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Complexity Theory Approaches to the Interrelationships between Saudis’ 

Perceptions of English and their Reported Practices of English  
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S2: Unintentionally, I use Islamic words in English.  

NON-ELT-P3: No English with holy words. Being a native speaker of the language of 

Islam and the Quraan is a blessing… We are able to say them in the perfect way, 

we shouldn’t mix them with other languages.  



NON-ELT-P7: It depends on the situation. We can use them with other Saudis or 

Muslims, but it’s inappropriate to use religious words with people who have a 

different religion from the one you have.  

 

NON-ELT-P6: Both languages influence each other.  

NON-ELT-P1: Sometimes, we speak Arabic, and then suddenly, we insert one of the 

widely shared invented English words in the middle of an Arabic sentence like 

‘kansalt’ to Arabitise and summarise the expression ‘I have cancelled’.  



S9: Like any common nouns that describe clothes, the words ‘Abaya’ and ‘Niqab’ 

should not be capitalised. Do we capitalise nouns that describe nuns’ clothes? Why 

do you capitalise nouns that describes Muslim females’ clothes?   

ELT-U4: I know it’s impossible to sound like native speakers of English, as it’s 

impossible for non-Arabs to sound like native Arabs. Arabic will always influence 

our English, or at least our English accent… No matter how you try to sound like 

native English speakers, your Saudi accent, which is not bad, will always exist.  

NON-ELT-P8: Non-Saudis may not know the meanings of ‘Abaya’ and ‘Niqab’, and 

non-Muslims may get scared of these words if they know their meanings. It’s better 

to use the word ‘Hijab’ or provide more explanations when we borrow from Arabic 

while speaking to non-Arabs. 

 



ELT-S1: I know Saudis do it, but I don’t.  

ELT-U2: I don’t see anything wrong in this sentence (

), but I rejected it because its case doesn’t suit me. My mother doesn’t 

give me always advices. Sometimes, not always.  

S10: Saudi may say ‘I stand with you as a friend more than as a mother’.  

ELT-U1: I can accept it if one says ‘I came to you as a friend more than as a mother’, 

but not ‘I ran to you as a friend’.  



ELT-S2: Some people say this is right. Some people say this is wrong. I don’t know 

who is right. Native English speakers themselves don’t agree on what is right and 

what is wrong. I saw them arguing in social networks about this. Anyway, at the 

end, I choose what I remember, what I like, or what I think it suits the situation. 

 

NON-ELT-P1: I love the smart children. 

ELT-U3: Is this a validation sentence? It seems very correct… If I want to paraphrase 

it I would say I love the talented toddlers.  

S3: I didn’t like its bias towards the talented kids. I love the children, all the kids, 

not only the talented ones.   



ELT-U5: I know we overuse the word ‘the’, and we may add it or delete it from time 

to time depending on the meaning of the sentence… I try to follow standard rules, 

but I don’t deduct marks for such usages because I understand most Saudis use 

them.  

 

ELT-S3: So, what? We follow the use of the Quraan.  

ELT-U3: Any teacher must be strict with his students, not flexible.  

NON-ELT-P8: I hear Saudis use lenient. Flexible is right, but not common… The 

teacher has to be lenient with his pupils.   



ELT-S4: In international papers, it would seem more convenient to use ‘his/her’ or 

the plural form of the noun with ‘their’… It’s a sign of professionalism to match 

updated trends.  

 

NON-ELT-P4: I go sometimes for shopping with my friends, not family. 

S4: I don’t like shopping. 

ELT-S4: Not in Jeddah. I don’t go to Jeddah for shopping. 

NON-ELT-P9: I don’t know. I can’t judge. It depends on the meaning or the mood we 

want to convey in a particular conversation with a particular person.  

 



NON-ELT-P7: We can’t resist this way of saying ‘very very’. It just happens 

naturally. I think it’s not an error… It’s just how Saudis communicate.  

S3: I know that ‘very very’ is a mistake, but we all do it. Our teachers got used to 

see it and accept it.  

ELT-U2: It’s a major error. Students don’t have any excuse. They can stop doubling. 

It’s not that difficult, but they still say ‘very very’ as if it’s a Saudi habit. 

ELT-S5: I don’t deduct marks for such a minor error.  

 

NON-ELT-P6: This is the way I say it… To change this sentence, we can say ‘Riyadh 

is the city where she is still lives in it’.  



S5: I don’t know. Teachers say don’t add ‘it’, but the sentence seems incomplete 

without ‘it’, and teachers do the same tempting mistakes we do. This is confusing.  

ELT-S2: Anyway, at the end, I choose what I remember, what I like, or what I think 

it suits the situation. 

ELT-U2: My mother doesn’t give me always advices.  

ELT-S3: It is grammatically incorrect. I can’t understand why students repeat it. I 

tell them. I correct them. Nothing works… I don’t do it… As I know it’s common, I 

don’t deduct marks for it.  

ELT-U5: This is an L1 negative transfer. It’s one of the favourable grammatical 

mistakes of the students.  

 



S10: It’s right to say open the computer. Why not? … English people don’t use it like 

this, but we do.  

ELT-S4: I don’t use it in this way, but I don’t deduct marks for such a common 

usage. 

ELT-U4: It’s not right, especially in exams… but it’s OK as many Saudis extend the 

meanings of the word ‘open’, but I don’t prefer doing this with non-Saudis, as they 

may not understand or may judge it negatively.  

 

NON-ELT-P6: I write ‘favorite’ with u like this , but both ways are right.  



S9: No need to rewrite it…This is how I write it.  

I know it’s better to use either British or American, but almost all Saudis 

use a mixture of this and that as American English and British English are popular 

in the Saudi context due to the media and the educational curricula.

 

ELT-U5: It still seems OK in some cases like in informal or oral chats.  

ELT-S5: I rejected this sentence in the survey because I prefer to say ‘he has, not is 

facing, difficulty in making decisions’.  

S3: It’s better to say ‘he is having, not facing, difficulty’.  

NON-ELT-P4: I would say ‘he faces difficulty in problem-solving’.  



 

S6: Not with non-Saudis. How can they understand our Saudi English words? 

ELT-S5: Not with ‘z’, I would like to use it with ‘s’, Saudisation.  

ELT-U4: I have heard of this word, but I don’t use it. I will start using it when it 

becomes legitimate on a broader level or in an authentic resource. 

NON-ELT-P3: I think the word ‘Sauditisation’ with ‘t’ and ‘s’ is better than 

‘Saudization’. 

S6: We should make it ‘Saudiation’ with ‘ation’ to mean an action that is 

happening.   



NON-ELT-P5: When I use English, I don’t try to copy native examples because I feel 

confident enough to compose my own English sentences… When I speak Italian, I 

try hard to copy native examples because I know that I’m not capable enough to 

compose my own Italian sentences.  

 

S10: I rejected this sentence because I don’t think Saudis say I ran to you as a friend 

more than as a mother. I think Egyptians or people from Al-Sham may say it in this 

way, not Saudis… Saudi may say ‘I stand with you as a friend more than as a 

mother’.  

ELT-U1: I tolerate some L1 transfer, I mean the natural ones, but this one does not 

seem a natural Saudi Arabic transfer to me. I can accept it if one says ‘I came to 

you as a friend more than as a mother’, as we say it in Saudi Arabic, but not ‘I ran 

to you as a friend’. No, this use doesn’t sound Saudi.  



NON-ELT-P9: ‘What a good luck’ sounds Bedouin or Eastern Saudi or from the Gulf. 

I like to sound Western Hijazi Saudi… H

ELT-U5: ‘What a good luck’ seems like L1 literal translation… Saudis do that. 

Sometimes, it doesn’t seem bad when it sounds familiar… I rejected this sentence 

because I have never heard of it here… People here say ‘she has a good luck’. 

I rejected this sentence because I don’t like Jeddah… I sometimes go to 

Dammam for shopping.   

‘May God give you a long life’ seems from Najd or other Gulf 

countries. I don’t think people in Makkah area use it or like it… Here, we have other 

English Islamic or Arabic expressions like ‘May Allah helps you’.

 ‘Hypermarket’ is a common word in Dubai and Bahrain, but not Hijaz. The word 

‘supermarket’ is used in the Western area of Saudi Arabia for both ‘supermarket’ 

and ‘hypermarket’.  



S2: The person who knows one way of English will not be able to interact 

successfully with others who don’t use his own way. We should use, change, and 

update our ways depending on the situation.  

 

S1: In order to judge or express something in English, you should give me some 

information about its setting.  

ELT-S2: These usages can be considered acceptable in some contexts, but 

unacceptable in other contexts.  



NON-ELT-P1: I chose acceptable, not very acceptable, because my opinion may 

change. 

ELT-S3: I chose the neutral position because I couldn’t judge. It depends on the 

situation.

 

NON-ELT-P10: It depends on the situation.  

 and S8 

NON-ELT-P2: I chose acceptable at the beginning, then I thought twice, what if 

someone uses this in a contract or official document? It wouldn’t be acceptable, so 

I decided to change my response to neutral. 

S8: I changed my choice from ’very acceptable’ to ‘neutral’… After thinking, I 

realised that it would acceptable to say ‘Insha Alla’ and ‘Masha Allah’ with anyone, 

but it wouldn’t seem acceptable to say ‘Allahu Akbar’ with non-Muslims because it 

is related to terrorist actions when they commit their crimes… This may frighten 

some people.     

NON-ELT-P10: Many years ago, I tried to acquire British English, but I discovered 

that this was an unreachable goal for me and other Saudis who are my age because 

schools introduced us to English at age 13… Finally, I stopped dreaming of and 

doing this.  



ELT-U1: Q15, in the survey, specified a context. I responded to the given context. 

Saudi students are taught EFL or it could be ELF. I don’t know. I’m not sure. Anyway, 

in such contexts, native-ness of ELT teachers is not a must. It’s a plus, but not a 

necessity… EFL and ELF users may not use English in the native English-speaking 

community itself. Most likely, they will communicate in English with other non-

native English speakers. So, they need a qualified teacher who is a member in this 

non-native speaking community. If learners want to get a high score in TOEFL, a 

different context, I would advise them to be trained by an American ELT teacher to 

satisfy the purposes of the exam. If they want to get a high score in IELTS, it’s better 

for them to be taught by a British ELT teacher.  



 

 

NON-ELT-P5: Others can tolerate our English and we can tolerate others’ Arabic 

when the language can convey understandable and clear messages and contents. 

Minor errors and personal accents mean nothing to us in work, tourism and oral 

conversations.  

S7: I think native speakers of English may judge our English in the same way we 

judge their Arabic. In the end, English natives will get used to our English in the 

same way we got used to others’ Arabic. 

S1: It seems weird when non-Arabs try to use standard Arabic with us because we 

use it only in Arabic and Religion classes… We don’t use it elsewhere… It would be 

weird to use standard English in UK and USA streets.   

NON-ELT-6: As we can pronounce all the sounds, including the difficult ones, our 

English sounds clear and good.  

S1: I think most educated Saudis can use English in a clear, not perfect, nothing is 

perfect, but good way… I think 70% of Saudis agree with this view.   



NON-ELT-P9: Saudis’ accent in English is good.  

S9: I strongly disagreed with this sentence because I didn’t like the way it describes 

English as a worldwide lingua franca. You can say it’s one of the lingua francas, as 

Arabic is one of the lingua francas.  

S8: We native speakers of Arabic, use different kinds of Arabic depending on the 

interlocutors… We use Saudi Arabic with Saudis, we use simple Arabic with non-

Arabic speakers who use Arabic as a lingua franca… I think native English speakers 

do this with us.  

 

S10: American English equals Egyptian Arabic because both of them are friendly, 

easy, and popular in movies and media. British English equals Saudi and Gulf 

Arabic because both of them are prestigious and their speakers can change from 

everyday dialects to use the right and perfect standard of their languages. Saudis 

are the best speakers of the standard Arabic, and British people are the best 

speakers of the standard English.  



S10: Indian English is good, but I don’t like their body language and I feel annoyed 

when Indian accent changes some sounds or extends some vowels. They do this 

when they speak Arabic as well... It’s understandable, but its sound is annoying.  

NON-ELT-P5: Chinese English accent teases my ears. Their accent in Arabic is not 

pleasing as well… It’s their voice tone what I dislike.  

ELT-S3: When an Italian person speaks Arabic, it seems different, but 

alluring…Their English is alluring, too.  

S1: Who uses standard English? It’s only for books and educational purposes. Do 

we use standard Arabic? Nope. It will seem funny. We use everyday language.  

NON-ELT-P2: The non-standard use, in Arabic or in English, is for oral, informal 

communications, but in written, formal, especially legal, documents, it isn’t 

acceptable because it may cause misunderstandings or lawsuits.  

 

ELT-S4: We learn and teach languages because Islam encourages multilingualism. 



S10: Islam encourages education from any nation… For education today, we need 

English… It’s our duty as Muslims to acquire any language that improves science, 

education, and knowledge

NON-ELT-P10: I chose to take a neutral position towards this statement because 

English is a threat to our language, but it’s not a threat to our culture or religion.  

 

NON-ELT-P1: English doesn’t threaten Islam, but it influences our Arabic 

language… It may damage the purity of Arabic or result in abandonment of Arabic 

in favour of English…We shouldn’t allow this to happen. 

NON-ELT-P7: The spread of English supports the spread of Islam around the world, 

and the spread of Islam supports the spread of Arabic around the world.  



NON-ELT-P2: English is just a communication language for work, education, and 

tourism. 

S7: It is just an instrument to communicate. It is taught here separately from its 

native culture… It is just a neutral tool for communication. 

NON-ELT-P7: In translation of the Quraan and Hadith, grammar is changed 

purposefully to serve the meaning which is more important than the linguistic 

structure.  

 

ELT-U1: It doesn’t have to be that way. When I say I would like my English to be 

recognised as native speaking English, I mean I want my L2 to sound professional 

enough for teaching ESL. I use my L1 to express my L1 identity and I use my L2 to 

express my L2 professional identity.  



S2: I don’t know why this question assumed that one should have either Saudi or 

un-Saudi identity. I’m both. I use Canadian English, but I have a Saudi Canadian 

Muslim identity.  

S1: I didn’t know what to choose… I use my American English with Mom and 

American people, but I don’t use it with Saudis because my Saudi friends may think 

I’m showing off, or they may not understand… With Saudis or Arabs, I try to slow 

the speed of speech, give more clarifications, use their popular phrases, and 

produce clear sounds such as the sound /t/ in words like ‘beautiful’.  

S9: Suddenly, I find myself using the English in their American way.  

 

NON-ELT-P6: My kids are Saudi Australians… so, yes, Australians are my people 

too… My English has something Australian, too. 



 

 

ELT-S5: If they aren’t Saudis, it’s better to clarify the meanings of the Saudi 

expressions, like Niqab, or replace them with ‘Hijab’.  

S10: I don’t use idioms from any language, and I don’t use my cultural expressions 

or jokes with people whose background is different from mine… These things 

interrupt interactions. I use these things if others ask to know more about me, but 

I don’t impose my own things on them.  

ELT-S4: I don’t use native English idioms with non-native English speakers because 

I’m not sure if they know their meanings.  

ELT-U1: We shouldn’t bring L1 metaphors to L2 use. This use is one of the major 

causes of miscommunication. When I talk with native English speakers, I try to 

assimilate my English to their English… I use their idioms.  



NON-ELT-P1: I don’t use Islamic words with non-Muslims… I use some Saudi non-

religious proverbs and I like to explain their meanings.   

S1: I don’t use any Islamic expressions with non-Muslims. I don’t want to terrify 

others. They may think I am a terrorist.  

NON-ELT-P9: I don’t use Islamic words with non-Muslims, but I like to tell people 

about our Saudi traditions.  

 

 

NON-ELT-P1: I know American English seems easier for Saudis, but, for me, I am 

more familiar with British English… Standard British is the one for education. 

  

S1: I don’t suggest the superiority of standard American English, but I chose it 

because I have the right to love the English of my people.  



S2: I think we should learn both of them, so we can understand both of them… 

Saudi youths like American because of gaming and movies. British is seen as 

prestigious, but not friendly.  

NON-ELT-P2: Non-natives should not teach English because their English is a mix, 

like mine, like yours, like any non-native. Can you imagine what will happen to the 

standard language when every generation learns a mix and adds to it its own 

mixes? I know accent, correctness of grammar, and standard use aren’t important 

for informal communications, but in English classes, students should hear and 

learn the right accent and speak the right English, and when I say the right English, 

I mean professional English, and when I say professional English I mean firstly 

standard British, then, Standard American… One standard model should be used 

in a class, no mixed English, no Arabic… In education, only standard languages.  

ELT-S4: In class, English or Arabic, standard should be used and taught… Using 

non-standard or different varieties will damage the language.   

S4: I like teachers who can use code-switching in a purposeful way to extend their 

explanations.  



S5: It would be more interesting and useful to add non-standard usages to English 

subjects. Standard is important, but boring, not real.  

NON-ELT-P8: Anyway, I think it’s good to have an idea about other varieties and 

communicative ways of English. Why not? I think it would help learners 

communicate with others.  

 

NON-ELT-P6: To protect students from Westernisation. 

NON-ELT-P9: To keep the students safe from brainwashing. 

NON-ELT-P8: I think ELT teachers, even Saudis, are not qualified enough to talk 

about taboo topics. 

S4: Not ELT classes. I think the knowledge of ELT teachers about Islam is 

weak…They are specialised in English, and we can’t trust their opinions… I think 

their major westernised them.   

 



S9: We need to know everything to be ready for scholarships and international 

careers.  

NON-ELT-P2: Deleting taboo topics from English materials and forbidding English 

subject teachers from discussing these issues can’t protect your kids from hearing 

different, Westernised, and un-Islamic views. They will find out everything anyway 

from anywhere, movies, the Internet, and friends. I think it’s better for our kids to 

know these issues and hear different opinions firstly from schools and Muslim 

teachers than other wrong sources.  

NON-ELT-P1: With the Internet and globalisation, nothing can be blocked. It’s better 

to expose university students to everything, including taboo topics, but this 

exposure should be at the university level and should be combined with an 

emphasis on Islamic values… I am not sure if other Saudis accept this idea.  

NON-ELT-P7: This is wrong. Quraan and Sunnah discuss these issues. English books 

can include them too… new generations need global awareness to survive 

successfully... They can be discussed in English books, but after getting approval 

from religious leaders of Islam in Saudi Arabia.  

 



NON-ELT-P1: I got a higher score than I deserved, and I made many choices 

randomly.  

S8: The score depends on how fast you can respond… If time is about to run out, 

you can choose whatever without thinking or even reading.  

NON-ELT-P3: It has nothing to do with proficiency… Last time I took TOEFL, I 

practised a lot on the templates and this is how I got the score requested for college 

admission.  

ELT-S2: I know they are not adequate enough, but we need a definite sample for 

correct answers. How would we mark answers if we don’t have this?  

ELT-U5: I know they aren’t the best techniques. Let’s think in a realistic and 

practical way. Interactive evaluation techniques need more money, human 

resources, equipment, and places.  

ELT-S4: It depends on the context of the tests. The nature of TOEFL and IELTS tests 

makes it difficult to integrate communication skills because of the large number of 

test takers… I think in school and university courses it’s possible to do that. 



ELT-U1: Assessment techniques should match contextual purposes. TOEFL 

measures one’s American English and knowledge of American culture because it is 

designed for people who want to study, work, or live in the American community. 

IELTS measures one’s British English and knowledge of British culture because it is 

designed for people who want to study, work, or live in the British community. They 

are not biased. They are doing their jobs. Some work and educational organisations 

request TOEFL and IELTS from potential employees or students. This request 

doesn’t make sense if organisations are not in America or Britain. An international 

assessment should be designed to measure communication skills and knowledge of 

worldwide cultures because employers or students will communicate with people 

from different backgrounds. I’m not quite sure how to do this, but I’m sure people 

should take the test which suits their purposes… For this, I think people should be 

aware of ELF. 

NON-ELT-P1: Some workplaces in Saudi Arabia request a high score in TOEFL or 

IELTS for having jobs or sometimes promotions. This is ridiculous because people 

don’t need to use American or British English at work here. They just need good 

English for communication, not necessarily American or British.  
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Saudis’ Perceptions of English in relation to Globalisation 

Section (A): Background information   

1. Gender: Male / Female 

2. Age:    18-23      24-29      30-35      36-40       40+   

3. Occupation: 

o Undergraduate/postgraduate student (please specify which major) ……………. 

o Working in the field of English Language Teaching (please specify) ………….    

o Working in a field other than English Language Teaching (please specify)....... 

4. Last academic degree:  

o Still an undergraduate (please write which level) ……………………………… 

o Bachelor Degree in ……………………………………………………………… 

o Master Degree in ………………………………………………………………... 

o PhD Degree in …………………………………………………………………... 

5. Working experience:  

o From 0 to less than 5 years  

o From 5 years to 10 years  

o More than 10 years but less than 16 years  

o 16 years or more  

6. Have you ever received formally a course or training on the field of English as 

a Lingua Franca?     Yes      No  



If your answer to the previous question (Q6) is ‘yes’, please write about this experience 

briefly (e.g. its location, its duration, its purposes, its main topics, and your impressions of 

it).  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

Section (B): Use of English  

7. How often do you use English?  (Choose only one) 

o Never 

o Rarely 

o Sometimes 

o Often 

o Always  

8. What are your purposes for using English? (More than one option can be 

chosen) 

o Education 

o Work 

o Tourism 

o Friends and family 

o Social networks (e.g. WhatsApp, Facebook, Twitter, LinkedIn, professional 

Forums….etc.) 

o Integration with native English users (e.g. Americans, British, Canadians, 

Australians, New Zealanders)  

o Other (please specify) …………………………………………………………… 



9. You may use English with different interlocutors for different purposes. In most 

cases, you use English to communicate with ……… (Choose only one)  

o Native English users (e.g. Americans, British, Canadians, Australians, New  

        Zealanders)  

o Non-native English users (e.g. French, Italians, Indians, Chinese, Japanese,    

       Philippines, Arabs … etc)   

o Saudi users of English   

10. Describe the English you use. (Choose only one) 

o American English  

o British English  

o Mixture of American English and British English  

o English with Saudi/Arabic imprints  

o Other (please specify) …………………………………………………………… 

11. Circle the statement that best describes you. (Choose only one) 

o Most of the time, I want my own English to represent my Saudi identity when I 

use it (e.g. using my accent, local expressions, and communicative styles in 

English) 

o Most of the time, I want the English I use to be recognised as native English (e.g. 

American, British, Canadian, Australian, and New Zealand English).  

12. Please mark the number that matches the way you think of English.   

1-Strongly disagree   2-Disagree   3- Neutral   4-Agree   5-Strongly agree  

Opinions  1 2 3 4 5 

12.1. English is today’s worldwide lingua franca.  

 

     

12.2. English is a threat to my cultural values and Arabic language.  

 

     

12.3. English enriches our linguistic skills.   

 

     

12.4. English is a trend which we are forced to follow.       



13. Please mark the number that represents your personal opinion about the 

linguistic structures/elements of the following sentences.  

1-Completely unacceptable        2-Unacceptable                3- Neutral                                             

4-Acceptable                              5-Completely acceptable 

Sentences  
1 2 3 4 5 

13.1. Mashallah, she is successful.       

13.2. She is wearing her Abaya and Niqaab.        

13.3. We love the talented children.       

13.4. I ran to you as a friend more than as a mother.       

13.5. It is a very very interesting story.       

13.6. Riyadh is the city which she lives in it all her life.       

13.7. I sometimes go to Jeddah for shopping with my family.       

13.8. What a good luck.      

13.9. Let s go to one of the hypermarkets.       

13.10. Don t open the computer.       

13.11. A good teacher is flexible with his students.       

13.12. This is my favorite colour.      

13.13. He is facing difficulty solving the problem.       

13.14. They should set up natural settings with authentic data.       

13.15. May God give you a long life.       

13.16. My mother always gives me advices.       

13.17. The Saudi government supports Saudization.       

 

14. Based on your experiences, how do you rank the necessity of the following skills 

for success of international communications in English? Please start with 0 to 

represent the unnecessary skill, then 1 to represent the least necessary skill, then 2, 

then 3, then 4, then 5, and finally 6 to represent the most necessary skill.    



 

 

14.1. Accuracy of grammar and conformity to standard English   

 
14.2. Sounding like native English accents   

 

 

14.3. Use of native English idioms   

 

 

14.4. Fulfilling contextual functions (e.g. achieving mutual understanding or 

building relations) 

 
14.5. Communication skills (e.g. clarity, resolution conflict, adjustment depending 

on audiences and situations) 

 
14.6. Familiarity with native English cultures/societies     

 
14.7. Accommodating responses to cultural diversities  

 

Section (C): Teaching and learning English 

15. Which of the following teacher groups do you prefer for teaching English in 

Saudi Arabia? (Choose only one) 

o Native English users   

o Non-native English users with good command of English and specialised in       

teaching English. 

o Saudis with good command of English and specialised in teaching English.  

16. Would you please justify your preference for the previous question (Q15). If you 

have any additional comment, you can write it.  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 

 



17. Please mark the number that represents your opinion about the importance of 

each of the following activities for development of English using skills.      

1-Very unimportant   2-Unimportant   3- Neutral   4-Important   5-Very important 

Activities on …… 1 2 3 4 5 

17.1. American English usages       

17.2. British English usages        

17.3. All/any native English usages       

17.4. Non-native English usages        

17.5. English usages in international domains       

 

18. Please mark the number that matches your opinion about the truth of each 

statement.  

1-Very false    2-False    3- Neutral   4-True   5-Very true  

Goals 
1 2 3 4 5 

18.1. One of my primary motives for learning/using English is to interact 

with native English users.  

     

18.2. One of my primary motives for learning/using English is to 

communicate with anyone who can use English (native and non-native 

English users).   

     

18.3. One of my ultimate goals for learning/using English is to produce 

native or native-like English.  

     

18.4. One of my ultimate goals for learning/using English is to produce 

understandable English, and I don’t mind if it seems different from standard 

and native English usages.  

     

18.5. It is important to stick to a single standard English model (e.g. only 

standard British model).   

     

18.6. Today, it is important to be familiar with non-standard and non-native 

English usages.    

     



19. If we plan to enrich English language subjects/courses with cultural/social 

topics, which of the following sources do you suggest for this supplementation? 

(Choose only one) 

o American sources  

o British sources  

o All/any  native English sources  

o Learners’ local sources  

o Different worldwide sources including the learners’ local sources  

 

20. Which of the following options should be obtained/mastered in order to 

build/develop English communication expertise? (Choose only one)  

o Correct grammar and accurate usages based on standard English models.  

o Communicative styles of native English users 

o Communicative styles of students’ own locale   

o Communicative skills required for global use of English   

o Other (please specify)…………………………………………………………  

 

21. In teaching/learning settings, how should teachers/learners prioritise the 

following English using skills/capabilities?  

Please start with 0 to represent non-priority, then 1 to represent the last priority, then 

2, then 3, then 4, then 5, and finally 6 to represent the first priority.  

 

 

21.1. Accuracy of grammar and conformity to standard English.  

 
21.2. Sounding like native English accents   

 
21.3. Writing in native English styles 

 

 

21.4. Use of  native English idioms 



 

 

22. Circle the choice(s) which reflect(s) your opinion(s) about internationally 

standard-based English tests (e.g TOEFL and IELTS). (More than one option 

can be chosen) 

o They use accurate measurements of English language proficiency.  

o They are based on outdated methods.  

o They use the right benchmark. 

o They should display some sort of flexibility with non-standard and non-native 

English usages.   

o I agree with the idea of focusing on the basic skills and breaking them into 

sections (e.g. listening, speaking, vocabulary, grammar, reading, and writing). 

o They should integrate some assessment techniques that consider international 

communication skills.     

o Other opinions (please specify) …………………………………………………. 

 

 

 

 21.5. Appropriateness to discourse (e.g. formal or informal, written or 

spoken, friendly or business) 

 21.6. Familiarity with native English cultures/societies   

 21.8. International communication skills (e.g.  clarity, resolution conflict, 

adjustment depending on audiences and situations) 



Section (D): Additional participation (optional) 

If you would like to add any comments on relevant issues to this questionnaire, feel free 

to write them or contact me.  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………..

.................................................................................................................................................. 

If you are happy for me to contact you or willing to participate in the individual 

interviews, please provide your contact information.  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………….. 

 

Thanks 



Dear Saudis,  

I am an iPhD student in applied linguistics and English language teaching at the University 

of Southampton, Britain. My PhD project aims to explore Saudis’ views about using and 

teaching English in relation to globalisation. If you are a Saudi who graduated at least from 

high school, you are invited to complete this survey according to your own personal 

experiences and opinions. Completion of the questionnaire may need from 30 to 40 minutes. 

Your participation is voluntary. Your responses will be saved confidential and anonymous, 

and they will be used for research purposes only.  

If you have any question, you can contact me at sab2g14@soton.ac.uk/ 

sbukhary@kau.edu.sa. If you are willing to participate, please tick all the following boxes 

to indicate that you agree with their statements:   

 

 

 

 

 

 

Name of participant ………………………………………………………………. 

Signature …………………………………………………………...……………. 

Date………………………………………………………………………………………… 

Thank you very much for your cooperation. Shahinaz Bukhari. February, 2017 

I have read and understood the information above. Also, I have had 

the opportunity to ask questions about the study. 

I agree to take part in this research project and agree for my data to 

be used for this project and any future research purposes.  

I understand my participation is voluntary and I may withdraw during 

data collection period without my legal rights being affected.   

mailto:sab2g14@soton.ac.uk/%20sbukhary@kau.edu.sa
mailto:sab2g14@soton.ac.uk/%20sbukhary@kau.edu.sa


Dear Saudis,  

I am an iPhD student in applied linguistics and English language teaching at the University 

of Southampton, Britain. My PhD project aims to explore Saudis’ views about using and 

teaching English in relation to globalisation.  

The discussion of the interview will be audio-recorded. Your participation is absolutely 

voluntary. Your responses will be kept confidential and anonymous, and they will be used 

only for research purposes. If you have any question, you can contact me at 

sab2g14@soton.ac.uk/sbukhary@kau.edu.sa, or you can ask me directly face-to-face when 

we meet.  

If you are willing to participate, please tick all the following boxes to indicate that you agree 

with their statements:  

 

 

 

 

 

 

Name of participant (print name)…………………………………………………… 

Signature of participant…………………………………………………………...…. 

Date………………………………………………………………………………………..  

Thank you very much for your cooperation.  

Shahinaz Bukhari 

February, 2017 

I have read and understood the above information and have had 

the opportunity to ask questions about the study. 

I agree to take part in this research project and agree for my data 

to be used for the purpose of this study. 

I understand my participation is voluntary and I may withdraw at 

any time without my legal rights being affected.  

mailto:sab2g14@soton.ac.uk


Dear Saudis,  

I am an iPhD student in applied linguistics and English language teaching at the University 

of Southampton, Britain. My PhD project aims to explore Saudis’ views about using and 

teaching English in relation to globalisation.  

The discussion of the focus grtoups will be audio-recorded. Your participation is absolutely 

voluntary. Your responses will be kept confidential and anonymous, and they will be used 

only for research purposes. If you have any question, you can contact me at 

sab2g14@soton.ac.uk/sbukhary@kau.edu.sa, or you can ask me directly face-to-face when 

we meet.  

If you are willing to participate, please tick all the following boxes to indicate that you agree 

with their statements:  

Name: ……………………………………………………………………………………… 

Signature: …………………………………………………………...……………………… 

Date:………………………………………………………………………………………...

  

Thank you very much for your cooperation. February, 2017, Shahinaz Bukhari 

I have read and understood the above information and have had 

the opportunity to ask questions about the study. 

I agree to take part in this research project and agree for my data.

I understand my participation is voluntary and I may withdraw at 

any time without my legal rights being affected.  

mailto:sab2g14@soton.ac.uk


Participant 

Number 

Participant 

Code 

Gender Age Occupation Last 

academic 

degree 

Working 

Experiences 

1 NON-ELT-P1 Female +40 Employer/Governm

ent sector 

Bachelor 

degree in 

English 

Literature  

More than 10 

years but less 

than 16 years  

 

2 NON-ELT-P2 Male +40 Engineer and 

Project 

Manager/Private 

sector 

Bachelor 

degree in 

Mechanical 

Engineerin

g 

16 years or 

more than 16 

years  

 

3 NON-ELT-P3 Male 30-35 Dentist  PhD in 

Dentistry  

From 5 years 

to less than 

10 years 

4 NON-ELT-P4 Female 24-29 Physician  Bachelor 

degree in 

Medicine  

From 5 years 

to less than 

10 years 

5 NON-ELT-P5 Male 40+ Businessman Bachelor 

degree in 

Business 

16 years or 

more than 16 

years 

6 NON-ELT-P6 Male  30-35 Flight attendant High 

School and 

Diploma of 

Flight 

Attendance  

More than 10 

years but less 

than 16 years  



7 NON-ELT-P7 Male 40+ Associate professor PhD in 

Islamic 

Studies 

16 years or 

more than 16 

years  

8 NON-ELT-P8 Male 40+ Employer/Private 

sector 

Bachelor 

degree in 

Business 

16 years or 

more than 16 

years  

9 NON-ELT-P9 Female 24-29 Physician Bachelor 

degree in 

Medicine 

From 0 to 

less than 5 

years  

10 NON-ELT-P10 Female 30-35 Businesswoman Bachelor 

degree in 

Tourism 

From 5 years 

to less than 

10 years 

11 S1 Female  18-23       University student  Preparation 

Year  

From 0 to 

less than 5 

years  

 

12 S2 Male 18-23       University student Preparation 

Year 

From 0 to 

less than 5 

years  

 

13 S3 Female 18-23 University student  3rd year 

Medicine  

From 0 to 

less than 5 

years  

 

14 S4 Male  18-23 University student 4th year  

Accounting  

From 0 to 

less than 5 

years  

15 S5 Female 30-35 Postgraduate 

student 

MBA 

student 

From 0 to 

less than 5 

years  



16 S6 Female 18-23  University student 3rd year 

English 

From 0 to 

less than 5 

years 

17 S7 Female  24-29 University student 2nd year  

Nutrition 

From 0 to 

less than 5 

years 

18 S8 Female  24-29 Postgraduate 

student 

Master 

student in 

Arabic 

From 5 years 

to less than 

10 years 

19 S9 Female  18-

23     

University student Preparation 

Year 

From 5 years 

to less than 

10 years 

20 S10 Male  18-

23 

University student 3rd year 

Business 

From 5 years 

to less than 

10 years 

21 ELT-U1 Female 30-35       Assistant Professor PhD in 

Applied 

Linguistics 

More than 10 

years but less 

than 16 years  

 

22 ELT-U2 Male  36-40 Associate Professor PhD in 

Applied 

Linguistics 

From 5 years 

to less than 

10 years 

23 ELT-U3 Male 40+ Associate professor  PhD in 

Linguistics  

More than 10 

years but less 

than 16 years  

24 ELT-U4 Female 30-35       Lecture Master in 

ELT 

More than 10 

years but less 

than 16 years 



25 ELT-U5 Female 30-35       Assistant Professor PhD in 

Applied 

Linguistics 

From 5 years 

to less than 

10 years 

26 ELT-S1 Male   36-40 Teacher supervisor  Master 

degree in 

Linguistics  

More than 10 

years but less 

than 16 years  

27 ELT-S2 Male 40+ Teacher supervisor 

and trainer  

Master 

degree in 

Applied 

Linguistics 

16 years or 

more than 16 

years 

28 ELT-S3 Female 40+ Schoolteacher  Bachelor 

degree in 

English  

16 years or 

more than 16 

years 

29 ELT-S4 Female 24-29 Schoolteacher Bachelor 

degree in 

English 

From 0 to 

less than 5 

years 

30 ELT-S5 Female 36-40 Schoolteacher Bachelor 

degree in 

English 

More than 10 

years but less 

than 16 years 



ELT-S3: When an Italian person: 

speaks Arabic, it seems 

different, but (5) alluring…Their 

English is (2) alluring, too.  

NON-ELT-P2: English is just a 

communication language for 

work, education, and (3) 

tourism. 

NON-ELT-P5: It seems weird 

@@@ when non-Arabs try to use 

standard Arabic with us 

because we use it only in Arabic 

and Religion… We don’t use it 

elsewhere… It would be weird 

@@@ to use standard English in 

UK and USA streets.  

I don’t use any Islamic 

expressions with non-Muslims…I 

don’t want to terrify them.



Utterances before translation Utterances after translation 

S3: ماعجبني تحيزها مع الاطفال الموهوبين      

I love the children, all the kids, not only the 

talented ones.   

S3: I didn’t like its bias towards the talented 

kids. I love the children, all the kids, not 

only the talented ones.    

S9: زي أي كلمة انجليزية الي توصف الملابس الكلمات 

‘Abaya’ and ‘Niqab’ should not be 

capitalised. Do we capitalise nuns’ 

clothes? Why do you capitalise Muslim 

females’ clothes? 

S9: Like any English word that describes 

clothes, the words ‘Abaya’ and ‘Niqab’ 

should not be capitalised. Do we capitalise 

nuns’ clothes? Why do you capitalise 

Muslim females’ clothes?   

NON-ELT-P3: أعتقد الكلمة 

‘Sauditization’ is better than ‘Saudization’. 

NON-ELT-P3: I think the word 

‘Sauditization’ is better than ‘Saudization’. 

NON-ELT-P1: أحيانا نتكلم عربي وبعدين فجأة ندخل    

one of the widely shared invented English 

words in the middle of an Arabic sentence 

و نختصرعشان نعرب  'كنسلت'زي   

Arabitise and summaries the expression 

I have cancelled 

NON-ELT-P1: Sometimes, we speak Arabic, 

and then suddenly, we insert one of the 

widely shared invented English words in the 

middle of an Arabic sentence like ‘kansalt’ 

to Arabitise and summarise the expression ‘I 

have cancelled’. 

ELT-S2: Some people say this is right. 

Some people say this is خطأ. I don’t know 

who is right. Native English speakers 

themselves don’t agree on what is right and 

what is wrong. I saw them arguing in 

social networks about this. Anyway,  في

 I choose what I remember, what I ,النهاية

like, or what I think it suits the situation. 

ELT-S2: Some people say this is right. Some 

people say this is wrong. I don’t know who 

is right. Native English speakers themselves 

don’t agree on what is right and what is 

wrong. I saw them arguing in social 

networks about this. Anyway, at the end, I 

choose what I remember, what I like, or 

what I think it suits the situation. 



ELT-U2: I don’t see anything wrong in this 

sentence, but I rejected it because I didn’t 

agree with its meaning. My mother doesn’t 

give me always advices. Sometimes, مو دايما

ELT-U2: I don’t see anything wrong in this 

sentence (13.16: My mother always gives 

me advices.), but I rejected it because I 

didn’t agree with its meaning. My mother 

doesn’t give me always advices. Sometimes, 

not always.



Occupation Options Frequency % 

Student 

Correct grammar and accurate usages based on 

standard English models 
85 37.4 

Communicative styles of native English users 17 7.5 

Communicative styles of students’ own locale   5 2.2 

Communicative skills required for global use of 

English   
88 38.8 

Other (please specify) ………………………………… 32 14.1 

Total 227 100.0 

ELT 

schoolteacher 

 

Correct grammar and accurate usages based on 

standard English models 
53 44.9 

Communicative styles of native English users 7 5.9 

Communicative styles of students’ own locale   3 2.5 

Communicative skills required for global use of 

English  
53 44.9 

Other (please specify) ………………………… 2 1.7 

Total 118 100.0 

Correct grammar and accurate usages based on 

standard English models 
24 22.2 



ELT 

university 

instructor 

Communicative styles of native English users 8 7.4 

Communicative styles of students’ own locale   3 2.8 

Communicative skills required for global use of 

English  
58 53.7 

Other (please specify) ………………………………. 15 13.9 

Total 108 100.0 

Non-ELT 

professional 

Correct grammar and accurate usages based on 

standard English models 
102 32.7 

Communicative styles of native English users 35 11.2 

Communicative styles of students’ own locale   8 2.6 

Communicative skills required for global use of 

English   
148 47.4 

Other (please specify) ………………………………. 19 6.1 

Total 312 100.0 



O
ccu

p
a
tio

n
 

Activities on  

Very 

unimportant    
Unimportant Neutral Important    Very important 

W
eig

h
ted

 

M
ea

n
 

S
td

. 

D
ev

ia
tio

n
 

Overall 

Response  

(in Mean) 

R
a
n

k
 

f % f % f % f % f % 

S
tu

d
en

t 

17.1. American 

English 

usages   

16 7.0 29 12.8 79 34.8 52 22.9 51 22.5 3.41 1.17 Important    2 

17.2. British 

English 

usages 
18 7.9 32 14.1 89 39.2 47 20.7 41 18.1 3.27 1.15 Neutral 3 

17.3. All/any 

native 

English 

usages 

66 29.1 33 14.5 72 31.7 37 16.3 19 8.4 2.60 1.29 Unimportant 4 

17.4. Non-

native 

English 

usages  

79 34.8 39 17.2 57 25.1 34 15.0 18 7.9 2.44 1.31 Unimportant 5 

17.5. English 

usages in 

international 

domains 

18 7.9 17 7.5 54 23.8 29 12.8 109 48.0 3.85 1.31 Important    1 



Total  
197 17.36 150 13.22 351 30.93 199 17.53 238 20.97 3.12 0.66 Neutral  

E
L

T
 S

ch
o
o
ltea

ch
er 

17.1. American 

English 

usages   

6 5.1 10 8.5 37 31.4 35 29.7 30 25.4 3.62 1.11 Important    3 

17.2. British 

English 

usages 
3 2.5 6 5.1 29 24.6 30 25.4 50 42.4 4.00 1.05 Important    1 

17.3. All/any 

native 

English 

usages 

30 25.4 20 16.9 48 40.7 8 6.8 12 10.2 2.59 1.23 Unimportant 4 

17.4. Non-

native 

English 

usages 

52 44.1 15 12.7 30 25.4 10 8.5 11 9.3 2.26 1.35 Unimportant 5 

17.5. English 

usages in 

international 

domains 

13 11.0 9 7.6 20 16.9 16 13.6 60 50.8 3.86 1.40 Important    2 

Total  
104 17.63 60 10.17 164 27.80 99 16.78 163 27.63 3.27 0.61 Neutral  

E
L

T
 u

n
iv

ersity
 

in
stru

cto
r 

17.1. American 

English 

usages   

2 1.9 8 7.4 42 38.9 26 24.1 30 27.8 3.69 1.02 Important    2 

17.2. British 

English 

usages 
1 0.9 8 7.4 35 32.4 20 18.5 44 40.7 3.91 1.05 Important    1 



17.3. All/any 

native 

English 

usages 

19 17.6 10 9.3 61 56.5 15 13.9 3 2.8 2.75 1.00 Neutral 4 

17.4. Non-

native 

English 

usages 

32 29.6 12 11.1 50 46.3 9 8.3 5 4.6 2.47 1.14 Unimportant 5 

17.5. English 

usages in 

international 

domains 

20 18.5 2 1.9 30 27.8 11 10.2 45 41.7 3.55 1.50 Important    3 

Total  74 13.70 40 7.41 218 40.37 81 15.00 127 23.52 3.27 0.57 Neutral  

N
o
n

-E
L

T
  p

ro
fessio

n
a
l 

17.1. American 

English 

usages   

19 6.1 25 8.0 83 26.6 96 30.8 89 28.5 3.68 1.15 Important    2 

17.2. British 

English 

usages 
18 5.8 30 9.6 101 32.4 94 30.1 69 22.1 3.53 1.11 Important    3 

17.3. All/any 

native 

English 

usages 

50 16.0 32 10.3 117 37.5 72 23.1 41 13.1 3.07 1.22 Neutral 4 

17.4. Non-

native 

English 

usages 

67 21.5 59 18.9 100 32.1 55 17.6 31 9.9 2.76 1.25 Neutral 5 



17.5. English 

usages in 

international 

domains 

33 10.6 20 6.4 87 27.9 44 14.1 128 41.0 3.69 1.34 Important    1 

Total  187 11.99 166 10.64 488 31.28 361 23.14 358 22.95 3.34 0.68 Neutral  
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