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General introduction

INTERVIEWER: Okay so, can we just start off sort of generally, can you tell me a bit about your experience as a teacher and how you’ve ended up in this particular job?
INV-008-S-U-STA-F: Yes. So I trained four years ago, um, with an interest in special needs, actually. That’s what I studied at university. And I was on a second-year teaching placement here in Year 2 and then I took over maternity and then I’ve stayed here ever since. So, I’ve been in Year 2 and now I’m in Year 1 for the first time which is interesting. Um… this school in particular I came to when I was a child, so I was here…in this classroom when I was six years old so it’s a really lovely community school which is why I’ve come back.
INTERVIEWER: Okay. And can you tell me, like, what a typical classroom is like for you here? What kind of children you have?
INV-008-S-U-STA-F: So we’ve got some very diverse needs, um, in the school at the moment. A few years ago, it was a bit different. I think the last few years we’ve got more and more emerging. And unfortunately, less and less support to help us with that. So yeah this year’s been tricky in particular, but generally we’ve got quite a high percentage of EAL in the school, so English as an additional language. We’ve got quite a high proportion of SEN compared to some of the other schools in the local area. We’re quite an inclusive school and we don’t tend to turn children away in that sense and we try and do our utmost. We’ve got a really really skilled SENCO who tries her best to keep the children in as best she can.
INTERVIEWER: So would you have your teaching assistant in with you all the time or sometimes or-?
INV-008-S-U-STA-F: No. So in this class I’ve got three children with one-to-one needs so I’ve got three adults that work one-to-one with them. But they’re not always in the classroom – they can be anyway in the school grounds at any time. I have an LSA in mostly in the morning, but quite often she’ll be taken to…work with a child that needs help, but nobody in the afternoon.
INTERVIEWER: Okay. So it’s you and how many children?
INV-008-S-U-STA-F: Take out the two that are not in the classroom. Yeah it’s usually about twenty-eight and me. [laugh] Sometimes I’ll get the odd bit of help because like I say I’ve got a particularly a challenging class, but yeah usually it’s just- just us.
INTERVIEWER: Okay and do you have any children with ADHD in this class at the moment or not this year?
INV-008-S-U-STA-F: I’ve got one child that’s recently been diagnosed – when I emailed you I mentioned about it – but it’s quite a complex case, his. But he’s got full time one-to-one which has just developed, well, in the last few months really. But he’s just been diagnosed and we’re looking at medication in the next couple of weeks. They wanted to do that privately because the waiting list was…very long so they wanted to just get it in and get that sorted. I’ve got another child that is undiagnosed ADHD, um, but we’ve done a couple of- The SENCO’s been working quite closely with him and we’ve tried a lot of strategies in school, but we are beginning to mention to mum and dad that it might be worth we put him on the list and get him- get him tested as well.
INTERVIEWER: And is that because of his behaviour?
INV-007-S-U-STA-F: It’s real impulsivity, with him. He’ll sit on the carpet and he almost can’t help himself. He has to be calling out, he’s getting up, he’s wandering around, and he can’t sit still in his chair and get on with the job for very long. But he’s a really bright boy, he’s just really struggling with the sitting still and listening. He is getting a lot better. At first we thought it was just the transition from Year R to Year 1, because they’ve gone from playing and having that free time to all of a sudden having to sit down and do jobs, but it’s getting quite tricky for him to listen.

ADHD as a disorder and its symptoms

INTERVIEWER: So when you think of ADHD, how would you describe it? What kind of behaviours have you seen?
INV-008-S-U-STA-F: It’s been different with lots of children that I’ve taught over the years. I had a child a few years ago, for example, he would sit and listen – he’d be really focused – but he was really disorganised. He couldn’t ever get himself ready to do a job. So he’d listen on the carpet quite well and then it would be time for him to go off and get started, get his book, get his glue stick and things and that would be where he got thrown. And that’s when we started to see behaviour escalating a bit because he was not sure what he was meant to be doing. He’d kind of get caught up in the crowd of all the other children and then…ten minutes later he still wouldn’t be sat down doing the right thing. So we had to put a lot of things in place for him – a little tick list of what he needed to get, things like that. So, I’ve had that and then I’ve got the boy in the class at the moment that just…can’t sit still, can’t stop himself calling out.
INTERVIEWER: So it’s kind of inattention and impulsivity. Would you associate hyperactivity because that’s often a characteristic – have you seen that?
INV-008-S-U-STA-F: Yes, I have. There are, yeah, I mean I’ve got quite a few hyperactive children in the class anyway. It’s quite boy heavy. So the boy that- the boy with the, um, disorganised – trying not to say his name. With the- I can’t remember- er…not the disorganised, that was a few years ago. 
INTERVIEWER: The one that recently has been-?
INV-008-S-U-STA-F: Yeah, the one that- yeah, calling out all the time and things. He’s quite hyperactive but watching him out in the playground, he’s charging around with all of his friends. I wouldn’t say it was any different out on the playground because they’re all quite a big boy gang that play together. In the classroom it can be a bit more hyperactive.
INTERVIEWER: Okay. But you think the impulsive behaviour probably…dominates for him?
INV-008-S-U-STA-F: Yeah. You can see he’s trying to hold it in and he’s trying to not do it, but he just keeps calling out and keeps hurting children or things like that. When you say to him, he knows he shouldn’t have done it and it’s really tricky.
INTERVIEWER: So for you, have you been trained or had any training around ADHD…or have you picked up this information about the traits or-?
INV-008-S-U-STA-F: A lot of it I’ve picked up myself. Um…like I said I trained with SEN in mind at university so I had it as a couple of modules, um, but that was more focusing on managing SEN in the school as a SENCO. So we didn’t. We focused a bit on ADHD; I think I did an assignment on it but it wasn’t in too much detail. Since coming to the school, it’s been something I’ve wanted to research more myself. So I’ve spoken to the SENCO and she’s given me a couple of books to read that I’ve gone home and read up about. Particularly with the child I’ve got in the class at the moment because I tried sitting in him his own little spot on the carpet, we’ve tried fiddle toys. There’s so much we’ve tried that usually works or has worked in the past, whereas I’m getting to the point with this one where…there’s not much more I can do apart from sitting him at the table on his own and that’s…not really how I like to work in the classroom. So I’ve done a bit more research. Our SENCO does training sessions every month that are optional for teachers or LSAs to turn up to. We have had an ADHD one in the past but we focus on working memory, dyslexia and things like that as well.
INTERVIEWER: Okay. So would you now know what causes ADHD, for example? Or have you focused more on the practical side?
INV-008-S-U-STA-F: No, more on the practical of how it can be managed.

The diagnosis and treatment of ADHD

INTERVIEWER: You mentioned before as well about speaking to parents. Have you been asked much in, you know, when a child- maybe either the parents are looking for a diagnosis or the school are wondering about whether a child has ADHD, are you asked to fill in forms or give information?
INV-008-S-U-STA-F: Yes, yes. Fill in lots of forms, um, with like hundreds of questions that you’ve got to tick. 
INTERVIEWER: Really?
INV-008-S-U-STA-F: Yeah it’s silly things like, ‘Can the child sit still?’ and you’ve got to rate it from one to five and then really closed questions which are quite tricky. But it comes in a big pack with pages of pages that you’ve got to work out. Um… in terms of parents requesting…I haven’t had- I haven’t had any parents request it. With the child we’ve got at the moment, like I said at first we thought it was just the transition, um, so mum and dad are quite unaware of any of the issues that he’s having in school. They know- I speak to them quite regularly about it but we haven’t mentioned the SENCO or the SEN sort of side yet, so we’re kind of trying to drip feed that in a little bit more to just make them aware that actually it’s affecting his work. A lot of the other children have settled down; he’s still finding it hard to settle down. Particularly now as we’re at the end of Year 1, we really expected him to have…really tried to understand what was expected of him and he’s still finding that quite tricky. So we are starting to plant the seeds a bit more for Year 2.
INTERVIEWER: Okay. And…so far you’ve talked about boys. Have you had any girls with ADHD?
INV-008-S-U-STA-F: No, I haven’t.
INTERVIEWER: So you can’t compare the boys and the girls. Um… just thinking about parents or the forms that you have to fill in. Is that something that as a teacher that you feel quite comfortable being able to rate people’s behaviour or do you find it a little bit tricky or…sometimes a bit too…intrusive?
INV-008-S-U-STA-F: Yeah. I mean some of it’s asking about- I’ve had one in the past that’s been asking about how they sleep and how they eat and things like that, which must have been quite a general one. We have quite a lot of educational psychologists training at the school, so we get a lot of case studies with them and they tend to get them from all over the place. There are some bizarre questions on them. The one that I’ve just filled- the most recent one that I’ve just filled out is for the child that went, um, private. And surprisingly I got one piece of paper and it was all very closed questions, um, with just rating one to five. And then I got a brief box where we could write some bits in it from the school’s point of view, which was really tricky because…you only had, like, 100 words or so to say about this child so I had to be really careful about what I put in there. So that’s when I went and got advice from the SENCO and we sat down and did it together because it was so limiting of what I needed to say, but most of the time I’m quite comfortable doing them by myself.
INTERVIEWER: And what impact does it have, having a child with ADHD, on the rest of the class? Do the other children accept those children?
INV-008-S-U-STA-F: This year I feel like it’s been quite a negative impact on the class. Like I said I’ve got three one-to-one children, a child with ADHD that we’re trying to put through the process, one of my one-to-ones has got ADHD. And it’s just…we’re very loud. There’s a lot of bad behaviour that’s being mirrored and parroted by a lot of the other children. We’ve got a lot of the boys now trying to fight for alpha male and it’s all becoming quite male-dominated in here. I know they’re only five and six, but it’s almost like they’re trying to outbetter each other and outdo each other with their behaviour. So, if one of the children on the carpet will stand up or do something silly or call out or something, it’s almost a bit of a competition between some of the boys. And some of the boys that are…quite poorly behaved are seeing it as quite funny and they’re trying to egg it on a little bit.
INTERVIEWER: So do you think that’s led by the child with ADHD or…led by others and he joins in?
INV-008-S-U-STA-F: I wouldn’t say it’s led by because he’s so impulsive. He almost can’t help himself sometimes and there is other bad behaviour going on around him. He does get sucked into it a little bit, particularly out in the playground. They’re fighting and the way that they are in the playground is so bad at the moment, so we’re having to put in extra adults outside just to keep an eye on them. Because they’re charging around, they’re playing fighting games and things so that’s quite tricky.
INTERVIEWER: I’m trying to work out is it…that having a child with ADHD has created that problem, or is it that there’s already a problem and it’s kind of made it more difficult for that individual child or is it a combination?
INV-008-S-U-STA-F: I don’t want to say having children with ADHD would cause the problem but I feel that because they’re behaving in a certain way, other children feel that they can also behave in that way.
INTERVIEWER: Okay, so it’s hard to differentiate the behaviour.
INV-008-S-U-STA-F: Both of them are just escalating a bit more and although he- although this child is quite impulsive, he also sometimes can then start to be a bit silly. Like I’ll get up and go to the back of the classroom to get something, and they’re up on that little podium there and clapping and throwing things – like it’s just a bit silly. So it’s trying to keep that really calm and things like that.
INTERVIEWER: Yeah. And does it affect the way you plan…for the day? So you’re trying to think ahead or-? You know, how does it impact what- how you prepare?
INV-008-S-U-STA-F: Yes. So, and again this might be moving to Year 1, but I’m making sure we’re having a lot more stopping. We do lots of singing, standing up and stretching and things like that, just to give them a bit of a brain break and things. Particularly with this class, I can’t do very long on the carpet; I can have fifteen minutes and then they’re gone. So even if it’s golden time, we’ll put on, um, like Peter Rabbit or something to watch on the iPlayer and they can watch one episode and then that’s it. Whereas the other classes, they’ll be watching a film all afternoon and they’ll sit in silent. But my children then need to go off to a table and do something – they can’t sit for long. So a lot of my teaching I’ve had to really try and speed it up and make it a lot more practical and things like that.
INTERVIEWER: Yeah. And does it affect, you know, how you prepare tasks for that child? Do you have to- so for the child with ADHD do they need their task prepared a little bit differently to say the other children on the table? Or do you sort of break everything down?
INV-008-S-U-STA-F: In maths- in maths he does, because he finds maths a bit trickier so he does a lot more practical work. He works in a supported group with some lower ability children that do just need to explore practically. But in writing he’s a lot stronger. He will sit – he just needs reminders. So he sits on a table with less distractions; he’s not in a group of children. So he’s just with one other sensible child next to him and I’m hoping that supports him a bit.
INTERVIEWER: And so the other children, so like the sensible child, are they happy to work with someone that might be a bit more impulsive?
INV-008-S-U-STA-F: Yeah. I’ve got some sensible boys…and actually they’re very good friends and it’s a really nice pairing, so I try and keep them together as much as I can. They all get on really well, this class, um, it’s just trying to keep them away from those silly boys.

Training and support for teaching children with ADHD

INTERVIEWER: Yeah. If we think quite specifically about training. So obviously you’ve mentioned that you’ve been proactive: you’ve gone to your SENCO, you’ve asked for books, you did some training as part of your, um, teacher training. Um… how much training do you think, as a teacher, you’ve had specifically on ADHD? Do you think it’s been enough? Do you think you want more? Can you tell me about that?
INV-008-S-U-STA-F: I’d like more. Um… particularly- I mean when you asked earlier about, ‘Do we know why- what ADHD is?’ and things, and we do think more about practically how we’re going to manage it in the classroom rather than actually the understanding behind it. Um… I’m trying to remember. At uni I think we spent a week on ADHD, which would have been about three seminars or so, and I chose to write an assignment on it. But no, I haven’t had much training.
INTERVIEWER: No. Do you think you’d want it or do you think there are other…issues that you’d prefer to have training on? Like would it be a priority for you or-?
INV-008-S-U-STA-F: I…it’s becoming more and more- something I’d want to be more aware of. Because I feel that, not that I’m letting the children down, but I feel like there’s more that I could do for them. But also, within the classroom there’s so much else that I’ve got to be thinking about that actually it’s hard to balance it sometimes. So although extra ADHD training would be great, I’ve also got autism that I’d like to know more about and dyslexia that I’d like to know more about. So it’s trying to just find a balance of all of them, isn’t it really?
INTERVIEWER: Yeah, definitely.
INV-008-S-U-STA-F: I wouldn’t say it wasn’t a priority, but once you’ve done your safeguarding and you’ve done everything else it’s-
INTERVIEWER: It’s another thing. Thinking for the – maybe the seminars that you did do at university or…the training that the SENCO’s done here – have there been sort of elements- So you’ve mentioned like maybe understanding where ADHD comes from or what causes ADHD. Are there other, sort of pieces, of content that you’d want to know? So would you like to know more about the disorder itself? More about the treatment options? More about behaviour management strategies? Or a mixture?
INV-008-S-U-STA-F: The treatment options would be interesting because…a few years ago I had a child that was diagnosed with ADHD and given medication, and we got some very bizarre side effects from that in that his sensory needs just escalated completely. So he became a child who was, although was quite tricky to manage in the classroom, would then not come into the classroom at all because it was too loud, it was too bright. He had real sensory smell issues. I was wearing sandals – it was the summer – and he would not come into the classroom because he wanted to smell my feet. And there was that impulsivity of: he could not sit because he wanted to smell my feet, so he wouldn’t come- wouldn’t come near me. And we had a really good relationship and that was a real- real change that literally happened within weeks of him having his medication. And then he was- it became obsessive. He was obsessed with smelling feet all the time, so we had to give him lavender oils and things to try and calm him. So, it takes a while for the medication to set in, but it took quite a few visits back to- to get it sorted before he could then come back into the classroom again. So that’s something that I’d be interested in seeing again. And actually, then he kind of became quite…comatose and it was quite- his personality went, so again it was so many trips back to the doctors for months really until we’ve- And I was working with him today up in Year 4…and he’s so settled now and he’s made such good progress and it’s, yeah, it’s really lovely to see. But certainly, in those first few months it was quite scary to see the impact it had on him.
INTERVIEWER: Yeah. And I guess being able to understand that when it’s happening rather than being surprised, you know, every day.
INV-008-S-U-STA-F: Yeah, absolutely. I didn’t know which child was coming in.
INTERVIEWER: Wow. So yeah, so maybe a bit about…the understanding of where ADHD comes from.
INV-008-S-U-STA-F: And how we can support the parents with that as well, because he was like it at home as well and mum was having such a tricky time with him. 
INTERVIEWER: Yeah, and it’s quite key the partnership between the school and the parents to keep consistency. And then on a sort of practical level, thinking of training you’ve had at school, can you think of any particular training – it might not have been for ADHD – but training that’s been really helpful? Like how has it been packaged? Has it been- like doing an inset day all on one idea or has it been twilight sessions…?
INV-008-S-U-STA-F: So, we focus quite a lot in the school on working memory and some interventions. So we really look at- I’m, um, helping out with the SENCO actually at the moment to do, um, dyslexia at the school, so I do a lot of dyslexic screening tests and things like that. So I try and support her with that. But we’re really into working memory and how we can put interventions in place to help those children. So I use quite a lot of that in my classroom, a lot of independent working, a lot of checklists and things to support the children as much as we can. And things like that I’ve noticed are really helping with, um, the child with the ADHD. Just those reminders of what he needs to be doing, what he needs to be getting. And I said about the child that…couldn’t ever get himself ready, so I talk a lot when I’m teaching, ‘Right you need to get this, show me that, then go and get this.’ And we play a lot of working memory games and things like that just to try and support the children with their-
INTERVIEWER: So have you picked that up by trying it, like sort of trial and error with the working memory, or…was it that someone came and did some training on working memory and you thought, ‘Oh yeah, that’s brilliant’?
INV-008-S-U-STA-F: I think our SENCO had gone to visit, um, another school – it was quite a big one. She brought quite a lot of the research back and together we’ve sat down and we’ve put some interventions in place. I’ve made a teaching pack for all of the teachers in the school with lots of different games and ideas. Even things like naming how many things you can, looking for the letter ‘S’, or name all the red things in the classroom. So during snack time we’ll play lots of different games like that just to try and- and it helps the children with their language. It helps the children so much and they’re really valuable games.
INTERVIEWER: Yeah. So often the kind of interventions you do for one child actually benefit…a lot of them.
INV-008-S-U-STA-F: Absolutely, yeah. And they really like it. We have real good fun, particularly at the end of the day. Even if I say, ‘Oh I’m thinking of something in the classroom that starts with this letter,’ and they love guessing it so we have quite a lot of fun with that.
INTERVIEWER: Well that sounds great. So on a sort of practical level for you as a teacher, if you were going to get some training on ADHD or something else, how would you want it delivered? Would you prefer to have it as an inset day where it’s, sort of, dedicated time that you know you can focus on that? Or would you rather have, say, a twilight session and then six months later after you’ve tried a few things…or worked with a child for a bit longer, have another twilight session? Would you like it online, that you can just go and look whenever you want? Or in a book? How do you think you’d like it?
INV-008-S-U-STA-F: Um… I’m quite a reader so I like reading things. Twilight sessions were useful and like I said we try and have one monthly for SEN, just to update about things. Um… I find inset days quite full on because it’s a lot of sitting and listening and taking things in, especially when it’s something like…something so complex. I feel like…shorter bursts might be better for understanding. But certainly a staff session…would be useful. But like I said I’m a reader so give me a book and I’ll read it. [laugh]
INTERVIEWER: Maybe a mixture of-
INV-008-S-U-STA-F: Yeah, perhaps.
INTERVIEWER: --kind of trying something out and but then being able to read about it.
INV-008-S-U-STA-F: And absolutely yeah, it’s being able to- and luckily our SENCO’s so supportive that we can try things out. She really appreciates when we go to her and say, ‘I’ve tried this, I’ve tried this and I’ve tried this. I’m still struggling, can you come in and help me?’ And then she’ll quite often come in and just observe for a couple of days, and then she’ll kind of coach us through what we need to do next. So it might be she can make a resource and model using it and then we can take over or things, or she can just give it to us and let us give it a go ourselves.
INTERVIEWER: Wow. One of the interventions that the university have been working on, and have been using for ten years now, is an intervention for parents of children with ADHD. So some of the strategies are things like, for example, having a time-out space where a child can just take themselves off if they feel like they’re not coping with the situation. And having a quiet space where they can sit on their own, either hide a little bit or look at a book that they’re interested in or something like that. Is that a strategy that you think, ‘Oh yeah, that would be practical in the classroom,’ or is that something where you think, ‘Ugh, I don’t know how we’d do that. It would be too difficult to manage.’
INV-008-S-U-STA-F: So. We have in Key Stage 2, um, just made a nest…which is, um, it’s like an ELSA sort of support base that’s at the end of the corridor. It’s fantastic – it’s working really well. There’s LSAs based there at all times, and the children that we think might need to access it have all got a little nest card that they can give to their teacher and they can almost take themselves out and leave the classroom and give themselves that calm down time. Or if they need support- if they can feel themselves bubbling or anything, they can take themselves down there. It works really well upstairs because the children can self-regulate and they can start to think, ‘I need to go and have a brain break,’ or ‘I need to go and- I’m cross I need to go and sort myself out.’ Down here…our children would completely- they’d be out there all the time. So what we’ve got is we’ve got something similar. It’s only been in the last few weeks we’ve made it – the mini nest, it’s called. The LSA or the one-to-one will actually take the children out there. There’s cushions all over the floor, lots of sensory toys and games and things for them. And we’re trying to use that as a bit more of a calming down or a bit more of quiet space for them. In my classroom I always tend to have a calming station, um, whether it’s just in the book corner with some cushions and some bits or a calm, quiet table. I usually have some colouring over there as well for them. It’s worked with some classes; it hasn’t worked with others. Um… this class, like I said we’re very bubbly and we’re very loud, so it would be used a lot if I- [laugh] because there’s a lot of children, they probably could go and have a little calm down. Um… the child with ADHD I do try and sit, like I said, with minimal distractions and then if it comes to it, I’ve got a table right at the back of the classroom facing the wall which is the complete chilled, quiet table where I have to sit him sometimes if it’s getting a bit loud. But he’s not the only one. It’s used frequently.
INTERVIEWER: So it sounds like you’re quite individual in your approach. So, trying to think through what that child needs rather than a blanket, ‘If you’ve got ADHD you need that,’ or ‘If you’ve got autism you need that,’ but more…which child needs some space.
INV-008-S-U-STA-F: Yeah, and workstations can be great but…also children become very dependent on them and…I like to try and make my classroom as inclusive as possible. So I try and have the children accessing what everybody else is accessing, but then I also know that they do need that space to go where they can feel safe. Because two of the children in this classroom are runners and they will fight-and-fight, they will fly, they will run, and they’re trying to escape school, they’re all over. It’s really tricky. So they need that safe space where they can go. So one’s got a table in here that he knows is his that he can go and sit at any point and the other’s using the mini nest round in the corridor.
INTERVIEWER: Okay. So you’ve got some flexibility to choose for each child, you know, what do they need and-
INV-008-S-U-STA-F: It’s up to the children – it’s wherever they keep taking themselves to. That little boy was particularly- he liked that corner because that’s where the toys are so that’s where he would be, so that’s now where he goes. And the other one, we guided him to a safer place because like I said he was all over, but again it was a corner of the corridor. I mean they’re very complex cases. Both of them like I said have now got full time one-to-one support because it’s very tricky keeping them safe, but it’s been really positive. Just giving them that chance to go and calm themselves down. And the one that needs to go out there – he’s actually escaped from the school twice. He planned it. He sees the gate opening and he’ll run out then. Um… he’s just been diagnosed with ADHD, as well.
INTERVIEWER: Okay, and that’s quite recent?
INV-008-S-U-STA-F: Yeah.
INTERVIEWER: So sort of seeing how you can put plans in place I guess-
INV-008-S-U-STA-F: Yeah, absolutely. Particularly thinking about next year because he’s really only just settled into Year 1…so we’re going to be uprooting him and sending him to Year 2, which is in a completely different building as well, so he’s going to find that tough.
INTERVIEWER: Yeah. So will you as a teacher meet with maybe his next class teacher?
INV-008-S-U-STA-F: Absolutely, yeah. So he’s got a behaviour support plan in place and a multi-element model. All three of my SEN children have got one of those.
INTERVIEWER: Okay. Can you describe what those are?
INV-008-S-U-STA-F: Yes, I can. So the behaviour support plan is just the behaviours that we’re seeing. I’ve also popped on there some of the triggers to that behaviour, but sometimes there can be no trigger – it can just happen – but anything that he doesn’t particularly like. The behaviours that we see, and then any communication that the child’s trying to give across. It might be that, ‘I don’t know how to play nicely,’ or ‘I don’t know how to manage my feelings,’ or ‘I don’t know how to make friends.’ Just anything that I think he might be trying to communicate through his behaviour. It’s also got what the adult working with him needs to be doing in response to that behaviour. So, whether it needs to be that he’s taken around to the nest to have a bit of a calming down or whether he needs to be distracted – at the moment it’s slime and goo and anything like that he loves. So, if you can try and talk him around and distract him. Whereas another one of my children, he can get quite physically…what’s the word? He can hurt adults. So actually, it’s a case of making sure that you’re safe, making sure he’s in a safe space and that’s not going to escalate any further. So that’s the behaviour response plan, so that any adult that works with them are very clear on what the steps are that we need to follow. And then the multi-element model – they’re quite similar but it again takes in the situations that the children like to be in, what they’re good at, what they struggle with. Just so that anyone new working with them knows what the children are like. And again, any triggers or any things that they’re finding particularly difficult. We update them every half term, um, so if they really struggle with a maths topic, for example, that would go on there. And then again, what the child’s trying to communicate and how we’re supporting that – so any interventions we’ve got in place for the child.
INTERVIEWER: Yeah. So it sounds like the staff are quite supportive to each other in terms of you passing on information.
INV-008-S-U-STA-F: Yeah, there’s quite a lot of turnaround. Particularly this year, two of the children came up with no adult support. So at the beginning of the year, you can imagine. I had one child with a one-to-one but only in the mornings and then nobody in the afternoon. So the afternoons the first couple of times, I don’t know how I survived. [laugh] This year the behaviour’s escalated and escalated, so I’ve had four or five new LSAs introduced into the classroom. So we needed something that was just- it was updated, it was really clear so that I could just give it to them and say, ‘You’re working with this child today. Read this. This is what you’re doing.’
INTERVIEWER: And your SENCO sounds really supportive. Is your senior leadership kind of supportive of you? Do you feel that you get enough help?
INV-008-S-U-STA-F: Very much so, yes. So I’ve had a walkie talkie in the classroom this year because I’ve had the two children that are running out and escaping. So I can radio to any member of SLT that will come and then help the LSA go and get them. But there were periods of time when it was me with no LSA in the afternoon and obviously I can’t leave my thirty children to go out and get them, so they’d have to be here quite instantly. So sometimes they’d set up outside the classroom door. I mean this is very severe cases we’re talking about – children trying to escape the school. But in terms of, um, even with the child with ADHD that is a bit more manageable in the classroom, quite often he’s having to spend lunchtime in the community room, which we use as a- it’s the lunchtime room for children that find lunchtimes a bit trickier. So like I said, his behaviour in the playground is quite…worrying sometimes and he can get himself quite worked up and sort of the games he’s playing. So quite often I’ll sit him in there just for a bit of quiet time for most of lunchtime, and then he can go out for a bit of a run around at the end. It’s not a punishment or a negative thing for him to go in there, but it’s almost…avoiding him getting himself into trouble by just giving him the opportunity to play a bit nicer and a bit gentler.
INTERVIEWER: Yeah. Do you think he understands that? Do you think he understands that it’s not a punishment?
INV-008-S-U-STA-F: Um… it’s amazing in there. He’s got all his Lego and it’s really fun so they do love going in there. And, um, a lot of the SEN children go in there just because it’s a bit of a safer space where they can be monitored with their one-to-ones. But it’s quite an open-door policy so they can kind of wander in and wander out. But I do try and pop him down there if he’s had a particularly tricky morning or if he’s been a bit tricky at playtime, then I just put him in there just to stop him getting- he tends to spiral. So it’s tending to stop him getting himself into more- more trouble.

Conclusion

INTERVIEWER: Well that sounds great. I think you’ve covered everything that I wanted to cover. I mean is there anything that you wanted to say that I haven’t asked about? Or anything that you can think of that’s important?
INV-008-S-U-STA-F: No, not really.
INTERVIEWER: Well, thank you very much for talking to me. I have a debrief sheet so if there’s anything that you’ve said that you’re not happy with after the event or anything I’ve said that you’re not happy with, you can speak to me or you can go straight to the university. So I’ll give you that. Thank you very much.
[End of interview]
