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Abstract
Arguably the Graduate Outcomes Survey (GOS) has somewhat addressed failings of preceding metrics, by including a deeper set of questions regarding employment, freelancing, self-employment, further study and other graduate destinations.  Whilst GOS questions probe meaningfulness and utilisation of study as well as future plans, ‘satisfaction with life’ and feelings of happiness or anxiousness, answers are then amalgamated, to establish generalisable truths.  This paper argues, however, that deep subjective insights present in student stories are lost when individual response data are quantified in this way.
Reflective narratives provide an opportunity to record, share, review and celebrate stories of past successes and verbalise future plans.  Qualitative analysis of responses using the ‘AGILE’ tool indicate students use different language and terms to express their self-rated achievements, compared with those used in academia.
Findings support AGILE reflection benefitting students alongside personal and professional goal setting conversations, to enhance self-confidence, proactivity, self-efficacy and increased awareness of alternative routes to employability and enterprise development.
This paper contributes empirical data and explores the value of employability and entrepreneurial teaching approaches.  Importantly, it considers the value of individual students contributing contextualised insight, in the form of reflective narrative student stories, which range between insightful truths and tall tales exaggerating reality…
Introduction – the back story
Are you sitting [un]comfortably?  Then let’s begin…here is the story of the development of this paper.  
A story has some basic but important elements: the characters, the setting, the plot, points of view, themes, style, the conflict, and the resolution (Stewart, 1998).  I’ll try and point these out along the way, as well as making obvious links to qualitative analysis terms which may help us understand the narrative stories later...
One day, I received an email inviting me to contribute to this “Telling the story of Business” conference (serendipity).  I had met the organisers many times before and benefited greatly from their wise words over the years (community of practice), and, recognising I work most effectively when I have a tight deadline to meet (self-awareness), took it as an opportunity to generate the next paper for my “by Compilation” PhD (lifelong learning).  
Ever the optimist, I underestimated (over-confidence) the amount of time it would take me to move other pressing work and research activities (conflict, time management, prioritisation) to open the creative space to start this next paper.  After carefully reading the paper guidelines (plot), I began the process of gathering and reading story and narrative articles (resourcefulness), related to employability in higher education (setting).  The leading characters behind the stories conference advocated the exploration of deep, rich insights (points of view) from qualitative data, which is not only my shared passion, but, luckily coincided with my having gathered narrative samples from 293 (UG and PG) students at two UK University Business Schools, where I have been fortunate to teach Marketing, Employability and Enterprise capability development.
Myths and legends: setting
Here, I feel is a suitable juncture to share a little myth-busting related to employability and enterprise (E&E) development in higher education (HE), which I feel shows why it warrants research attention:
	Myth
	Truth

	Everyone has a degree nowadays
	Only 40% of the UK adult population have a degree (Ball, 2018; HESA, 2017)

	There are not enough jobs for graduates (*HESA UK generalised data)
	>80% of postgrads and grads gain employment vs >70% of non-graduates (non-graduate unemployment is 6%, 3% for graduates)*.  Graduate level vacancies typically grow >10% year on year across all industries (including blue chip firms; Ball, 2018)

	Students need to do an unpaid internship
	Although work experience of any type helps to build a CV, 90% of top graduate recruiters offer paid work experience (Ball, 2018)

	Most roles advertised to students / graduates are with blue chip firms
	Only 1 in 10 vacancies advertised to students / graduates are with blue-chip / larger firms (Ball, 2018)  
SMEs account for three fifths of total employment in the private sector** (FSB, 2019)

	Participating in Enterprise education at University encourages graduates to start-up firms
	Only 5% of (all) graduates are self-employed or freelance, with <1% having actually started their own business*** (Phillips, 2018)

	Graduate jobs are equally accessible to all students
	Sadly, we cannot disregard social inequalities; “factors such as social class, ethnicity, age, gender, disability and university attended all influence opportunities for employment” (page 13) and labour market dynamics**** (Leeds, 2013)


** Employment service rhetoric in HE heavily promotes blue-chip employment as the ‘holy grail’ destination for students, permeating a skewed narrative of higher salaries, greater career progression opportunities, even parental pride esteem effects.  In my own empirical research with students, they conceded to screening lists of vacancies for names of organisations they recognise ie “top employers”  (https://www.ratemyplacement.co.uk/top-employers), yet careers service colleagues stated that 9 in 10 roles listed are likely to be with small firms students do not recognise, hence these are overlooked.
*** Although many university students may state they aspire to start their own business upon graduation, only the minority do.  Whilst Graduate Outcomes Survey (GOS) quantified data provide an indication of what graduates ARE doing, what they do not expand is the story of WHY they follow other exit destinations.  Most importantly for me at least, and for the purposes of this paper, is that none of these aggregated, University / cohort level data, provide a deeper insight into the accomplishments of students in their own words.  

**** HECSU (Prospects) data indicate:
· 57% of respondents stated that confidence issues affected their transition after graduating.
· 45% were concerned over a lack of relevant experience.
· 43% of respondents felt they lacked soft skills.
· There was a difference between genders, with women more likely to report they lack of relevant experience and soft skills (Morgan, 2016).

The plot thickens
The myth-busting section highlights that there is not a linear link between education and employment.  Also, I have observed in the literature that employability and enterprise learning, teaching and outcomes are treated as discreet subjects, (even more so when attempting to find a target journal to publish in!).  The Quality Assurance Agency ‘Enterprise and Entrepreneurship Education’ (2018) guidance does go some way to redressing this by illustrating the connections between E&E:
[image: ]
Figure 1: Synergies between enterprise and employability, QAA EE Jan 2018 guidelines, page 13.
One way of interpreting this figure is to see enterprise depicted as the ‘child’ or subset of employability (inverted triangle) and employability and entrepreneurship as ‘siblings’ (oval), rather than indicating that enterprising attributes can be present in all employment settings, such as in internship literature (Gawke, Gorgievski & Bakker, 2019), yet theirs is a purely quantitative study.

HE stakeholders (rightly or wrongly) may interpret that they have some responsibility in the generation of transferable skills and capitals, by providing support to students to become more adaptable for the graduate labour market (Hine, 2017) and the fragile career ecosystem (Baruch and Rousseau, 2019).  Some HE stakeholders argue for stronger emphasis being made of the personal capital value (Tomlinson, 2017) of engaging in clubs, societies, workshops and competitions rather than their perceived social benefits (e.g. drinking and initiation ceremonies!), yet without that incentive, many of us have seen how little engagement some activities garner (Hine, Gibson & Horner, 2015; Hine, 2017).
[image: ]However, here exists a paradox: if HE institutions embed ever increasing amounts of support, this could be “killing with kindnesses” (Judson and Taylor, 2014).  Others argue, (and I agree!), we should challenge students to do it for themselves (Annala & Mäkinen, 2017); ensuring that students are not over-coached by educators but (pro-) actively engage with their education, has a greater effect on enhanced learning (Trowler, 2010; Batistic & Tymon, 2017).  Instead of placing the onus on HE staff to provide more for students, I argue it is important to engage students in capturing what they have already done for themselves (Morselli, 2018); I call this “celebrating small wins”.  Such evidence from E&E studies informed the development of my own reflective narrative learning and teaching tool; AGILE (Clinkard, 2018).

Figure 2: AGILE reflective narrative tool, Clinkard (2018).
Teaching sessions using AGILE invites students to provide self-evidenced examples of being Adaptable, a Gatherer, Identity Aware, Life-Long Learner oriented and enterprising activities or behaviours.  (See Appendix 1 for Lesson Plan).

Points of view – development of themes
Fletcher-Brown, Knibbs & Middleton (2015) traced the various transformational stages students go through whilst at HE, to uncover links between common soft skills responses and behaviours leading to “employaGility” (ie the interface between employability with enterprise capability development), arguing that exposure to work-related learning helps students to develop efficacy belief, self-motivation, confidence and the ability to reflect.  Many researchers have tried to explore how HE experiences stimulate enterprise related destination outcomes from Jones, Pickernell, Fisher & Netana (2017) to Sarasvathy (2001), who, in her story of researching “what makes entrepreneurs entrepreneurial”, concludes entrepreneurs wield a double-edged sword of causal and effectual reasoning, with the latter harnessing imagination and creativity, over a process involving knowing “(1) Who they are; (2) What they know; and, (3) Whom they know [through] social and professional networks” (page 3).  
Leeds (2013) exposed variation of achievement of E&E outcomes by demographic profile, family business links, with a worrying finding that the campus, culture and practices of (elitist) institutions themselves, can lead to undermining students’ self-efficacy and confidence.  Importantly, Sarasvathy finds that the development of self-efficacy takes time, hence the majority of new graduates do not perceive themselves as ready for the apparently higher risk route of self-employment (Alsos, Clausen, Mauer, Read, & Sarasvathy, 2019).  Farouk (2017) looks as far back as early stage schooling and role models, suggesting that adolescent interpretation of peer narratives can influence perceptions of self-worth and stimulate behaviours resulting in exclusion.  Relatedly, Carroll-Meehan, cited by Kelly & Mulrooney (2019), explores being, belonging and becoming, where students from ‘non-traditional’ backgrounds perceive they have to overcome additional challenges, pressures and tensions compared to more affluent students with a familial history of attendance at university.  Let’s not forget, the university student population is itself skewed towards those who have already passed A-levels or their equivalent (or have work-experience), so we cannot draw too many generalisations (Burke, 2016).  All are worth exploration but sadly, beyond the scope of this paper.
Significantly, Jones’ (2015) work extended the scope of discussion by considering the employability effects of internationalisation; whether through curricula, extra-curricular activities, foreign travel or merely from exposure to a broad range of nationalities in the cohort.  Jones suggests “exposing students to alternative perspectives and cultural contexts can result in a questioning of personal identity, values, beliefs, and mind-sets, and can offer significant results in terms of personal growth, self-efficacy, and maturity [to] enhance students’ intercultural competence”, (p254).
Past research has applied McClelland’s 1985 “Expectancy Value Theory of Achievement Motivation” to identify how levels of effort used by students trying to achieve a goal (e.g. securing a placement or starting-up) depend on the degree to which they are motivated by the goal, and believe success can be achieved, plus the incentive value associated with expending the effort (cited in Wigfield & Eccles, 2000).  Similarly, Lewis, Watson & White (2013) reconceived Witte’s 1992 “Extended Parallel Process Model” (EPPM) to explore how fear or hope related messages make a difference to audience response.  In our case, this could help us explore whether the tone of E&E messages to students are more effective either a) as a warning that a lack of E&E evidence in addition to their studies might hinder destination choices or b) how engaging in activities creates valuable and complementary E&E enhancing benefits.  It would also provide a lens for analysing student ‘evidence’ narratives to expose whether they are using correlating a) response efficacy (the act of providing evidence shows response to the threat), or b) self-efficacy (the evidence supports ‘mastery’ or ability to avoid/overcome the threat).  So, the key themes to our story begin to emerge: exposure to transformational learning opportunities, self-belief (efficacy), motivation and confidence.

Story writing setting (data collection)
As part of taught, credit bearing modules (where not all feature explicit embedded employability content), students used a Google Forms online tool to score themselves between 1-5 and write a supporting reflective narrative of their E&E related development, providing AGILE examples: Adaptable, Gatherer, Identity Awareness, Life-Long Learning and Enterprising.  (See Appendix 1 for further details).  Students can opt to share the content with peers and staff, providing a basis for mentoring, goal setting and action planning conversations, or as fodder for their CV content, applications for jobs and applied examples in interviews.  Most importantly, using AGILE aims to help students recall, recognise and celebrate their past achievements.  By encouraging students to revisit this record over time (for example, each academic year, as part of personal and professional development discussions), students can reflect on their achievement in each area and identify gaps for improvement not just at one point, but for as long as they wish, even after their time in HE (Clinkard, 2018).
What follows is a description of the qualitative analysis method used and exploration of students’ AGILE stories, to help us understand the words, terms and expressions students use, compared with those utilised in HE; as well as attempting to uncover hidden meanings behind their accounts.
Style: the art and power of story telling
Boric (2017) argues writing stories helps to develop critical thinking skills, as the writer verbalises what is happening to them and the people around them, from an environmental context.  Additionally, listening to stories expands vocabulary and aids language understanding, but she draws a distinction between fiction and factual stories, where the former engage emotion and belief.  (Interestingly, she provides an example of how businesses use real customer stories to persuade and convince others to buy!).  In an education setting, she therefore urges the use of storytelling and action learning approaches, as these engage imaginative parts of the brain and result in sub-conscious, deeper learning.  Otto (2018) agrees that storytelling encourages students to provide examples which merge their academic and personal experiences, which is why students are instructed to think as far back as they wish when coming up with examples for AGILE and to think more widely than just their university learning experiences (which can be fairly homogenous).

The AGILE tool uses the prompt “Describe in detail, at least one example of when you demonstrated you were X” after students score themselves on a 1-5 Likert scale for each element.  A number of studies used ‘Sense of initiative and entrepreneurship’ SIE (Morselli, 2017) as a survey instrument with results being quantified, which supports the use of questions to stimulate story recall, but as ‘Enterprising’ is only one of the 5 AGILE elements, I was keen to ensure an organic response to each aspect, rather than be driven by trying to identify enterprising activity across all AGILE dimensions.  Groshans et al (2019), cite Cope et al’s (2018) five principles of storytelling: audience suitability, appeal, experience, readability and simplicity.  In retrospect, these could inform how students are instructed to frame their narratives before writing, to encourage them to think more deeply and critically, but that paper’s focus is on digital story mapping which is a different context to my own.  

Otto (2018) asserts the importance of constructive alignment (citing Biggs, 2003) when embedding the data collection into a module of learning.  For this reason, AGILE was taught to students in a lecture format, followed by a seminar discussion, where students were encouraged to go online and submit their narratives, so tutor support was available if needed.  As a form of control group, modules were either explicitly employability or enterprise linked, whilst students came from a variety of different course pathways, levels and nationalities.  Submission of AGILE responses is not assessed per se; for second year undergraduates, it formed one part of a broader learning log portfolio.  

Style: Developing the qualitative analysis framework
The development of the framework for narrative content analysis of the AGILE responses was informed by literature around story-telling and discourse analysis.  Blaquiere, Nolan & Wray’s (2019) comprehensive review of how both UG and PG students articulate their employability journey across a range of settings, looked hopeful for informing how to analyse the stories told, but unhelpfully, provides very little explicit explanation of the qualitative reflective analysis tools.  Their findings also culminate in quantitative analyses of pre- to post effects of E&E initiatives. Their model for designing delivery in HE is, however informative (See Appendix 3).  As Otto’s (2018) data were mixed (like my own), he used Mayring’s (2000) MaxQDA software to manage thematic analysis, coding and clustering of responses, recommending “prior formulated, theoretical derived [categories] of analysis, bringing them in connection with the text” (page 91).  I used a free qualitative analysis software version called ‘QDAMiner Lite’ which has limited functionality, but as I knew the core focus for this paper was not on quantifying responses, it was suitable (Donald, Ashleigh & Baruch, 2018).  (See Appendix 4 for results tables).

Advocating the use of Hsieh and Shannon’s (2005) directed content analysis “which is appropriate when existing theory or prior research about a phenomenon would benefit from further description” (page 1946), Annala &Makinen (2017) looked at experience-centred narratives to explore how respondents made their reflections personally meaningful.  Their work also drew on Labov and Waletzky’s (2006) narrative structure model, but only selected some of the categories; I have followed this approach for my own framework, which is somewhat of an informed ‘smorgasbord’ from the papers I’ve read but I’m reassured by Lincoln, Lynham and Guba (2013) who offer the ability to converge ontological and epistemological standpoints to support a constructivist approach, which helps when discerning between reviewing dialogical and reproductive narratives.  (Phew!).  Basically, I’ve interpreted that to mean; it is reasonable to construct a tool by consensus of other opinions!  As Frank (2012) argues (I’m paraphrasing); building a typology of narrative resources, plots and dominant discourse, is less about finding themes and more about what stories do.  Finally, Howell (2013) stipulates the use of open-coding so that researchers are not prescriptively looking for known themes, but also retaining an exploratory approach that allows new themes to emerge.

The coding framework I developed therefore consists of polarity of efficacy and motivations (Lewis et al, 2013); categorisation (Hsieh and Shannon, 2005; Otto 2018) and themes (Howell, 2013; Leeds, 2013; See Appendix 2).

Figure 3: Coding framework used in this study
Polarity: 			Response Efficacy – Self-efficacy
Motivation: 			Fear – Hope (this proved to be a highly subjective measure)
8 Categories: 	Reflection, Voice, Context, Action/doing, Response/outcomes, Influence of others, Humour, Learning from failure
19 Themes (examples from):	work, university, group work, careers service, enterprise activity, volunteering, sports, moving, living independently, international /foreign, language/culture, finances, skills, time management, socialising, mindset, mentor, personality, emotions/personal issues.

[bookmark: _GoBack]To expedite analysis sufficient for this paper, instead of reviewing all 293 responses x 5 AGILE elements x number of paragraphs written (some 2715 lines of text!!!), I have skimmed off 28 responses; 12 were purposefully selected as a mixture of UG/PG, level, nationality, short vs long narratives, alongside 18 where respondents had scored themselves more than 20/25 total across the 5 elements.  (My thinking here was that it may include more “tall tales” of exaggerated reality?!).  As a general observation across the cases however, I was surprised and pleased at the depth and level of detail in the majority of responses, which were fairly consistent across all AGILE elements.  There did not appear to be any ‘response fatigue’ in this respect.  In subsequent papers, I will evaluate all of the responses to avoid any selection bias (Donald et al., 2018).  
Conflict: Are students telling stories or tall tales?
In the following pages I’ve provided a sample of some interesting verbatim excerpts for further consideration, as well as my thoughts regarding their fulfilment of aspects of the framework.  One illuminating example is provided here (as I’m conscious we were only asked to provide a 6 page paper – that’s me over-achieving again!!).
This ‘Lifelong learner’ example illustrates clear voice and how they developed effective prioritisation; the lesson here is be prepared for the responsibility of getting what you wished for!: 
“When I was younger, I begged my parents to buy me a pony (classic I know). I begged for years, I knew full well I would have to make sure he was fed everyday, mucked out and exercised, and all this had to be done even if it was thunder and lightning outside. I wanted the responsibility but I didn't realise exactly how time consuming it would be until I reached my A-levels. The skills owning a horse have given me include time management. I was a very active teenager. I was juggling A-Levels, a horse, a Saturday job as well taking dance classes, doing athletics and being a member of scouts.  However being as busy as I was did put a strain on me, I felt like I was spreading myself too thin, I was 17 I wanted to become more focussed rather than dabbling in a bit of everything. I chose to quit athletics so I could focus on my horse and my exams. I learnt great time management skills, but I also learnt that it is okay to quit things, you don't have to be doing everything all at once, in fact it helped me a lot and I was able to give more of my attention the rest of my hobbies. Dedication and motivation. I wanted my pony to be happy and well looked after, however it also meant waking up 6am walking to the yard sometimes in the dark to sort everything out. Some may not bat an eyelid having to do this, however doing that every day, especially in winter has only increased my motivation and willingness to dedicate my time in all that I do. It has also taught me the best way to get out of bed in the morning is to just get out of bed and stop moping. The motivation boost having a pony gave me, led me to proactively hunt for volunteering work (which I did with Oxfam), and also my ability to attend 9am lectures.”
Who thought so much could be ascribed to owning a pony??!!  I chose this verbatim overall as I feel it is a strong demonstration of the majority of aspects from the analysis framework and covers many AGILE elements in one description. Interestingly, this respondent provided equal levels of depth and very different examples and contexts in all elements.  
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Excerpts from 28 AGILE responses
	AGILE element
	Interesting stories (abridged verbatim)
	Author’s reflections / notes to self
	Tall Tales? (abridged verbatim)
	Author’s reflections / notes to self

	ADAPTABLE

	During my A-levels I did not know what I wanted to do after sixth form and so decided to take a gap year at my sixth forms’ partner school in Argentina as an English teaching assistant. I had no idea what to expect, on reflection I did not do a lot of research about Argentina and South America in general before I flew over there. When I arrived I felt under prepared and nervous…. I signed up for Spanish lessons, downloaded apps and even watched TV and listened to Spanish music to fully immerse myself, especially as during the day I was speaking English to the children. 
I thank myself for being underprepared in a sense that it pushed me to try harder to adapt to their way of life (e.g. sitting down dinner at 10pm and always stopping for a chat) as I didn't want to feel like I had isolated myself. I do believe had I had more confidence in myself and been more engaged and outgoing I would have been able to gain even more from my experience. I have taken that slight sense of regret with me so now I really try and engage in everything I do so I can learn as much as possible.
	Illustrates links to ‘Gatherer’ skills and mentions changes in level of confidence.  There is a great deal of reflection, use of voice and context here.  Note frequent mentions of moving / travelling.
	I bought an AM instead of PM train ticket to travel back to London to visit my family for the weekend because it was my dad's 49th birthday & I had a work induction at a new job. As much as it seemed a small issue at the time, reflecting on it; I can understand that I worked quickly and efficiently to fix the problem. When it came to my attention, I was traumatised, I called to see what National Express could help me with, fortunately, I was able to be transferred to another person who understood my stress. In this part, I had to show good time management skills to make sure I got home, got ready and was still able to travel early.
	This initially appears trivial, but the language used is quite emotionally charged and clearly sticks in the respondent’s mind.  You can imagine this as an interview example,(adding a little humour perhaps?)

	One of the hardest times for me was moving from my small town to study in England. For the first time I moved out from Lithuania alone to the country where I did not had any friend and family members who could support me and help me during this stressful period of my lifetime. Even though this experience can not be easy to handle for everyone, to my surprise I quickly adapted to different language, lifestyle and culture. I've tried to make as many connections as I could, I met a lot of students from across the world and explored the city and afterwards I felt like I was born in Portsmouth. Before this experience I was shy and introverted person, but now I can comfortably adapt to changing environments and this motivates me to explore more and seek for job opportunities abroad.
	
	The best time I was adaptable was when I started university; for a boy who was completely mothered, it was a completely new world for me and I think I have done okay so far.

	An honest and self-critical example with fairly damning language but does not feature any real evidence of what they did or how they overcame the challenge – response efficacy.

	Problem Solving: I was a Team leader at this Christmas party and had to problem solve by sharing my knowledge with new member of staff, ensuring that they could describe dishes to guests. I communicated thoroughly so that they could understand how the dishes were prepared.  From this experience I have learnt that I can show excellent team working skills and adapt to a situation where there is a problem. I can think clearly and provide the right information with my knowledge.
	Note own use of “sub headings” indicating respondent is interpreting what this element means, using their own words; indicates internalised learning?  This is borderline response rather than self-efficacy in terms of polarity.
	I overcome illness (borrelia) when I was younger and I have to cope with consequences. I overcome my parent's divorce. I was part of bullied children and I moved to the UK to study abroad.

	As above.  Personal tutors would rightly feel wary of having a conversation about these subjects with a student and vice versa.

	
GATHERER

	1 )I volunteered to be a Marketing Student ambassador; involves collecting feedback from peers on unit content and relaying the information back to the committee, in order to help improve the course This involved seeking out information from the university to pass on to the students as well as attending workshops that furthered my knowledge .2) I have attended appointments with the placement office to seek advice about my future career as well as asking for support with regards to my CV. 3 )Seeking advice from my peers as to what to do as a career and what universities will suit me best. 4) I have volunteered to be a netball coach which not only involves training youngsters in the sport but I also act as a support where some come for advice or just for a talk if they need as I have generally been through things that they need advice on. 5 ) I sought advice and information by attending university open days and fairs when choosing which university I wanted to attend. 
	Illustrates a range of different proactive actions and contexts.  Clear indication of networking and gathering of information, with a purpose in mind.  Could also link to lifelong learning.  Eg 5) is more response efficacy and less ‘unique’ as an experience.  Seeking out feedback is a recurring theme.
	2 Asked a creative communication teacher for an advice on my artefact. Was not sure about the design of my flyer. As a result, I received feedback on my work, figured out my mistakes and corrected them. 3 Helped my classmate to improve her English before main exam. She had difficulties with the grammar tasks. After all lessons at school, we stayed for one hour more and were practising grammar exercises. On a final exam, she got B and was very proud of that.
	Although laudable to be helping others, one extra hour of help is not really the best way to demonstrate self-efficacy here.  This respondent could be coached to improve their expression.

	IDENTITY AWARE

	During my first and second year at university I learned a lot about myself. To begin with, my freshers year was completely different that I could imagine. I had an amazing chance to meet people from different roles who changed me as a person. My personal tutor was the first person who helped me with my studies and motivated me to work hard. She introduced me to Psychometric test and this completely transformed my studying technique. I always knew that I have poor leadership or technical skills, but after completing personality tests I explored my strengths which I never knew about, such as listening, time-management and organisational skills. After this test I started to feel more comfortable and confident in my personality. Consequently, when I had my first ever group project I clearly communicated with my team members, I appreciated roles which I've been taken with and completely satisfied with what I was doing to achieve that our project ran smoothly.My self-reflection on my strengths and weaknesses helped me to become great team member and be acknowledged of my position in the group.
	Highlights the importance of the personal tutor / academic tutor role.  Discussion explores role of skills in developing personal strengths and how these contribute to identity.
	I spent most of my education in private school, one where outdoor, self-expression and learning when you personally are ready is encouraged. Our school was different; we were allowed to wear our own clothes. From a young age I believed I was different from the norm, I had been exposed to many activities that really drove production of self-awareness, independence as well as acknowledging ourself and our class mates strengths and weaknesses and how we can help each other. After then moving to a public school I began to realise the meaning of the phrase "little fish in a big pond". I learnt more about speaking up, not being afraid to ask for help. Most importantly I only began to fully appreciate my own ability to know my limits and thus pushed me even more in finding out what I am capable of.
	Conversely, this speaks volumes but doesn’t really evidence what or how this respondent’s identity changed.  Good level of reflection and voice in context, but little indication of concrete action.

	Growing up in a country that's not your own is already a change in identity. I was born in Nigeria, I moved here when I was 4 years old. Coming to the Uk for the first time, I spoke no other language apart from my mother tongue. Growing up and having to learn a new language is another change of identity, this would help me better gel with those around me on a more personal level. Then being a student is a constant change of identity. 3 Primary schools, Secondary school, College, 2 Universities - as I've grown older each time is a change to reinvent myself, meet new and exciting people & put my best foot forward. The success is me being in the UK, doing a course I love and being fluent in another language.
	Recognises that identity changes with each now learning context and includes realisation of the need to embrace each transition.  Includes passionate language (bold).
	On Identity awareness, I realised that I was able to accept things and to relate to people better by knowing that we all at the same time belong to different groups. Examples are
a) I was able to help people from other races without discriminating them
b) I started to value and enjoy being different from other students 
c) I started fitting in discussions that had students from other races
d) I stopped trying to phonetically pronounce things the American way
e) I stopped letting the negative narratives that were created by other people shape my own narrative or view of my country.

	A lesson to us all here about generalisations about people because of where they are from.  Although this arguably stretches one example, it provides depth with reflexive indication of self-efficacy.

	My identity I believe hasn’t changed too much over time as I stick to what I believe is right and I don’t tend to conform just for the sake of "fitting in", I do what is true to myself and I have made close peer groups for being myself
	Interesting strength of self-identity awareness but might raise concerns over group cohesion?
	I am not a lifelong learner, as I am not that interested in pursuing any future education

	Disappointing but honest view.  Personal tutor discussion might emphasise that employers often require active engagement in professional development for progression.

	Knowing my role is a huge part of my daily life. Being a first year and then currently a second year is a whole lot different, I tend to take lesser part-time jobs for this year because the level of difficulty is higher compared to my first year which I noticed when some assignments requires me to do research within the society. It feels like a forecast before taking a step into the reality of life of an adult.
	Fascinating use of language here (bold) which speaks volumes without details!  Clearly perceives their identity changing across the course levels which could be useful in HE induction activities.
	I don't think my self-awareness is particularly good. It needs to be improved. My personality is more lively, and I am good at bringing about a lively atmosphere and increasing team feelings in team activities. But my personality lacks specificity, and I don't pay enough attention to one thing, so I need to improve it.
	Good to see honest reflection of a lack and some self-awareness, but what is lacking is very unclear, making advice or action planning difficult.

	
	
	Bisexual, am accepting and aware of differing sexual identities etc | pescatarian, I’m aware of differing diets and life choices
	Very open (over-sharing) – information doesn’t appear relevant?

	LIFELONG LEARNER

	1) I ran my own young enterprise company for a year. We were a team of 6 and I was elected the CEO of the company providing guidance and support for all the team as well as taking executive decisions on areas where we did not agree, through this I learnt a lot regarding business. This was a real step away from the classroom and into real life 
2) During my time at KGA I headed up the online team as a senior member of the team, but prior to getting this role I had to be a part of many training exercises, but additionally to this through on the job training I learnt an extremely great deal from some industry experts.
3) I am currently studying my degree this is an example of me pushing myself and learning  4) Additional to my studies I have conducted a foundation certificate in marketing from the Chartered Institute of Marketing (CIM). I Completed this as I am incredibly passionate about a career in marketing and saw this as an opportunity to enhance my learning.
	Provides a broad range of examples (which they “double count” under ‘Enterprising’) but the capability developed differs.  Interesting to see use of “real life” which is a term often used in academia – could be a result of listening to HE narrative / being influenced by taught content?  Proactive self-development for career purposes.
	1 Trying to read a lot of interesting books about everything in order to be informed. It helps to support different conversations. Moreover, people find it interesting speaking to me, because I am able to tell a lot on different topics. 2 Have a personal diary, where I write my wishes and goals and how I am going to achieve them. Also, I use it to plan every single day, so I always know which task are am doing today, and which ones I am planning to finish tomorrow. It helps me to pass everything on time and manage my personal time.
	Makes use of what might otherwise be considered fairly mundane activities such as reading books or writing a diary, but illustrates future-proofing and planning.  Time management examples are better illustration of self-efficacy / mastery.

	Overall I have trouble rewarding myself for my efforts as I am so focused on achieving the 'next thing', however I do know when to treat myself and I use travel as the treat. This is also another opportunity to learn in itself which is further evidence of myself being a lifelong learner.  Whenever I do any reading of any sort, I make a big effort to keep notes of all the important facts and skills that I learn. I have postit notes all over my walls, and my notes on my laptop and phone are always full of skills & facts that I have learned.  As for seeking learning through all situations, I find that teaching others is a key way I learn, as it forces me to be self-critical and not ignore details, as people that will ask me for advice on things will often ask different questions about that advice than I would have thought of.
	Honest reflection and self-critique.  Interesting emphasis on benefits of teaching others – would suggest more peer mentoring activities in HE.
	1) I have sought higher education, and by coming to university I have greater chances of being successful and getting a career that I want. 2 )I had one to one sessions with my English teacher at school for extra help for my GCSEs. …
4 )At the estate agency I offered to cover sales which meant that I had further training which gave me more experience of both sides of the job (lettings and sales) as well so that I can apply to other job roles. 
5 )I have been on work experience with my cousin who is the marketing director of Lego, which although was time costly and voluntary, it provided me with greater insight into what I would like to do as a career. It is also something that looks very good on my CV. 
	Similar to above (purpose).  Also illustrates proactive seeking out of opportunities via networks.  Examples are more response efficacy than self-efficacy as not much detail of what new skills they mastered as a result.

	I have always been involved in sports since I was little and it's something that I have a lot of passion and time for, however I have had some times where I've been questioned about my ability. Especially when leaving college to go to university, I had no doubt in my ability that I would get into the football team as I've played at a high level before.  I've learned a lot when coming to university with sport societies that you can be a good player, but if you don't socialise, or not liked enough in the eyes of the people that in charge the outcome is different. I learned from this everyone will have their own opinions, but it makes it difficult when those who are in charge are not qualified or simply just university students. In comparison to the times where I have represented my county/college they have all been trained coaches so it does impact my confidence negatively but I've learned to believe and be confident in myself as person from this experience.
	Deep level reflection providing deep insight into confidence impact of making assumptions of one’s own abilities, only to be questioned by others you consider less qualified than yourself.  Could be considered as arrogance; needed to provide details of HOW they overcame this to be a better self-efficacy example.
	
	

	ENTERPRISING

	1) Working in a florist has involved lots of problem solving at peak periods, …I have often had to come up with alternatives using my initiative…. 2) applying for placements identifies that I am working on opportunities that will benefit my future. 3 )I have shown myself to be independent by not only living on my own and being self-sufficient at university, but by attending the library every week to work on coursework and to do further reading. 4) Serendipity occurred when I missed my opportunity to go to another University. If this had not happened I would not have had the opportunity to go on placement which is something that I really want to do as I know how important it is. 5) Serendipity also occurred in sixth form where there weren’t enough students wanting to take the subjects I did and as a result, these were dropped and I was forced to either move schools or change my subjects. I moved to a grammar school near me whereby I could complete the A Levels of my choice and I created a great network of friends and teachers who have supported me throughout university. 
	Interesting use of language such as problem solving, initiative, opportunities, serendipity, created… which are terms often used in enterprise literature.  Again, need to question if these are as a result of listening or taught terms, or of the respondents’ own vocabulary.
	I am currently working on a start-up Etsy store, which is currently on pause due to me focusing on my studies and two jobs, but is something I continue to work on during university breaks. Second, I come up with many ideas for projects at my marketing part-time job. Thirdly, I come up with new ideas for blog posts and YouTube videos daily. And lastly, I wrote a book at the age of 11 and another one at 14 - they were maybe a bit overly creative though.

	This doesn’t explain what the Etsy store is selling (if it is something they have made or simply resell), or what the other job might be, hence this is response efficacy and not a great example.  Interesting to see their engagement in creative writing and how they connect this with enterprising activity.  Wonder what “overly creative” means?

	In one of my units I had group work and it is important to share your knowledge and ideas amongst one another. Everyone in the group was capable and hardworking members which was perfectly fine, however when we came together to decide on specific designs or discussed what we need to include in presentations, it was very difficult to share my own thoughts or pass on to them what I wanted to do for the project. I respected and was open minded to listen to their opinions, but due to the group dynamics it became a problem. 
Eventually the problem disappeared, which was an unexpected outcome as everyone was so different and wanted to mark their own interoperation. I think talking to each of the members independently and discussing what the main goal was more important than worrying about whose idea was better or what design we can use. I think communication and using my own initiative to talk to them individually, help made them realise that completing the task was more important than their differences.
	This story says nothing whilst saying a lot – lots of context but doesn’t explain the skills used to overcome the challenge, which is something to consider when providing instructions for the structure of narratives.


(See Appendix 5 for frequently cited word clouds, generated from whole data set)



Conclusion: resolutions and implications for HE practitioners
Whilst the development of my AGILE tool was informed by models and concepts from the literature such as Yorke and Knight’s USEM (2006) and Dacre Poole, Qualter and Sewell’s CareerEDGE (2014), I didn’t fully appreciate Tomlinson’s Graduate Capitals model (2017) until I moved to work at the same University.  In the process of reading related papers and developing the coding framework, I realised it is possible to create a direct overlay between AGILE and each of the Capitals.  Part of me worried this reduced the “unique” nature of my tool; the rational part of me considers such synergies are a sign that we are both pointing at the right things!  What needs to be reviewed however, is that both models are being used within one HE institution which might either create confusion for students, or far better, could be used to our advantage to support incremental development between different student levels, to reinforce the longer term benefits of reflection and action planning activities with students. 
Looking back to Annala and Makinen’s discussion of reproductive versus dialogical discourse, I observed that some respondents tell their stories from a fear motivation standpoint, where they express engaging in activity in order to overcome a perceived lack or loss.  Relatedly, response efficacy examples could be seen as ‘protecting one’s own’ from something ‘outside’ or making claims that are not necessarily well evidenced.  This needs to be considered when designing how to teach AGILE in terms of clear narrative structure guidance and encouraging students to determine their own language, rather than attempt to flatter the teacher by ‘parroting’ back the same terms used in classes.   
Conversely, self-efficacy is demonstrated in “dialogical narratives illustrating desire to be conscious of the world outside and of working life, preferably being ahead of it rather than lagging behind… [Where] external threats are not ignored, but rather are understood as a resource” (2017:1948).  This also presents lessons for teaching E&E in that deeper level learning occurs where related activities are not perceived by students as peripheral or ‘outside’ (Wigfield & Eccles, 2000; Trkman, 2019).  Important in this contextualisation are embedded work-integrated and action learning experiences with as many different types of business setting and stakeholder interactions as possible, alongside peer mentoring where students are encouraged to “take risks, which may lead to disappointment or to the discovery of something new” (ibid).
Limitations and future developments
Researchers in this field support the use of multi-site data collection, mixed methods and longitudinal studies to follow and track E&E capability changes over time, as well as involvement of other investigators in any one study, to overcome the issues of observer bias (Baruch and Rousseau, 2019).  To this end, if you’re still reading at this point and are interested, then I’d welcome approaches to co-authoring future papers, (especially in different countries)!
"What we are is what we have been; what we will be is what we do now… 
If you want to know your future, look into your present actions" (Buddha: cited by Chitkara, 1997).
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Appendices
Appendix 1
AGILE self-EVALUATION tool
example seminar activity: STUDENT GUIDANCE NOTES
During your studies here at Southampton, we are keen for you to find ways to apply what you’re learning directly to real-world business issues via client projects and cases.  Before you embark on this type of learning, it is important to think about YOU: what are you good at, what do you enjoy, what have been your experiences prior to/since joining University and what can you bring to a team of other people to complement their skills?  You will be asked to reflect on these questions and score yourself out of 5 on each of the elements of the AGILE mindset self-evaluation table.  Talk to your tutor and other students to compare and contrast what to put in each box.  Don’t worry if you can’t think of things to write in every element, the idea is to get your thinking started as this is a personal development tool, where you can set yourself goals for the coming months and years of your time at University (and beyond!).  Look at your AGILE scores; if there are any areas where you’ve scored 0-2, try to find other people who scored higher than you and ask them to explain what they’ve done differently.  Your tutor will ask everyone to copy up their AGILE evaluation using the Google form online.  Only you and your tutor will be able to access what you write, you can edit it at any time.
What does each element mean?: (adapted from an academic paper published by Clinkard (2018), Industry and Higher Education).
Adaptable – provide a brief description of up to 5 times where you’ve been resilient; had to be flexible, adapt to changes, bounce back or overcome a challenge (personally, at school/ college, in a workplace setting or for a hobby/sport/ competition).
Gatherer – how good are you at ‘networking?  In a room full of strangers, can you approach new people confidently, how comfortably do join up with others to work in teams, do you belong to various clubs, societies or have a common passion/interest?  Describe briefly, times where you’ve sought out advice, information or support; when you’ve gained the trust of others to invest their time, money, use of equipment or energy to help you out; what did they gain in return?
Identity-Aware – who are you and how are you perceived by others?  What makes you unique?  How often do you take stock of how you’ve developed as a person?  This involves looking at communities, friendship groups and clubs you’ve belonged to over time; are you still the same person you were 1, 2, 3 or more years ago?  What has changed in the ways in which you approach different situations?  Make a list of the things you’re good at and achievements you’ve gained in any aspect of life.  What personal qualities, behaviours and attitudes did you use in situations which lead to you doing something well? 
Life-Long Learner – means a person who proactively seeks out opportunities to learn from any situation (either consciously or subconsciously!).  What about you?  Provide examples where you’ve gone from being not so good at something, not knowing something / someone, to becoming more confident and being part of a success story, what did you gain from it?  It is particularly useful right now, to list out in the bottom “Reflections” row anything you think you’d like to learn more about, or try as a new activity – set yourself an action to do it!
Enterprising – This doesn’t just mean any time you’ve started some kind of entrepreneurial venture or been in a competition; people with an enterprising mindset tend to be opportunity aware; they are creative, innovative and good at problem solving.   What about you?   Sometimes, great things come out of pure chance, other times they require taking a well-judged risk.  Provide details of times when you’ve recognized when there was a chance to do something to improve a situation, which might have involved actively seeking out things you needed to overcome an issue (alone or with others).

AGILE EVALUATION RECORDING TABLE
 NOTE: THIS IS JUST TO SHOW YOU HOW IT LOOKS AS A TABLE, YOU NEED TO COMPLETE THE ONLINE VERSION VIA GOOGLE FORMS! 

STUDENT NAME / NUMBER:							TUTOR:					
Record one example for each of the 5 AGILE elements then give yourself a total out of 5: this does not mean give yourself 5 out of 5 for having 5 measures – it is supposed to help you reflect on how good you are at this area right now!  Give yourself room to improve and keep using this recording table over the coming year, next year and into your final year, to see where you may have increased your AGILIE mindset score over time!
	
	Description of examples
	

	
	1
	2
	3
	4
	5
	My score out of 5?

	1. ADAPTABLE

	
	
	
	
	
	

	2. GATHERER
	
	
	
	
	
	

	3. IDENTITY AWARE
	
	
	
	
	
	

	4. LIFE-LONG LEARNING
	
	
	
	
	
	

	5. ENTERPRISING
	
	
	
	
	
	

	REFLECTIONS / AREAS TO IMPROVE / FUTURE ACTIONS
	Things I need to do to improve my:
ADAPTABILITY:
GATHERER instinct:
IDENTITY AWARENESS:
LIFE-LONG LEARNER approach:
ENTERPRISING behaviours:






Appendix 2
Leeds (2013) graduate attributes which informed themes and links to AGILE
	

	Career self-management
	Lifelong learning; planning, goal setting

	Cultural competence
	Identity aware and networking in gatherer

	Self-efficacy
	Adaptability; self-belief that they can overcome challenges

	Career resilience
	Adaptability

	Sociability
	Gatherer

	Entrepreneurial orientation
	Enterprising

	Proactivity
	Lifelong learning

	Emotional literacy
	Gatherer; relate to collecting and understanding emotions, identity aware



Appendix 3
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Creating the practice architecture (Blaquiere et al., 2019), p32.



Appendix 4 - QDA Miner Lite Quantitative analysis of narratives: Results tables (of 28 cases).
	ADAPTABLE
	GATHERER

	Category
	Code
	Cases
	% Cases
	Category
	Code
	Cases
	% Cases

	Categorisation
	Context
	23
	82.1%
	Categorisation
	Influence of others
	19
	67.9%

	Polarity
	Response efficacy
	20
	71.4%
	Polarity
	Response efficacy
	18
	64.3%

	Categorisation
	Influence of others
	18
	64.3%
	Categorisation
	Voice
	16
	57.1%

	Categorisation
	Voice
	17
	60.7%
	Categorisation
	Context
	16
	57.1%

	Theme egs
	Uni work
	17
	60.7%
	Theme egs
	Uni work
	12
	42.9%

	Theme egs
	Work
	16
	57.1%
	Theme egs
	volunteering
	11
	39.3%

	Theme egs
	international
	13
	46.4%
	Theme egs
	group work
	11
	39.3%

	Theme egs
	group work
	11
	39.3%
	Theme egs
	Work
	8
	28.6%

	 
	 
	 
	 
	Polarity
	Self-efficacy
	13
	46.4%

	IDENTITY AWARE 
	LIFELONG LEARNER 

	Category
	Code
	Cases
	% Cases
	Category
	Code
	Cases
	% Cases

	Categorisation
	Context
	23
	82.1%
	Categorisation
	Voice
	18
	64.3%

	Polarity
	Response efficacy
	15
	53.6%
	Polarity
	Response efficacy
	17
	60.7%

	Categorisation
	Voice
	23
	82.1%
	Categorisation
	Context
	15
	53.6%

	Categorisation
	Reflection
	19
	67.9%
	Categorisation
	Reflection
	15
	53.6%

	Theme egs
	Uni work
	17
	60.7%
	Theme egs
	Uni work
	23
	82.1%

	Theme egs
	emotional / personal issues
	12
	42.9%
	Theme egs
	Work
	11
	39.3%

	Theme egs
	international
	10
	35.7%
	Theme egs
	sports
	10
	35.7%

	Theme egs
	language / culture
	8
	28.6%
	Theme egs
	Influence of others
	10
	35.7%

	ENTERPRISING

	Category
	Code
	Cases
	% Cases
	
	
	
	
	
	
	
	

	Categorisation
	Voice
	18
	64.3%
	
	
	
	
	
	
	
	

	Polarity
	Response efficacy
	18
	64.3%
	
	
	
	
	
	
	
	

	Categorisation
	Context
	17
	60.7%
	
	
	
	
	
	
	
	

	Categorisation
	Active / doing
	15
	53.6%
	
	
	
	
	
	
	
	

	Theme egs
	Uni work
	15
	53.6%
	
	
	
	
	
	
	
	

	Theme egs
	group work
	14
	50.0%
	
	
	
	
	
	
	
	

	Theme egs
	enterprise activity
	13
	46.4%
	
	
	
	
	
	
	
	

	Theme egs
	Work
	12
	42.9%
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


 

Appendix 5
AGILE word clouds – frequently cited words in student narratives for each elements
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