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This study examines English use in the workplace in Malaysia through the analysis of job
advertisements, a questionnaire survey of 34 companies, and case studics of an urban
based, multi-national electronics factory, and a local, rural based sugar-cane plantation.
The findings from the workplace procedurces provide a set of criteria that form the basis
for the analysis of the case studies of two fourth form classes in an urban secondary girls’
school of mixed ethnic group (formerly English medium), and two form four classes in a
predominantly Malay rural co-ed secondary school.

The main findings from the workplace procedures indicate that English proficiency was
implicit in the job advertisements for managerial/professional posts or recetved a general
mention such as 'good communication and social and interpersonal sKills' and those for
non-professional jobs such as secretanial and clerical jobs tended to receive explicit
mention, such as 'good command of spoken and written English’ while there was no
significant difference in requirement between industries located in rural and urban areas.
Both the questionnaire survey and case studies reveal that the use of English is dependent
on the nature of the company's business, 1.e. scientific, technological, or international;
and 27 out of the 34 use 75% English or more in their daily operations. Apart from slight
variations with regard to the lower categories, English is essential for managenial and
professional jobs, technical, secretarial, sales and accounts and generally not needed for
manual or unskilled job categorics. Employers seek general proficiency above all, but also
important are negotiation and discussion skills, and the abilities to participate in
international conferences, to carry on a work-related conversation with native and non-
native English speaking foreigners, to give technical briefings, write letters with technical
content, analytical reports, give presentations using graphical and statistical texts, and
narrative, among others. |

The extent of students’ preparedness in relation to their English proficiency to enter the
workplace vaned significantly between the two schools. While the majonty of students in
the urban school case studies have the requisite skills to enter the workplace direct at
~clerical level or equivalent, and have acquired the potential for training in English for
professional careers, only a handful of students in the rural school can aspire to this, with
the majonty of students qualifying for lower categories, clerical and below, in relation to
their English proficiency. This mismatch between workplace demands and the percerved
competencies of rural students in particular, are examined and explanations offered for the
shortfalls in classroom procedures brought about by administrative guidelines and schools’
preoccupation with preparing students for the terminal examination. Suggestions are
offered especially with regard to problems of teaching-learning in the disadvantaged
school. The study recommends measures to be instituted that focus on improving the
proficiency of the rural students so that they can be elevated to occupy the thher levels 1n
the organisational hierarchy.
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THE TEACHING OF ENGLISH IN SECONDARY SCHOOLS IN MALAY SIA
WITH SPECIFIC REFERENCE TO WORKPLACE NEEDS

Chapter One
Background to the Study

1.0 Introduction

English language teaching in Malaysia has been problematic ever since the changeover in the
medium of mstruction in schools, fully effective in 1982. Since the eighties and even more in
the nineties, this level of under-achievement has caused much concern to educationists, and
various measures, chiefly aimed at raising teachers' professionalism have been nstituted,
although these have yet to show significant results (refer to page 58 for national exam results).
One of the aims for English is fo prepare students for its use in working life, and with rapid
industralisation of the country aimed at its goal of achieving full industnal status by the year
2020, this is certainly prudent. Currently, as Malaysia moves towards ever increasing h
international contacts 1n manufacturing tcchnologr, commerce, politics and diplomacy, the use
of English is becoming vital as a medium of wider communication. '

The Cabinet Committee Report Reviewing the Implementation of the National Education
Policy of 1979 (Ministry of Education, 1979), has laid down the aims of teaching English as a
compulsory second language in schools as providing students with the proficiency and skills to
enable them to use the language effectively in everyday life, in work situations, and in higher
education (Cabinet Committee Report, 1979, recommendations 162, 163 and 167.1). In day-
to-day interaction in the classroom, it is probable that students and teachers alike may not be

' fully cognisant of the post-school needs for English, and may perhaps be failing to foster a
sense of purpose to the whole endeavour of learning the target language. Curriculum
development has been based on models that have proved effective in the west. Home-grown
models are not available, due to a general paucity in published works of research or reporting
of teachers' practice in English teaching locally. Hence, these models emulated, which are
based on needs in first language situations, possibly do not reflect the needs of the Malaysian
workplace. In fact, there is no analysis of workplace needs in Malaysia available in the
literature, and if the relevance of schooling 1s considered important, therefore the topic under
study needs to be explored with some urgency.

Coleman (1989:8), who worked in Indonesia, affirmed this general inadequacy of local efforts

in English in the workplace by saying that:
"... curtent research in language use in work contexts 1s severely restricted
in two ways: geographically (by concentrating on Anglo-American society)
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and occupationally (by concentrating on the professions)".

Apart from geographical location, there has been very little research on needs analysis in the
workplace in relation fo school programmes, as most have been for adults who are already
working, even when 1n learner-centred systems, needs analysis 1s regarded as "a vital
prerequisite to the specification of language leaming objectives” (Brindley, 1989:63). In addition,
even in countries with a similar history of colonialism to Malaysia and a special positton and
continuing use of English among certain sectors of the economy and communities, research is
scarce. Even more, 1s the case of English use in a cosmopolitan multilingual country with two
other main languages, Chinese and Tamil. The problem of determining needs and how these
needs have been addressed not only in ferms of programme planning, but also in terms of the
classroom experience provided by the school, poses certain challenges to the concerns of
curriculum development and teachers’ practice.

The aim of this study is to gain insight into the English language needs of the workplace, and to
utilise this in the examination of teachers' practice and students’ leaming in the classroom. It is
hoped that the findings of the study will be helpful in indicating prospective uses for English
for students entering the Malaysian workplace and thereby assist in illuminating curriculum

development.

1.1 The background to English language teaching in Malaysia

Ever since independence in 1957 and the establishment and promotion of Bahasa Malaysia
(BM) as the national language of Malaysia, there has been a constant tension in the position of
the national language vis-a-vis the second language, English. The active promotion of Bahasa
Malaysia in government administrative and official business, and its gradual establishment,
from 1971, as the medium of instruction, including its dominant use in the media (radio and
TV), has led to an mevitable decline in the use of English. English, that once was so
predominant in the professional and social lives of the educated middle class and the e¢life in the
urban arcas has been relegated to the status of a second language. The reality for the nation as
a whole is that English came fo assume a minimal and sometimes an almost inexistent role in
the lives of ordinary Malaysians.

Currently, Malaysia has become a rising industrialised economy, therefore, a need for workers

“with proficient English i1s regarded as vital at certain levels in an organisation’s hierarchy. While
the need for English has increased, the number of proficient speakers has in fact declined with

the establishment of Bahasa Malaysia, i.e. Malay (more commonly referred to as BM), the
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national language, as the medium of instruction in schools. The Ministry of Education has
attempted to meet this need especially with the comprehensively reformulated Integrated
Secondary Curniculum, (KBSM) introduced in 1987 .

In addition, ngorous efforts are being undertaken by the Ministry of Education especially in
teacher preparation and curriculum support programmes. With regard to the former, the
Ministry of Education in the eightics began to send pre-service traince teachers and
postgraduate in-service teachers overseas to be trained in TESL. This programme has been
cxpanded in the nineties with large scale undergraduate twinning programmes, for both pre-
service and in-service teachers, with UK. universities, such as Lancaster University, Moray
House, Strathclyde University, Bristol University, and University College of Wales at Cardiff,
among others. These graduates henceforth are to take their place as support teachers who are
expected to dissemunate their skills to other teachers throughout the fourteen states of Malaysia.

With regard to curriculum support programmes, there has been an introduction of a self-access
programme in teacher training colleges, wider reading and literature programmes in schools by
the Schools Division and process writing by the Curriculum Development Centre. Currently,
efforts are being undertaken to revise assessment methods with planning for continuous
school-based assessment and a graded objectives assessment by the Examination Syndicate.

1.2 The Malaysian workplace

Malaysia 1s moving rapidly ahead to achieve its vision of a modern industrial society by the
year 2020. The Malaysian Yearbook of Statistics of 1990 (1990:199) notes the composition of
its working population as follows:

_Occupation 1980 1986 1987 1988 1989
Professional, Technical and 6.7 7.8 7.6 7.6 7.5
related workers
Administrative and managerial 1.8 2.4 2.0 2.1 2.1
workers
Clernical and related workers 8.3 0.5 0.5 0.4 0.5
Sales and related workers 9.8 11.1 11.9 11.90 11.4
Service workers 0.0 11.9 11.8 11.7 11.4
Agricultural, Animal 35.8 30.5 30.8 30.6 28.9
Husbandry and Forestry
Workers, Fishermen and
Hunters
Production and related 28.5 26.8 26.5 26.9 293
wortkers, Transport Equipment

_ Operators and Labourers

Table 1.1 : Percentage distribution of emﬁloy_éd persons by occupation, 1980-1989
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The fact that the agricultural, amimal husbandry and forestry workers, fishermen and hunters
sector 18 decreasing (from 35.8 in 1980 to 28.9 in 1989) while the professional, techmical and
related workers sector s increasing (from 6.7 to 7.5), in addition to administrative, managenal,
clerical, sales, and service workers (1.8 to 2.1; 8.3 to 9.5, etc.), signals a shift in economic
activiies from agricultural to industnal. The above, however, represents broad classifications

and do not reflect adequately the enormous complexity of the Malaysian business and
industnal sectors.

The Yearbook of Statistics gives Malaysia's major exports (see Fig.l-)) as follows:
manufactured goods (17.9%), crude petroleum and LNG (16.7%), thermionic valves and
tubes, photocells, etc. (14.7%), palm oil (5.5%), sawn logs (5.1%), rubber (3.8%) and others
(36.3%). These goods are exported to Singapore (22.8%), Japan (15.8%), EEC (14.9%),
other ASEAN countnes (6.3%), Korea (4.6%) and other countries (18.7%) (Yearbook
1990:xm). The fact that Malaysia has trade relations with countnies such as Japan, in terms of

its export trade, and countries such as America, EEC, etc. (as shown below) , in terms of its
import trade, indicates the international use of English.

Yearbook of Statistics, Malaysia, 1990

Crude Petroleum and LNG 16.7%
Others 36.3%

Rubber 3.8%

Manufactured Goods 17.9%

Palm Qil 5.5% Saw Logs 5.1%

Thermionic Valves
and Tubes,
Photocells etc
14.7%
Fig. 1.1: Major exports, 1990

(1990:x1)



Machinery and Manufactured Goods 15.8%

transport equipment

e i e —

Chemicals and
h|ated products

8.50%

50.20%

Mineral fuels,

lubricants
5.10%

Food 5.8%

Others 14.6%
Fig. 1.2: Major imports, 1990

(1990:xn)

The bulk of Malaysia's imports (Fig./.)) are machinery and transport equipment (50.2%),
manufactured goods (15.8%), chemicals and related products (8.5%), food (5.8%), mineral
fuels, lubricants, etc. (5.1%) and others (14.6%). These are imported from Japan (24.1%),
America (16.8%), EEC (14.7%), Singapore (15.0%), other ASEAN countries (4.0%), Taiwan
(5.5%) and other countnies (19.9%).

1.2.1 Jobs in the industrial sector in Malaysia

Job advertisements appearing in the Enghsh daily newspapers of West Malaysia, (The New
Straits Times (NST) and The Star) reveals a picture of the marketplace as one of a burgeoning
technological society. Many of the firms advertising vacancies are American, European,

Japanese or Korean companies engaged in joint venture enterprises with their Malaysian
partners. The country’s stability, infrastructure, cheap labour and various tax incentives has
fostered foreign investment.

The New Straits Times of Sth September gives figures for the top six jobs advertised in the

paper between 23rd August to 29th August, furnishing in a general way evidence of its
technological growth. These are as follows:

Engineers 112
Executives 100
Managers 85
Clerks 79
Supervisors 67

Technicians 53 (NST: 5 September 1992)

Top six jobs advertised in the NST in August 1992
N




Since a large number of Malaysian-based foreign companics manufacture component parté for
its eventual assembly in another part of the world, this means that they are part of a wider-
world network which would undoubtedly use English for their inter-country communication.
As such, a large number of advertisements by these companies mention English explicitly, even
for jobs that require relatively little skills or training such as drivers, bodyguards, security
guards, receptionists, clerks, typists, and telephone operators. English is essential for certain
businesses that have any kind of dealings with overseas clients, or work which are based on
western models or systems such as the hotel business, tourism and travel, media and
advertising and telecommunications. Highly technical and highly specialised jobs such as
finance and banking, and engineering are regularly conducted in English, mainly because of the
absence of terminology 1n Malay to carry certain specialised concepts. Malay or Bahasa
Malaysia (BM) 1s continuously being developed by Dewan Bahasa dan Pustaka (The Malay
Language and Literary Trust) to incorporate terminology in science and technology and other
specialised fields. It is true to say that the majority of businesses (except for small Chinese
businesses that use Mandarin or a Chinese dialect or Malay cottage industries) uses English
predominantly to carry out their day-to-day bperations. However, 1ts use 1s by no means
pervasive as the public sector and the education sector use Malay and it is the lingua franca for
the ‘man-in-the-street’.

1.3 THE MALAYSTAN ENGLISH LANGUAGE CURRICULUM
1.3.1 The 1975 Secondary English Syllabus

The first English syllabus produced by the Curriculum Development Centre was the upper
secondary English syllabus of 1975, and this was developed to be enforced when the two
streams, Malay and English merged into one at the upper secondary level, i.e. Form Four and
Five. English became a single subject on the time-table, rather than a medium of instruction.
Prior to this inifial effort, teachers were guided by exam syllabuses from British Exam boards.
The new syllabus defined the new role for English as a second language:

"... With the increasing use of Bahasa Malaysia in most areas of real-life
communication, the need for English language for general utility purposes
dimintshes ... it assumes an increasingly narrow, defined role and to a certain

extent becomes specialised” (The English Language Syllabus in Malaysian
Schools, 1977:3)1.

The syllabus contained a programme of English for occupational purposes, intended to equip
the school leaver with:

I Date of official publication.



" .. the language skills that will enable them to participate in the most common
English language activities that go together with the kinds of jobs they are likely
to hold" (1977: 4).

Functionally oniented, the syllabus de-emphasised the teaching of the language system and
emphasised language mainly as a vehicle for the transmission of messages. Students who
graduated from lower secondary (forms 1 to 3) and have progressed through a structural
syllabus for nine years of their schooling were deemed to have acquired the language system as
well as a language corpus with which to carry out the communicative activities as laid out in the
situations provided in the syllabus under the sixteen syllabus arcas contained in it.

These sixteen areas of language use are, for example, Area One - Oral: Relaying of
information to others; Area Four: Oral: Making and receiving telephone calls; Area Thirteen:
Oral and Wntten: Reply to or argument against a viewpoint: presentation of reasoned opinion.
Examples of situations for language use are also given, and carry with them an expected
language product. An example of a situation for Area One 1s:

"You are a hotel receptionist. You recetve a call for a guest who is not in. The caller
gives you a short message for the guest, asking him to meet the caller at a certain
cinema in town. Relay the message to the guest when he returns” (1977: 35).

This provision of situations suggests that 1t is concerned with speech events in contexts of use.
Speech events are deemed to be satisfactorily concluded once the meaning is conveyed,
regardless of linguistic finesse. The primary focus on meaning suggests that the syllabus 1s
basically semantic in intent. The simulations for the situations suggest 'fluency’ practice
(Brumfit, 1979:187), and the syllabus has quite deliberately missed out 'accuracy’'
considerations. Students who had been exposed to a structural syllabus in the primary and
lower secondary years were assumed to have accumulated the necessary linguistic ability to be
able to put that competence into functional use in simulated classroom situations.

Since the programme was to be covered in two years, the sixteen areas of use were limited and
focused, which leads us to believe that what is aimed at 1s Widdowson's (1983:11) 'restricted
competence' aimed at providing what 1s high in usability and having a ‘high surrender value'
(Wilkins, 1976:69). The syllabus has stated that "its terminal outcomes are meant to be
immediately usable on the job market” (1977:3).

What seemed to be a perfect solution to Malaysia's needs for English in the workplace in reality
was very problematical in its implementation. Teachers, used to a traditional first language

approach in the English medium schools, and a structural approach in the Malay medium
' f



schools, balked at having to do role-play and simulations, something they had not been
accustomed to. The fact that grammar (the very pillar on which thetr teaching rests) did not
receive emphasis, took away from them all measure familiarity and secunty. The syllabus was
very controversial, not only in Malaysia, but also regionally, because 1fs premise was 100
revolutionary with its tolerance of grammatical inaccuracy over meaning. What was more
revealing, however, was that when the first examination was administered in 1977, the pass
rate was under 10% for the old Malay medium schools and just over 60% for former English
medium schools (Chandrasegaran 1981) - the traditionally Malay medium schools having a
predominantly Malay enrolment, and the former English medium schools a mixed-race
cnrolment. Although in retrospect there were many factors for students' lack of achievement
especially in the traditionally Malay medium schools, (such as motivational intensity, learning
strategies, and degree of exposure (Chandrasegaran 1981)), at the time 1n question, the 1976
'communicative' syllabus was believed to be the cause. In fact, the problem was the
incompatibilify of the exam construct with the syllabus, with exam adhenng tothe old
construct, of traditional essays, comprehension and grammar tests, far removed from the
syllabus’ focus of valuing 'fluency’ and focus on meaning rather than 'accuracy' (Brumfit,
1984).

1.3.2 The English syllahus in the new integrated secondary school curriculum, 1987

With hindsight and experience, the new secondary English syllabus formulated in 1987
(referred to as the KBSM syllabus) sets out a programme that has widened to prowvide a
broader base into general proficiency English, while still defining certain contexts of use.
Incidentally, it is notable that the 1976 syllabus was not criticised on content, but rather on its
philosophy and method of delivery. The aims of the new syllabus are stated as follows:

"The syllabus aims to build upon and extend the proficiency of the students
from the primary schools, so as to equip them with the skills and knowledge of
English to communicate in certain everyday activities and certain job situations;

and also to provide points of take off for various post secondary school needs"
(The Malaysian Secondary English Syllabus, 1987:2).

Implicit in this statement is the idea of competence in language for social use and in performing
functions in everyday living, such as shopping, social conversation, telephoning, travel, etc.
The rationale 1s that, should Malaysians find themselves suddenly transported into a totally
English language environment, they would have the survival skills to cope. The 1975 syllabus
was, in contrast, more focused on English use for work within the country. The syllabus has
borrowed extensively van EK's (1975) notion of a 'threshold level' competence. It aims firsily at

overall functional proficiency, such as following instructions, giving directions, etc. In
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addition, it retains a feature of the 1978 syllabus in aiming to prepare the school-leaver for
English use in the Malaysian workplace, as well as prepanng him/her to undertake higher
education in English overseas.

While incorporating communicative principles, it has preserved some elements of structuralism
in organising content around the four skills of histening, speaking, reading and writing. Skills
and functions are used interchangeably to denote the competencies aimed at. In addition, topics
are included to provide the notional content of the skills/functions. Some examples of topics
arc - people, occupations, games, public amenities, etc. Some examples of skills/functions
statements are produced below, to give readers some idea of what they constitute (refer to

Appendix 1 for the full syllabus).

Listening and | 1.10 Describe scenes and events
speaking 1.13 Hold a conversation on a variety of topics
Reading 2.4 Read and locate main and supporting 1deas, and

details in stories, letters, articles and reports
2.10 Read and draw conclustons from given information

Writing 3.3 Fill in forms
3.5 Wnite instructions, directions, messages and reports
(The Malaysian Secondary English Syllabus, 1987: 4-5)

There are also guidelines on which aspects of the sound system to teach, as well as
grammatical items such as tenses, gerunds, interrogative forms, etc. 1.e. the old structural
classification.

1.3.3 Recommended teachers' practice for the 1987 syllabus

With the implementation of the syllabus, guidelines for classroom procedures were
disseminated to tecachers through ornentation courses. Prominent in these are active student-
centred learning with an emphasis on leamning by doing. Techniques including simulations,
role-play, group-based activity and pair-work are encouraged. Students are often given a task
which they have to complete using whatever linguistic resources they possess. The teacher acts
as a facilitator, and does not intervene to correct, only to provide appropriate support with
language resources, such as vocabulary and grammar.

The holistic approach is favoured. Skills and sub-skills are combined and integrated in the
teaching, as recommended:



"... the four skills and the grammar items and the sound system and the
vocabulary should be integrated and taught as a whole. For example, the skills
of listening to and understanding instructions should be combined with the
skills of reading and understanding instructions and the skills of writing
instructions. Together with these, the grammatical items, the vocabulary and

the sound system required to perform these skills need to be included and
taught”. ( English Language Syllabus Specifications, Form 5, 1990:3)

Following the tradition of communicative language teaching (CLT), one of the features
advocated seems to be in line with Brumfit's characterisation of CLT (1987: 5), 1.e. "an
emphasis on the content of the activity rather than overt language leaming" . For example, if the
skill involved 1s giving directions, students learn to give real directions to various places in the
village or town, and as the focus is on getting the facts right and the task accomplished, the
assumption is that the students are not aware of consciously using the language., A map may be
produced, for example, adding meaning and authenticity to the task.

The use of differentiated materials based on ability groupings is also encouraged. Use of a
textbook alone 1s discouraged, and teachers are encouraged to produce their own materials
based on their students' ability levels and interest. Teachers' co-operative efforts at district level,
organised by the respective state or district education office, devote a great deal of time and
effort to producing tailor-made differentiated teaching materials for local use.

Furthermore, the secondary programme is committed to a spiral arrangement of skills and
topics to ensure reinforcement and consolidation. In a choice of settings, the syllabus moves
from the school and neighbourhood of the student to far-off places, the nearby town, the next
town, the country to outside the country, which, in this case is South-east Asia or the ASEAN
region. With regard to language skills, it is said that, "Language skills need to be built up
cumulatively and treated in a spiral manner so that repetition and constant use will maximise -
leaming" (1987:3-4). For example, describing occupations is dealt with every year from Form 1
to Form 5, but the occupations dealt with will change from year to year whereas the student’s

competence at description, would be honed to a greater sophistication from year to year.

The new integrated secondary curriculum was to have been evaluated from 1992 in an
initiaitve co-ordinated by the Education Planning and Research Division of the Ministry of
Education (EPRD) in consultation with three universities. To date, no published reports have
been circulated (that the researcher is aware of) therefore it is not known whether the English
language curriculum has been successful in overcoming some of the problems associated with
the 1975 syliabus, 1.e. those of students' lack of achievement especially in traditionaily Malay

medium schools in rural locations. However, reports from the monitoring efforts of the
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Curriculum Development Centre and the Federal Inspectorate of Schools to date (from
personal experience as a curriculum officer) show that getting students to talk is not always
possible 1n classrooms where student proficiency is low, particularly in the rural areas. What is
encouraging is that there have been reports of a general trend towards more activity-based
teaching, but this has yet to yield results in terms of examination grades, which have remained
low (refer to national exam results, page 55).

1.4 Conclusion

The chapter above attempts to show that English plays an important role in the economic,
commercial, technological and scientific domains in Malaysia because of its status as an
international language of communication. It is perceived that even within the country the nature
of the economic activities in Malaysia favours the use of English as the national language is still
developing the technical terminology to handle communication in specialised fields.

A briet history of English language syllabus development for Malaysian schools was described,
and a first attempt in 1975 at developing a secondary English syllabus, which met with a
limited success, was outlined. A short description of the present syllabus in use followed. This
account 1s felt necessary in the light of the study that will be undertaken and described in the
following chapters.

1



Chapter 2
Review of Related Literature

This chapter attempts to review the literature on English in the workplace with specific
reference to needs analysis.

In researching the subject of needs analysis for English, much of the literature can be found
under ESP with its associated branches of EST, VESL, EOP, EAP2 . and even finer
distinctions, such the language of the law. Most have some limited relevance to the problem
under study. It is to be noted, however, that most of these writings are for those aspiring to
work in an English language environment, such as immigrant workers, in UK or the USA
whereas the situation with Malaysian workers working in their own multilingual environment
1s somewhat different.

2.1 The relationship between Needs Analysis and the research focus

2.1.1 The Malaysian secondary English syllabus and the development of a general English

proficiency

The point 1s made earlier (page 2) that much work on needs analysis has been concerned with
short-term programmes for adults. The concemns of these short term programmes, such as for
ESP or EOP, involving entry level jobs, are essentially narrow. The difficulty is to reconcile the
utilisation of the results borrowed from needs analysis involving short term programmes in the
development of school programmes whose aims are by nature broad and educational.
Widdowson (1983) makes a distinction between educational and training purposes with regard
to language learning, in which it is said that fraining is aimed at the development of restricted
coimnpetence and education at general proficiency. It is correct to assert that the aims of the
Malaysian secondary English curriculum are broad and educational and therefore, following
Widdowson's argument, are aimed at general proficiency. If such is the case, then, it would be
diflicult to be specific with regard to needs. Nevertheless, needs analysis is perceived to be
essential in any programme formulation, especially if the assumption is made that students will
be motivated if they find purpose in their learning, and needs analysis is a way of ensuring the
relevance of this learning..

2 ESP - English for specific purposes; EST - English for science and technology; VESL -
Vocational English as a second language; EOP - English for occupational purposes; and, EAP -

English for academic purposes.
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2.1.2 The relevance of the syllabus to learners’ post-school needs

In this study, the needs analysis of workplace competencies 1s undertaken in the spint of
examining the relevance of the school experience to the nceds of working life after school. The
study will not attempt to match the workplace needs one-to-one with the school programme.
This kind of match cannot be justified on the grounds that such a narrow focus is misleading
considering the broad base of the school programme, which is meant to provide a starting point
for future and diverse needs for language use on the job . The relevance of needs in
programme formulation is worthy of study because 1t is pertinent to the issue of leamers
acquiring the right attitude towards leaming. School children often lack motivation because

they do not foresee what their needs will be 1n the future. Porcher (1983a:146) echoes this
dilemma succinctly:

"... the true effect of teaching 1s felt belatedly, by delayed action because it 1s 1n adulthood that
the learners will sce their language practice socially recognised. This delayed actionis of
capital importance for our argunient, in that for a school child the adult future 1s always
uncertain, problematic and even only potential”

Although the study will not delve into attitudes and motivation in a central way, these are worth
reflecting on if we consider why a large number of Malaysian students master the intncacies of
the pure sciences and mathematics, yet fail to attain a basic proficiency in English. The
importance of science and mathematics is clear to them with regard to their career aspirations,
but they fail to see that English is equally important for higher education and for their future
careers. That high achieving students are not good ESL leamers, indicates a lcaming problem
specific to English. Widdowson (1983:7) has made the following observation with regard to

~ the relation between programme objectives and motivation:

"A central problem 1n education 1s to know how to define objectives so that they project
students towards the achievement of aims, how to fashion particular subjects so that they
have relevance beyond themselves. A lack of motivation on the part of students may arise
either from a rejection of the aims presupposed by the objectives, or from a rejection of the
objectives as a valid mediation towards aims they do accept. These two sources of student
disaffectation are not always distinguished, but they need to be, because they call for
different remedies. If aims are rejected, you need to enquire into your concept of the nature
of education. If objectives are rejected, you need to revise your pedagogy.”

The atms for English in Malaysia are prescribed in policy statements and are non-negotiable.
Furthermore, (from feedback to the CDC, where the researcher had been based since
1979), there are indications that these aims (CCR 1979:57-58) are quite acceptable to
parents and students alike. The solution perhaps lies in improving the more immediate

objectives of the programme (the yearly, weekly and foremost, daily objectives).
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The assumption that students should find purpose in sitting through their English classes day by
day, and that this should lead to improvement in their mastery, forms the focus of this study.

2.1.3 Needs analysis, educational aims and the development of language competence

The 1ssue of the role of the school in fulfilling workplace needs is problematic and is further
compounded when we consider the expanse of time elapsing between school and the
workplace. For most occupations, except in ancillary and semi-skilled occupations, there is a
transitional stage between the workplace and school in the form of tertiary education or
vocational training (as the diagram below illustrates). This constitutes the pre-training in
EOP/VESL or EAP. Once a professional is already in the workplace, any post-training in
English would probably be conducted under the aegis of ESP.

Pre tralning Post training
direct WORKPLACE
entry GPE | non-professional

EOP/VESL

I workplace

| GPE | EOP/VESL
further WORKPLACE
education EAP professional ESP

Fig. 2.1: Paths to the workplace and the associated ESP

In designing language programmes for school there is the dilemma of how to reconcile specific
workplace needs, which exist in some distant future, with the broad educational aims of the
school programme which exist in the present. Roberts (1982:98) defines this problem well.

"Of course, where communicative needs are 1dentifiable, teaching can be highly
specific, and efficient in the sense that it can concentrate only on those needs
actually identified, instead of aiming for some more ambitious across-the-board
competence. But while this is the strength of the 'communicative approach’ in
relation to leamers with clear requirements, the extent of its applicability 1s not
so obvious where young learners taking general school courses are concerned.”

Widdowson (1983:6) attempts to reconcile this difficulty by postulating that needs or 'purpose’
1n this context "has to be conceived of in educational terms, as 2 formulation of objectives which
will achieve a potential for later practical use". He states that needs or purpose "is a theoretical

term 1n that it has to be defined by reference to an educational belief about what provides most
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effectively for a future ability to use language”. Widdowson suggests that general educational
school programmes should develop a creative 'capacity’ in learners which would enable them to

use the language for vanous differentiated future purposes.

Widdowson sums up the tension between English for spectfic purposes (ESP), and general
purpose English (GPE ), and between training to achieve ESP and education to achieve GPE,
in the following words.

"The whole teaching enterprise is seen not as the inculcation of a limited competence by
whatever contrivance 1s most readily available, but as the development of a capacity 1n
the students for using the language so that they can achieve their own competence and
their own purposes.” (1983:107)

The quotation above helps to resolve the dilemma in this study between reconciling the broad
aims of the school programme with the specific nature of workplace needs that will result from
a needs analysts exercise. Following from this argument, the proposed study will theretore be
concerned with examining how students in school are currently being equipped or are failing to
be equipped with a general enabling ability, similar to Widdowson's concept of 'capacity’, with
which they can cope with the learning of new skills or of ¢xtending their competencies on the
job.

Porcher (1983a:149) reflecting on language nceds in the school is keenly appreciative of the
educational emphasis of school programmes:

"Teaching a language, like teaching any other subject, not only has a technical aim but
also a general educational objective (socialisation, cognitive development, emotional
development, etc.) and we must never forget this, even if 1t 1s true that the language
teacher must beware that he is responsible for this general education”.

Certainly, the very essence of the Malaysian integrated secondary curriculum (1987) 1s
designed with the intention of equipping students with a broad general education, whether this
is in skills, knowledge, attitudes or values. Its uniqueness lies in the infusion of universal
human values across all curricular subjects so as to develop in students the qualities of
integrity, uprightness and morality. Hence, the aim of teaching English as with any other
school subject is firstly holistic and integrative, with moral values permeating across and

colouring the more purely specific aims.
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Analogous to this notion of generality, and Widdowson's argument for the development of an
overarching 'capacity' as the goal in the L2 for school programmes, the needs analysis study
therefore, will concern itself with the common skills across occupations to be used as the
criteria for classroom observation, rather than any kind of specialised or technical workplace
language competencies or register.

At this point it may be appropnate to review the literature on needs analysis 1 order to identify
the factors that can enable the formation of a framework {or the proposed study.

2.2 Needs analysis in language teaching

(i). The problem of delinition

The concept of needs in language teaching has its origins in education, and one of the first to
use this idea was Tyler (1949:8), who defines a need as a difference or "gap" in students'
knowledge or skills. Even though the procedures for the assessment of needs are constantly
being refined, their definition is problematic and "remains at best ambiguous” (Richterich,
1983:2). Needs are difficult to define partly because they are "felt, expressed and interpreted by
individuals differently according to the time, place and circumstances” (Richterich, 1983:3).
Furthermore, needs tend to cover a very wide range of concepts such as "expectations,
demands, interests, necessities, motivations, desires, 1deas and even fantasies” (Richterich, 1983:2),
thus adding to the complexity of definition. Unfortunately, it 1s often the case that the person
who really matters, 1.e. the learner himsclf, 1s usually not consulted as to his/her neceds, chietly
‘because at that stage in his/her life, when s/he is in school, s/he is thought not to be fully aware
of what they are as yet.

(ii). Description of language based on needs

The problem of definition compounds the problem of selecting the language content to teach
the 1dentified needs. Since the concept of language needs 1s tied up with their use in the
broader social context following Hymes’ concept of communicative competence (1979, in
Brumfit and Johnson (eds.)), a new classification of the language system had to be developed.
This was a daunting task especially when no such classification exercise had been carried out 1n
the first language. As late as 1974, Perren (1974:9) cautions the use of needs analysis in
programme development:
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"There seems to be some danger, however, of making imaginative and sometimes
spurious assumptions about categories of need simply because we have no adequate
descriptions of the use of languages 1n defined circumstances by mother-tongue
speakers, let alone by second language users, and certainly insufficiently reliable
information to provide practical inventories or checklists of items to be taught”.

This caution notwithstanding, the Council of Europe was the first to devise a
notional/functional classification of language based on foreign adult workers' needs.

(iti). Models of needs analysis
Apart from the van Ek’s Council of Europe (1975) 'threshold level’ mventory, a second model is

the Munby (1978) model which was designed as an instrument for processing needs. Both
models are based on the adult workers’ needs (although van Ek later adapted the 'threshold
level for schools). A later model by Richterich and Chancerel (1977) evolved from the work
of van Ek and the Council of Europe and has the added dimension of the inclusion of the
methodological aspects of needs analysis.

Model 1: Needs inventory by the Council of Europe _
In 1971 under the auspices of the Council of Europe, a group of experts sought to develop “a

model for the analysis of adult language needs” for adults based on their social and vocational
language needs by investigating “notional and functional categories i.e. “the common core" as
distinguished from special purposes language” and undertaking a “specification of an imtial
common language leamning target, known as the ‘threshold level’” (Tnim 1974:24 -25). This was to
be regarded as a major breakthrough in classifying the content of language programmes based
on language for use as opposed to traditional grammar classifications and formed the basis of
many EFL/ESL programmes be it for school or for adults’ special needs. Even before the '
publication of the "Threshold Level', Wilkins (1976) had already developed his concept of
notional syllabuses with its functional, grammatical and conceptual categories, upon which van
Ek's model was partly based. The 'Threshold Level' operates along the principles of learner-
centredness, and breaks away from the learning of the language system to learning of the
language in use. Rather than leam a language corpus, it specifies a target-level core of
notional-functional categories that must be mastered in order to cope comfortably with
everyday life and wotk in the target language environment. Because of its applicability to
general proficiency language learning and to language use for non-natives, the present
Malaysian secondary English syllabus (1987) adheres to a large extent to this inventory.

Model 2: The Munby model of needs analysis
The Munby (1978) model is focused on the parameters for determining target needs. In the

"Threshold Level' the parameters involvcd in the selection of the inventory although explicated,
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are not highlighted in the same way as in the Munby model, with the effect that all learners are
expected to reach the same threshold. Munby, on the other hand, draws attention to these
parameters to produce a different inventory for different sets of learners based on their
diffening profile of occupational or academic needs. The Munby model is extremely

~ cumbersome and has received a lot of criticism (this is discussed in pages 21-23). In brief, the
Munby model attempts to take mn the following parameters:

1. purposive domain - type of ESP involved and the occupational or
educational purpose for which the target language is
required

2. setting - phystcal and psychosocial

3. 1nteraction - interlocutor's role or social relationship involved

4. nstrumentality - medium, mode and channel of communication

5. dialect - standard/non-standard etc.

6. target level - desired proficiency level

7. communicative - communicative activity and subject matter

event

8. communicative key - how the participant will carry out the
communicative event

The table below (reproduced from Hutchinson and Waters, 1987) shows how the model can
be translated into programme specifications. In this example, the learner is a head waiter in a
hotel.

Saﬁ_lple ‘communication  Related 'micro-functions’ Laﬁgﬁage i‘or}n;((;ro—aﬁcﬁve)
activiies'

7.1.1 Attending to 7.1.1 1.1ntention - T'will bnng the menu
customer’s arrival 2. prohibit [ am afraid we are full/closed

3. direct etc. Please follow me/Will you sit here, please.
7.1.2 Attending to 7.1.2 1. suggestive May I suggest the ...................... ? (etc.)
customer’'s order 2. advise May I recommend the. ................ ? (etc.)

3. descnibe etc. Youmay find the........................

L L too hot/spicy

7.1.3 Servingtheorder, 7.1.3 l.question = .iveinnieniinnen for you, sir/madam?
etc. The................. ceemceneenees ?

Fig. 2.1: Hutchinson's and Waters' example of a needs analysis using Munby's parameters
(Hutchinson and Waters, 1987:55)

This example lustrates quite clearly how the application of the Munby model has the
advantage of teaching language which is specifically focused on the learner's occupational
needs. It has translated the need to serve customers (the communicative event) into the
specific functions of showing intention, giving advice, etc. together with the language
exponents that are needed to carry out the communicative event. Such a programme
specification 1s truly economical and efficient (if learner variables do not pose problems) when
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teaching a specific EOP course of a few weeks or months. The disadvantage 1s that it sutlers
from a lack of flexibility, giving little room for the teacher's own input and creativity and the
leamer's own view of how he wants to approach his learning. Additionally, the learner would
not be able to cope with the occurrence of any unexpected communicative event in the
predicted occupational setting, not to mention outside of 1t.

(iv). Applications of the Munby model

Criticisms notwithstanding, the Munby model has been utilised in programme design, often in
modified form, for example Crandall (1979) carried out a needs assessment exercise dealing
with immigrant workers utilising parameters similar to Munby's and resulting in an inventory
very similar to that of van Ek.

Like Munby, Crandall is committed to a target-oriented view of needs. Some of the aspects she
has singled out that are relevant to the study in question are - pronunciation, grammar, and -
minimal vocabulary, for certain levels of occupation, and cultural preconceptions of education
and language classes. Apart from Crandall, Hawkey (1983:83) has also used the Munby
model, resulting in a complex profile which includes learners' occupational or study settings,
learners' predicted communicative activities and related skills and functions, as well as other

aspects of Munby's complex parameters.

The Crandall and Hawkey application of the Munby model shows that even though the model
was only a theoretical framework when it was first published, it has been implemented in
certain programmes and with reportedly satisfactory results. It is pertinent then, to examine
some of the criticisms of the Munby model in the literature.

(v). Criticisms of the Munby Model

One of the first criticisms of Munby 1s his naivety in not being aware of the myriad of vanables
operating in teaching-leaming that can render such an idealistic model unworkable. One of this
is that a degree of subjectivity is incvitable. Porcher (1977:6) agrees with this and guotes
Richterich and Chancerel: "... need is not a thing that exists and might be encountered ready-made
on the street. It is a thing that 1s constructed ..." .

Similarly, Chambers (1980:28) makes the point that since needs are difficult to establish, they
are at best considered judgements rather than true and validated needs and according to him:
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"... this 1s not to argue that we cannot make considered judgements concerning what needs
are, and give considered opinions about them, but it seems reasonable to expect at least a
strong inferred distinction between an analysis and a considered opinion.”

Chambers endeavours to overcome this problem of subjectivity by viewing nceds analysis as
"analysing in order to establish needs, 1.¢. what one needs to know” (1980:28). Berwick's
(1989:53) wview reinforces this argument, as the latter feels that needs analysis is dependent on
"... who needs what, as defined by whom" and Brindley (1989:65) furthermore asserts that ...
needs statements are open to contextual interpretations and contain value judgements. They do not

have of themselves an objective reality”.

Chambers therefore proposes "Target situation analysis” (TSA) instead of needs analysis as a
more praciical way of approaching the analysis, which involves:

"... going 1nto the target situation, collecting data and analysing that in order to establish
the communication that really occurs - its functions, forms and frequencies - then
selecting from these on some pragmatic pedagogical basis.” (1980:28).

Indeed, the Chambers model can be utilised as a practical approach to overcome the armchair
nature of Munby's analysis, by going into the target situation, and systematically collecting and
analysing data empirically basing the analysis on some preferred pedagogical constructs.

The proposed study will in fact involve forays into the workplace, rather than attempt to
cstablish needs in the school setting only, following the argument that students would not know
what their future needs will be, except perhaps in a very broad sense. It is the person who is

already 1n the work situation and having to use the language who can provide valid information
~ of what these neceds are from his personal experience.

Davies (1981) is critical of the Munby model on the grounds that it has not been tested and
remains at the level of theory, a fact that Munby himself admits - "The above specification of
language realisations (productive and receptive) 1s based on introspection or native speaker intuition,
augmented by reference to authoritative sources and some familiarity with the situation” (1978:152).
Davies maintains that there is a danger that syllabus designers are led to think that the model
offers a blueprint when it does not. Having a similar opinion as Widdowson (1983:10) that it is
'reductionist’, he retterates that the model offers no simple solution to "the real and difficult and
probably intractable problems of language learmning and teaching” (1981:332).

Coleman (1988) encountered problems with the Munby model of needs analysis
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“when he attempted to carry out the analysis of needs for a large university in Indonesia. He
reported finding three disadvantages with the Munby model: firstly, the idealisation of the
individual and the unwarranted generalisation from the individual to the group; secondly, that
the process did not take into account changes to learners that may occur over time; and thirdly,
the treatment of leaming groups as mutually exclusive. He concluded that the model could not
cope with the complexity and dynamism that existed within large organisations.

Widdowson (1983:10) who criticises the process as being reductionist and divisive, asserts that
the operation "aims at establishing what is most distinct about different varieties, rather than the
common features which could lead us to identify them as variants of more general types” and this is

consistent with his preference for general purpose proficiency.

Hutchmson and Waters (1987) are critical of Munby's preoccupation with linguistic aspects,
saying that such an approach renders the whole exercise sterle since it is a

language-centred approach, and like subsequent writings on needs analysis, Hutchinson and
Waters are concerned with process variables. In effect their criticism does not seem to be fair
since Munby 1s mainly concerned with the first step in programme formulation 1.e. the syllabus
spectfication and openly declares his view that subsequent steps involved, such as the
programme’s implementation, is not the analyst's responsibility. To quote Munby (1978:3):

"such vanables, (e.g. implementational constraints) although important in the
modification of syllabus specifications and the production/selection of matenals, belong
to the subsequent stage of course design and should not be considered before the
syllabus specification has been obtained”.

However, 1n the light of current perspectives on leamtng and programme building, this view is
no longer tenable, since it 1s now generally established that the learner is the most important
vanable in the learming process.

(vi). The question of common core English or specific English

Following the criticism of reductionism, it 1s reasonable to argue that the mastery of specific
registers could hardly constitute true communicative competence because the language user
would be constrained by only being able to operate 1n very defined circumstances, with the
same set of people talking about very specific topics. Nunan (1988) attempts to discuss this
common core/specific language dichotomy. He questions the wisdom of giving priority to
specific purposes English in which learning is focused on aspects of the language which are
peculiar to the contexts in which it is used and the purposes for which it is used. This will

influence the choice of structures, functions, topics, vocabulary items, conceptual meanings
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and so on which are unique to a particular occupation, (analogous to the Munby modcl). The
alternative 1s a 'common core’ classification that is transferable across different vocations (more
akin to van Ek's threshold). The latter classification is informed by the belief that language is
not divided into subordinate and discrete universes of discourse, and that, apart from
differences in technical terms, the linguistic items used are quite similar and therefore,
whatever learners' final communicative purposes are, teaching content should contain those
elements that represent the 'common core’'.

While favouring a 'common core' himself, Nunan added that needs analysis is a much more
complicated exercise than the determination of target linguistic specifications whether common
core or specific language. The learner lumself, and the leaming process that he undergoes
become equally important considerations in setting the parameters involved in programme
development.

Subsequent writings on needs analysis stress factors involve the leamer undergoing the learning
process as part of the needs analysis. Further refinements in the conceptual view of needs

analysis are discussed later in this chapter.

Model 3: The Richterich and Chancerel methodological model

Richterich and Chancerel (1977) have concemed themselves with the procedural aspects of
needs analysis. The model has been used in many European programmes (Richterich,
1983)such as that by Porcher (1983b) 1n his needs assessment involving migrant workers in
France. The procedure involves gathering information, defining objectives, content and
curricula, achieving awareness, negotiating, and continuous fine-tuning to improve the
programme. According to Porcher (1983b:16), the following principles are involved in his use
of the model.

"- It was a continuous process and not only a preliminary step;

- We understood by 'needs' all the information, of whatever kind and from whatever
source, which was essential or useful for setting up a leamer-centred teaching
Process;

- This 1dentification was constantly related, in accordance with methods which were
to be devised, to the preparation of the required teaching material (p 16)."

In this model the question of process becomes important, and is partly realised through
negotiation with the learner about his/her learning. It also brings into account relevant teaching
methods and materials and, unlike Munby, does not stop at syllabus development. Richterich
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and Chancerel (1977:8) proposed a continuing involvement with methods and matenals,
asserting that an initial needs assessment 1s only capable of yiclding an awareness of "certain
facts and data" that has to be tested through implementation. A further step 1s fo ensure that "this
realisation should lead to discussion, negotiation and participation between the persons concemed
with the aim of finding the compromises necessary for carrying out of any training and without which
satisfaction of the individual and collective needs can only be illusory”. Richterich (1983) reminds
us that the identification of needs from a single decision-making tool in the hands of decision-
makers becomes complex and is transformed by the activities and practices of the classroom.
The leamers' role in this process is to negotiate their position and to be involved in programme

formulation.

One unresolved problem in Richtench's view of needs analysis 1s that ultimately 1t is the school
and the teacher who will determine whether the identification of needs results in 1is
consummation in the classroom. To echo his concem:

"And yet, in practice, we realise that needs analysis, which has played a key role in the
reform of modem language teaching and which was at a certain time and for certain
people, the answer to all problems, may also change nothing at all, and even be used
against 1ts aims and intentions. Experience has taught us one thing for certain: specifying
the language needs of a particular target group once and for all at the beginning of a
teaching/leaming process, in order to determine objectives and content, does not
necessarily mean that they will be taken into account and, even less, that educational

practices will thereby be transformed. In practice, information gathered is rarely
exploited satisfactonily in day-to-day work of the classroom, where 1t comes up against
all sorts of institutional obstacles and obtuseness. Relating teaching to language needs
remains the most difficult problem to resolve in the implementation of learner-centred
teaching systems" (1983:3). (atalics above are mine)

The issue in question is how to bring to fruition the labour of needs analysis when 1t steps
beyond the planning stage and 1s put into practice in the classroom, because, once the |
programme gets underway, what happens is often beyond the control of the needs analyst and
programme developer. To reiterate Davies’ misgiving (1981:332), we may be misled into
thinking that once needs analysis 1s carmied out, it can solve "the real and difficult and probably
intractable problems of language learning and teaching ". Needs analysis offers no such guarantee,
as it is only a first step in the organisation of a language programme. By advocating that needs
analysis be an on-going process, some kind of monitoring and supervision is built into its
application in the language class and through this unbroken contact with planners and
developers, the insights generated through discussion and negotiation of the parties involved
can be fed into pedagogy and matenials and thereafter refine and up-date the programme

confinuously.
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(vii). Refinements on the concept of needs analysis

One of the first to redefine the conceptual understanding of needs were Hutchinson and
Waters (1987). Hutchinson and Waters propose an approach as consisting of target needs
which are the target outcomes of the leaming, and learning needs which are what the learner

needs to do 1n order to leam.

Similarly, Prince (1984) distinguishes two approaches to needs analysis. When analysts
involves description of work activities in terms of processes and procedures 1.€. work-oriented
analysis, it is goal-directed. When analysis is towards describing work-activities 1n terms of
specific human behaviours, or worker-oriented, 1t 1s process-directed. Nunan (1988) makes a
similar sort of distinction between goal and process but calls it task analysis and learner
analysis. This development of the concept 1s stgnificant in that a constderation of how students
can be helped to achieve those outcomes becomes important.

Robinson (1991) also relates other contrasted views of needs such as perceived versus felt
neceds (similar to objective and subjective needs) and target versus learning needs (stmilar to
goal-oriented and process-oriented needs). Objective needs are defined as (Brnindley, 1989,
citing Richterich, 1980) "aimed at collecting factual information for the purposes of setting broad
goals related to language content”, while subjective neceds are "aimed at gathering information about
leamers which can be used to guide the language process once it 1s under way” (1989:64).
Objective needs correspond to a product-orientation view and subjective needs to a process-
orientation view. Brindley (1989:63) states that a 'product-oriented' interpretation of needs sees
needs in terms of its Janguage requirements, whereas a "process-oriented’ inferpretation 1s
focused on the learner and tries "to identify and take into account a multiplicity of affective and
cognitive variables which affect learning, such as learners' attitudes, motivation, awareness,

personality, wants, expectations and learning styles".

Returning to the question of definition, it 1s to be noted that Hutchinson and Waters (1987)
view needs as a complex combmation of necessities, Iacks and wants. Necessities are said to
be the type of need determined by the demands of the target situation, 1n other words, what
the learner has to know in order to function effectively in the target situation as for example, a
businessman might need to understand business letters. Lacks are the gaps between what the
leamer knows already and what he still has to learn to reach the specified target. Wants are the
learner's own hopes for the outcome of the learning. Indeed what the learner hopes to get out
of the course may be quite different from the objectives set by course designers and

instructors.
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(viii). Other writings on needs analysis
There is a need to distinguish writings on needs analysis that originate from linguists and

educationists and those that originate from business and industry. Many language programmes,
which utilise needs analysis, such as Jupp and Hodhn (1975) and those reported in Hagen
(1988), arise out of practical needs of the workplace, often concerning only a particular
institution or a group of workers. Needs analysis for programmes developed at the work-site
are often infused with social needs and affective considerations, as well as, in many cases, the
incorporation of vocational training (e.g. Rae, 1986, child-minding).

Between the mid-seventies and late eighties, there are no fewer than fifteen writings on needs
analysis 1n the language teaching journals, such as TESOL Quarterly and the EL'T journal,
apart from specialist journals in ESP. Generally these are concemed with the development of
programmes for specific groups of workers such as doctors, migrant or refugee groups in
industry, tertiary-level students, businessmen, public servants and others. They are, to adopt
Widdowson's distinction between ESP and GPE, concerned with short fraining courses and
not longer educational school programmes. Nevertheless, they have added to our
understanding of the complex processes involved in the design and development of
programmes for non-native speakers who have to perform their work using English. These
writings, recounting the writers’ experience in real-world situations, highlight the importance of
the inclusion of social-cultural aspects in any second or foreign language programmes since
these are the aspects most likely to lead to communication breakdowns. ‘Survival' in a new
environment and the functional aspects of everyday living are prime considerations. Some of
these writings and their emphases are worth reporting here.

Jupp and Hodlin (1975) were concemed with the needs of Asian immigrants in industry who
regarded needs as not only linguistic but also social needs for integration into society. Findley
and Nathan (1980) saw needs assessment as useful in developing a functional competency-
based curriculum whereas Fox (1978) believed in the importance of discourse analysis and the
work of Sinclair and Coulthard (1975). Gage and Prince (1982) developed a Vocational ESL
programme for adult Indo-Chinese refugees, which stressed functional skills as well as
language for safety in the workplace. Tollefson (1986) reported on a programme which
integrated functional ESL curriculum with the needs of adult basic education developed for
Vietnamese refugees at Refugee Processing Centres (RPCs) in Thailand, Indonesia and the
Philippines.

Hagen (1988), in surveying the use of foreign languages in British business, was more
concerned with the needs of professionals who were required to speak a European language in

their work. Similarly, Beneke (1981) surveyed the language needs of executive managers in
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fourteen European companies. These studies and those above are useful to the proposed study
to the extent of providing mnformation on needs at the target end.

Malaysian works on needs analysis are rare, although ESP forms part of the University of
Malaya (UM) English for Special Purposes Project (UMSEPP) programme 1n conjunction
with the Bntish Council and the University of Birmingham. The aim of the project is to "train
students, whatever their discipline, in the techniques required to extract important information from
textbooks and journals wnitten in English,” (UM, 1980: Foreword). Several texts have been
produced by the UMSEPP, which is mainly an academic reading skills project, for the specific
use of UM students. These texts, even though Malaysian, are limited in thetr applicability to
schools. The report on the project (Chitravelu, 1980), however, does point to ‘gaps’ in the
skills of Malaysian undergraduates required to read references in English, which in essence
exposes the reading needs of school leavers intent on tertiary education.

(ix). Robinson's summary of the different concepts of needs assessment
From the literature on ESP, Robinson (1991) has summarised the different concepts that have

been proposed in the ficld. The Robinson model is a composite of the writings on needs

analysis and tries to mcorporate all salient aspects of needs analysis.

"First, needs can refer to students' study or job requirements, that is, what they have to be
able to do at the end of their language course. This is a goal-oriented definition of needs
(Widdowson (1981:2)). Needs 1n this sense 'are perhaps more appropriately described as
"objectives™ (Berwick (1989:57)). Second, needs can mean 'what the user-institution or
society at large regards as necessary or desirable to be leamt from a programme of language
instruction' (Mountford (1981:27)). Third, we can consider 'what the leamer needs to do to
acquire the language. This 1s a process-oriented definition of needs and relates to
transitional behaviour, the means of leaming' (Widdowson, 1981:2). Fourth, we can
consider what the students themselves would like to gain from the language course. This
view of needs implies that students may have personal aims in addition to (or even in
opposition to) the requirements of their studies or jobs. Berwick (1989:55) notes that such
personal needs ‘may be (and often are) devalued' by being viewed as ' wants or desires'.
I‘inally, we may interpret needs as lacks, that 1s, what the students do not know or cannot

do in English.” (Robinson, 1991:7-8)

Indeed, Robinson (1991) has attempted a summary that comprehensively and adequately
reflects current work on needs analysis that incorporates not only linguistic considerations but
also social and vocational. It summarises the different facets of the concept of needs, taking
info account not only the student's position or role in society, towards whom s/he has certain
responsibilities but is also aware of the student’s own needs. Firstly, it covers societal
expectations of the student (institutional needs), and secondly, the requirements of the

marketplace (outcome needs). Aside these sociological aspects, is the pedagogical aspect, i.¢.,
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the student'’s entry behaviours and the processes the learner has to go through (process needs)
before s/he can realise the needed outcomes. This takes into account the gap that has to be

filled by the teaching institution, and indeed incorporates the whole purpose of his/her
schooling that is the acquisition of new skills and behaviours. Lastly, it gives consideration to
humane and psychological aspects, the learner's personal wants which the society or the
teaching institution has a responsibility to prowvide.

Drawing from the literature, Robinson (1989) has contrived a graphic model, produced below,
incorporating the parameters involved in needs assessment:

Model 4: The Robinson's model

physical activities

/ situation
Tasks /

performed _________ which of the four skills

\ which functions are used
Target / degree of utilisation of code
Situation inguist /

Linguistic
Analysis component —— degree of accuracy of code required

\ notions employed
Knowledge /

requirement _______knowledge of the
subject matter behavioural
\conceptual

hnguistic

NEEDS
ANALYSIS
Students —_________level of ability

-
Teachers \resources
Present / ...
-

Situation Teachmg views on language learmning

Analysis \mstltutlon and teaching
Society /

Fig. 2.2: The Robinson Model of Needs Analysis

(Robinson, 1989:401)

In this model, needs analysis consists of both target situation analysis and present situation
analysis. Robinson acknowledges that Target Situation Analysis (TSA) is borrowed from
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Chambers (1980) and the ideas for Present Situation Analysis (PSA) from Richterich and |
Chancerel (1980). TSA corresponds to the goal-directed approach to needs analysis, i.e. the
various tasks the student will have to be able to perform at some future date.

TSA also takes into account what the analyst wants to know "which of the four language skills
are made use of, which language functions and language forms” (1989:402). Level of profictency is
another important consideration, and in relation to ESP, it is not only subject specific
knowledge that is taught, but also the appropriate social behaviour, taking from Munby (1978).
PS A, however, "involves finding out not only what students are like at the outset of their course, but

also more about their teachers, the teaching institution and going further, the wider society around"
(Robinson, 1989:403).

Robinson's model has the advantage of reference to previous work on needs analysis. Even
though she has set down a rather lengthy set of variables to consider, it is a more practical
model, and less theoretical than that of Munby, and superficially at least, seems amenable to
implementation. The model attempts to opcraﬁonalise nceds analysis and goes beyond target
expectations to a consideration of the learner, and the leaming situation. Unlike Munby’s, and
more in line with Richterich, it has moved from the planning stages of programme

development into the classroom to consider the realities of the teaching and learming resources.

2.3 Methods of Needs Analysis

Below are summarised the methods that have been used in needs analysis in the literature.

1. On-site tour and observation to determine the nature of the work and tasks to
be executed and the language necessary in order to carry out these tasks (Jupp and
Hodlin, 1975, Crandall, 1979, West, 1984, Svendson and Krebs, 1984, Gage and
Prince, 1982, Hutchinson and Waters, 1987) .

2. Interviews and discussions with workplace personnel, mainly management and
supervision (Jupp and Hodlin, 1975, Applebaum, 1984, West, 1984).

3. Interviews and discussions with the workers themselves (Jupp and Hodlin,
1975, Crandall, 1979, Svendson and Krebs, 1984).

4. Discussions with vocational instructor, and perhaps observation of on-site
classes (Crandall, 1979 and West, 1984).

5. Some form of survey, mainly written, at times oral survey as well (West, 1984,
Gage and Prince, 1984).

28



6. Tape-recordings of communication at work (Jupp and Hodlin, 1975 and West, 1984).

7. Document study of company forms, procedures and training materials
(Crandall, 1979, Applebaum, 1984, West, 1984, Svendson and Krebs, 1984).

8. Consulting a reference book on job description (West, 1984).

The study to be undertaken will utilise in various forms the methods outlined in numbers 1, 2,
3, 4, 5 and 7 above, 1.e. mainly interviews and discussions, observations and a questionnaire
survey.

Schroder (1981) discusses the various techniques used in needs analysis for European
professionals, and their respective strengths and weaknesses. Four methods of data collection
concemning foreign language needs of industry and commerce in Europe are discussed. These
are participant observation, detailed interview, questionnaire and analysis of press

advertisements.

With the detailed interview, Schrider (1981) comments that a variety of techniques can be
used to elictt information, and the main strength of the method 1s that it enables a profound
insight into both the subject matter and the psychological situation of the person concerned.
This concurs with Yin's (1984) description of the use of interviews in case studies, and it can
also be seen that the interview method has been used by Jupp and Hodlin (1975), Crandall
(1979), West (1984), Svendson and Krebs (1984) and Gage and Prince (1982).

The questionnaire is by far the most popular method, according to Schréder. This has been

-~ employed or suggested by West (1984) and Gage and Prince (1982). Its advantages lie in the
ability to cover a large number of people at the same time and its cost effectiveness. Its chief
weakness, warns Schroder, is the possible misinterpretation of questions by respondents or
their mistakes in answering them which cannot be discerned until after the collection of data is
completed. Another major drawback is the difficulty of ensuning that all basic categones are
included in the questionnaire since it would be difficult to predict all possible categornes.

In addition, Schroder puts the response rate at 20 % (citing De Mot et al, 1977:60 and
Schroder et al, 1978:8), which seems to be a very severe estimate. Cohen and Manion

(1989:114) gives the typical pattern of response after three follow-ups as follows:
Onginal despatch 40%

1st follow-up +20%
2nd follow-up +10%
3rd follow-up +5%
Total 75%
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Needs analysts using the questionnaire method in the hiterature include von der Handt, 1933,
German for migrant workers; Rodngues, 1983, school learners of French in Portugal; Gardner
and Winslow, 1983, students in British public sector higher education; Lican et al, 1983,
lcamners of French in Bologna; Mosallem, 1984, English language nceds of police officers n
Egypt; Zughoul, 1985, EAP; Coleman, 1988, EAP; and Hagen, 1988, foreign language needs
in British industrja The analysis of press advertisements has also been suggested by Schrider
as a way to determine the frequency language skills are specified as necessary or desirable.
Schroder reports that this approach has been followed by De Jager and Reunis (1971), who
studicd 9052 job advertisements in Dutch newspapers and Emmans ¢t al (1974). Analysing
press advertisements according to Schréder 1s the most indirect way of quantifying the needs of
industry and commerce although he reports that in the De Jager and Reunis study, the foreign
language requirement does not really count as a criterion for selection for some of the firms,
even if 1t has been asked for. He also asserts that it may have been put in for reasons of
prestige. Interestingly, some jobs may be advertised without the foreign language requirement
because 1t would be obvious to the insider. .

Richterich (1983:9) proposes several methods for determining needs. These are surveys, polls,
interviews, conversations, attitude scales, tests, observation and content analysis. He reminds
us that these methods are by no means truly objective and can be interpreted in a vaniety of
ways, "both at the conceptual and application stage and in the use made of the results”, with the
admonition to "look for original methods that are 1n keeping with the characteristics of persons,
institutions, time and place, these being by defimtion always different. And it 1s this which gives the
identification of language needs such a wealth of uses". Document analysis 1s another method
commonly employed in needs analysis. Most of the studies mentioned above utilise this method
to study various documents connected with the workplace. For example, Longe (1989) has
attempted to analysc 'officialese’ - the civil service register in Nigeria by analysing letters wntten
by a certain cadre of civil servants when administering the functions of government.

The methods ultimately chosen for this study attempt to reconcile their suitability in explonng
the rescarch questions as productively as possible, with the constraints of time available for the
ficldwork and the constraints and ethics involved with the researcher’s presence in the research
seftings {(such as the need to safeguard intrusions into privacy).

2.4 Why needs analysis

A question to ask is why programme designers engage in needs analysis when clearly its
accuracy is uncertain and having performed one the student outcomes are by no means

guaranteed since there are other vanables operaling at the school Ievel? Richterich(1983:4),
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having disclaimed the problems associated with it, still maintains that needs analysis is an
essential process in programme development as long as its hmitations are fully understood, and
that 1ts value lies in being one of the tools " for obtaining relative, partial, temporary and
circumstantial information which will help us to make choices and take decisions without any
pretensions to scientific, definitive truth” (italics mine), echoing Chamber's objection on page 2 0
above.

Having established this, the job of programme development becomes a realistic and practical
cxercise rather than an idealistic one. Furthermore, although needs analysis appears to be an
undertaking fraught with danger, 1t 1s a necessary process in programme development,
provided the results from the analysis are treated with caution.

Porcher (1983a:128) made the following comment:

"The ground we have to survey is largely fallow land. Very little has been done on the
problem of language (foreign language) needs in the school. ... The major objective 1s to
clear what 1s still virtually virgin sotl, to map it out in a sufficiently clear, sufficiently
exhaustive and sufficiently operational manner, so as to allow for a genuine didactic
strategy".

Certainly needs analysis, when executed appropriately, can serve to inform curmiculum
developers of the intricacies of target needs and present needs to a greater degree of specificity.
Where school programmes are concerned, it holds the promise of making the classroom
cxperience relevant and meaningful to leamners and hence could improve leaming outcomes.

2.5 Conclusion

This chapter has tried to outhne developments in needs analysis, especially as it pertains to ESP
programmes. It 1s noted that determining needs is problematic since it 1s essentially a subjective
cxercise and therefore its results, although a good basis for programme design, cannot be
considered as empirical and absolute or that it guarantees successful outcomes. Needs analysts
should not involve a preoccupation with defining target language outcomes. The learner and
the teaching leamning process and institutional resources mert equal attention. Needs analysis
should be undertaken as a continuing exercise and the resulting programme continually
monitored and its methods and matenals brought to a high degree of appropniacy and
relevance as a result of negotiation with the learner and the learning instifution. Lastly, various
methods of needs analysis are reviewed, and those selected for the study in question are

discussed and justified.
31



Chapter 3

The research questions and research procedures
and the justification for the use of these procedures

3.1 The workplace

3.1.1 The Research Questions

The workplace component of the study examines the question of needs as posed by the questions
below:

1. To what extent is English required in the Malaysian workplace and in the day-to-day running

of these selected business institutions?

2. What categories of jobs require English?
3. What are the different language requirements for different categones of workers?

4. What are the competencies required for the occupations of the sclected interviewees in terms

of verbal communication, writing tasks, and the reading demands of the occupations?

5. How much specialised technical language in relation to general English is required of the
interviewees of the selected occupations?

6. What are the perceived problems connected with workers’ use of English in these comp\anies

in general?

3.1.2 The Research Procedures

Sequencing

In the administration of data collection, the researcher faced the problem of distance between the

academic institution and the research site, such that data collection was undertaken once only and

not in stages which would have enabled the results of 1nifial data colleciion {o inform subsequeni

cfforts. Sccondly, the timing for the classroom observation that was to be undertaken had to fit ini

appropriately with the school term, and should not, for example, be too close to the end-of-year
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exams. Logically, needs analysis has to precede classroom observations but due to timing
constraints this was not followed (as 1s explained on page 55). However, some data collection
which did not involve going to the field was undertaken subsequent to the ficld work. The
sequence of the study for the workplace component was 1nittally planned as follows.

Phase One - Advertisement analysis and questionnaire survey
Phase Two - Case studies on needs analysis
Phase Three - Case studies on school practice

The details of each phase are described below.

(i). Phase One - Advertisement analysis and questionnaire survey

In this phase, the following pfocedures were carrted out:

1. Analysis of job advertisements in an English language daily of Malaysia, 1.e. The New Straits
Times (NST) with the aim of obtaining a profile of the range of jobs requiring English in the
Malaysian workplace and the specifications of skills needed tor these jobs.

2. Questionnaire survey of a small number of employers (30-50) in the Klang Valley, with the
aim of recording their perceptions of their organisation’s English language needs.

(it). Phase Two - Case studies of workplace needs

Approximately six respondents were sclected to represent the vanious levels in the organisational
hierarchy, 1.e. managenial, professional, middle management, technical, secretanal, clerical and
semi-skilled or unskilled categories. The case studies employed a mainly unstructured interview
format.

(iii). Phase Three - School case studies

This 1s given below under the school component.
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3.2 The school
3.2.1 The Research Questions
(i). The Teacher

1. How does the teacher view the teaching of English, and how has this influenced his/her
practice?

2. What are the perceptions of the teacher with regard to students' interest and attitude towards
English, including students’ views of its importance?

3. What, from teachers' assessment, are the competencies students possess? How do these relate
to the competencies identified as needed for English in the workplace?

(ii). The Teaching Learning

4. How effective 1s teaching in realising the objectives set for the year, in terms of students'

learning?
5. How meaningful and motivating is the experience of learning to these students?

6. What are the problems associated with teaching-learning in these two schools and how are
they being addressed?

(iii). The Students

7. Are there factors 1n students’ (interviewees) backgrounds that have beaning on their
proficiency in English?

8. What are the perceptions of students (interviewees) with regard to the importance of the
leaming of English in terms of its usefulness (or lack of usefulness) for them in their future
working lives?

9. What competencies do students (interviewees) possess, in their own assessment. How do
these competencies relate to the English competencies that are needed in the workplace?
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10. Are students' learning problems confined to English only, or do students have general
learning problems of which English is only a part?

(iv). The match between school and the workplace

11. How do student competencies relate to the percerved English competencies that are needed
in the workplace?

12. How cffective is school practice in realising the percerved needs for English use 1n the

workplace?
The procedures outlined below were followed 1n data collection.

3.2.2 The Research Procedures

1. A systematic observation schedule was utilised, which recorded the frequency of occurrence
of the practice of variables such as skills, topics, behaviours, etc. When 1t was initially developed,
the schedule contained predetermined categonies of variables 1dentified as relevant to the practice
of workplace language skills (refer to Appendix 2). However, after a pilot was undertaken 1n a

Kuala Lumpur secondary (co-ed) school, it was found that most of the predetermined categories
did not emerge in the teaching. A decision was therefore taken to leave the columns blank, and to
note down particular behaviours, skills, etc. as they manifest themselves 1n the classroom. In
other words, the structure of the schedule was retained, as well as a few of the categonies, such as
classroom organisation and teacher talk and student talk, but all other behaviours were recorded
as they occurred. This procedure proved to be quite successful. The schedule also contained
space for recording field notes (refer to pages 118-119).

2. Audio-recording of the classroom proceedings, which served to complement the systematic
observation above as well as act as a test of validity. Furthermore, audio-recording was able to

focus more directly on small group discussions and highlight the dynamics of students’
interaction with each other. It also served as a source of evidence for conclusions made

especially in terms of providing quotations from teacher’s and students’ involvement and

participation.

Additionally, in order to determine teachers’ teaching philosophy, methodology and attitudes, and
teachers’ assessment of students' language competencies, as well as to clarify events observed in
the classroom, the following procedure was followed.
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3. Unstructured teacher interviews were conducted on three separate occasions of one hour
duration or more - before the observations commenced, during the period of observation, and
between one to two weeks after the observations were completed. Even though largely
unstructured, an ‘aide memoire' was also employed, in order not to omit aspects that were

constdered important to data collection.

4. A short teacher questionnaire was used to obtain information on teachers’ background and

experience, the common classroom techniques they utilised as well as their views on the 1987
KBSM English syllabus.

Finally, student interviews were utilised in order to secure information on students' home
backgrounds, their subjective needs, their attitudes and feelings towards English as well as their
own assessment of their vanous competencies as it pertains to speaking, reading and writing, and

including students' opinion of teachers’ teaching, as stated below.

5. Unstructured student interviews of between 20 to 30 minute duration, comprising of three to
five students in each class, and undertaken during the school attachment period.

In order to establish students' overall proficiency, the following procedure was utilised.
6. An examination of feachers’ assessment records throughout the year.

7. Also examined were the school's leaving certificate results (SPM) for English.

The research methodology 1s given in summansed and diagrammatic form below, firstly, the
main research questions as they relate to the procedures used for data collection; sccondly, the
cases selected and the quantitative sampling in relation to these procedures.
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3.3 SUMMARY OF THE RESEARCH PROCEDURES

WORKPLACE
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requirement between
job categories?
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required, 1.e. ,verbal \
communication, written ,
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aftitude?

3.2.1 (i)). - 4. Does teaching-
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Classroom
Observations
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3.2.1 (iii) - 8. Students’
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their English proficiency? and their attitudes?
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Results
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Fig: 3.1: Research procedures and research questions
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WORKPLACE

2 companies

Omegatronics

(intemational, urban,

1 day)
Malaysianfarm
(local, rural,
3 1/2 days)

SCHOOL

2 schools (1 urban, 1
rural)

4 teachers

observation mafrix
audio recording

cach student between
20 - 30 minutes

Schools' exam results
S years back fr 92

3.4 Sampling
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Workplace
Case Studies

Workplace
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Teacher
Interviews
& Questionnaire

Classroom
Observation

Assessment
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33

1 month NST,

Aug. 92
(also NST, Nov 92)

34 responses
(75 gre, 60 remunders)

Omegatronics:

5 prof/managenal
2 technical/clerical
3 semi-skilled

A7

. / Malaysianfarm:

3 prof/managenal
4 mid manage/secretar
2 clenical

2 classes each school
(4 classes)

Mrs Pan,
Mrs Indran
Mr Jegan, Mrs Halim

4 S¢c 3
4 Scl

4 Arts 4
4 Arts 1

45¢3 -4
4 Arts4 - 3
4S5¢c1 -5
4 Arts]1 - 4

Monthly test results
of student interviewees



3.5 Justification for the use of the research procedures for both the workplace and school

components

3.5.1 The use of ethnographic techniques

The study in question collected data in two separate contexts; i.e. the workplace and school.
Needs analysis was conducted in the workplace, from which a set of criteria on language needs
was developed and brought to the school context so that they can be matched with students’
proficiency and other aspects of the teaching leaming experience. For both, an attempt was made
to utihise both quantitative and ethnographic techniques in a somewhat limited way within the
parameters of case studies. Pure ethnography was not possible in the sense described by Lutz
(1993:108) below, considening the amount of time available to expend in both school and
workplace settings, but similar techniques of observation and analysis were used as in

ethnography,

"Ethnography 1s a holistic, thick description of the interactive processes involving the
discovery of important and recurring variables in the society as they relate to one
another, under specified conditions, and as they affect or produce certain results and
outcomes in the society. It 1s not a case study, which narrowly focuses on a single
1ssue, or a field survey that seeks previously specified data, or a brief encounter (for a
few hours each day for a year, or 12 hours a day for a few months) with some group.
Those types of research are ethnographic but not ethnography!”

Hammersley (1993 reports that researchers in favour of ethnography, who hoped to obtain quick
answers to educational problems but could not afford the time 1n the field, found a solution by

using the procedure of case studies utilising ethnographic techniques. The strategy made the
following modifications:

1. the amount of time 1n a setting 1s reduced, on the grounds that it 1s necessary to
produce results rapidly to be usable, so that the information does not get out of date;

2. access 1s negotiated on the basis that those studied control the data collected, and
must give permission for its publication.

The proposcd study adopts the procedure described above, largely utilising observation and
mterview techniques. Additionally, quantitative techniques were also utilised within the case
studies, as this type of data is appropriate for a study involving "matching" (Eggleston et. al.
1975:53). For the school component, this involved the use of a standardised observation schedule

with different classes and for the workplace, a questionnaire survey of the workplace was utilised
to provide quantitative evidence.
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3.5.2 The use of case studies

Stake (1985:277) defines the case study and explains its populanity:

"Case study is becoming more widely accepted as a research approach. Defined as the
study of a single case or bounded system, 1t observes naturalistically and interprets
higher order interrelations within the observed data. Results are generalisable in that
the information given allows readers to decide whether the case 1s similar to theirs.
Case study can and should be ngorous. Whereas experimental design has checks built
into its methods, in case study the responsibility lies more with the researcher. While
other styles of research aim to elicit general relationships, case study explores the
context of individual instances. " (1talics mine).

The features that are salient to the proposed study are; firstly, the definifion of boundarnes 1.c. a
‘bounded system’ in its context of individual instances, rather than a sample {from a population;
and secondly, that it is naturalistic and interpretative and concemed with relationships within the
data; thirdly, shifting the focus from the utilisation of valid instruments, to putting the onus on the

there would be other cases that resemble that under study.

In case studies, the researcher is able to utilise ethnographic techniques of observation and
informal participation and conversation to gather data on the social interaction that 1s taking place
within the group under study (Hammersley and Atkinson, 1983). Use of ethnography and its
techniques 1n educational research was a response to "structuralist reproduction theories to grossly
abstract and overtheorize about what goes on 1n the daily life of cultural institutions or informal settings,
whether they are schoels, families, or vouth subcultures” (Roman and Apple (1990:44) citing Geertz,
1973). Researchers now believe that it is a better method with which to study the social sciences.

Its influence on educational research has led to a focus on the detailed qualitative analysis of
patterns of social interaction in classrooms (Hammersley, 1993: xi1) shifting away from

"quantitative analysis of large samples towards detailed, qualitative investigations of smaller amounts of
data, even of single lessons” (Flammersley, 1993: xii). It provides "..."thick” contextual descriptions

of social subjects as they actively and creatively make sense of their social worlds” (Roman and Apple
(1990:44)).

Ethnography (and ethnographic techniques) lend themselves well to grounded theorising (Glazer
and Strauss, 1967) as they help to investigate how people interpret each other's actions and act in
ways that are influenced by their beliefs, values, perspectives, motivations. The researcher

endeavours to examine from the inside, into how these groups of people have constructed their
highty distinctive cultural realitics (Woods, 1986:4-5), in the belief that “human actions cannot be
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understood without taking into account of the processes of interpretation which generates them”

(Hammersley, 1993 :x1i).

Woods (1985:52) explains the procedure for grounded theory:

"The main emphasis is on discovery rather than testing of theory, but analysis is sequential -
1t 1s both guided by and guides data collection. Categories and their properties are noted and
'saturated’. Concepts emerge from the field, are checked and rechecked against further data,
compared with other material, strensthened or perhaps re-formulated. Models of systems are
built up 1n the process of research, and gradually a theory comes into being with its
distinctive characteristic of explanation and prediction linking the revealed concepts into an
integrated framework, the operationalization of which has been demonstrated". |

The study in question has no ready hypotheses at the outset because the aim is to go into the
research situation with an open mind and with a commitment to understanding the situation in the
hope of being able to formulate explanations as to why certain phenomena occur on the basis of
observations. The study will not extend to theory formation since the data obtained from case
studies will not be adequate to allow theory formation, but some explanation and interpretation
will be attempted. '

3.5.3 The use of unstructured interviews and strategles for conducting them

This 1s the preferred interview style for this study, and 1s in harmony with qualitative techniques.
Aside from factual and descriptive data, it is hoped to be able to draw out attitudes, interest,
commitment and other affective states of both teachers and students. This type of interview is
perceived of as conversations, in which the inferviewer acts as a friend and confidant and attempts
to build up trust (Burgess, 1984:103-107), as well as rapport (Powney and Watts, 1987:133),
allowing the mterviewee time to get used to the interview situation, and to " give the impression of

talking, rather than quizzing". The qualities of the mnterviewer should be on¢ of inspiring trust,
having curiosity, and being natural and unobtrusive (Cohen and Manion, 1985: 310).

Skill in drawing out the information sought is essential, as suggested by Powney and Watts
(1987), these being: logical order for questioning; good listening skills; good retention of what has
been said, so that it can be followed up later in the interview; being perceptive to (non-linguistic)
paralinguistic cues; having empathy towards the interviewee; being adaptable to people and
circumstances; being aware of the impression one's appearance creates and being prepared to
change negative appearance or behaviour; being comfortable with the agenda of the interview that
has been planned; being able to handle difficult questions; being prepared to prompt and probe:
being able to handle silence in the interview, so as to allow time to the interviewee to formulate
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his/her thoughts; accurate recording; being able to make a decision of whether to end or continue
the interview, if for example, a previously reticent mterviewee becomes voluble when the

interviewer begins to leave; and lastly, making certain that the interviewee 1s left in a calm state
should the interview had been upsetting in some way (Powney and Watts, 1987:134-140).

An 'aide memoire' or agenda, of topics, themes and questions, should be used mainly to ensure
consistency across all inferviews so that similar information is collected to enable comparison
across cases. Good listening skills and care with words, gestures and comments will safeguard

against advancing or impeding the interview, and not interrupting unnecessanly will allow a
smooth flow of talk (Burgess, 1984:108 <111).

Problems to be aware of include "question wording, bias, rapport and avoiding loaded questions”
(Burgess 1984:119). The interviewer will "need constantly to monitor the direction, depth, and detail
of the interviews " (p. 120) and to manage time well, with regard to the total length of the mterview
(not more than two hours; one and a half is considered optimum). An estimation must also be
made about blocks of time to devote to particular topics (Burgess, 1984:120).

Again, the creation of rapport and trust will guard against the problem of validity, as the
interviewee would more readily reveal information that would not otherwise have been revealed in

more formal circumstances or if the interviewee has been more guarded (Cohen and Manion,
1985: 319). '

In discussing the problem of inadequate response 1n interviews, Moser & Kalton (1979 cite five
principal symptoms of inadequate response, taking from Kahn and Cannell (1957), which are:

"(The) partial response 1n which the respondent gives a relevant but incomplete
answer, non-response, when the respondent remains silent or refuses to answer the

question; irrelevant response, 1n which the respondent does not answer the question
asked; inaccurate response, when the question is answered by a reply which 1s biased
or distorted; and the verbalised response problem, when the respondent explains why
he cannot answer the question, perhaps because he fails to understand it, because he
lacks the information necessary for answering it, or because he thinks 1t is urelevant
or inappropnate” (Moser and Kalton, 1979:276-7).

Interviewer skills should come into play in dealing with the problem of inadequate response. The

interviewer would also have to tread a fine line between pressing for the response and information
that is needed, or leaving matters as they are, in order to maintain goodwill, and perhaps better co-

operation at another time.
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3.5.4 Interview training and piloting
FFor the study 1n question, the rescarcher was able to enlist the assistance of three fellow research

students to pilot the conduct of the unstructured interviews in two groups, which included the
rescarcher herself. In addition, the researcher was also able to obtain various matenals, e.g.
questioning strategies, and audio-transcripts of interviews from the University of Southampton
Knowledge About Language (KAL) project which proved invaluable to the researcher in
structuring the procedures and techniques and their administration that were later utilised in the
case studics of both school and workplace. Lastly, it is to be noted that the teacher interview
procedures were piloted along with the other data collection procedures m the school pilot study
(page 35, 3.2.2 - 1). These experniences were able to prepare the rescarcher adequately to handle
the interviews in the actual rescarch settings and increase her confidence m using them.

3.3.5. Analysis of interviews

When an audio-recording is used Burgess (1984:121) suggests that firstly, the interview needs to
be played once through before transcription begins. Secondly, an index should be prepared usiﬁg
the counter on the tape recorder so that a record is kept of the themes that occur throughout the
tape. Thirdly, only relevant materials should be completely transcnbed.

3.6 The Rationale for the Workplace Procedures
3.6.1 Rationale for the analysis of job advertisements
In undertaking the analysis of job advertisements, it 1s hoped to obtain a significant account of
people looking for jobs who are conversant in English and therefore read Enghish newspapers, and
would be able to perform jobs in which English is used. In addition to giving information on the
range of occupations that require English to a greater or lesser degree, it is envisaged that the
analysis will clarify the target level of proficiency required for the various categornies of
occupations to some degree.

3.6.2 The questionnaire survey
The items in the questionnaire (Appendix 5a.) for the workplace survey were utilised to clanify

certamn suppositions regarding English practice at work. These were drawn from the literature and
the adverfisement analysis, and the survey is undertaken to confirm or dispel these suppositions.

3.6.3 The rationale for the workplace case studles
The rationale for case studies has been given above. The case studies of two business institutions

are undertaken mainly to obtain information on workplace needs for English in its context from
within, and from the actors’ perspectives, as in ethnography. Both the advertisement analysis and
the questionnaire survey are felt to be inadequate to give a definttive account of language use at

work. In order to determine more conclusively and specifically what English uses are important in
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the workplace, two institutions that are located in diffcrent settings, are selected, for their
comparative value. One was an uwrban based multi-national electronics factory, Omegatronics,
and the other a rural local sugar-cane plantation, Malaysianfarm. Considering the constraints of
time and access, unstructured interviews are felt to be the most productive way to probe
interviewees' experiences with English at work.

The competencies identified from this workplace data were used to develop a set of criteria to
compare with the school data to determine how well the practice of teaching-leaming in the two
case study schools matched the needs of the workplace.

3.7 The Rationale for the School Procedures

3.7.1 Rationale for the use of systematic classroom observation procedures |
Before the use of a systematic observation procedure can be justified, a brief review of systematic
classroom observation in the literature is in order, and the issues that are involved discussed, so
that any disadvantages and weaknesses of the method can be addressed.

(1). Briel review of systematic ohservation procedures
At present, there 1s no instrument available in the literature that seeks to find the relationship

between workplace needs and classroom teaching, even though many of these instruments contain
aspects that are relevant to the proposed study. This part of the paper will report on these
instruments as reviewed in Croll (1986) and will draw on features that are relevant.

The ""One in Five" schedule (Croll and Moses, 1985), investigating teacher-student interactions
of children with special needs, employs a time-based recording at every ten second interval and
the procedure is to observe each child for a few minutes, each time moving from child to child.
The ORACLE PROJECT (Observational Research and Classroom Learning Evaluation)
(Galton et al, 1980) on student and teacher actmvities and interactions in the primary school
classroom in relation to their school achievements focuses on the behaviour and interaction of
students and teachers. It employs a time-based recording at twenty-five second intervals for the
students and a separate period of observation for the teacher.

FIAC (Flanders Interaction Categories) (Flanders, 1970) focuses on teacher talk and student talk
and a continuous recording every three seconds 1s made. More suited to classes with a traditional

orientation, a point made by Walker and Adelman (1993:7), it sees "teacher-student interaction in
terms of the transmission of information ... (and) ... does not concern itself with talk as the

expression and negotiation of meanings ...". Further criticisms by Delamont and Hamilton
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(1976:8-9) centred on its focus on discrete bits of behaviour making it difficult to go beyond these
categories and thus impeding theoretical development.

The Teacher's Day (Hilsum and Cane, 1971) employs a continuous recording of the changes in
teacher’s activities during the day rather than focus on behaviour at timed intervals, as FIAC does.

A study of schooling (Gicson and Sirotnik, 1979) employs four different observation procedures
which concem the physical environment, the teaching-learning activities, the details of student-adult
interactions and the fourth records aspects concerned with space, materials and decision making.

The design and construction of these schedules give a number of indications for the development
of a specific schedule for this study in that they provide examples of the structure of the
instrument, of variables and categories and the type of recording used.

(if). Criticisms of systematic ohservation _
Hammersley (1993 :xiii) reports on the main criticisms of systematic observation, which are:

1. The use of pre-established categories prevents recognition of the complexity of classroom
behaviour and obstructs the development of theories that are sensitive to this complexity.
2. That by using arbifrary time sampling, systematic observation neglects natural patterns in

classroom interaction.
3. That classroom interaction is studied without any attempt to understand the context in
which 1t eccurs and in particular the perspectives of the teachers and pupils involved.

These weaknesses cited by Hammersley are valid if systematic observation is used in isolation of
other techniques. However, in the proposed study, it is hoped that the use of ethnographic

observation and interviews will overcome most of the weaknesses mentioned.

Moreover, Croll (1986:50) makes the following point when a decision has been made to design a
new schedule, 1.e. "when a researcher decides that the research questions being addressed require
a new system rather than using an existing one it will almost certainly be of value to incorporate
some aspects of a well established schedule".

Of the schedules reviewed, some are capable of being imitated in terms of their structure
observational categories, but ostensibly it 1s the aims of the study that determine the content of the
instrument. For this reason a decision was made to develop a separate systematic observational
schedule specific to the needs of the study, but at the same time emulating the design and some of
the features of schedules available 1n the literature.
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(iil). The development of a systematic observation schedule for the study
For this study, close readings and study were made of the COLT (Communicative Orientation of

Language Teaching) and TALOS (Target Language Observation Scheme) (both in Ullmann and
Geva, 1984). They were the main schedules utilised in the development of the systematic
observation instrument. COLT 1s aimed at distinguishing communicatively-oriented classrooms
from non-communicative ones, while TALOS was used in the formative evaluation of a French
second language programme.

The structure of the schedule 1s modelled closely on COLT. Some of the categories (indicators)
were also taken from COLT as well as from TALOS above. At the same time, other models
reported above have been utilised to a lesser extent, such as combining some of the indicators or
categonies from the 'One in Five', and adapting the recording system of "The Teacher's Day'.

An 1nitial schedule (refer to Appendix 2) was designed based on the above considerations. This
schedule was subjected to a pilot study at a secondary (co-ed) school in a suburb of Kuala
Lumpur which is not named for reasons of confidentiality. After this study various changes had to
be made to the schedule to render it workable. Chapter 10 on page 117 describes the how
systematic schedule worked and its results. The final schedule appears on page 118-119.

3.7.2 The qualitative component of the classroom observation through audio-recording and

unstructured teacher and student interviews

Although it was oniginally intended to take notes simultancously with the recording of the
systematic schedule, 1t was felt that this may not be feasible as the researcher's attention would
also be focused on filling in the various categories of the schedule. Therefore, other qualitative

information would be obtained from the tape-recorded lessons, which will be transcribed and
analysed.

Similarly, to obtamn factual mformation about teacher and student attitudes, perceptions,
motivations, opinion of teaching learning, ¢tc., the procedure of unstructured interviews was used.
Teacher’s mterviews were carried out for a period of approximately one hour each, three times,
following the procedure used in KAL (refer to 3.5.4, page 43). These interviews were
unstructured, but an ‘aide memoire’ was used (Appendix 6a).
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Chapter 4

Report on the general conduct of
the workplace research component

4.1 The sequencing of case studies

The workplace case studies were administered after the school case studics because of the
simultancous problems of distance and fiming. The fieldwork was conducted and
completed over three months in Malaysia, from July to September 1993, away from the
academic institution ( Southampton University, U.K). The schedule was arranged to fit in
with the school term. If the workplace studies had been undertaken first, then the school
phase would have occurred too close to the end of the last term of school, when the classes
would be engaged in revision or the end-of-term tests. This would not have given an
accurate picture of normal classroom practice. However, this sequencing even though
considered a disadvantage initially, did not affect the study adversely, since quahtative data
covenng all aspects of teaching, not only those relating fo the workplace, was compiled on
which the analysis of workplace criteria was performed subsequent to the fieldwork penod.
It would have been ideal if data collection was executed in proper sequence, but it was not
crucial, since, where classroom practice was concerned, the teaching data would have
remained the same regardless of what went on in the workplace prior to or subsequent to
the classroom observation. The consequences would have been more harnmiul if the school
attachment had taken place late in the term and yielded unreliable data affected by the

intrusion of tests and revision work.
4.2 The conduct of interviews in the workplace

The language of the interview was determined by the language the respondents were

comforiable with. Some of the inferviews were conducted wholly in English, some using
both languages, i.e. code-switching was present, and a few, mostly with the Malay
production operators in Omegatronics, and a Malay clerk in Malaysianfarm, were

conducted almost wholly in Malay.

Only the Malay interviewees resorted to code-switching. If an interviewee had begun in
- English, and appeared to show a clear preference for English, the researcher would then
proceed to use English almost wholly, except for the occasional Malay word. Those who

used both languages would usually begin in English, and = - code swiich aimosi immediaieiy

47



into the interview. The researcher would also lapse into code switching since this is natural
behaviour for Malaysian English speakers. Similarly, the researcher would switch to more

non-standard speech when dealing with those who tended to speak in that way.

The interviews were very unstructured, and the interviewees were usually allowed to relate
whatever information they wished to divulge, although occasionally they would be
prompted on those aspects that were contained in the ‘aide memoire’, mainly items

involving speaking, writing and reading. The fact that mterviewer and interviewee came
from different professions made it difficult at times to be economical with questions or
employ time management. For example, interviewees could not use linguistic terms in their
description of their work and therefore, their feedback had to be sieved and recast in the
reporiing. All the respondents had a tendency to recount their areas of responsibility rather

than the language skills that came into play in carrying out these responsibilities. Generally
respondents gave relevant responses. Sometimes there was need to ask for clarification of

aspects of their work that were rather technical and strangely enough this was more
common with the non-professional staff such as the production operators of Omegatronics.
Professional personnel, such as the Senior Engineer of Omegatronics, took care to use

layman termunology with the researcher.

Due to the nature of the interviews, 1.e. unstructured, a great deal of information was

obtained that was not sought, some of which was relevant, and some of which was not.
Also, because of the lack of structure, different respondents volunteered different types of

information, making it difficult at times to establish common categories across the data.
However, there were some questions that were asked of almost all of the respondents, and

these were:

- designation and academic and professional qualifications
- a short description of the job

- proportion of English use to Malay

- persons interacted with in English on the job

- phone calls |

- use of spoken English

- writing tasks in English

- reading demands of the job

- international dealings and interactions with native speakers and
English speaking foreigners

- proportion of spoken or written English use

- proportion of technical English use to general English

- management's problems in relation to staff's English
- respondents’ opinions about English language teaching in schools
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Other categories that arose from the interviews, that were mainly unsolicited, were:

- respondents' own experience in learning English, including learmning
strategies used

- their own difficulties with English even in present circumstances

- use of the computer to communicate (electronic matil)

- company's additional activities that require English, such as the 'Total
customer satisfaction' (quality circles) programme.

- additional English language needs e.g. that of translation and summary
and simplification of technical maternials

- diversity in respondents' mastery of standard speech; use of non-

standard English and code switching

Most of the respondents were {niendly and co-operative. In fact it appeared that most people
opened up very readily and some were very eager to share experiences. As far as she coilld,
the resecarcher tried to be amicable and unthreatening, but in general the managenal and
professional interviewees were relaxed and voluble and the non-professional staff such as
clerks and production workers were more reticent and guarded and did not volunteer

information readily.

Another aspect worth mentioning is the brief and superficial nature of most of the
respondents’ responses to questions. Malaysians are not eloquent or elaborate when
reporting as a rule and this was certainly true of all questions of a factual nature. For
example, a question like 'Who are the people you interact with in the course of your job?', or
'What kind of writing do you have to do?' nearly always needed additional prompting to
access more specific or detailed information. Perhaps the respondents failed to understand
the significance of everyday events and interactions that they perhaps considered mundane.
Most thought of their job as mainly doing paperwork, to the extent that it scemed that there
was more interaction with print and paper rather than live interaction with people. Indeed
this is quite true and an example of an inadequate response can be illustrated by the
following example. When I asked Faznna, the Environment and Safety Engineer of
Omegatronics, who she interacted with, she said, ‘My boss, in the US and the one here'.
When I asked, "What do you interact about?’, she said ‘Biasa' meaning routine things. As we
got side-tracked into discussing other areas, the researcher failed to establish what these
routine matters cntailed. Often, to press for information would not be appropriate in terms

of what the respondent was willing to divulge and it would also interrupt the flow of the
conversation. The lack of structure of the interviews also meant that the interviewees led the
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agenda, in terms of what aspects they wanted to disclose, which may be associated with the
way they mterpret what is significant about their environment, its people and happenings.

However, most of the respondents were more eloquent when it came to expressing opinions,

such as Do you have any ideas on how to improve English teaching in schools?. Everyone

had his’her own convictions when it came to what the education authorities should be

doing. Quite a few of the respondents were curious about the investigation, and those that
made a point of understanding the research area, tried hard to supply the information they
thought was relevant and useful.

- The researcher was quite unprepared for the diversity in the use of non-standard and more
standard speech of the respondents, and was almost diverted into analysing the various
forms of non-standard speech, which is a rich sociolinguistic area and much researched with
regard to English in Malaysia. Although dialect is not one of the focuses of the study,

nevertheless, the improper mastery of standard Malaysian dialect that has resulted from '
schooling needs to be commented on, and would appear to be one of the gaps that would

have to be closed.

4.3 Modifications to the procedures

The onginal plan was to undertake observations of three contrasting workers in each
company and to conduct interviews with them and with three others. In retrospect, while the
main criteria were given to persons representing the institutions who organised the
interviews, the sclection of workers and their categories of occupations were the prerogative
of the institutions i question. These persons, it tumed out, were concerned that workers
were drawn from different departments, perhaps to enable the researcher to see the nature
and breadth of their business, with less attention to levels in the hterarchy. As such, more
executive level workers were selected, perhaps also because these were the people using the
most English. Similarly, there was no opportunity for observation, mainly because work
stopped when the researcher was present. This was the expenence in the sugarcane
plantation, the first attachment; in the second, the staff appeared so busy that the researcher
did not feel comfortable about taking more of interviewees’ time than was necessary. Hence,
the main procedure used was interviews and these formed the main basis for the report on

L - = [ [ - F *1.‘ 1.
cach case study of the business mstitutions. However, in spite of the reliance on one

procedure, the rescarcher was quite successful at procuring the data she sought, as it was not
difficult to develop rapport with the interviewees as Malaysians are generally open and
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confiding. Therefore, it was felt that these adjustments in procedure did not affect the rigour
of the studies 1n terms of their original intent.

The following example serves to illustrate how work stopped with the presence of the
researcher; this happened at the first place of attachment, the sugar-cane company. After
having spent the whole of a previous afternoon and a whole morning of the next day in
Lee’s (the Administration Manager) office, Lee received only one phone call from his wife,
who could not get into their house because she had mislaid her keys, and only one member

of staff, the accountant, came in to discuss some minor arrangement with regard to the
repair of a computer. It 1s possible that staft and colleagues 1n both institutions were

- unwilling to disturb the interviewee when there was a visitor in his/her room.

Aware that the interviewees would not want to be so open about certain aspects of their

work, the researcher was senstitive to the ethics involved in taking part in the attachment and
was careful not to intrude unduly. Indeed, as an example, when the secretary of '
Malaysianfarm was asked for some copies of letters, she was not able to oblige as she

explained that most were confidential. Only Yau, the purchasing officer of Malaysiatarm
obliged with a sample letter (Appendix 5c¢).

4.4 How the analysis was performed

The following practice was adhered to when analysing the data.
Transcription: The tapes were listened through once, then they were transcribed almost
completely, mainly for future checking and to get an idea of the flow of the conversation,

and something of the respondents’ attitudes, sincerity, etc. Themes and categories sought, as
determined by the research questions, were noted down on the right of a sheet of A4 with
the main dialogue occupying the space on the left. The transcription was faithful to the way
the respondents spoke, for example, code-switching by respondents was transcribed as such.

Pauses, hesitations and backtracking were also recorded, and quoted as such, as were

grammatical and other mistakes. The real names of the respondents were kept (mainly to aid
memory) until the final first draft, when these were substituted with pseudonyms.

Some quantification was possible especially with regard to the questions that were asked of all

or almost all the respondents. Unfortunately these tables were later edited out of the final
copy in order to adhere to the word limit.
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General information about the needs of the workers in relation to the organisation as a whole
was obtained by asking the person who organised the interviews, 1.e. Ridzuan in
Omegatronics and Lee in Malaysianfarm. Supervisors and managers were also asked about
the English language needs of staff under them in order that certain information could be
validated by reference to another source. For example, the language needs of production
operators were obtained by talking to the production operators themselves, the Human
Resource Manager and also with the Specialist Clerk, Shariffah, who was involved in their
recrutiment and was once an operator herself.

Once the transcriptions were completed, and the interview data was exhausted of the themes
it had to-oﬁ'er, the transcript was scanned again for quotes which would mainly serve to
function as evidence for statements or conclusions made. When the first draft was being
compiled, there was often a need to go back to the primary interview transcripts to check
and clarify ambiguitics in the description.

With regard to quotations, only salient phrases were selected (for economy) and three dots

usually sisnify that words, phrases or sentences were being omitted. Generally, what was

omifted were repetitions. Additionally, three dots sometimes signified a pause in the flow of
talk, although this was less common.

After both workplace case study descriptions were completed, a list of criteria of workplace
competencies was drawn up to be used to compare with student competencies from the

school case studies.
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Chapter 5
Report on the General Conduct of the School Component

S.1 The schools selected for the case studies
The school study selected two classes each in two schools, one an urban secondary gitls' school

called Lembah Tua Secondary (Girls) School situated in a central business district of a major
Malaysian town (referred to as school A), and the rural case was a co-educational secondary
school called Kampung Inai Secondary School situated on the fringes of rural habitation, but
close to a major town (referred to as school B). The names of these institutions and individuals
have been fictionalised. The selection of school A with its origins as a former mission school and
1ts strong tradition of English language and literary activities may have had a significant influence
on the findings of the study, as the school has one of the highest achievements in the English
language paper (SPM) in the country. However, the fact that it is a girls school is less significant
than its tradifion, as a boys school with a similar tradition would also be strong in English.

(). Lembah Tua Secondary (Girls) School, School A

Lembah Tua (Girls) School is an old an established former mission school with a tradition of
academic excellence, and a high standard of English among its students. The majority of students
are from muddle class professional families and speak English among themselves. It 1s a select
school which means that enrolment is strictly controlled. The school is situated in the middle of a
busy business and shopping district that is frequented by tounsts. The classes chosen by the
school for the case studies are 4 Science 3 and 4 Arts 4. The criteria given by the rescarcher was
that one class should be a high achieving class and the other a less high achteving class. Form
Four 1s equivalent to Year Ten in the UK, although the students are two years older at sixteen,
sitting for the school leaving certificate, Sijil Pelajaran Malaysia, SPM, the year afier, i.e. in
Form 5 when they are 17. Classes are streamed in the upper secondary forms i.e. Form 4 and
Form 5, and as a rule, students who are selected to enter the science classes are usually the more
successful students in the Form Three exam (Sijil Rendah Malaysia, SRP). However, for the
cases chosen, the arts class, 4 Arts 4 1s the higher achieving class for English while 4 Science 3 1s
the lower achieving class. Arts students take humanities and general science. Science students
take pure science or an advanced science paper.

The form teacher of 4 Science 3 1s Mrs Pan, who is in her early to mid thirties, and the teacher
for 4 Art 4 1s Mrs Indran, who is in her late twenties to early thirties. The school principal s a
dynamic and hardworking Chinese lady who at the time of attachment was preparing for
retirement but was still working very hard. The Head of Department 1s also a Chinese lady,
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but there was very little interaction between her and the researcher during the attachment

period.
(if). Kampung Inai Secondary School (co-ed), School B

The classes observed in Kampung Inai Secondary School, the rural case, were 4 Science 1
and 4 Arts 1. The science class was chosen as the more advanced class by the Head of
Languages. The form teacher for 4 Science 1 is Mr. Jegan, who is in his late twenties, while
the form teacher for 4 Arts 1, the lower achieving class, is Mrs Halim who is in her mid
thirties. The Head of Languages 1s a Chinese lady, Mrs Gan, who was keen to interact and
discuss with the researcher during the attachment period. In her advisory role as Head, she
reported her attempts to improve standards, such as acquiring supplementary teaching
matenals, setting classes, and other measures. These measures have had no effect on the pass
rate, which remains at between 30%-50% (see Fig. 12). Mrs. Gan expressed strong views on
the KBSM syllabus during the attachment. '

The school 1s made up of four three storey blocks and has a student population of well over
one thousand. As with other Malaysian schools with large enrolments, the school has double
sessions and the upper secondary classes are held in the moming. The city has begun to
encroach on the somewhat rural district within which the school is situated and the area is
cluttered with bulldozers and building matenals as a highway 1s being built close to the school.
The traffic to Bukit Tinggi district is very heavy during peak hours, with commuters, as
modemn housing has encroached into the area and there are several factories within the district.
However, the area beyond the school, to the east, has not been built up and consists of various
small Malay villages and rubber and oil palm plantations. Most of the Malay boys and gitls
come from these numerous surrounding villages, some of which are quite isolated. The Indian
boys come from the rubber and o1l palm plantations. The Chinese boys and girls come from
shopkeeper and construction worker families. The school also has students of more
professional families from the middle class housing estate, although these are fewer in number.

5.2 Number of periods observed
Although the total possible number of pericds that could be observed over the two week

attachment for each class was ten, due to timetable clashes some classes were observed for
fewer peniods than others (refer to Table 5.1 below).
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Name of school Lembah Tua Kz-lmpung Inai,
(Girls), School A| (co-ed), Sg_}}_og_l_g

— — T ——— -

Name of class 4S5c3 1 4At4 {4Sc1 | 4Artl
Student enrolment 33 30 25 {30

Name of teacher Mrs. | Mrs Mr | Mrs
Pan Indran | Jeps Halim

s

Number of-;;c—r_iods 8 7 8 O
observed

Table 5.1: Number of periods observed

Below is given the national results for English, against which the achievement of the two case
study schools can be compared.

5.3 The Examination

(i). National Results for English
Year | Student| Dist | Cred % Pas| % Fai

171406 | 12.0 | 24.8 | 23.0 [ 59.8 | 402
169940 | 8.4 [247 [255 |58.6 |41.4
1990 | 168344 23.7 1265 [57.0 |43.0

1991 | 169126 257 | 544 | 456

Table 5.2: National results for English, 1988-1991

Besides the national examinations result in English, both schools’ exam performances are also
given below. These results allow comparisons of the schools’ performances to be made with

the national results.

ii). School A: Lembah Tua Secondary (Girls) School, School Leaving Certificate Results 1987 - 1992

N

Loy
. O

99.01

Yo I ¥4
W:}

2 3 4 5 6 7 3 Total Total | Total | Aver
) I DasSs failur | pass
173 | 58 | 51 |9 |10 {17 |11 |7
: 1721 | 15.13 | 2.6 2.9 5.0 3.2 2.0 O 29
49 39 | 12 7 8 2 353 99.71
. 13.88 | 11.0 | 3.39 | 1.9 26 | 0.56 3 11
61 | 47 | o | 17 3 - 308 100.0
1980 | 152 | 29 | 5.5 25 | 0.9
38 | so |12 | 20 9 m“ 301
125 | 1644 | 39 | 65 69 | 2.9
56 | 63 | 17 | 10 | 18 8 3 | 302 | 298
18.5 20.8 5.6 3.3 5.9 2.6 2.6 0.9 _
44 | 47 | 9 |15 {13 |11 |9 3 | 300 | 297
14.66 | 1566 | 3.0 | 50 |43 |36 | 30 |10 |
Teble 5.3: School A's SPM Englich Results, 1987-1992
It can be seen that English as a subject in this school has had a long tradition of success, and is
likely to continue. From the school leaving certificate examination results of the last six years, it
would seem that Lembah Tua has few problems with English language attainment. Each year
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only about three out of about three hundred students fail the English paper. Therefore the |
Lembah Tua reputation 1s one of unqualified success. The highest percentage of grades
attained (about 60% and above) seems to be 1 and 2, i.e. distinctions, those getting credits, 3,
4, 5 and 6, between 20% to 30%, and those with a pass grade, 7 and 8, about 5%.

(iif). School B: Kampung Inai Secondary School, School Leaving Certificate Results 1987 - 1992
Year | 1 2 |3 |4 7 8 9 | Passes| Failure] Student] % pas:
2

1987 | O 0 p 1 S 33 102 32 102 154 33.3

12 |06 |12 496 | 204 | 6335
o | 7 4 73 83 | 713 | 156 | 5321
1.92 | 5.77 | 449 | 2.57 4679
1989 fo |2 | s 2 g4 | 73 | 88 | 157 | 4717
1.26 | 3.15 | 1.26 52.83 ] b
190 [0 |3 | 9 3 68 | 6 | 68 [132 | 4849
] 2.27 | 6.82 | 2.27 51.51 r
1991 | 1 0o | 4 2 20 | 23 70 | 70 | 7 | 140 | 500
0.7 | 29 | 14 14.39 | 164 | 50.0 -
1992 {0 | 1 4 |4 5 18 | 94 | 46 | o4 | 140 [ 329
07 |14 |29 j29 |85 |35 |128 |en ]

Table 5.4: School B's SPM English Results, 1987-1992

While in school A above, the majority of students fall into the distinction and credit categories,
in school B, they fall in the pass (7&8, i.e. about 25%) and fail (9, i.e. about 50%) categories.
The results for school B have in fact fallen between the 30-50% mark. This is below the
national average of 54 - 59% (as shown in Fig. 10). These results provide useful background
data from which the performance in English of the cohorts in the case studies can be gauged.

(iv). The exam format

An understanding of the exam format and a familiarity with its questions is essential for an
understanding of teachers' classroom practice. A 1992 exam paper is appended (Appendiﬁ 3a
and 3b). Although the paper has global items such as essay writing and reading
comprehension, a good proportion of it demands responses of a limited/controlled nature.
These word/phrase level question types are listed below. Teachers in the case studies find it
casier to drill the students in these controlled question types. They appear to bear little
resemblance to the holistic, activity-based interactive language practice recommended by the

syllabus:
1. language forms and functions (Appendix 3a., pp. 11-13; 3b. pp. 5-6)
2. dentification of errors (Appendix 3a., pp. 13-14)
3. text completion (cloze passage) (Appendix 3b., p. 3)
4.  word omission (Appendix 3b., p. 4)
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With regard to essay questions and reading comprehension, pages 8-9 of Appendix 3b show
the guided nature of the essay questions, and pages 2-10 of Appendix 3a contain three
comprchension passages with multiple-choice questions.

In the syllabus, functions are integrated with the skills of histening, speaking and reading and
writing, upon which the syllabus 1s organised. Yet, in the exam, forms and functions are tested
in a direct and formal way. Students therefore need to be familiar with the question format
and master the terms under which functions are labelled. The 'word omission' question is
intended to test the use of structural words such as prepositions, articles and conjunctions while
the error 1dentification question 1s mainly a test of grammar. "Text completion’ is a cloze test,
i.c. a test of overall language proficiency, yet, nowhere in the syllabus are 'cloze passages’,
'word omission' or 'error identification’ ever mentioned. Again, the 'forms and functions' part of
the paper covers many more functions than can be found in the syllabus as attested by Mrs
Gan at Kampung Inai Secondary School.

The examination does not share the same construct as the syllabus. Therefore, the syllabus that
is taught represents a compromise between the teaching syllabus and the need to prepare
students to perform well in the examination.

5.4 The Scheme of Work

Appendix 9 gives an example of a scheme of work. The programme for the year i1s set out 1n
the common scheme of work that is developed by the English Department i most schools.
Most schemes outline the objectives and lesson content for the year, and this 1s divided into
terms. School A and B have combined both the teaching syllabus and the type of questions
contained in the SPM exam into their scheme. The scheme 1s very structured and it has been
noted that most classes of the same year in a school, even if taught by different teachers or
consisting of students of different proficiency levels, would be at the same syllabus area at any

one week of the academic year. In some cases the district education office imposes certain
regulations such as, that two weeks be given to the teaching of one syllabus area (e.g. of a
syffabus area is ‘giving opinions on current 1ssues’), and this is incorporated into the scheme.

5.5 The Record Book

The record book sets out outline of the teacher's weekly and daily lesson plans and this 1s
handed in to the School Principal on Friday evening. It is checked and approved by the school
Principal and returned by Monday afternoon.
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3.6 The Analysis of the School Component

The systematic observation 1s reported separately from the case studies. Each class case study
is treated separately under three broad headings:

The Teacher

The Lessons
The Students

The mterviews and classroom recordings were transcribed partially, and the transcription was
faithful to the way the respondents spoke or inferacted. Some of the student interviews were
conducted in Malay when the students indicated their wish to be interviewed in the first

language. The same procedure of analysis was undertaken with the workplace case studies
(refer to page 51), particularly with regard to the interviews.

In order to obtain other contextual information, teachers' schemes of work for the year, and
additional matenial that were discovered to be significant to the enquiry, such as past
examination papers, and supporting materials such as readers were also examined. Informal

chats were also undertaken with the school Principals, and Heads of English Departments. In
fact, in school A, the researcher was recruited to participate in the judging of the district's
drama competition that took place one weekend and which the school organised and played
host. This gave the researcher a sense of being involved with that part of the school’s tradition

of valuing and sustaining activities connccted with the promotion of the English language and
this incidence contributed to the overall ethnographic spirit of the school study.

The match between the workplace criteria and students’ level of competence as well as
classroom practice is reported in the final chapter.
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Chapter 6

The Advertisement Analysis

This chapter presents the results of the first research procedure used for the workplace
component, i.c. the analysis of advertisements for jobs. The analysis was performed on job
advertisements in the English daily, The New Straits Times (NST) and covered those that
appeared between 3rd August 1992 to 7th September 1992. A total of 842 advertisements
were analysed, involving 2164 vacancies, out of which 8 categonies of workers were
delineated, based on required academic qualifications. All the posts advertised are in the
private sector because during this period of analysis public sector vacancies did not appear in
the daily. Some advertisements from the November NST are also used for in the descriptive

examples.

Job categories
Category Abbreviation
Graduates Grad
Degree/Diploma Deg/Dip
Diploma/Certificate Dip/Cert
Secretanal group Sec
Malaysian School Certificate (SPM) Sch Cert

& Higher School Certificate

Skiled workers Skil
Semi-skilled workers Semt
Unskilled workers Unsk

(An explanation of the difference between skilled, semi-skilled and
unskalled categories is given in Appendix 4.)

The following section takes up the first question:

6.1 'T'o what extent is English required in the Malaysian workplace?"

The table below gives a rough indication of the extent of the need for English for all
occupational categories.
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Requirement/ Total | Grad- Deg/ Dip/ Secre- | Sch | Skilled | Semi-
Categones & % | uate Dig Cert ta Cert

56 134 | I8 27

13.7 | 347 | 288 | 207 | 186

1 7 4

1 79 | 80 | 28
5

English language 370 59
required 18.8 10.4

Communication skall | 238

42 6
10.3 6.3
311 8

required L
No language 246 4 29 62 114
required 77.3 76.0 49.0 633 | 713 73.6

Total 2164 565 3138 409 98 466 87 145
L 100.0 | 1000 | 100.0 | 100.0 | 100.0 | 100.0 | 100.0 | 100.0
- (™ the percentage figure 1s the percentage averaged from the eight categories combined)

- Table 6.1: Language requirement in the advertisements

It would seem from the table above, that a need for English is not essential, because taking
the average of all eight categories of employment, only 18.8 % of all advertised vacancies

mentioned English as being explicitly required, with an additional 9.4 % mentioning general
communication skills being needed, which is taken to include both English and Malay. In fact
many of the advertisements mentioned both languages, and sometimes even a Chinese
dialect, such as, 'good communication skills in English and BM' (Bahasa Malaysia), or,
'proficient in English, BM and Chinese'. The above table cannot determine definitively the
extent of English usc at this stage. There is need to explore further evidence to determine
more conclusively to what extent English 1s required.

6.2 'What categories of jobs require English?'

i). Secretaries, School Leavers and Skilled Workers

Again, this cannot be answered definitively from the advertisement analysis. What can be
determined are the categories that do not require English, and these are the positions in the
lower hierarchy of the workplace. Among the eight categories, the categorics requiring
English that are more frequently mentioned than the rest appear to be the secretanal category
(34.7%), the school leavers category (28.8%), and the skilled category (20.7%) (Fig. 13).
The requirement for general communication skills is also comparatively higher for the
secretanial group (16.3%). Hence, there is a need to be explicit for secretanal positions as 1t 1S

for the school Ieaver and skilled categorics.

ii). Jobs that do neot contain mention of English
No English requirement mentioned is high (71.8%6 overall) for most occupations. For

example, tor graduate level (73.5%), for degree/diploma holders (77.3%), and for
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Diploma/Certificate holders (76%), also for skilled workers (71.3%), semiskilled workers
(78.6%), and unskilled workers (85.5%) (fig. 13). However, at the higher levels in the
employment hierarchy, €.g. graduates and diploma holders and professional workers, ¢.g.
accountants, engineers, efc. it 1s postulated that the English language requirement is implicit
and would be obvious to the insider.

iii). English requirement is implicit for professional and managerial groups

The case studies that follow (chapters 8 and 9) will clanfy whether the English language
requirement is indeed implicit for certain job categories. However, cerfain evidence from the
advertisement data seem to indicate that this assertion is justifiable. Firstly, the
“advertisements are placed in an English language newspaper, which means that the person
reading 1t 1s familiar with English. To illustrate, an advertisement placed in The New Straifs
Times (NST), November 3, 1992, by an international company (Daya Gail plc) whose
business is to recruit workers for oil/gas petroleum mdustries of South-East Asia, advertised
for the posts of engineers without mentioning English. Since the position would entail
working in a South-east Asian country with different national languages, this would mean
that the worker would need to interact in a common medium of communication 1.e. English,
and this would be obvious to the msider. Another argument showing that the English
requirement is implicit 1s the fact that, for such a specialised field as petroleum,
petrochemical and chemical engineening, no training is available locally, hence the tramning
will have to be undertaken overseas, in an English speaking country, such as the UK, USA or
Austraha. To strengthen this assertion, the case study will clanfy

iv). Requirement for English is stated in general terms for professional/managerial group

Below 1s an example of a rather detailed description for the communication skills that are
demanded of the sentor post of Regional Marketing Executive (Zen Concrete Industries,

Lahar, Perak (NST, November 5, 1992)).

'Must be able to communicate effectively with all level of management ,
capable of composing an effective correspondence and have the abihty to
communicate and "sell ideas". Must be able to culfivate and maintain good
customer relationship. Skills in gathering, analysing and interpreting and
writing concise analytical report will be an advantage.’

Notice that the language concemed is not mentioned, but, since the advertisement appears in
an English newspaper, and the job is one at a regional level, it is again postulated that the
language concerned i1s English. Here, oral communication skills, letter writing skills, ability
ta 'sell ideas' and write good concise reports are emphasised. Social interpersonal skills are

also deemed important, 1.e. the ability to cultivate and maintain a good customer relationship.
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v). No mention of English for unskilled groups is taken to mean 'not needed’

At the lower levels of the occupational hierarchy, such as skilled, semiskilled and unskilled
workers, when English 1s not explicitly stated to be required, it is interpreted to be not
needed. Agam, the case studies of the two business institutions will clarify whether this
argument 1s tenable. As the advertisements show, 1in 85.5% of cases in the unskilled category,
and 78.6% of the semiskilled category (Table 6.1), English would not be needed.
Presumably, even for the skilled category, spoken skills in English are probably not as
important as being able fo perform the mechanical operations associated with the work
concemed, since manipulative and psychomeotor rather than verbal skills are required,
' although some advertisements do mention the need for skills in reading technical drawing.

However, certain semi-skilled and unskilled categories such as drivers, security guards,
receplionists, despatch boys, etc. are required to have English in certain companies,

presumably those where English is used preponderantly because it is their work culture.

vi). Ehglish requirement is made explicit for non-professional groups

At the lower levels, there 1s a greater tendency for English to be mentioned explicitly mainly
because either training for those positions is undertaken locally, or no traming is required and
English language skill cannot be taken for granted. For example, in the NST, November 3,
1992, TDK (electronics) in Nilai, Seremban, when advertising the posts of Assistant
Managers (engineering graduates), Electrical Engineers, and Factory Supervisors, did not

mention English; whereas non-professional jobs such as the posts of Line Leaders and
Clerks ask for fluent/good English.

In another advertisement, NST, November 5, 1992, SDF-SCAN Dairy & Food 1in Tampos,
Johore, no mention of English was made for the professional categories of Managers,
Engineers and Food Technologist, Lab Technicians, Production Supervisors and Accounts
Assistants, to name a few. English is explicitly mentioned for the posts of
Personnel/Administration Officer (middle management, not necessarily graduates),
Secretaries and Receptionists. There 1s similarly no mention for the posts of Drivers and
Security Guards, which in this case probably means not needed although certain other
companies may also requtre their drivers and security guards to have English, as mentioned mn
6.2 (v) above. An example of the description of English required for receptionists is "Pleasant
personality with good communication skills in spoken English and Bahasa Malaysia', and
for the post of secretary, Must be fluent in the English language and Bahasa Malaysia, bot/i

oral and written'.
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6.3 Urban/rural variables
This vanable is analysed on the basis of the company being the unit of analysis, rather than

the position. Some of the companies advertised several positions, however, if any of these
required English then this was indicative of the needs of the company generally.

Location/Requirement Communication | No English

ski}_ls required

Kuala Lumpur & 130
surroundings 25.0
QOutside Kuala 43
Lumpur - 140

Table 6.2: English need for rural urban variable in advertisements

Again, for the category 'explicit mention' the difference between urban and rural location is
not significant, similarly for the generally stated 'communication skills' requirement. The
percentage in the category 'no English requirement' is similar for both urban (50%) and non-
urban locations (54%). Therefore, there would seem to be little vaniation in English
requirement for urban and rural locations, the main reason being that the profile of the
companies are similar, and there 1s deliberate and concerted effort on the part of the

government to brning industries and employment to the countryside.

6.4 English requirement descriptions

Below are given language descriptions for managers and clerical posts to show the contrast

between the descriptions at the upper and lower end of the hierarchy These are taken from

the NST for November 1992.

Managers Clerks

Strong leadershlg skills o Good command of ymmand of English

Interpersonal skills/interact well at all levels Proﬁc1ent/ﬂuent in Engllsh
Good communication skills/communicate Credltf good results Iin Enbhsh
effectively

Good communication and interpersonal skills | Pass 1n English

Write eﬁ'ectwelz Communicate in English

Good verbal and written communication skills | Conversant in English

Good command of English ] Converse well in English

Fluency/proficiency in English Good oral and written communication
skills

Communicate w_e_ll/effectivelz in English Converse well and correspond wellin Engfish
Effectively bilingual 1n English and Malay Type well 1n English |
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From the above, we can see that descriptors given for the managerial category are more
general, requiring sophisticated linguistic behaviours, and those for the clerical category
mention English explicitly more often, and tend to mention it at a more basic proficiency
level, e.g. 'Pass in English' or 'Conversant in English'.

The range of requirements for English for all the jobs found in the advertisements are as

follows:
1.  Communicate effectively in English
2. Good communication skills in English
3.  Fluent/proficient in English
4.  Good command of English
5.  Distinction/credit/good grade in English
6.  Pass/conversant in English
7.  Spoken English (required)
8.  Articulate/good speaker
9. Presentation skills
10.  Written English
11. Report writing skills
12. Handle comrespondence in English
13. Wnte and communicate in English
14. Read and write simple English
15. Read, write and converse in Engliish
16. Some knowledge of work-related English
17.  Good telephone manners

Numbers 14, 15, 16 and 17 above are descriptors assigned to the semi-skilled and unskilled
groups whereas 8, 9 and 11 appeared more for the professional/managenal category.

6. 5 Conclusion

From the above interpretive account of the advertisement analysis, it is fairly evident that
proficiency in English is needed for work fo a significant extent. A company's origins, culture,
and its management's preference exert a large influence on whether English usage prevails in
the work environment or otherwise. However, it is felt that English use is more predominant
for international, and highly technical businesses. For professional and managenal posts, the

requirement 1s often not mentioned except in general terms because it 1s implicit and should
be obvious to the insider. At the lower levels of the hierarchy there is a greater need to make
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the requirement explicit, such as for the secretarial, school leavers and skilled worker
categories.

From the requirements stipulated in the advertisements, a set of criteria was developed and
taken as representing workplace skills for English and is given below. Some of these broad
categories are dertved from a cluster of similar skills, that has been summarised into a single
descriptor.

Criteria of English needs derived from the advertisement analysis
(simplifying the list in 6.4 on page 63)

Excellent/effective communication skills

Fluent in spoken English; good command of English
Presentation skills

Report writing skills

Distinction/credit/good grade in English

Good spoken and written English

Basic English

Ability to speak simple English; conversant in English
Communicate in English

Handle correspondence in English

Some knowiedge of work-related English

Good telephone manners
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Chapter 7

The Questionnaire Survey

Approximately seventy-five questionnaires were sent out followed by a first reminder dunng
the months of August and September 1993. Out of this total, thirty-four companies
responded, of which seventeen were international and seventeen were local companies. The
sample was taken from the Directory of Malaysian Manufacturers, 1991. The sample was

produced following a random stratified selection incorporating the various types of industries,
for example metal works, textiles, electronics, and scrvices, €.g. banking, and a balance of

those with a larger number of workers and those with less workers. A greater response was
received from the larger local companies and multi-nationals. An eighteen item questionnaire
(Appendix 5a) was used in the survey.

The following section takes up the first rescarch question:

'"To what extent is English required in the Malaysian workplace?’

7.1 Extent of English Use

Question number eighteen in the questionnaire showed the extent of use as given below.

90 - 100 %
75- 89 %

50- 74 %
25- 49 %

0- 24% | O
No response 2
Total 34

Table 7.1: Extent of English use

With reference to the first question, 15 companies use 90-100% English; 11 companies use
75-89% English; 3 companies use between 50-74% English and 3 companies use less than
50% English. Putting the first and second category together, this means that 27 companies use
75% English or more in their day-to-day activities.

Those reporting 25-49% use level are a Malay owned retailing company, a predominantly
Chinese textiles company, and a rural-based cement manufacturing company supplying the

local market. Even though predominantly ethnic employed or ethnic owned companies cite a
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lower use of English, nevertheless, the questionnaire retumns reveal that for these companies,
positions at the professional, managenal, technical, sales and marketing categories are still
required to have English proficiency.

Companics that cluster around the 75-89% use level of English, would, in addition to
managerial, professional, etc. also require middle level jobs to have English language
proficiency, such as administrative and secretanal jobs, and clerks and receptionists but 1t
would not be expected of its factory workers. These include a flour milling company, a match

and lighter factory, a factory manufacturing medical equipment and a paper-manufactunng
company.

Companies that cluster around the 90-100% use level are mainly intemational companies and
include an aircraft maintenance company, a food and beverage manufacturing company, and
a hardware/software services company, which also demanded a mimimal level of English
proficiency of its securnity guards, unskilled factory personnel and general workers. Those who

are not required to be proficient are cleaners, sweepers and gardeners.

There are therefore gradients of use, which are presumably influenced by the type of industry
and their amount of international business dealings.

'What categories of jobs require English?’

7.2 Jobs requiring English proficiency

Some of the comments obtained from the questionnaire survey (Question 11) with regard to
the jobs that require English are given below:

‘Essentially all technical, managerial, administrative jobs require better than average English

comprehension, written and spoken. Our business is international and technical. English is the

only accepted standard of communication.’
(Aircrafl and engine/component maintenance co.)

‘Managerial/executive level in all departments. especially marketing deparfment’
(Cigarette manufachunng)

‘Clerical positions and above.’
(Electronics manufactuning company)
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It would seem that English proficiency is certainly needed by the upper echelons of the
organisation, i.e. managers, professionals and technical staff, although some of the
companies also require it for clencal positions and above.

From the same question as above, (Question 11) that asked for jobs for which English 1s

essential, the most common occupations that received two mentions and more are given

4-5 ) 2 mentions I
mentions '

i — i ik —— il i A

below: B
19 mem‘.ions‘{ 3-11
mentions

6-7
mentions

Managenal | Sales Personnel Accounting | Professional (3 mentions) Purchasing

positidns Technical Secretarial Engineering { Telephone operator Administrativ
| Executive Supervisory | Marketing | Receptionist Warehousing
i Clerical EDP Production
oy Supenntending

Table 7.2: Jobs requining Enghish proficiency

In addition, there were other occupations receiving single mentions, which were - Divisional
Heads, Financial Controller, Systems Analyst, Geologist, Logistics and Planmng, Export
Department, and Typist. At the same time some gave general descriptions e.g. 'clenical
positions and above' received two mentions, and a single mention each for the following
descriptions, i.e. 'all except general workers', 'most categories' and 'all except production
operators’.

(i) Some responses regarding positions requiring English proficiency:
Below are given some of the responses made by the respondents regarding jobs for which

Enghish proficiency 1s essential.

Receptionists, Telephone operators, Export Department, General Manager's Office and
Personnel Department, but unnecessary for production operators.
(Batteries manufacturer)

Divisional Heads, Financial Controller, Finance Managers, EDP Manager, System Analyst,
Product Sales Managers, Branch Managers, Area Sales Managers, Sales Executives,
Supervisors, Secretaries, Clerks, Warehouse Managers.

(Consumer trading company)

Engineers, Superintendents, Technicians, Supervisors, Managers, Accountants, Secretaries,
Executives (A paper manufacturing company in East Malaysia)

Executives, Sales Personnel, Secretary, Clerks, Telephone Operators and Typists
(A frozen food and cookie company)

68



Securnty guards need basic English; and that English 1s essential for those holding posts in
sales, marketing, EDP, Personnel and Production Supervisors.
(Unnamed manufacturing company)

Clerical and Line leaders and above.
(A rubber products manufacturing company)

Apart from production operators, all jobs.  (Footwear manufacturer)
(it). Jobs not requiring English proficiency
To a question (Question 10a) regarding jobs that do not require English, one comment was

‘Low rank jobs that do not deal with others'. For a breakdown of the responses, see table
below:

4- 6 mentions 2-3 mentions - I mention

General worker Machine opcrator Dnver Janitor
Casual factory worker Gardener Store hand

Factory operator Cleaner - Sweeper Sweeper

. Unskilled worker Labourers (IMG | Wotkshop attendant

Production operator :
Housekeeping/ group) | Loader operator
facilities maintenance Security guard

Clerical worker

Table 7.3: Jobs not requiring English proficiency

The general picture that is obtained is that English is generally needed for any worker involved
n papér work such as clerks, or positions which deal with people such as receptionists, but it
1s not needed for those workers engaged in manual work. Once a worker is involved in
interaction with upper and middle management, he or she will begin to need English.

Whereas companies generally agree on what categories of workers require English
proficiency, there 1s less consensus about those who do not require if, with some companies
requiring even semi-skilled groups to have a certain level of proficiency.

Below are given some responses (Question 11) regarding the categories of workers who do
not need English proficiency, invanably, these are menial jobs.

Not necessary for production operators. (An agricultural herbicides company)

Not necessary for machine operators, gardeners and sweepers.
(Fabricated metal products company)

The only groups of workers that do not require English are 'the lowest level, 1.e. facilities

maintenance, gardening and cleaning.’
(An aircraft and engine/component maintenance company)
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Not needed for dnvers, general workers, loader operators and security guards.
(Supplier of readymixed concrete)

The next section takes up the question below:

'What are the different language requirements for different categories of workers?'

7.3 Language requirements for different categories
Responses to an itemised question, (Question 3) regarding the levels of proficiency as they

relate to different categories of workers are given below:
| | English requirement| Job category
1. Fluent English professionals, managenal,
secretanal,
| | sales and purchasing
Intermediate to basig technical, clerical o
Basic English telephone operators, dnvers,
receptionists, secunty department,
peneral workers
4. English not requured| * cleaners, general workers,
. production
) operators, unskilled workers
(* 5 companies maintained that some basic English 1s also required
for the semiskilled (e.g. dnivers) and unskilled worker categories
(e.g. general workers))
Table 7.4: Levels of proficiency for different categornes

Apart from the fact that generally a higher language proficiency is demanded of
managerial/professional and higher categories, the detailed requirements of each Ievel was not
available in the data. This does not pose a problem to the study however, since employers are
not concerned so much with specific competencies upon entry as much as a general
competency from which the worker is expected to take off into more specialised and
sophisticated uses once employed.

With reference to question number 4 (Fig. 19), the professional and managenal categones
received the most number of responses for the majority of the competencies named such as
‘negotiate at fop level’, ‘lead discussions and give presentations’, ‘read and extract gist of
specialised literature’, ‘participate in discussions’ and ‘follow gist at meetings’. The technical
category recetved the most number of responses tor the competency 'use and understand
specialised technical language (spoken and written)'. The secretanal category also recerved a
great significant amount of ticks for the category 'follow gist at meetings'. Unusually, the
competency which was predicted to be most needed for factory statl which was
'read/understand notices, written warnings', was highest for secretanes (30 mentions) and
clerks (32 mentions) . It can be concluded that cither the item failed in making clear the
distinctions between language use befween categories or, that from his/her expernience, the
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person filling in the questionnaire could not see any difference in English use between these
categories. It may also be that the question was interpreted to be the reading of
correspondence from business partners, etc. giving notices and warnings.

Category Requirements
Professional, Negotlate at top Ievel
Managenal Lead discussions and give presentations

Read specialised literature
Participate in discussions

Follow gist at meetings
Technical Use and understand specialised technical languag
Secretarial, Sales Participate in discussions |
- __| Follow gist at meetings
Clerical Follow gist at meetings

L Use and understand simple work related lan

Semiskilled, Use and understand simple, work related languag
Unskilled (e.g. Read and understand notices and written wamin
machine operator,
dnver)

Table 7.5: Skills needed according to job categonies
7.4 Activities that require English

(). The following table details the results of question number 6 with reference to the language
used for company activities:

Activity English | Malay | Malay and | Chinese
| - o English
1. | Phone calls 23 | 12 _ 18
2. | Memos/letters 27 11 15
3. | Meetings | 31 5 10
4. | Minutes o 33 6 2
5. | Reports and Technical 32 3
papers
6. | Spoken promotlonal 23 i1
activities for products
and services o
7. | Wnitten publicity 25 0
| (company literature) _ L
8. | Training 22 16
9. | Entertaining 19 19
10. | Others: 0 2 1
| . correspondence with
small shops & notices

on notice board

(Note: One company uses Tamil occasionally in company literature)

Table 7.6: Languages used for various activities
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From the above, it would seem that the majority of the companies use English more than any
other language in their daily activities, as well as occasional activitics. However, Malaysia
being a multi-lingual country, the languages of the main ethnic communities are also used in
most companies’ daily operations when dealing with the ethnically mixed Malaysian public..

(i). In an open-ended item (Question 8), the following responses were obtained with
regard to company activities that require English.

Companies’ activities at international level

9 mentions 7mentions | Smentions 4 mentions | 2 mentions

. Purchase of | . Sales | . Cross Training/ . Product . Consulting/
equipment, (inquines, | Host Training/ exhibitions/ Trade Up-dating
machinery, after sales) On-site Technical Fairs knowledge
and supplies | . Conferences/ | Training /short . Product launching/sales | of industry

. Marketing Seminars COUTSES drives/sales presentations

. Conferences/ | . Liaison with over- | . Meetings - partner-
Seminars seas clients on ships, head office,
export orders with clients
. Meetings with head
office, haison with
overseas associate
CO5

it - — - - —

Table 7.7: Companies' activities at international level

As can be seen, these activities involve interactions at the international level, such as purchase
of equipment, machinery and supplies, meetings, product launching and marketing, and
training and updating of knowledge.

(ili). Some responses as to company's activities of an infernational nature

'Negotiations for the sale of paper, specification of our paper, ordering of parts
and chemicals for mills, etc., problems and discussions on mill performance
and getting up-dated information on the Pulp and Paper Industnies, worldwide.’
(Manufacturer of paper and paper products)

Marketing, technical presentations and seminars, on-site technical training,
logistics/purchasing (Aircraft and engine/component maintenance)

Sales - meeting with foreign buyers, purchasing - buying raw materials such as
cotton, chemicals, spare parts  (Textile manufacturer)

Participation in International Trade Fair, Meetings/Discussions/Sales with
Foreign Buyers (Frozen food and cookie company)
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An open-ended item (Question 17) was included regarding aspects of English use 1n the
company that could be probably be included in the school programme described later in this
study. This 1s helpful in discussing the issue of whether the classroom is amming to promote
the same set of skills that are needed in the workplace. Furthermore, what they judge to be the
quality of performance of their employees with regard to their English use (see 7.5 below),

arc analogous to what they regard as shortfalls 1n the school situatton.

7.5 Skills school should promote

(1) . Skilis 1o be promeoted in school

3 mentions 2 mentions l mention

. Wnting skills in terms of] . Reading . Business English
attention to syntax, . Public speaking/ . Advanced oral and wntten
tenses, presentation/oral skills | English
etc., and expressive . Active participation in
ability discussion

. Grammar . Eradicate code

switching
. Able to comprehend English
so that use of translation can
be eliminated

. Spelling

. Sctentific terms
. Tense

Table 7.8: Companies’ suggestions of skills to be promoted 1n school

(i). Skills needing improvement
(Question 17)

'Spoken English 1s adequate, but wnitten English needs to be improved.’

English grammar must be emphasised to improve writing skills; to emphasise
reading from young,'

'The ability to express and put thoughts in writing - not communication English -
"Good moming, etc. ..."

"To promote the active participation in a discussion or a meeting, where English
is the medium of communication; To restrain and also eradicate the habitual use
of dual (mixed) language in conversation, the practice of which over a period of
time leads to imperfect usage of English both 1n written and communication.'

"Technical language comprehension is a speciality, and perhaps not applicable to
general school programmes. Written English needs proper attention in areas of
sentence structure, syntax, tenses, etc. We use a lot of literal translation tfrom
English to Bahasa, which is acceptable but not efficient or professional.’
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Another open-ended item (question 12b.) was included to inquire whether managing directors
perceived specific shortcomings in English use among the staff that could be improved. It 1s
related to the research question below.

'What are the perceived problems connected with the English use of workers in these
firms in general?

7.6 Gaps in the workplace
The views of these employers, however, are not an assessment of the quality of work of the

employees as they are subjective judgements. However, they do point to the fact that some of
these skills would need to be sustained at an early stage, i.e. in school. These views are given

below:

i). Employees’ problems with English
(Question 12b.)
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