in this research, or if you feel that
you have been placed at risk, you may contact the Chair of the Ethics Committee,
Psychology, University of Southampton, Southampton, SO17 1BJ. Phone: +44 (0)23 8059

3856, email fshs-rso@soton.ac.uk
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Appendix O: Coding Manual

Coding Manual
Code Description Example extract Negative/opposite
example extract
Trusting Trusting that the
others to not |information you
disclose share will be kept | Peter: I’'m happy for people to know, it’s just if they like... I don’t
confidential. know. I don’t really want them going round and telling everyone.

Do you know what I mean? Like... you’ve got to be careful.
Peter: I have told a couple of people that I regret telling.

Peter: But then I realised that some people that you do regret
telling are alright.

Peter: I don’t know. Erm, they’ve only told a couple of people but

it’s like the fact that they’ve gone and told someone. Do you know
what [ mean?

Peter: Yeah. But we’re alright. We’re friends.
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Making sense

A person who you

Researcher: So, what things have helped you? When it was really

of difficult can share your tricky, those times when it was hard, what sort of things have you
emotions by |thoughts and found has helped you?
having feelings with. Peter: Having someone to talk to.
someone to
talk to Peter: I think where it made me upset, like obviously I cried and
that, but I think after I had that I could speak about it. But I had
obviously had it in my mind, I was just thinking about it. And then
obviously it made me upset, and then it just made me feel better
after I spoke about it to someone.
Hard to Difficulty finding | Rescarcher: And how did you feel at that time? Is there a word that
express the words to be able | you can... [shook head] there’s not a word for it?
feelings to verbalise Katie: No.
thoughts to
someone else
Having Being able to share |Rescarcher: What other things have helped you do you think?

friends to talk
to

thoughts and
feelings with friends

What has kept you, so like we were saying earlier, it kind of goes
in ups and downs, but what has helped you during those really
tough times do you think?

Sam: Everything. Everyone, everything. And actually my best
friends Researcher: Yeah?

Sam: My friends have always been there for me.
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Researcher: And how long have you had your friends for? Where
do they come into this? Has it been from the start?

Sam: My whole life.

Researcher: So ‘my friends have always helped me’. What do they
do?

Sam: They are just there really, to talk about it.

Researcher: So you can talk to them, and...?

Sam: Yes.

Researcher: But I guess if sometimes, if you don’t want to talk,
what do you do? Because sometimes you might not want to talk.
‘What do you do then? What helps? Sam: Just sit with them and
just talk about other stuff.

Support from |Able to recognise | Researcher: So we can put that as something that’s helped. So, Researcher: Cool.
remaining non-imprisoned having someone to talk to. And who has been the best person for |Right, grown-ups.
caregiver parent as a source of | that? Or has there been more than one person? Peter: Well, hmm... | Have you got any
support well, when it was really bad, when he first went, I had someone at |grown-ups that help
my old school. you? No? What about
Researcher: Right, okay. at home? Who have
Peter: I had my mum as well, obviously. And I’ve got NAME OF |Y°! gf)t to help you at
SCHOOL ADULT]. home?
Liam: No one.
Having a Able to identify a  |Researcher: Okay. So, you’'re visiting Dad weekly. So he’s not too
member of source of support far away. Okay, so what do you think is going to help? Is there
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school staff to
talk to

from school

anybody here at this school that helps you when you’re feeling a
bit down?

Ben: Yeah. [NAME] does.

Researcher: Yeah? So is he like a thumbs up? Somebody that
helps?

Ben: Mm. My tutor as well.

Researcher: Okay.

Ben: Sometimes, when she has time.

Researcher: So [NAME] and tutor help. What do they do to help?
Ben: Like have a chat.

Researcher: Yeah? Do you find it easy to talk to people?

Ben: Yeah.

Researcher: So they just listen and give a bit of advice?

Ben: Yeah.

Researcher: Or they take your mind off things? What do they do?
Ben: Like talking and... yeah.

Experiences
of bullying

Peers being unkind
about family
situation

Katie: Yeah, but it’s [INAUDIBLE] sometimes I get bullied
because of my dad and things. Like some people are nice to me for
one day and then they are horrible to me the next day. And then
they have a go at me and just say, some people say like ‘I hope
your dad dies in prison so you never get to see him again’ and
things like that to me. [SIGHS]

Peter: Erm, that was
quite tough. Erm, in
Year 3 and Year 4 I
got bullied at school.
And then when my
dad went it sort of
stopped.
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Researcher: Okay. So
was that a good
thing? Or was that
more tricky, or...?
Peter: It’s a good and
bad thing. So people
realised that nobody
knows what is going
on in people’s lives.

Career hopes | Thoughts about Sam: I mean [ want to be like a sports teacher or something. Yeah.
and dreams what they might do | Rescarcher: So like a PE teacher at a school, or like teaching...?
as a career when Sam: Everywhere really. Like anywhere. Or like a fireman.
they leave ) : -
Researcher: Cool, so shall I put those in the sixteen years plus
school/college TR ) :
section? So you want to be either...
Sam: Or a scaffolder as well. Because my dad used to be a
scaffolder.
Uncertainty  |Doesn’t yet have a |Resecarcher: So, if we were to do... so you are eleven now. So

about future
career dreams

clear picture of
what future jobs
they may like to do

when you leave school you think you would like to go to college
and you might do some Maths, maybe a bit more Science,
particularly you like mixing things and Chemistry, then what sort
of job do you think you might want to do when you’re older?

Ben: I’'m not sure.
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Researcher: Not sure yet?

Ben: Mm.

Researcher: Has anybody, do you know anybody that does like
quite a cool job that you think ‘Ah, I’d quite like to do that when
[’m older’?

Ben: No.

Inspired to
follow career
of their dad

Using job role dad
previously did as
inspiration for their
own future careers

Sam: Or a scaffolder as well. Because my dad used to be a
scaffolder.

Peter: Um, I want to be an Engineer.

Researcher: Do you? So where do I need to put that? Towards...
Peter: Probably there.

Researcher: About there?

Peter: Yeah.

Researcher: So you want to be... what sort of an engineer?
Peter: Erm, I don’t know. I might... my dad’s a gas and electric
engineer.

Future hopes
of
involvement
with dad

Sees a future with
dad when he is
released.

Peter: Yeah. I would like to spend a lot of time with my dad
because of where I’ve missed out.
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Future hopes
of living
somewhere
else

Thinking ahead to
moving out of
existing home

Researcher: Yes? So you’re now ten. Okay, can you imagine,
we’ve got to get in our time machine and we’re going to jump
forward a few years to when you’ve finished school. So, you
would have been to secondary school, you would have done your
GCSEs and you might be going somewhere else. What might I see
you doing? If I come back to you when you’re like seventeen,
eighteen and say ‘Hey, what have you been up to? What are you
up to now?’ what do you think?

Liam: I probably won’t be here by then. I will probably be
somewhere else then. Rescarcher: So you don’t think you will be
living here? You might be living somewhere else? Shall we put
that on there, living somewhere else? Where would you like to
live? Do you know?

Liam: Manchester or Spain or Turkey. Somewhere great.
Somewhere that is always hot.

Keen to
maintain
family ties in
future,
especially
with brother

Wants to maintain
relationship with
close family
members

Researcher: Oh, I see. So he’s got some key things that he knows
he wants to do. Have you got any worries about your future? So,

we’ve talked about lots of things that you do want to do. Is there

anything that you don’t want to happen, as you get older? Maybe
in this section or that section?

Peter: Erm, I want me and my brother to stay close. Because my
mum and her sister have fallen out.

Researcher: Okay, so where should we put that? So you want you
and your brother to stay close. So is that from like now, all the way
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Peter: Now and all the way.

Peter: Because I love my brother.

Future hopes
of turning
behaviour
around

Seeking a shift in
behaviour once
education becomes
more self-directed

Peter: Study. I know that a lot of people say that they will do this
and they will... and they don’t. But I am actually going to start
knuckling down and...

Peter: Year 9.
Peter: I think not now, like... like September sort of time.

Peter: But as soon as I get my options and my coursework, when |
start getting coursework that’s when I’m going to start. Like as
soon as [ start, once I’ve picked my choices, that’s when I'm
literally going to start. No more detentions. No more getting into
trouble.

Peter: Because I’'m very easily distracted.
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Maintaining
existing
hobbies into
future

Carrying on with
sports they enjoy

Researcher: So it already sounds like you’re thinking about what
you might enjoy, but it might change. That’s fine, isn’t it?
Sometimes it does. So, what about outside of school? What do you
think you are going to be doing? Will you be in any teams? What
would I see you doing if I came back in a few years?

Sam: Football team.
Researcher: You’d be joining a football team?
Sam: Or in a football team.

Researcher: In a football team. So where are we going to put that?
What age do you think you are going to be doing that from?

Sam: Eleven to sixteen.

Researcher: Are you already in a football team now? So do you
think you will stay in the same one?

Sam: Um... yeah.
Sam: You will see me in the rowing team as well.

Researcher: Rowing team? Where am I going to see you doing
that? In this bracket? Sam: Or over here.

Researcher: Okay, so you are going to join a rowing team?
Sam: I’m already in a rowing team.

Future with
imprisoned

Past memories with
dad inform future

Katie: And probably, I will probably be fishing with my dad a lot
too.
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parent link to
past memories

hopes of reliving
past moments.

Researcher: Going fishing with your dad. Is that something that
you’ve done before with him?

Katie: Yes, when [ was younger.

Happiness in
family future

Looking ahead to
family feeling when

Researcher: Did he? Okay, so you want to be either a sports
teacher, a fireman or a scaffolder. Okay. What do you think life is

when dad is  |dad is released going to be like a few years in the future, when you are like sixteen
home plus?
Sam: Dad will be home. We will be happy.
Researcher: Okay. Shall I put... when do you think dad is coming
home? Which age bracket will you be? Will you be between
cleven and sixteen, sixteen years plus? Sam: In that one.
Researcher: In this one? So dad will be home.
Sam: I think I will be about thirteen, fourteen.
Seeking a Future hopes of Researcher: Is there anything you want to do before like the end of
wealthy living a future this year? If I could have a magic wand in my bag and I could give
lifestyle to lifestyle whereby he | you three wishes for you to make for the end of this year, what
share and can share wealth would your three wishes be?
show others | with his closest Liam: A billion, over a billion pounds.
how much friends and family. | pcqcarcher: So vour three wishes. ..
i/lgl};eege Liam: I would get probably like a Bugatti or something.

Researcher: So, to have a billion pounds. Okay, that’s one wish.
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Liam: Er... footballer.
Researcher: To become a footballer?

Liam: I don’t know what the third one could be. Erm... well, a
billionaire even, for my first one.

Researcher: Yeah? So you’re going to have a billion pounds.
You’ll be a billionaire. You’re going to become a footballer.
That’s two wishes so you’ve got one wish left. If anything could
happen? You can wake up tomorrow and you’ve got it all. What
would I see?

Liam: Give all my friends a billion pounds too.

Researcher: Wow.

Liam: Every single friend I have.

Researcher: Give all my friends...

Liam: So like as soon as they wake up they get a billion pound.
Researcher: Wow. And what are you going to do with that billion
pounds?

Liam: Spend it on my family.

Researcher: You’re going to spend it on your family? Who is
going to get what then? Liam: I would get like five thousand
pizzas

Hopes of
increased
socialising

Looking ahead to
increased
independence and

Researcher: Have children and family, own house. You’d like to
be an Engineer. Great. What about friends and things like that?
What would I see you doing over the next few years with your
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opportunities to
explore

friends?

Peter: I don’t know. Probably going out a lot more.
Researcher: Yeah?

Peter: Ride just anywhere, like on our bikes.

Researcher: Is there anywhere you particularly can’t wait to go
when you’re a bit older? Or...

Peter: Er, I’d like to go to some football games.

Hopes of
travelling with
family

Future planning of
holiday destinations
with family

Researcher: Yeah. So, we can put a ‘maybe’. Nothing is set in
stone. We’re just dreaming at the moment and that’s fine. So
maybe visit... and who would you like to go to Germany with?

Ben: Probably family.
Researcher: With family. So who would be there?
Ben: My uncle and my aunty, cousins.

Uncertainty of
how to seek
help to
improve at
something

Singular strategy of
going to YouTube
to get better at
hobby

Researcher: Yeah? So how are we going to help you get to be in
the Premier League then? What are you going to need to do?
What’s going to help?

Liam: Get better.

Researcher: Get better? How are you going to get better?

Liam: Don’t know.

Researcher: How do we get better at things?

Liam: Watch You Tube videos on how to do better tricks.
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Liam: I don’t know.

Type of Thinking ahead to  |Sam: And... well, be kind really. Because as a fireman you have to
personality personal qualities | like go out and save people’s lives and risk your life to save them.
needed for needed for potential |Sam: And as a PE teacher you have to like be kind to the children
career carecrs and stuff like that.

Physical As above but Sam: I need to be strong.

attributes focusing on

needed for physical

future career |requirements

Identified Thinking about

school as academic strategies

important for
future career

in order to reach
future career

Sam: Work hard at school.

Keen to learn
to drive

Interest in driving
hobbies lead to
strategy to obtain
own license

Ben: Yeah.

Researcher: Or a motorbike? What are you going to prefer?
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Maintaining
current
friendships in
future

Talking about
current friendships
in future discussions

Researcher: Wow. So do you think, what about in the dream then?
So even when you’ve left school, do you think X is still going to
be in your life?

Katie: Yes.

Researcher: So what might you be doing then?

Katie: I don’t know.

Researcher: Would you be going out together?

Katie: Out for dinner.

Researcher: Going out for dinner with X. Do you think you’ll
always live near each other? Would you like that? Would you like
to live quite close to each other?

Katie: Yep. Researcher: So maybe when we’re a bit older you’ll be
looking at areas to live that are near friends? Katie: Maybe.

Nothing will |Can’t foresee any  |Rescarcher: So look, there are. .. there’s bike riding, there’s going

get in the way |barriers to reaching |fishing, you're going to go to secondary school, you hope you will

of future plans | future hopes be enjoying maths and enjoying things with family. Do you think,
is there anything that might get in the way of that, do you think?
Katie: No.

Plans of Talking about Researcher: September. So how far would you be? About halfway

further education after to becoming twelve. So, if you can imagine yourself, you are
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education

secondary school,
e.g. college

eleven now and if you can jump forward to a few years in the
future, like five years, I guess you will just be finishing school.
Can you imagine what life will be like? What I might see you
doing if I came back?

Sam: Don’t know really. Erm, I will probably be going to like
college or something.

Sees having
own children

Talking about
having own family

Researcher: Weight training, yeah. Great. So, you are going to go
to college you reckon, and you are going to study Engineering or

in their future |one day maybe some Sport and things like that. You are going to learn to
drive, and you might be moving in with Dad hopefully, when you
are older. And what about beyond that? Can you think?
Peter: I want to have children.
Researcher: You want to have children. So shall we put that up
this end a bit, yeah? Peter: Yeah.
Researcher: So, would like to have children. And your own house
one day?
Peter: Yeah.
Researcher: For your family?
Peter: Yeah.
Short term Identifying short Researcher: Wow. Okay, so if we break this up into nought to five
future to focus |term future goals in |years, if we do six to ten years, eleven to sixteen and then sixteen
on school relation to years and onwards and upwards, all the way into adulthood. So,
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work

secondary school

you’re in Year 8 at the moment and you’re twelve, so you’re about
here, so this is the now. If I came back to see you in a few years’
time, we could say... well, shall we start with a year’s time and
then we can move on up? So, in a year’s time what would you
like? What would I see you doing if I came back in a year’s time?
Any ideas? Peter: Probably, I don’t know, coursework.

Researcher: Coursework.

Peter: Maybe studying for school.
Researcher: So you’d be studying for school.
Peter: Yeah.

support from

Talking about

Researcher: But in terms of you want to do some travelling, you

family to family as a helping | want to hopefully go to college and get a good job and live
reach future |factor to reach somewhere else... so what sort of things do you think are going to
hopes identified future help you to get there?

goals Ben: Family.

Researcher: Yeah? So family are going to help you get there.

Uncertainty | Hesitation in Ben: I don’t know. Researcher: Where do you think you might go?
about future - |response or Where would you go after school?
don't know unknown answer Ben: Probably somewhere.

when asked about
future beliefs

Researcher: Somewhere? So where might you go after school?
When you’ve finished here, you’ve got your GCSEs?
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Ben: Er, probably... probably...
Researcher: It can be anything. It’s your dream. It’s fine.
Ben: I don’t know. I honestly don’t know.

unsure if dad | Uncertainty about |Rescarcher: One and a half, okay. So, you see Dad quite a lot. Is
features in whether dad he in your future? Do we need to put him in your future at all?
future features in their Ben: Don’t know.

future Researcher: Not sure?

Ben: No.

Unsure of Talking about Peter: Yeah. I don’t think... when my dad went away, about a year
feelings about |uncertainty of after, my mum left him.
famlly feelings when dad is Researcher: ngh[

situation when
dad comes out

out of prison and
faced with new
family situation

Peter: But that, that didn’t... it didn’t really bother me. I think it
will bother me when they come out, when my dad comes out.

Researcher: Okay, yeah.
Peter: But when my dad was in there it didn’t really make a
difference.

Unsure of
links between
helping
factors and

Hesitation or
uncertainty about
how helping factors
they’ve identified

Researcher: Okay, so let’s think about how are those things going
to help you get to where you want to be?

Katie: I don’t know.

Researcher: Do you? Can you tell me a bit about why? Why do
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future

can help them reach
their future goals

you think they are going to help?
Katie: I don’t know. I don’t know anything.

Wants to be a
good father

Talking about what
a ‘good father’
constitutes and what
it does not,
including lifestyle

Researcher: If you are starting to take all this stuff in and getting
good grades

Peter: I just want... and I am going to be sensible. Like...
Researcher: What does that mean?

Peter: So like during life I’'m not going to be getting myself into
trouble. Because if I’'m older and if I do have kids or whatever, I
just want to bring them up how like... not like how they want to be
brought up, but like in a good way.

Researcher: Uh huh. So shall we put that here? What to bring kids
up in a good way. Peter: Yeah. Like I don’t want to be getting into
trouble and like have kids and then go into prison. Do you know
what I mean? Or just like go out drinking, get drunk... Maybe, |
don’t know, just like it’s alright for parents to get drunk sometime.
Do you know, like just to have a bit of fun, like on birthdays or
whatever, or like friends’ birthdays. Rescarcher: Yes.

Peter: But it’s like when they go constantly, ‘I don’t want to be
like that’.

Would like
more time
with family

When considering
what the future will
be like, talk about

Researcher: That sounds really good. So you think you’d like to be
doing that. What about with friends and things like that? What else
might you be doing?

Researcher: By
watching videos.
What about adults
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increased time with
family

Katie: Mainly be stuff with family

here? Where is your
mum in the picture,
in the future? Would
you like to spend a
bit more time with
your mum? Liam:
No.

Concern for
dad’s safety

Talking about
nature of prison
environment and
subsequent worry
about dad’s safety

Researcher: But now he’s been moved to a different one.
Peter: Yeah.

Researcher: How does that feel?

Peter: It makes me feel a lot, erm... a lot happier.
Researcher: Does it?

Peter: Because when he was there, two reasons, obviously I was
worried about him. Researcher: Uh huh.

Peter: Because one, it’s quite far. Two, it was quite a dangerous
prison.

Researcher: Yeah.
Peter: And now, where he’s closer, I’'m happier. But no prison is
safe, so...

Feelings and
emotions

Referring to how to
manage emotions

Sam: My sports are like big... like I’'m all uptight in my emotions
and stuff so all my sports just let it out.

Researcher: So, sports let you... how can I write it? What did you
say? Sports let me...” Sam: Get rid of my emotions.
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Less key
memories
since dad
imprisoned

Uncertainty about
key memories
experienced since
dad went to prison.

Researcher: So that’s a nice key memory. Lovely. And what about
more recently? So we’ve got quite a few just before Dad was
arrested and just after. Anything you can remember much between
the last six years? Things that were important?

Sam: Not really.

Researcher: No?

Sam: No.

Limited visits
due to
dangerous
prison

Talking about
perception of prison
affecting how often
they visited dad

Peter: He was four and a half hours away once. But I only went to
visit him once there because it was a bit dangerous.

Researcher: Was it?
Peter: Yeah.

long distance
to visit prison

Distance travelled
to visit dad in prison

Researcher: Do you have to travel quite far to go and see him?
Katie: Yes.

Researcher: Yes? It’s quite far.

Katie: It’s all the way in [NAME OF TOWN].

Researcher: Oh, wow. That is a really long way.

Katie: Three hours from here. And then from... my aunty and my

uncle live, and my grandma and my grandad, live in [TOWN] in
one big, really big house.

Researcher: Right.
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Katie: So um, we um, go down theirs and then we go to see dad.

prefers
visiting
current prison

Talking about
different prisons
and why current
prison is better to
visit

Ben: He was in the [NAME] one. That was close.

Ben: And then he didn’t like it and then he just moved somewhere
else.

Ben: Yes.

Ben: It’s a bit harder. Like some traffic.

Ben: Yeah, but it was much more better there.
Ben: Yeah.

Ben: Yes.

Saturday
prison visits
better as no
school next
day

Talking about
logistics of visiting
due to long journey

Katie: Yes, and I usually go see him on Saturdays but on Sundays
we get back really late all the time, so like on Saturday it helps
because if we get back on Sunday really late, we’ve got school on
Monday. And then it’s like really late and then we have to have
dinner and... so.
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Loyalty to dad

Talking about
preference of own
dad compared to
mum’s new partner

Peter: It was alright. Erm... I prefer my dad obviously, to my step-
dad.

Maintaining
contact with
dad

Talking about
keeping in contact
with dad outside of
prison visits, e.g.
telephone, letters

Researcher: So do you do anything in between that time to keep in
contact with dad? Katie: Sometimes he rings me.

Researcher: Does he?

Katie: Yes.

Researcher: And do you write letters or do pictures?

Katie: No.

Researcher: No?

Katie: Because I can’t.

Researcher: You can’t? Okay.

Katie: Because [ don’t, don’t really... I don’t have much paper and
my mum doesn’t have many stamps.

Researcher: Right.

Katie: But I can do it at my grandmas or something, so that they
can really... Researcher: So they can be sent off?

Katie: Yes.

Researcher: Okay. So do you think when he gets back you are
going to be doing lots of colouring and drawing and maths with
him, if he’s the one that helps?

Katie: Yeah, and sometimes um, the school sends some of my
work to him. Researcher: Wow.
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Katie: So he can see some of my work.

past enjoyable
memories
with dad

Key memories
formed before dad
was imprisoned

Sam: And another one of the memories, when I was about five,
was when we went on holiday to Mauritius.

Sam: With Dad, all my family and, um, my dad’s best friend,
Uncle Jim.

Reflection of
missed
childhood
with dad

Talking about age
when dad comes out
and comparing
childhood with
sibling who will
still be in that phase
when dad is
released.

Peter: So, my Dad has spent as much as my little brother’s life,
when he comes out, as he did when he went in.

Peter: So, I think... I would rather, I think I would rather be my
little brother.

Peter: I know that sounds a bit weird.

Peter: But when he comes out, like I’ve grown up and I think when
he comes out he will be... he will be a better person.

Peter: And with my brother, he will be my age that I am.

Peter: So that’s why.
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Peter: Like I know there’s like the most important bit, like... yeah.

Peter: Er, well obviously when you’re young.

Unhappy
memory of
dad

Reminiscing about
unpleasant
memories of dad
before
imprisonment

Peter: My dad used to go to the pub a lot.

Peter: Which was not good

Memories of
imprisonment

Talking about the
day of arrest and re-
accounting what
happened

Sam: Dad went out to find something in his truck and he came
back in the house and Mum went ‘Have you found it?” and me and
X started crying. She went ‘What’s up darling?’ and she turned
round and saw Dad behind a load of policemen.

Sam: Armed policemen in, yeah, everything. And they told us to
go into a different room so they could just search our house. And
then they decided to take Dad away and take him to questioning.
And they... um, me and X started crying again and another
policeman went ‘Don’t worry mate, your dad will be home
tomorrow’. But he never came home.

Age impacted
understanding

Describing how it
was difficult to
make sense of

Katie: Well it was hard then because when I was in Reception
that’s when Daddy went, so it was a bit hard because I didn’t
really understand much.
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situation due to age

Katie: So...

Katie: Because I completely remember everything that day, when
Daddy went.

Emotional
response

Talking about initial
emotional response
after the arrest and
imprisonment

Peter: I think where it made me upset, like obviously I cried and
that, but I think after I had that I could speak about it. But I had
obviously had it in my mind, I was just thinking about it. And then
obviously it made me upset, and then it just made me feel better
after I spoke about it to someone.

Age at time of
parent going
away

Explaining how old
they were when dad
went to prison

Katie: And my brother, literally he was one and a half.

Katie: No, he doesn’t remember much. But I definitely do.

Katie: Well, I was three years older than him. I would have been
four and a half-ish.

Age when dad
will be out of
prison

Explaining how old
they think they will
be when dad is

Sam: I think I will be about thirteen, fourteen
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released

enjoyable
memories
with friends

Describing key life
events and
memories which
involve their friends

Researcher: Joined a new school in Year 1. Okay, what other key
memories have you got? Ben: Don’t know.

Researcher: Can you remember like birthday parties, Christmases,
going somewhere really nice on holiday?

Ben: Birthday party.

Researcher: Yeah? Which one?

Ben: Paintball.

Frustration of
being let
down

Describing how
somebody who is
supposed to be a
source of support
can be unreliable

Peter: Yeah. He’s alright. But when... sometimes he’s not there.
He’s just like... he’s a bit of a let-down sometimes.

Researcher: Okay. So is that something that has not been helpful.
When you’ve been let down?

Peter: Yeah, like my grandad is quite naughty and gets... he got
arrested. Researcher: Okay.

Peter: A couple of times. He’s with someone that my mum doesn’t
get on with.

gets subject
skills from
parents

Linking own subject
ability to what they
believe both parents
are good at

Katie: I love maths.

Researcher: I think I would like you on my team.

Katie: My mum is not very good at maths.

Researcher: Not very good at maths? I would definitely like you
on my team for that. Katie: My mum isn’t very good but my dad
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is.
Researcher: Is he? So do you think that’s where you get it from?

Katie: My mum is good at literacy. That’s why I am good at
literacy, so... Researcher: Ah, okay.

Katie: So that’s why I’'m good at both.

Sense of
fairness

Talking about
dream of being a
billionaire and how
that money would
be shared with
family

Researcher: Brothers. Are your mum and dad going to get
anything off this billionaire son that they’ve got?

Liam: Maybe.
Researcher: Maybe.
Liam: They don’t really buy me anything that much.

Researcher: So they don’t buy you much, so you might not get
them too much either. Liam: I will probably just give them a
million pounds and that’s it.

Researcher: A million pounds? That’s still pretty generous, isn’t
1t? So, Mum and Dad will get a million pounds each? Or will they
have to split it between them?

Liam: Each.

Researcher: Mum and Dad will get...

Liam: I tell you what, I’'m going to give them like five million.
Researcher: Wow, it’s gone up. Why has it gone up?

Liam: Because I just feel thankful.

Researcher: Aw, what are you thankful for?
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Liam: How much they... anyways, we’re going... either they
probably don’t have to book it, because I’'m going to Spain soon. |
will probably be able to book it for myself if I have that billion
pounds.

Variety of
activities help

Talking about what
helps when they are
not feeling as strong

Researcher: You just do. What do you think helps? Is it because
you can talk to people, or can you let it out in another way? Like
some people draw, some people... or race your bike really, really
fast?

Katie: I just...

Researcher: Or do you just blank it?

Katie: Sometimes I do colouring in and other times I do different
things.

Maintaining
sense of
normality

Talking about how
they manage their
parent being away
in prison

Researcher: Did you? Good on you. You snuck it on there. So, so
we had... you’ve got a few good memories before you were about
four. And then around four and a half is when dad went away, and
then since then you are now nine. And what’s happened in
between that time? What sort of things have you done that have
been really important to you, I guess?

Katie: Nothing really.

Researcher: Nothing really? So you’ve just kind of...

Katie: Got on with things.

Researcher: Just got on with things. How do you do that? How do
you just get on with things?
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Katie: I just get on with them.

Represses
feelings until
prison visit

Talking about
pushing thoughts
about parental
imprisonment to the
back of the mind
until they go to see
him

Researcher: It was a weird time, ok. And what helped you during
that time? Because you are somebody who went through that, so
what would you say helped you through it?

Ben: I just like try and forget about it, and then when we visit
him... yeah. Researcher: Uh huh. So at the time you tried to forget
about it?

Ben: Yeah, and then just get on and do what I normally do.
Researcher: Okay, so just get back to normality a little bit?

Ben: Yeah.

Physical
exercise

Describing how
sports help to
release emotional
tension

Sam: My sports are like big... like I’'m all uptight in my emotions
and stuff so all my sports just let it out.

Researcher: Does it?
Sam: Yeah.

Researcher: So your sport, so is that between... so that’s probably
all the way back here I’'m guessing, when you started, was it?
Sam: Yeah.

Researcher: But even more so now? Or less so? Or has it just
stayed the same?

Sam: It’s just stayed the same really.

Researcher: So, sports let you... how can I write it? What did you
say? Sports let me...” Sam: Get rid of my emotions.
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Researcher: Get rid of my emotions, yes. That’s...
Sam: Like bad emotions.

Researcher: Get rid of my bad emotions. And what else can you do
when you’ve got that build up? Is there anything else?

Sam: I’ve got a punch bag.
Researcher: Have you?
Sam: Which I do use.

Researcher: Do you? Just to get out some of that frustration. Punch
bag. And is there some of these people who you have identified as
well, that you can go to?

Sam: Yeah.

Playing
computer
games helps

Describing how
technology and
playing computer
games help to
distract from
thinking about
parent

Researcher: And is it usually things that are quite physical, like
vour bike riding? Peter: Sometimes it’s playing on my X Box.
Researcher: X Box, yeah. That could be something that helps,
definitely. Is that something that you feel is a good... helps you to
keep...?

Peter: Erm, I don’t think it’s a good thing.

Researcher: Okay.

Peter: But I think to take my mind off it, it is. But I think I play it
too much. I don’t play it through the week but at the weekend...
obviously I like playing on it. But I looked at my hours on this
game. | had one that was 23 hours and something, like and 36
minutes.
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Subject likes

Describing what

Researcher: So you will be at secondary school. What do you think

& dislikes subjects they think | vou will enjoy doing at secondary school? What sort of things?
they might enjoy to |Katie: I like maths, I like literacy.
study later in their | ogearcher: Maths? So do you think you will be enjoying that at
education, based on | ..ndary school? Enjoying maths. Literacy. Anything else you
current preferences really enjoy doing?
Katie: Art.
Researcher: Art. So you like drawing?
Katie: Mm.
Researcher: Do you like creating things?
Katie: Yes.
Researcher: So do you like painting as well? Or do you like
making sculptures? What do you like to do?
Katie: I like painting.
Subject Acknowledging that | Peter: It depends whether I like it or not. I like it now.
perceptions  |subjects change and | Rescarcher: Okay.
can change  |may not like Peter: But subjects can get different.

something after
previously liking it

Using sensory
objects to

Describing coping
strategy of using a

Researcher: Okay. So, when things are a bit more, like you know
how we said it can be a bit like this sometimes, life can be like
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manage sensory ‘Yay, this 1s awesome’ and there’s times when it can be like
emotions object/fiddle toy to | Ohhh, this isn’t so good’, what things help you? What do you find
feel more helps? Liam: I fiddle with stuff.
comfgrtable Researcher: Fiddle with stuff.
emotions Liam: Like I'm doing right now.
Researcher: Ah, does that mean you are feeling a little bit
uncomfortable, when you’re fiddling with stuff? Or...?
Liam: It feels good.
Researcher: It feels good. So, is it anything you can get your hands
on? Or is there particular things you prefer, like playdoh or... is it
that sort of squishy feeling? Or do you like being able to bend
things?
Liam: Squishy.
Researcher: You quite like squishy, yeah? So, fiddle with stuft.
Liam: Like blue tack or something.
Fresh start Describing how Researcher: Yeah, so was that something... because you were

people not knowing
family situation
presented as a fresh
start

going through quite a tough time then, so was that a helpful thing,
to have a clean break? Or did that make it quite hard? Peter: I think
it was better because I think at my junior school everyone knew.
Researcher: Right. What was that like?

Peter: Because obviously I would get upset and everything. Like in
my year. But here it was like a fresh start and I think I’ve only told
people that [ want to know.
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Friends help
to take mind

Talking about how
friends help to

Researcher: Okay. That makes sense. So your friends, do you still
have some friends from your old school that you keep in contact

off things distract from with?
thinking about their |Peter: Yep. Yep.
situation Researcher: Have they really helped you?
Peter: Um, a couple of them did.
Researcher: Yeah? So, a couple of friends?
Peter: Yeah.
Researcher: So we’ll put a tick by that. What did they do to help
you? What was good about that?
Peter: Just take my mind off it.
Researcher: Yeah? So you didn’t sit around having a chat about it?
Did you do something completely different?
Peter: No, we just done something completely different. They
helped take my mind off it.
Support from |Identifying friends |Researcher: Does anybody here help if you're feeling a bit down?
friends as a source of Liam: Sometimes.

support

Researcher: Sometimes? Who sometimes helps?

Liam: My friends.

Researcher: Friends. So, are they important to you? Yeah. So can
we put them as a tick, as like a helping... and what do they do to
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Liam: They just help.

Gaining Talking about Sam: And one of my other friends, he got involved with
support and | benefits of finding |Barnardo’s, because his dad is in prison.
friendships an age matched peer
from someone | going through the | gam: And, um, he was struggling as well so we just sat together in
whois also  |same family Barnardo’s when we went there and just spoke to each other. And
going through |experience now we are best friends over the console and games and stuff.
1t
Sam: We are always speaking to each other.
Sam: No.
Sam: Yeah.
Sam: Yeah.
Identifies Talking about
football football players he

players as role
models

looks up to

Liam: Either Hazard, Goodier or Costa.

Liam: Their skills.
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Importance of
being close to
family

Describing keen for
independence but
also maintaining
proximity to family

Peter: And stuff like that. Obviously I’d like to travel, but...
Researcher: You’d like to travel? Where would you like to go?
Can we put that on there? Peter: Yeah. I’d like to go... I’d like to
go to America. I wouldn’t mind living there. But it’s just being
away from your family.

Shared Describing Researcher: Or for fun. Okay, and where do we need to put... so
experience spending time with |how often do you play the PS4 with your uncle? Is that...”?
with uncle wider family Ben: Well, pretty much whenever he’s free.
Researcher: Yeah? So quite a lot?
Ben: Mm.
Researcher: Okay. So, playing PS4 with uncle, that’s something
you enjoy. What do you like to play with him? What game?
Ben: FIFA or Call of Duty.
Keeping busy |Talking about Researcher: We’ll do another... it gets a bit messy this path,
with business of having |doesn’t it. So, rowing team. Sam: And I do loads of other sports.
extracurricular | extra team sports Researcher: Do you?
sports outside of school | gam: Like in the week I have only got one day off.

Researcher: Gosh, you must be tired. Does your mum drive you
around to all these different places?

Sam: Yeah. Like one day we’ve got something at school, and then
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we’ve got football and then we’ve got rowing straight after.

Memory of | Describing how Researcher: Okay. And what helped you? Was there anything at
school support | school support was |school that helped you?
helping non-directive and | Ben: Yeah, like some teachers had like sessions with me. And like
fun, which made the play games, talk. ..
experiepce feel Researcher: So, teachers had sessions with me. What did they talk
supportive. about that helped? Was it just letting you kind of...?
Ben: Yeah.
Researcher: Did they listen or did they do most of the talking?
What helped when you saw them?
Ben: Probably like play games and have fun.
Researcher: So teachers had sessions with me, played games, had
fun and talked a bit? Is that right?
Ben: Yeah.
Family Talking about how |Sam: And now we’ve... they’ve helped us so much that we’ve
becoming the remaining signed off now. We’ve signed off of them helping us. But Mum
involved in  |parent has used still helps them, like gets involved with them.
helping others |their own

experience to help
other families in
similar situations
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Initially didn’t
feel voice was
heard

Describing how
some outside
agencies didn’t
initially give
opportunity for him
to share how he was
feeling

Researcher: So you went counselling. What was that like? Did it
help?

Sam: Yeah, not really because they didn’t really speak to me.
Researcher: Ah, okay.

Sam: They mostly spoke to my mum. So we had to get a different
counsellor. Researcher: Okay.

Sam: Who came actually to our house.

Sam: Yeah.

Sam: I think I used to
have someone come
into school as well.
Researcher: Oh right,
okay.

Sam: Yeah. I'm
pretty sure I had
someone come in
once.

Researcher: Just the
once? Sam: Just to...
yeah, I did actually,
to speak to them.
Researcher: Did you.
Sam: Like about...
he like was really
kind and he just
spoke to me and we
did all these different
games and stuff.

Relationship
with sibling
important

Describing some
feelings of conflict
of being glad
sibling is going

Researcher: So you guys get on?
Peter: Yeah, we get on.
Researcher: Is he something that helps you when you’re feeling a
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through same
experience but also
doesn’t like that
they are going

bit down?

Peter: Yeah. Yeah, definitely.

Researcher: Cool. So can we put a big tick? So when was he born?
He was born. .. Peter: Erm, when I was three and a half.

through it. Researcher: When you were about three. So has he helped you

throughout?
Peter: Yeah, definitely
Researcher: So, having a younger brother has really helped you.
Peter: He’s not someone I would talk to about it, but it’s knowing
that someone else is going through it. Do you know what [ mean?
Like I know obviously I don’t like it, but it’s just knowing he
knows what it’s like

Support from |Talking about wider | Sam: My dad’s friend Uncle Jim.

family friends

family friends who
have stepped in to
help since dad went
to prison.

Researcher: Is that what you call him, Uncle Jim?
Sam: Yeah.
Researcher: Uncle Jim. What has he done? Have they...?

Sam: He has taken me out to work as well. Like him and my dad
used to be best friends and they used to work together and stuff
like that. And he used to take me out. Researcher: Cool. And is
that recently? Has that sort of been...?

Sam: All the way through really.
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Experience of | Describing Katie: Yeah, but it’s [[INAUDIBLE] sometimes I get bullied Peter: Erm, that was quite
being bullied |difficulties with because of my dad and things. Like some people are nice to me for |fough. Erm, in Year 3 and
. Year 4 I got bullied at
peers as a result of |one day and then they are horrible to me the next day. And then
1 . T school. And then when
pa.rent going to they have a go at me and just say, some people say hke. I hope my dad went it sort of
prison your dad dies in prison so you never get to see him again’ and stopped.
things like that to me. [SIGHS]
Peter: It’s a good and bad
thing. So people realised
that nobody knows what
is going on in people’s
lives.
Judgement Talking about the
from others impact of stigma in
may affect forming
future relationships with

others

Sam: Erm, I don’t know really. People judging me.

Sam: Because I’ve got a parent in prison.

Sam: Sometimes. Yes, sometimes it happens. Like when I talk to
people, like when I’'m trying to make friends at parks and stuff,
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they just judge me and just go away. Rescarcher: Oh, okay. And
how does that feel?

Sam: Sad.

Lack of role
model to look
up to

Not able to identify
any adult who
inspires them

Researcher: Okay. Would you like to have...? Have you got any
like family friends? Who do you look up to?

Liam: No one.

Uncertain
about clear
strategies in

Tentative
description about
coping strategies to

Researcher: ‘Help take mind off things’. Okay, what else helps?
When you’re feeling really like ‘Ughh’ what do you do?
Ben: Probably try and calm down.

times of manage Researcher: So how do you do that?
helghtened uncor_nfortable Ben: Just sit dowr.
emotion emotions Researcher: You just sit down and then you’re suddenly calm?
Ben: Mm.
Researcher: Okay, so you sit down.
Ben: And probably watch TV.
Accepting Doesn’t identify any | Rescarcher: Okay...Is there anything that wasn’t so helpful? Is
situation as it |alternative there anything that you wish could have been a bit different?
is outcomes or factors |Ben: I don’t think so.
that have

exacerbated the

Researcher: No? Is there anything that made it harder?

163




situation.

Ben: No.
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Appendix P: First Thematic Map
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Appendix Q: Refined Thematic Map
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Appendix R: Examples of reflective log
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