












 

 

 

 

  

  

  

  

  

  

  

 

 

 

 

  

  

  

  

  

  

  

 

 

 

 

 

 

  

  



  

  

  

  

  

  

  

  

  

  

  

  

  

 

 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  



  

  

 

 

  

  

  

  

  

  

 

 

  

 

 

 

 

  

  

  

  

  

  

  

  

  

 

 

 

 



  

  

  

  

  

  

 

 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  



  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 





 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 









 

 

 

 

 

 

 





http://www.inputlog.net/








 

 

 

 



 







 

 



 



 



 



 

 

 

 

 

 

 

 

 





 







 



 

 

 

 

 

 

 



 

 



 

 



 



 





 



 







 







 



 



proposer

translator transcriber

evaluator)





 



phonetic coding ability

grammatical sensitivity ability

rote learning ability

inductive language 

learning ability





 

 





 





 



 



P-bursts

R-bursts

P-bursts







 







 



 

 



 



 









 





 





 



 

 









 







 











 





 





 







 





 

 



 

 

 

 

 

 

 



 

 

 







 



 





 



 

 



 



 

 





http://www.inputlog.net/


 

 

 

 

 

 



 

 

 

 





 

 





 





 











 







 

 

 



 

 





 

 


p

F p 
p M SD

F p 
p 

M SD M

SD

  

 



 



 

P-bursts

rate of production

text length



Variable 

name 

M SD 1 2 3 4 5 6 7 

1. Arabic  P-

burst length 

(Logn)

21.85 10.61        

 2. English P-

burst length 

(Logn)

12.09 5.21       

3. Arabic rate 

of production 

(Logn)

13.55       

4. English 

rate of 

production 

(Logn) 

8.07      

5. Arabic text 

length (Logn) 

286.04    

 6. English 

Text length 

(Logn) 

236.45 .23   

7. *Gender   .15 -.12 16 .03  

8. OPT 121.49 10.55 .18 .08 .07 

  *
    

p , 
**

p  

 * 
  

 



F p 
p 

F p 
p

F p 

b se p

b se p



 



 

F

p 
p

F p 
p

M SD

M SD

M SD M SD

F

p 
p 

F p 
p

M SD M

SD



b se

p



 

F p 
p

F p 
p 

M SD

M SD

M SD

M SD

F p


p 

p

p



p

 

p

b se p

p



 



 



immediate

distant

end 

distant

immediate

distant

end

immediate

distant

end





 

 

 



Variable name Mean SD 1 2 3 4 5 6 7 8 9 10 11 

1. Number of revision 

per text Arabic (logn) 

.32 .15            

2. Number of revision 

per text English (logn) 

.42 .14           

3. Immediate revision 

per text Arabic (logn) 

.27 .13 .           

4. Immediate revision 

per text English (logn) 

.34 .14        

5. Distant revision 

per text Arabic (logn) 

.009 .008 .  .20 .         

6. Distant revision 

per text English (logn) 

.014 .010       

7. End revision per 

text Arabic (logn) 

.002 .003 .09 .23 .15 .15      

8. End revision per 

text English (logn) 

.003 .004 -.09 -.11 -.01 -.10 .17     



9. Language revision 

per text English (logn)

.41 .14  .22    

10. Content revision 

per text English (logn)

.01 .008 .14  .13 .12 .16 .11 .19 .19   

11. *Gender   .22 .19 .17 .20 .09 .13  

12. Oxford Placement 

Test score (OPT) 

121.9

0 

10.60 .06 -.12 .04 -.18 .14 .14 .06 .09 -.14 

                    *
 

p , 
** 

p  

                                

    * 



 

M

SD M SD

M SD F p 
p

 

F(1,64) = p 
p

F(1,64) = p 
p

F(1,64) = p 
p



 
 

b se p

b se

p

b se p

b se p



 

 

F(1,64) = p 
p

F(1,64) = p


p

F(1,64) = p 
p



b se p

se

p

p

  

 



 

F(1,65) = p


p F (1,65)  = 

p 
p

 

F(1,65) = p


p F(1,65)  = 

p 
p



p

p

 

Example1: 

}

}……

}



countries institutions around the world

achievement performance, 

Example 2: 

have has

F(1,69) = p 
p

 

F(1,72) =  p 
p

M SD

M SD

F(1,72) = p 
p 

F(1,72) = p 
p



 

b se p

b se p



 

F(1,67)  = p


p

p

b se p

 





 

 

 

 

 



 



Variable name Mean  SD 1 2 3 4 5 6 7 8 9 10 11 

1. Total writing time Arabic 1745 603            

2. Total writing time English  2105 383 .06           

3. Pre-writing time Arabic 

(logn) 

24 26 -.02          

4. Pre-writing time  English  

(logn) 

61 61 -.08 .17         

5. formulation time Arabic 1606 499 .73** .15 .02 .04        

6. formulation time English 1905 402 .12 .16       

7. Post-writing time Arabic 148 159 .30* .15 -.11 .10 .10 .09      

8. Post-writing time English 172 154 -.11 .18 -.09 -.04 -.13 -.10     

9. proportion of pause time 

to writing time during 

formulation stage Arabic 

.21 .07 17 .12 -.07 .18 -.04 .002    

10. proportion of pause 

time to writing time during 

formulation stage English 

.27 .07 .12 .13 -.08 -.009 .17 -.013   

11. *Gender   .16 .07 .10 .09 .18 .06 -.21  



12. Oxford Placement Test 

(OPT) 

121.61 10.37 -.05 -.10 -.06 -.08 -.04 -.12 .06 .10 -.11 

 

*
 

p , 
**

p  

 *
 

 



 

F(1,73) = p


p F(1,73) = 

p 
p

b se p 

b

se p



 

SD M SD F(1,73) = 

p 
p 

F(1,70) = p 
p

F(1,70) = p 
p

b se p

b se p

 

 

F(1,72) = 

p 
p



F(1,72) = p 
p

 

F(1,69) = p


p

F(1,69) = p 
p

F(1,69) = p 

t p

t p



 

b se p R 

b

se R



b se p

b se p



 

 

 





 

 

 





Variable name Mean SD 1 2 3 4 5 6 7 

1. Average Overall 

text score 

16.30 3.92 

2. Average Task 

achievement score 

3.67 .78 

3.Avarage 

Organization 

3.34 .86 

4. Average Grammar  3.05 .86 

5. Average 

Vocabulary  

3.40 .93 

6. Average Spelling 

and mechanics  

2.82 .82 

7.  *Gender   

8.Oxford placement 

Test (OPT) 

121.89 10.35 

 *
 

p , 
**

p  

 *
 

 



Variable name Mean SD 1 2 3 4 5 6 7 

1. Average Overall 

text  

17.59 3.31 

2. Average Task 

achievement  

3.71 .64 

3.Avarage 

Organization  

3.35 .77 

4. Average 

Grammar  

3.66 .72 

5. Average 

Vocabulary  

3.68 .85 

6. Average Spelling 

and mechanics  

3.17 .75 

7.  *Gender   .09 

8.Oxford placement 

Test (OPT) 

121.76 10.36 .10 

 *
 

p , 
**

p  

 *
 

 

 



 

F(1,70) = p 
p

F(1,70) = p 
p

F(1,70) = p 
p



 

b se

p

b se p

b se p

b se p



 

 



b se p

Mean length of p-

bursts (logn)  

Mean of rate of 

production (logn) 

Mean length of final 

text (logn) 

.18 -.10 

 

** Correlation is significant at the 0.01 level (2-tailed) 



 

.07 -.03 .07 .11 - - 

-.06 -.19 .09 .11 09

*Correlation is significant at the 0.05 (2-tailed) 

 



.11 .21 -.09 

.14 -.13 .13 

**correlation is significant at the 0.01 level (2-tailed) 
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F(1,66) = p 
p

F(1,66 )= 

p 
p

p



p

 



 

r

r
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Variable name Mean  SD 1 2 3 4 5 6 7 8 9 

1. Transmisssional Arabic 3.18 .75          

2. Transmissional English  3.4 .66         

3. Transactional Arabic  4.00 .57        

4. Transactional English 4.00 .52       

5. Recursive Arabic 4.03 .61      

6. Recursive English 4.09 .57 .      

7. Audience orientation 

Arabic 

4.03 .50 .20 .     

8. Audience orientation 

English 

4.00 .47 .16 .24 .  .  .    

9. *Gender   .16 .21 .09 .17 .14  

10. Oxford Placement Test 

(OPT) 

121.61 10.37 .22 .  .06 .13 .08 .08 .23 .15 

 *
 

p , 
**

p  

 *
 

 



F p 
p

t p



 

F(1,75) = p 
p

F(1,75) = p 
p

F(1,75) = p 
p

 

F p 
p

t p

t( p



 

 

F p 
p

 



 

 



-.02 -.11 -.04 .01 

-.06 -.03   

*correlation is significant at the 0.05 level (1-tailed 
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*correlation is significant at the 0.05 level (2-tailed)
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Writing Beliefs Inventory 

 الكتابة والاعتقادات المرتبطة بها

Participant Code: ………………………: رمز المشارك 

Age: ………………………………………………..….:العمر 

Gender: ……………………………………………: الجنس 

Year of Study: ………………………….. ه الدراسية: السن  

Major: ……………………………………………: التخصص 

This questionnaire contains 31 statements about aspects of university academic writing.  For 

Each statement, please tick if you are Strongly Agree, Agree, Don’t Know, Disagree or Strongly 

Disagree.  

عبارة عن جوانب من الكتابة الأكاديمية الجامعية. ضع علامة بجانب كل عبارة اذا  على  لاستبيانايحتوي هذا 

 كنت توافق بشدة، توافق، لا تدري، لا توافق، أو لا توافق بشدة

There is no one correct belief of university academic writing.  It depends on what you believe 

about university writing. Please, try to rate them as what you actually believe rather than what 

you think you ought to believe. 

عن الكتابة الأكاديمية لذلك  اعتقادكلا يوجد اعتقاد واحد صحيح عن الكتابة الأكاديمية الجامعية وإنما تعتمد على 

اعتقادهوليس حسب ما يجب عليك  عتقادكواأرجو منك تقييمها حسب مفاهيمك   

Remember your answers are CONFIDENTIAL; try to answer as honestly as possible. 

 ملاحظة: نتعامل مع إجاباتك بخصوصية تامة لذلك لطفا قيم العبارات بصدق

 

No Statement Totally 

Agree 

 

أوافق 
 بشدة

Agree 

 

 

 وافق

Don’t 

know 

 

 لا أعرف

Disagree 

 

 

 لا أوافق

Totally 

Disagree 

 

لا أوافق 
 بشدة

1 Writing is a process 

involving a lot of emotion. 

الكتابة عملية تتضمن الكثير من 
.العاطفة  

     

2 The key to good writing is 

revising. 

 

.المراجعة هي السبيل لكتابة جيدة  

     



3 It’s important to select the 

words that suit your purpose, 

audience, and occasion. 

من المهم اختيار الكلمات التي تناسب 
 هدف الكتابة، مناسبتها وقراءها

     

4 Writing should focus on the 

information in books and 

articles. 

يجب أن ترتكز الكتابة على معلومات 
.من الكتب والمقالات  

     

5 Writing helps new ideas 

emerge. 

تساعد الكتابة على ظهور أفكار 
.جديدة  

 

     

6 Good writers are reader-

friendly. 

 

.الكتاب الجيدون هم قراء جيدين  

     

7 Revision is a multi-stage 

process. 

. المراجعة عملية متعددة المراحل  

     

8 Good writers support their 

points effectively. 

.يدعم الكتاب الجيدون أفكارهم بفعالية  

 

     

9 Good writers are logical and 

convincing. 

.الكتاب الجيدون منطقيين ومقنعين  

     

10 The key to successful writing 

is accurately reporting what 

authorities think. 

السبيل إلى الكتابة الناجحة هو سرد 
.المسؤولين بدقة أراء  

     

11 Good writers anticipate and 

answer their audience’s 

questions. 

يتوقع الكتاب الجيدون أسئلة القراء 
.ويسعون للإجابة عليها  

     

12 Good writing sounds natural, 

not stiff. 

تبدو الكتابة الجيدة فطرية وليست 
.متكلفة  

     

13 When writing, it’s best to use 

proven formats and 

templates, and then fill in the 

important information. 

     



عند الكتابة من الأفضل استخدام صيغ 
ونماذج متعارف عليها ومن ثم تعبئة 

.المعلومات في نفس القالب  

14 Writing is a process of 

reviewing, revising, and 

rethinking. 

كتابة هي عملية تنقيح مراجعة ال
.وإعادة نظر  

 

     

15 Good writers keep their 

audience in mind. 

يأخذ الكتاب الجيدون قراءهم بعين 
.الاعتبار  

     

16 Good writers make 

complicated information 

clear. 

يجعل الكتاب الجيدونالمعلومات 
.المعقدة واضحة و مبسطة  

     

17 Good writers don’t let their 

choice of words overshadow 

their message. 

لا يسمح الكتاب الجيدون لكلماتهم بأن 
 تظلل وتعيق وصول المعلومة

     

18 Writing is often an emotional 

experience. 

.الكتابة هي فالغالب تجربة عاطفية  

 

     

19 Good writers adapt their 

message to their readers. 

.يهيْ الكتاب الجيدون رسالتهم للقراء  

 

     

20 Writers need to immerse 

themselves in their writing. 

يحتاج الكتاب إلى أن يغمروا أنفسهم 
.في كتاباتهم  

 

     

21 Good writers are sensitive to 

their readers. 

الكتاب الجيدون مرهفي الشعور تجاه 
.همقراء  

     

22 The most important reason to 

write is to report what 

authorities think about a 

subject. 

أهم سبب للكتابة هو نقل ما يظنه 
.المسؤولين عن موضوع ما  

     

23 Good writing involves 

editing many times. 

تتضمن الكتابة الجيدة عدة مراحل من 
.التحرير  

     



24 Good writers include a lot of 

quotes from authorities in 

their writing. 

يضمن الكتاب الجيدون في كتاباتهم 
.عدة اقتباسات من المسؤولين  

     

25 Writing helps me understand 

better what I’m thinking 

about. 

تساعدني الكتابة في فهم ما أفكر به 
.بطريقة أفضل  

     

26 Good writers are oriented 

toward their readers. 

الكتاب الجيدون موجهون  باتجاه 
.قرائهم  

     

27 My thoughts and ideas 

become clearer to me as I 

write and rewrite. 

تصبح أفكاري أوضح عندما أكتبها 
.وأعيد كتابتها  

     

28 Good writers thoroughly 

explain their opinions and 

findings. 

يشرح الكتاب الجيدون أراءهم 
.واستنتاجاتهم بشكل تام  

     

29 The key to good writing is 

conveying information 

clearly. 

السبيل إلى كتابة جيدة يكون في 
.إيصال المعلومة بوضوح  

     

30 Writing requires going back 

over it to improve what has 

been written. 

تحتاج الكتابة إلى مراجعة ما تمت 
.كتابته لتحسينه  

     

31 Writing helps me see the 

complexity of ideas. 

.تساعدني الكتابة لفهم الأفكار المعقدة  

     

 



1. What did you think about before writing your essay? (Please rate the following items according to their 

importance to you) 

2. Please rate how much you agree with the following statements 



3. Please rate how much you followed your  plans: 

I didn’t  follow 

them 

I rarely followed 

them 

I do not know I sometimes 

followed them  

I always followed 

them  

     

4. Please rate how much did you take into account who is going to read your written text 

I did not take into 

account who is 

going to read my 

text  

I rarely took into 

account who is 

going to read my 

text 

I do not know I sometimes took 

into account who is 

going to read my 

text 

I always took into 

account who is 

going to read my 

text 

     

 

5. Please rate how much your understanding of the topic, you writing about, has changed after 

writing  

My understanding 

has decreased a lot  

My understanding 

has decreased a bit  

I don’t know My understanding 

has increased a bit 

My understanding 

has increased a lot 

     

6. Which of the following did you focus on more when writing? (Please rate the following items according 

to their importance to you) 



7. Please rate how much you agree with the following statements: 

NO Items Strongly 

disagree 

Disagree I do not know Agree Strongly agree 

My main concern was to 

present the information 

that I know about the 

topic 

     

b My main concern was to 

express my own ideas 

about the topic to 

convince the reader 

about my point of view 

     

c My main concern was to 

reflect my language skills 

in my writing, so I 

focused more in using 

appropriate words and 

correct grammar 

structure 

     

 



حول رأيك في هذا الموضوع. هل توافق أو لا  ()اكتب مقال موجهة الى 

توافق على العباره التالية: الطاقم الإداري في كلية الرستاق دائما متعاون ويقدم خدمات فعالة. ادعم رأيك بالأمثلة 

 التوضيحية والتفاصيل.

حول رأيك في هذا الموضوع. هل توافق أو لا  ()اكتب مقال موجهة الى 

توافق على العباره التالية: التعليم المختلط هو سبب تدني المستوى التحصيلي لدى الكثير من الطلاب. ادعم رأيك 

 بالامثلة التوضيحية والتفاصيل.



 

(adapted from CAS Level 2 Writing Marking Rubric; unpublished document) 

 5 4 3 2 1 0 

T
a

s
k
 a

c
h
ie

v
e
m

e
n
t 

 

 

Addresses assigned 

topic directly; 

coverage is 

comprehensive; no 

irrelevance. 

Meets minimum word 

limits 

If source material is 

used, it is referenced 

with an attempt at 

APA conventions  

Addresses assigned 

topic but some points 

may not be covered or 

some irrelevance may 

appear 

Roughly meets minimum 

word limits 

If source material is 

used, some attempt is 

made at referencing 

Addresses assigned 

topic but contains 

irrelevant points and 

some relevant points are 

not dealt with.  

May contain a small 

amount of copied 

material  

Not  less than 50% of 

target word limit 

Limited relation to the 

assigned topic: shows 

some attempt to address 

the issue but contains 

little relevant material.  

May be short. 

May contain substantial 

amounts of copied 

material 

Answer bears no or 

almost no relation to 

task.  

May contain mostly 

copied material. 

No assessable sample 

i.e. nothing legible on 

the page 

 

 

O
rg

a
n
iz

a
ti
o

n
 

Functional, complete 

introduction and 

conclusion, clearly 

prefiguring/summing 

up body  

Overall drift of ideas 

clear and development 

is linear  

Appropriate use of 

cohesive devices 

Functional if limited 

introduction and / or 

conclusion  

Overall drift of ideas 

clear but development 

may meander or 

backtrack a little  

Appropriate use of 

cohesive devices 

Limited/ineffective 

introduction and/or 

conclusion  

Reader can work out 

overall drift of ideas 

but development is not 

linear  

Some appropriate use 

of cohesive devices  

Barely recognizable 

introduction and/or 

conclusion 

Overall drift of ideas 

unclear – reader forced to 

conjecture 

 

Little apparent 

organization of ideas 

Baffling 



 

 G
ra

m
m

a
r 

  

Shows range of 

structures required 

for the task  

Basic and complex 

structures largely 

error free. 

Errors do not 

interfere with 

expression of 

meaning 

Shows range of 

structures required for 

the task 

Systematic errors in 

complex structures, 

basic structures largely 

error free 

Meaning is not obscured 

Lacks the full range of 

structures to tackle the 

task – meaning not 

obscured but may 

cause simplification of 

ideas  

Errors in complex and 

basic structures  

Lacks range for task – 

affects expression of 

meaning  

Major problems in basic 

constructions  

Meaning confused or 

obscured in places  

Major problems in basic 

constructions  

Meaning obscured in 

many places – reader 

may struggle with overall 

sense 

Almost no control of  

grammar at all 

 P
u
n
c
tu

a
ti
o

n
, 
s
p
e
lli

n
g
 a

n
d
 

m
e

c
h
a
n
ic

s
  

  

Few spelling errors 

Punctuation may 

be simple but is 

correct 

Capitalization 

accurate 

Paragraphs 

indented  

Occasional errors in 

spelling, punctuation, 

paragraph marking or 

capitalization but 

meaning not obscured 

Handwriting legible 

Errors of spelling, 

punctuation, 

paragraph marking or 

capitalization.  

Handwriting legible 

 

Errors of spelling, 

punctuation, 

capitalization, and 

paragraphing 

Handwriting illegible in 

parts 

Dominated by errors 

Handwriting frequently 

illegible 

Illegible or very difficult  



 V
o
c
a
b
u
la

ry
 

  
Shows range of 

vocabulary 

required for the 

task – choice of 

vocabulary is 

accurate and fairly 

precise 

Register is 

appropriate 

Shows nearly the range 

required though some 

general words may be 

used or some 

circumlocution may be 

necessary 

Register generally 

appropriate 

Lacks the full range for 

the task – overall 

meaning not obscured 

but may cause 

simplification of ideas 

or local 

comprehension 

difficulties 

Lapses in register 

appear  

Some misuse of 

vocabulary may 

appear  

Significant lacks in 

vocabulary either limit the 

answer to very simple 

ideas or cause overall 

comprehension difficulties  

Lapses in register 

Misuse of vocabulary  

Lacks in vocabulary 

mean little or no attempt 

can be made at an 

answer 

 

Almost no lexical 

resource  

 

 

 

 

 



TASK ACHIEVEMENT: The criterion includes the aspects formerly covered in Content but 

also includes other aspects of the treatment of the assignment, including text length and 

plagiarism. It does not include marks for originality of content as this is felt to be too subjective. 

It attempts to answer the question: has the student attempted to construct a text, in more or 

less their own words, that attempts to address the question? 

ORGANIZATION: This criterion covers the organization of text above the level of the 

sentence, so at paragraph and text level. It assesses structure i.e. division into functional 

sections (introduction – body – conclusion), functionality i.e. the extent to which the sections 

perform their jobs and linearity i.e. the extent to which the ideas flow in – to Western readers - 

a logical manner.  

GRAMMAR: This criterion covers range, complexity and accuracy of grammar use. ‘Range’ 

refers to whether or not the text displays the structures actually necessary to carry out the task 

in. For example a task that required a writer to describe a sequence of events in a linear way 

(first A , then B, then C) would require use of the Past Simple and perhaps the Past 

Continuous. A more complex task would be to describe a sequence of events in a non-linear 

way (i.e. first B, then back to A and then forward again to C) and this would require use of the 

Past Perfect, as well as the other two tenses. ‘Complexity’ is related to range. In this rating 

scale the common – though contentious - distinction between ‘simple’ and ‘complex’ grammar 

is used. Simple structures would include one clause sentences, or co-ordinated two clause 

sentences (e.g. He lives in Muscat but he works in Nizwa), noun phrases with no more than 

three components (e.g. determiner-adjective-noun),  single verb phrases, adverbs rather than 

adverbial phrases, Past Simple for narrative, Present Simple for description. Complex 

structures would include subordinated clause sentences, multi-item noun and verb phrases, 

multi-item adverbial phrases, conditional structures, Past Perfect in narrative, Present Perfect 

on the narrative/descriptive boundary, modal verb phrases.  

VOCABULARY: This criterion also covers range in relation to the task but also considers 

three common consequences of a lack of range: the use of circumlocution, the simplification of 

ideas through the use of general words, misuse of words. It also considers register, by which 

is meant a choice of words appropriate to the type of text and the context of use.  
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David Galbraith 

               John Schulz 

The Effects of EFL language Proficiency and Writing Beliefs on L1 (Arabic) and EFL 

(English)             

Writing Processes and Products of Undergraduate Omani Students 

Reading and writing are the most important academic practices that help students to 

develop their knowledge about their disciplines (Lea & Street, 1998). University literacy 

practices depend to a large extend on formal written language (Thesen, 2001). 

Furthermore, writing is important for students at university level as a lot of assignments 

and research works depend on it (Bacha, 2002). In applied sciences colleges in Oman, 

writing in English is crucial and a prerequisite for students not just because English is the 

medium of instruction and communication at the College, but also because students are 

required to pass their written exam. Therefore, it is important to obtain a real picture of 

undergraduate Omani students EFL writing process. Depending entirely on studies 

carried out outside this context could be inadequate because one context varies from 

another in terms of pedagogy, motivation, purpose, attitudes and beliefs towards writing 

(Al haysony, 2008). Thus, exploring the EFL writing process of Omani undergraduate 

students and the variables influencing them is important to shed light on the EFL writing 

process and products in this particular context, taking into account that EFL writing 

process of Omani undergraduate students has never been investigated before.   



Moreover, the role of FL linguistic knowledge in the FL writing process and product has 

been highlighted by some cognitive writing process models e.g., Chenoweth  and Hayes 

(2001) and Hayes (1996). However, research on the role of FL linguistic knowledge has 

reported inconsistent findings. This suggests that further research needs to be carried out 

to explore the interaction between FL linguistic knowledge and FL writing process and 

products.  

Furthermore, considering writers' writing beliefs is of great value because such beliefs 

reflect the additional motivational processes that may influence the composition process 

and text quality (Baaijen et al., 2014; White & Bruning, 2005). Relatively little research 

has investigated the effects of writing beliefs on the writing process and text quality in L1 

(e.g., White & Bruning 2005; Baaijen et al. 2014) and none has investigated their effects 

on L2.  

The study aims at comparing L1 (Arabic) and EFL (English) writing processes of Omani 

undergraduate students. It also intends to explore the influence of EFL language 

proficiency level and writing beliefs on students writing processes and products. The 

study intends to address the following questions:  

1. To what extent are L1 and L2 writing processes and strategies similar or different 

in terms of processes, strategies and text quality? 

2. Do EFL writing process and text quality of ELT Omani students change as their 

EFL proficiency level increases? 

 

3. What is the relationship between EFL proficiency level and EFL compositions 

and the quality of the written text? 

 

4. Do the ELT Omani undergraduate students’ writing beliefs influence the writing 

process and text quality in L1 and EFL languages? 

 



5. Do the ELT Omani undergraduate students’ writing beliefs vary across the 

languages of composition (L1 and EFL) and EFL proficiency levels? 

A cross sectional/correlational approach will be adopted in this study. The data will be 

collected from the participants using the following tools: (i) a 100 multiple choice test 

(Oxford Placement Test), (ii) a 31- item Writing Beliefs Survey (WBS) (Sanders-Reio et 

al. 2014), which will be translated into Arabic, and (iii) a keystroke logging program 

where the participants will write on the computer twice, one in English and another one 

in Arabic (the writing sessions will be one week apart), and (iv) a 7 items Immediate 

Recall Questionnaire (IRQ), which will be translated into Arabic. Responses to both WBS 

and IRQ are ratings on 5-point Likert scales. The WBS and IRQ will be completed twice: 

once for writing in English and once for writing in Arabic. Order of writing sessions on 

the computer and questionnaires’ completion will be counterbalanced.  

  

100 EFL students who are in the second and fourth year of their academic degrees at 

Rustaq College of Applied Sciences in Oman will take part in this study. The 

participants will be from both genders whose age ranges between 19 and 22 years. The 

participants are enrolled in English Language Teaching (ELT) major. The first language 

of the participants is Arabic and English is the medium of instruction at the college.   



N/A 

The researcher will request the admission and registration office at the college to send 

emails, on the resaercher behalf, to the students from the target group, including an 

information sheet and requesting them to volunteer for participation. The researcher will 

also speak to the students’ teachers in order to explain the nature of the study and to take 

part in encouraging their students to participate in the study. Students who are willing to 

participate will replay to the researcher through email. The researcher will arrange time 

and place to meet the voluntary participants at the college to give them the information 

and the consent forms and fill in the questionnaires (WBS and IRQ) and take part in the 

writing sessions.  

 No, the participants will be informed about the aims of the study during the call for 

voluntary participation phase. Also, the participants will be directed to read the 

information in the information forms that will be given to them before they start write on 

the computer answer the questionnaires. They will also be required to sign consent forms 

before answering any questions or writing anything on the computer.   



Please upload a copy of the consent form if you are using one – or if you 

are not using one please explain why. 

Before starting any step in the study, an information sheet that includes information about 

the nature and purpose of the study will be distributed to the participants and they will be 

asked to read this sheet in order to understand the aims of the study. Also, a consent form 

will be provided to the participants and they will be required to read and sign it before 

taking part in the study. 

No 

The participants will be second and fourth year college students whose age ranges 

between 19 and 22 years. Thus, they are able to read and understand what they will be 

asked to do for this study and give their consent about their participation in this research. 



Participants will be asked first to complete a test (Oxford Placement Test (OPT). This test 

takes about 50 minutes. One week later, the first writing session will take place. During 

the session the students will be required to: (i) fill the Writing Beliefs Survey (WBS) 

which is expected to takes about 10 minutes, (ii) write the English text (or Arabic, 

depending on counterbalancing) on a computer for about 40 minutes, and (iii) complete 

the Immediate Recall Questionnaire (IRQ) (to reflect on their writing experience) which 

is expected to take about 10 minutes. A week later, the students will follow the same 

procedures (e.g., fill in the Writing beliefs Survey, write on the computer and complete 

the Immediate Recall Questionnaire).  However, they will write in Arabic (or English) 

and complete the WBS about their writing beliefs when they write in Arabic and complete 

the IRQ reflect on their writing experience in Arabic. Furthermore, the students will be 

asked to complete some background information in the questionnaires and the writing 

session e.g. gender and year of study.  

  The information provided in information form will clearly state that participants have 

the right to withdraw from the research at any time, and that there will be no follow-up 

communication.  

Participants will be required to write on the computer twice and to reflect on their writing 

experiences. They will be reassured that their answers and written essays will be 

confidential and will be only used for the purpose of academic study. 

 Participants will not be asked to write their names when they answer the questionnaires 

or on the keystroke programme, thus their responses will be completely anonymous.  The 

data that will be gained from the participants will be only used for research purposes. All 



information will be treated as confidential and participants will not be identified through 

their responses and their written essays. 

The responses to the questionnaires (WBS and IRQ) and written essays will be completely 

anonymous as participants’ names will not be used and codes will be used instead, so 

participants will not be identified. The three digits of the student’s number will be used 

for coding. This is to ensure that the relevant data can be retrieved if a participant decided 

to withdraw at a later date. All data will be confidential and participants will not be 

identified through their responses or written essays and the obtained data will be only 

used for research purposes.  

The University of Southampton has a Research Data Management Policy, 

including for data retention.  The Policy can be consulted at 

http://www.calendar.soton.ac.uk/sectionIV/research-data-

management.html  

All data will be saved in the researcher’s laptop which is protected by a password in 

order to be accessed. Only the researcher can access the data. The data will be saved 

using codes that are only understood by the researcher.  

The researcher will present the study’s findings and implications at the college where the 

study will take place. Also, the researcher’ email will be provided on the information 

sheets and the participants are welcome to contact the researcher to find out the findings 

of the research.  

http://www.calendar.soton.ac.uk/sectionIV/research-data-management.html
http://www.calendar.soton.ac.uk/sectionIV/research-data-management.html


The main ethical issue is preserving the participants’ anonymity and confidentiality. This 

is managed by ensuring that participation is voluntary, and that the identity of the 

participants is not required. They also have the choice to withdraw from the study at any 

time. 

 



The Effects of EFL language Proficiency and Writing Beliefs on L1 

(Arabic) and EFL (English) Writing Processes and Products of Undergraduate Omani 

Students

I am a PhD student at the University of Southampton, the United Kingdom.  I am 

conducting research about the writing processes of students who are learning English as 

a second language. This is designed to find out what different kinds of beliefs EFL 

learners in Oman have about writing in their first and second languages, and how these 

beliefs interact with their L1 (Arabic) and EFL (English) writing processes and text 

quality. 

I am looking for second and fourth year students at the college who are majoring in 

English Language Teaching (ELT). This is so that I can investigate their writing beliefs, 

and their L1 and EFL writing processes and written texts. 

The research involves answering a 100 multiple choice test (Oxford Placement Test) 

which is expected to take about 50 minutes. One week later, the participants will have 

the first writing session. During this session, the students will be asked to (i) fill in a 31 

items Writing Beliefs Survey (WBS) which is expected to take about 10 minutes, (ii) 

write an essay (in either English or Arabic) on the computer which takes 40 minutes, 

and (iii) complete a 7 items Immediate Recall Questionnaire (IRQ) which takes about 

10 minutes. A week later, the second writing session will take place. The same 

procedures that are applied in the first session will be followed in the second one, except 



that the students will write the essays in the other language instead (either Arabic or 

English depending on which they did first).  

 

Your participation will contribute to our knowledge and understanding of Arabic and 

English writing processes and written products which in turn helps to develop writing 

instruction in EFL contexts. 

The two writing sessions, WBS, IRQ and OPT will take place during your normal 

classes at the college and your written essays and responses to the questionnaires and 

the test will be anonymous and confidential. 

 

The data that will be collected will be completely anonymous and confidential. Names 

are not required and the obtained information and data will be used for research and 

academic purposes only.  

Participation is voluntary and you have the right to withdraw from the research at any 

time. 

 

In the unlikely event that you have a complaint, please contact the Head of Research 

Governance at the University of Southampton (02380 595058, rgoinfo@soton.ac.uk). 

 

If you have any questions or would you like further information, please contact me 

through: 

e:  ************ 

t:************** 

*************** 

mailto:ztas1d13@soton.ac.uk


The Effects of EFL language Proficiency and Writing Beliefs on L1 (Arabic) and EFL 

(English) Writing Processes and Products of Undergraduate Omani Students 

Please initial the box (es) if you agree with the statement(s):  

I understand that information collected about me during my participation in this study will be 

stored on a password protected computer and that this information will only be used for the 

purpose of this study. 
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