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29 studies retained for systematic review and 22 had sufficient data for meta-analysis
This study investigates the effects of specific ADHD _ _ n ed q _ ! oy This systematic review with meta-analysis provides some support that
teacher training interventions designed to address the Primary Outcome: Teacher ADHD Knowledge Seconaary Outcome: Pupil ADHD-Type Behaviour ADHD teacher training interventions improve teachers’ ADHD knowledge
problem of mainstream teachers feeling ill-equipped to . o . . . _ and positive behaviors towards pupils with ADHD-type behaviors, even
teach children with ADHD in mainstream classrooms (1). Figure 1 Teacher ADHD knowledge pre-post measures (within subjects) Figure 3 Pupil ADHD-Type Behaviour pre-post measures (between though the medium-to-high risk of bias indicates that we can not be
subjects) confident in the size of the effect.
Teachers’ knowledge of ADHD significantly correlates with |
teachers’ confidence in their ability to effectively teach ﬁiiéaéi?géz(%ﬂ) Ll Furthermore, according to our systematic review and meta-analysis, there
children with ADHD, create an inclusive classroom and Barbaresi & Olsen (1998) = IS no solid evidence to support improvements in pupil ADHD-type
manage behaviour (2). Barnett (2010) | Ef;'eflll‘:‘ i 2:' (égi)) behaviors following these programmes.
Both et aI..(2016) o Park & Park (.2017)
Effects of teacher and classroom strategies on the ADHD- E;)S'?S'foe"t":" (eztoal"7§2°°9) .. Shaban et al. (2015) - The broad range of geographical locations for the included studies shows a
type behaviours of puplils in the classrooms are also Latouche & Gascoigne (2019) = Veenman et al. (2017) consistency in results for different cultures and educational systems, but
measured In relatively few studies. This is, perhaps, Miranda et al. (2002) - the high risk of bias across all included studies, together with the vast
surprising given the literature suggests that the rationale gabi“:;ggg())ﬂ) - [ -6.00 -3.00 0.00 3 00 6.00 heterogeneity of interventions and measures, creates uncertainty in terms
for teacher training in ADHD, in addition to improving self- - 8.924 of confidence in the reported results.
. . . . Procaccini (2014) = Does not improve Improves
efficacy and self-confidence for teachers, is to improve the Sarraf et al. (2011) ADHD behaviours ADHD behaviours
social and educational outcomes of the child with ADHD Shehata et al. (2016) & 8.047 Overall SMD= 091 95% Cle -0 11. 1.59 Limitations centre on high heterogeneity and high risk of bias,
(3). Syed & Hussein (2010) VETAR SIS Ay S I T predominately due to lack of control of confounding factors and non-
Tahiroglu et al. (2004) ] Heterogeneity: x2=32.11, df=4, p=0.000, 12=88% blinded, subjective outcome measures
S , -
However, a systematic understanding of the effects of 6.00 3.00 0.00 3.00 6.00
reported ADHD teacher training programmes IS o Does not improve Improves The strongest evidence re_Iates to the improv_ement In teacher ADHD
compromised by the fact that comparison across studies Is ADHD knowledge ADHD knowledge knowledge, where all studies used an objective outcome measure and
difficult due to a variety of outcome measures and Overall SMD= 1.96. 95% Cl= 1.48. 2.43 results were consistent regardless of intervention content or delivery.
methodologies being used (4). Heterogeneity: x2=602.62, df=15, p=0.000, I>=98%
In terms of future research, there is a strong need for high quality RCTs
. o . which investigate the specific interventions and their characteristics which
Figure 2 Teacher ADHD knowledge post-follow up measures (within subjects) Figure 4 Pupil ADHD-Type Behaviour post-follow up measures (between produce positive outcomes for both teachers and pup”s

subjects)

OBJECTIVE
Both et al. (2016) = Corkum et al. (2019)
To synthesize the evidence on the efficacy of ADHD Lasisi et al. (2017) - Shaban et al. (2015) L ) A C KN OWL E DG EME NTS
0.00 3.00

T _ _ , Latouche & Gascoigne (2019) i
teacher training interventions for teachers’ ADHD Obaidat (2014) —-— . . <h hank <1 0 and Al 9 e f
knowledge and reducing pupils’ ADHD-type behaviors. Syed & Hussein (2010) o 00 + 00 00 The _aL_lt ors wis | to than F_ran2|s a_Bot and Alexander Latouc_: e for
I -0 - - providing unpublished data included in the present meta-analysis.
_ _ _ o ] Does not improve Improves
Primary question: How effective are ADHD teacher training aae 00 o 00 = ADHD behaviours ADHD behaviours
Interventions Iin increasing teachers’ knowledge and Does not improve Improves _ _
Y _ _ _ ADHD knowledge ADHD knowledge Overall SMD= 0.50, 95% Cl=0.14, 0.87
positive behaviours towards children with ADHD-type Heterogeneity: x2=0.89, df=1, p=0.345, 12=0%

behavi ? Overall SMD=-1.21, 95% Cl=-2.02, -0.41
ehaviours Heter(;/geer?\eity: x2=204.60, d;=4, p=0.000, 12=98% R E F E R E N C E S

Pupil ADHD-behaviour within subjects pre-post test: SMD=0.78

-Seconda-ry questlo_n: boes an ADHD teacher tra_lnlng Vgl ADIAID LgsiIstge DEHIEEn sugoe.s delia el eellille ol 2re- (95% ClI: 0.37, 1.18), post-follow up: SMD= 0.50 (95% CI: 0.14, 1. Daley, D., & Birchwood, J. (2010). ADHD and academic performance: why does ADHD
mterve_ntlon result in reduced AI_DI_—ID-_type behaviours of post test: SMD=1.56 (95% CI. 0.52, 2.59). 0.87) impact on academic performance and what can be done to support ADHD children in the
pupils in the classrooms of participating teachers? classroom? Child: Care, Health and Development, 36(4), 455-464.
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Overall risk of bias

A systematic search was performed on 8/11/19 and
repeated on 14/4/20 in six electronic databases:

Selection of reported result

PsycINFO, CINAHL Plus, ERIC, MEDLINE, Web of A S o https://doi.org/10.1177/1087054715603198
Science and Scopus, plus backward and forward citation
chasing P P Measurement of outcome i 4. Norris, S.L., & Atkins, D. (2005). Challenges in using nonrandomized studies in
' systematic reviews of treatment interventions. In Annals of Internal Medicine (Vol. 142,
Peer-reviewed and grey literature were included. s Guiaidata Deviations from intended interventions Issue 12 Il, pp. 1112-1119). https://doi.org/10.7326/0003-4819-142-12 part 2-200506211-
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Classification of interventions

No date or language restrictions were used.

Deviations from intended interventions

Selection of participants

A meta-analysis (m-a) to calculate pooled standard mean

was conducted in Comprehensive Meta-Analysis. Randomisation process A—

Primary outcome for m-a: teacher ADHD knowledge o = o Z 100% 5 = o 9% o CONTACT INFORMATION
Secondary outcome for m-a: pupil ADHD-type behavior L] oo unokarvicorvas [ wonncors R ST UEEISREN [, R Rebecca Ward, r.j.ward@soton.ac.uk, @beckywardtweets
change




	Slide Number 1

