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training, and for validating the courses provided. This
responsibility includes basic and continuing clinical
education, but excludes in-service training provided by
health authorities. Howevers the guidelines provided for
nurse education managers seeking E.N.B. approval for
clinical courses are relevant in the context of the present
study. These state that all education courses require a
partnership between nursing education and nursing service
(E.N.B. 1987). A further stipulation is that "all courses
(submitted for approval or re-approval).... need to do more
than look good on paper. They must be realistic and able to
be interpreted in theory and in practice.’

In practices the approval process requires the establishment
of & curriculum development team, composed of
representatives of all interested groups, including
students. This team becomes the course management committe
once approval of the curriculum and course plan is
confirmed. A central function of the course management
committee is monitoring the learning outcomes through
reception of, and response to, evaluation reports prepared
by the designated course tutor, the evaluation process
having been defined in the course proposals submitted for
E.N,B. approval.

Similar procedures are required by another validating body,
the Council for National Academic Awards (C.M.A.A.), which
is becoming involved in validating basic and continuing

nursing courses which are located in institutions of higher
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Information was also reguired about:
- the expectations and perceptions of the nurse managers
- the content and conduct of sessions within the courses
~ the measurable outcomes in terms of projects completed by
course members and their subsequent performance at work.
Teaching and learning methods used in the courses needed to
be examined from the perspective of the learners and of the
tutor/evaluator. The sources of data were:

the course members

the nurse managers

the tutar/evaluator.
3.2 Brief discussion of the research process
Figure 3 illustrates the vesearch process applied to the

evaluation study.

I8

Figure The research process

Hypolthesis drafted

Choice of sample

A 4
Choice of method
N - v, - >
Selection and design of instruments

v
Brief test of instruments

4
)

FPilot tudy

(Ve
Revisiaon of instruments

Main study

96












Copies of the instruments discussed can be found in the

appendices as follows

Interview schedule for senior nurse managers Appendix 7
Pre-course questionnaire Appendix 8
Observation schedule Appendix 9

Post—-course questionmaire |1
Module IV Appendix 10
Module V "
Module VI "

Post-course qguestionnaire 2

Module IV Appendix 11

Module V "

Module VI "
Assessment form Appendix 12

a) Interview schedules

The interview schedule designed for use with the senior
nurse managers participating in this study (see Appendix 7).,
used a similar format to White and Schurr (1873). The aim
of the interviews was to explore the senior nurse manager’s
knowledge, expectations and perceptions of the modular
programme as a wholej; and to determine reasons for
nominating a particular nurse to attend at that time.

In White and Schurr’s (19273) studys "Learning Together",
nurses and their managers were interviewed separately pre
and post course attendance by the nurse. The managers were
asked eleven qquestions in the pre-course interview and
twenty questions in the post-course inter&iew. For the
present study, five of the pre-course questions designed by

White and Schurry were used.
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fluestions numbers 1,2,6,7 and 8 in their schedule correspond
to numbers 1,2,3,6 and 7 in the schedule used in the
present study. Two further questions designed by the
tutor/evaluator were included. Space for supplementary
questions was allowed.

b) Observation schedule

This was a simple list (see Appendi» 9) based on the
standard forms used to assess teaching practice in a variety
of teacher preparation courses with which the
tutor/evaluator had been involved as an assessor (City and
Guilds of London Institute Course 730; ENB Course 998;
Certificate in Education).

c) Questionnaires

Questionnaires used in a number of studies of the work of
ward sisters, their influence on the ward as a learning
environment and their own educational needs were examined
(Pembrey 1980; Orton 1981; Stapleton 1983; Redfern 1981;
Allen 1982; Runciman 1983). None were suiltable for the
purpose of the present study, but the wording of some
questions was helpful in designing appropriste questions to
gather the information required.

Three different questionnmaires were designed, for
self~completion by the participants. The pre-course
questionnaire was common to a8ll participants and aimed to
elicit basic information about the participants’ workplace,
age, length of service and previous training in managerial

and teaching skills (see Appendix 8). The course members
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each nurse to participate, assuring them of confidentiality.
The guestionnaires were completed by the participants and
returned to the tutor/evaluator in the envelopes provided,
on the first day of the course. No-one declined to take
part in the pilot study. The senior nurse managers were
interviewed within two weeks of posting the pre-course
questionnaires. Oppenheim (1%966) noted the potential for
uncontrolled variables arising from the circumstances of the
interview and the personalities involved. To minimise these
effects, each interview was conducted by the tutor/evaluator
in the office of the senior nurse manager concerned, by
appointment. No other member of staff, whether
participating in the study or not, was present at the
interview.

Within one month of the return of the second post-course
questionnaires, appointments were made with the senior nurse
managers for post-course assessment of the pilot study
participants. The assessment forms were completed by the
senior nurse managers, in the presence of the
tutor/evaluator. The course members were not present at
this time. They were subsequently invited to come to the
tutor/evaluator’s office to read the assessment form
completed by their manager. The nurses were aware that the
assessments were part of the evaluation study and there was
no intention to keep the outcomes of assessment secret from
them. Four rnurses did not take up the invitation to read

their forms. Verbal or written comment about the assessment
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changes planned and achieved in working practices; brief
comments suggested modifications of course content.

The exception noted sbove referred to responses to question
one on the pre-course gquestionnaire. Answers ranged from a
tick to the full name and address of the hospital where the
nurse worked. The situation pertaining in the health
service at the time of the pilot study had exerted an
unexpected influence, which is now briefly explained.

There are three hospitals in the health district where the
study took place. When the study wsas planned, course
members were expected to come from these three hospitals and
the surrounding community areas. Just prior to the period
of data collection, hospitals from ocutside the district
began to second nurses to attend courses within the modular
programme. Potentiaslly, course members were drawn from one
of seven different hospitals in the region. Some districts
had suspended in-service training programmes as part of
cost-cutting exercises and found it cheaper to send staff
further afield for essential training. Others had no
established preogramme and found ad hoc arrangements
inadequate during the implementation of general management
following the Griffiths enquiry.

When question one was written, simply as "Hospital?" it was
anticipated that respondents would write in the name of the
hospital where they worked, within the district. This was
not made clear in the instructions to the respondents, given

at the head of the questionnaire. To overcome this problem,
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identified as a result of the pilot study, a list of
potential seconding hospitals was prepared, ascribing a
number to each (1-7). This list was used to pre-code the
response to question one prior to circulation of each
pre-course guestionnaire in the main study.

No other changes were made to the questiommaires.

The observation schedule was simple to use and enabled
relevant information to be recorded unobtrusively during
observed sessions. No amendments were made following the
pildt study.

The differences in guestions addressed to nurses attending
Modules IV, V and VI reflected the differences in course
content. The format of the questions was essentially the
same . It was therefore deemed unnecessary to test the
gquestionnaires with groups attending Modules V and VI in
February 19864.

The amendment to the pre-course questionnaire having been of
a minor nature, it was decided to proceed with data
collection for the main study as planned, beginning with
nurses attending Module V in February 19864. Data collection
for the main study followed the broad outline detailed for
the pilot study. The account of this aspect of the

evaluation study will rnow be given.
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b) Main Study
The nurses who attended the following courses participated

in the main study:

Module V February 1986 b6 nurses
Module VI February 1984 8 nurses
Module IV January 1987 4 nurses
Module V February 1987 4 nurses
Module VI February 1987 3 rnurses
Module IV June 1987 8 nurses

All these groups were eligible to attend Teaching Skills
Workshops, held in April and November each year. These had
been planned as part of the learning experiences offered for
staff at the level of Modules IV, V and VI. Questions about
the Teaching Skills Workshops were included in the second
post course questiornaires.

The administrative procedures employed during the data
collection period were as follows. A course member number
was allocated to each participant when places on the courses
were boolked. The list of names and allocated numbers was
kept in a locked filing cabinet in the tutor/evaluator’s
office, with all the completed instruments. Access was
limited to the tutor/evaluator.

Two nurses from hospitals outside the health district
participated in the main study. Course programmes, letters
and gquestionnaires were dispatched to them by post,
enclosing second class stamped addressed envelopes for

return of the questionnaires. The questionnaires were
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returned by the date requested. Following an approach by
telephone, their managers agreed to complete assessment
forms. These were dispatched and returned by post, by the
date requested.

Nearly all the questionnaires were returned by the date
specified, the exceptions have been noted in Chapter 4.
Mine nurses left the health district during the datea
collection period and did not complete the full sequence of
questionaires. Details of these will also be found in
Chapter 4.

During the courses at least one session on each topic was
observed by the tutor/evaluator. This was an extension of
rormal gquality monitoring procedures and was not seen as
unusual by the participants or speakers. The purpose of the
observation was to note the aimj; content; teaching/learning
method(s) and participation by course members. These
observations were an integral part of the illuminative
aspect of the study.

Data collection for the main study was completed by the end
of January 1988.

3.5 Problems encountered during data collection

Only one problem was encountered during data collection,
involving the five senior nurse managers whose staff
attended the modules. The pre-course interviews exploring
knowledge, expectations and perceptions of the modular
development programme and reasons for nominating specific

nurses to attend the courses gquickly became repetitive.
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Responses to the semi-structured questions were of a general
nature. Only one manager demonstrated a clear understanding
of the aims of the modular programme and what she expected
nurses to achieve as a result. No further interviews were
conducted after Module V, February 1986 as the same
responses were elicited each time. By then fifteen
interviews had been conducted, including the pilot study
group. Each of the five managers was interviewed on at
least two occasions. Clearly, this was a methodological
weakness which would have to be addressed in planning
further studies using the framework devised for this study.
The problem of the senior nurse managers’ imperfect
understanding of the aims and expected outcomes of the
modular development programme as a whole, and the modules
relevant to ward sisters’ preparation and development in
particular,; will be explored in Chapter S. Measures to
overcome the problem will be proposed in Chapter 6.

3.7 Critique of the methodology

Adelman et al (1980), cited in Cohen and Manion (1985),
identified the advantages of case study methodology for
educational evaluators as "strong in reality" but difficult
to organise. Although Adelman’s paper is concerned with
pedagogical research, the observations are relevant to
evaluation of a programme for adults. He states that
readers perceive case studies as being in accord with their
own experience and thus susceptible to generalisation. In

exploring specific situations, case studies can demonstrate



the complexities inherent within those situations while
retaining relevance to a wider educational debate. A
particular case study, developed to address a localised
problem or, as in the present study, to evaluate an
educational programme provided for a specilalised group,; may
inform activities ranging from policy-making to the
provision of self-help groups for individuals. The essence
of both examples is that the results of a case study can
initiate action on various levels. Adelman suggested that
case study makes the research process itself accessible,
allowing the reader to judge the implications of a study for
himself.

In the present study the researcher’s close involvement with
the participants as tutor and course co-ordinator may be
thought to imply an element of subjectivity which could be
seen as a disadvantage. It is argued that this involvement
was an advantage, in terms of the methodology and of the
dual role. Measures taken to minimise subjectivity included
restricting communication about the study and the data
collection to letters accompanying the questionnaires.
Observation of sessions within the courses was conducted
unobtrusively by the tutor/evaluator. Seated at the back of
the room, behind the course members, not participating in
any part of the sessions or subsequent discussions, the
presence of the observer excited no comment from course
members or speakers. The speakers were informed when they

were invited to contribute to the course that the session
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may be observed as part of the evaluation study. No-one
made any objection.

A further attempt to minimise subjectivity is evident in the
fact that the study group was not selected by the
researcher,; other than the decision to exclude all but
hospital based nurses. Nurses attending modules were
selected by their managers,; on the basis of need.

Community nurses were excluded becuase of the very different
managerial snd teaching roles of community based nurses.

All hospital based nurses attending the courses identified
as relevant to the hypothesis were invited to participate in
the study. Confidentiality was assured and no-one declined
to participate.

During the courses, no reference was made to the study by
the tutor or the course members. The courses were short and
intensive, meal bhreaks were often used to continue
discussion begun during sessions. Time to reflect on the
peripheral activity of data collection for evaluation was
not available to any of the parties involved. However, the
tutor/evalustor s close involvement with course members,
their managers and the organisation of the courses, and her
role as non—-participant observer of individual sessions,

enabled close scrutiny of the whole educational experience.

In considering the relevance of the results of this study to
other situations, it should be noted that two of the

participants came from health authorities ocutside the one in



which the modular development programme was based. The
responses of those two people did not differ noticeably from
others, either within the courses or to the questionnaires.
As the participants were not randomly selected and numbers
on the individual courses were small, it cannot be claimed
that these results are generalisable even to staff within
the health authority where the study took place. However,
there is no reason to believe that the harticipaﬁts differ
significantly from nurses in a similgr grade. The extent to
which the results can be generalised to other districts is
uncertain, but the congruent responses of the two external
participants suggest that the groups as a whole were
representative of their peers. The individual commentaries
included in Chapter 4, section 4.4, present the.
respondents’ comments in their own words and can be taken as
representative of their groups, since they were randomly
selected for this part of the presentation.

The framework and methodology used for this study, and the
emphasis on course members setting their own objectives are
in keeping with the current emphasisyin‘health care settings
on measurable outcomes and cost effectiveness.

The tutor’s perception of her teaching role is that of a
facilitator of learning through the provision of

educational experiences designed to meet identified needs.
In the context of the present stud;, the curriculum design
had taken account of learning needs identified in. informal

discussion with senior nurse managers. This process was
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described in Chapter 1. The fundamental weakness of this
unstructured approach can be inferred from the senior nurse
managers’ imperfect understanding of the aims and expected
outcomes of the modular programme, demonstrated in the
pre-course interviews. They were sware of the health
authority’s policy (1987) for continuing education, but may
not have been cognisant of the recommendations of the
regional working party on ward sister preparation and
development.

Nevertheless, the curriculum for the modular development
programme was in existence, was valued by nurses and well
supported by managers, The evaluation study was designed to
explore the practical reality of this high esteem. The
exception to the pre-ordained curriculum in the present
study was Module VI. Individual learning needs of staff
attending Module VI were explored on a planning and briefing
day (see Appendix 3). The course content was planned
accordingly, and thus differed each time.

Im summary then, illuminative evaluation, as defined by
Parlett and Hamilton (1972), aims to study the innovatory
programme and the influences upon it; its strengths and
weaknesses; and the experience of students involved in it.
Within this framework, the tutor/evaluator’s role in the
present study is clearly advantageous.

The next chapter presents the results obtained -~ analysed,
collated and tabulated to reflect the views of the nurses

participating in the evaluation study.
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CHAPTER 4 PRESENTATION OF RESULTS

This chapter begins with the responses to the senior nurse
managers’ pre-course interviews. The main substance of the
chapter is the analysis of responses to the guestiommaires
completed by the course members. Patterns discerned in
these responses are noted, for discussion in Chapter 5.
The results are presenled 1in the following sections:

4.1 Summary of senior nurse managers’ pre-course
interviews Appendix 7

4.2 Analysis of questions common to all participants

4.3 Comparison of
a) pre-course objectives Appendix 8

b) changes planned one month after the course
Appendix 10

c) changes achieved by the sixth month after the course
Appendix 11

d) managers’ assessments Appendix 12
4.4 Detailed commentaries about one member of each group
4.5 Summaries of outcomes of each module
Copies of the instruments used can be found in the
appendices cited for each section.

4.1 Summary of senior nurse managers’ pre-course
interviews

Five managers were interviewed, each being interviewed at
least twice. Similar responses were obtained each time.

The managers’general opinion of the modular development
programme was that it was excellent. 0One manager added that
in practice the programne had two weaknesses, project work
was not followed up, and the courses were not evaluated.

Commenting on the individual module programmes, managers



felt that the content seemed appropriate for the level of
staff attending, with aims which were realistic and
achievable. Reasons given for nominating a particular nurse
included

"She benefitted from Module 111 and has potential to
progress to Sister when she is more mature'.
" She has not had any management training”.

In one case, the following reason was given:

"Needs to do something, but is definitely not a potential
sister".

The two enrolled nwurses, who canmnot progress within the
nursing hierarchy unless they undertake further training to
become registered nurses were described as experienced, but
needing further development.
Managers’ expected ocutcomes from the course included an
increase in nurses’ confidence and better understanding of
managers’ roles. Perceived benefits for the ward and
hospital included improved efficiency arising fom enhanced
managerial skills,

Individual nurses were described by their manasgers as
"Outgoing, should be a good participant”. "Enthusiastic”.
Noting the general nature of these responses, a decision was
made not to carry out any more interviews after May 1986.
The implications of the generalised nature of these
responses will be explored in Chapter 5. Measures to
improve the managers’ understanding of the aims and expected

outcomes of the courses will be proposed in Chapter &.
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4.2 Analysis of questions common to all participants
The pre-course questionnaires elicited basic personal
details about the participating nurses. Three
questions required a simple yves/no response, which were
supplemented with further details. These responses
indicated previous preparation for the nurse’s current role.
As this provides the context for the educational experience
offered in the modules, these responses are given first,
followed by the complete pre-course responses, in tabular
form.

Table 1

Basic nurse training, has it equipped you to carry out the
work requirved of you in your present post?

Yes No
Module IV respondents & &
Module V respondents 4 )
Module VI respondents 4 7

Basic nurse training included little preparation for the
managerial role of the trainmed nurse prior to 1977. New
training programmes introduced after that date included
practical assessment of basic managerial skills in the watd
situation. Nevertheless, three of the more senior sisters,
whose basic training occcurred in the 19607°s, felt that
adequate preparation for their current managerial role was
included. It should be noted that all three sisters had
attended first line management courses, between ten to

fifteen days in length, during their careers. Perhaps the
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passage of time colours recollection of the various
educational experiences in a long career. This, added to

+

experiential learning of skills "on the job", may have
influenced these atypical responses. The proportion
answering "Yes" to this guestion declines as the module
number increases, reflecting increased seniority and greater
insight into the more demanding managerial role.

Table 2

Previous management training.

Yes No
Module IV respondents 2 10
Module V respondents 7 3
Module V1 respondents 11 O

These responses demonstrate the pattern of management
training prevalent in the past. Eighteen sisters (Modules V
and VI) had received previous training in management skills,
but only two of the staff nurses (Module IV). Many staff
nurses at this level requlerly deputise for the ward sister,
requiring manragerial skills for the role, and also ability
to cope with constantly changing demands in the two rvoles.
Senior nurse managers addressed this need by nominating
staff nurses to attend the appropriate modules in greater
numbers than senior sisters - in 1987 six staff nurses
attended Module IV, but only three senior sisters attended
Module VI.

Even fewer of the respondents had received any previous

preparation for their teaching role, shown in Table 3.
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Table 3 Teaching skills training.

Yes No
Module IV respondents 1 11
Module V respondents O 10
Module VI respondents 4 7

These responses reflect the results presented in the
literature discussed in Chapter 2, which showed that few
experienced nurses received any preparation for the teaching
responsibilities which are an important part of the trained
nurse’s role. Developments in basic nurse training in the
last five years mean that staff nurses are involved in
teaching, supervising and assessing the practical competence
of learner nurses, as well as acting as mentors and role
madels for them, beginning within three months of
qualification, and informally probably earlier than this.
This heavy responsibility coincides with grappling with
their own transition from student to staff nurse, shown by
Kramer (1974) to be a stressful period. Clearly, effective
preparation for these demands is vital, supplemented with
continuing education as they become more senior and assume
greater managerial responsibility.

Individual nurses who have missed such preparation at the
appropriate stage in their career are in even greater need
by the time they reach the level of Module IV.

As noted in the introduction,s many health authorities are
unable to provide continuing education to meet all their

staff needs. There is greater job mobility among nurses at

80



staff nurse level, therefore it is likely that a significant
proportion moving to posts in the health authority where
this study took place will not have received either
management or teaching skills training. This conjecture is
supported by the resposes shown in Tahles 2 and 3.

Tables 4a, 4b and 4c present the basic information provided
by the participants in their responses to the pre-course

questiomaires, beginning on the next page.
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The pre-course responses cshown in Tables 4a, 4b and 4c

made by the thirty-three participants show that two were
senior nurss managers, one of whom managed the delivery
suite (maternity), the other led a small =pecial project
team. Twenty were ward sisters, of whom two were midwives
working at sister grade; nine were staff nurses amd two were
senior enrolled nurses. "Senior enrolled nurse'" at the time
of this study was a grade/title attached to a particular
post by the senior nurse manager, not a qualification
awarded to a nurse after assessment of competence.

All the respondents who were state registered nurses, had
completed a three year basic general training programme.

The two enrolled nurses had completed a two year, mainly
skills oriented training programme. Twelve respondents had
no additional professional gualifications.

The remaining twenty-one respondents shared a rich variety
of additional qualifications. Ten were midwives, only three
of whom were in posts requiring this qualification. This
reflects common practice in past years, of nurses proceeding
straight to midwifery training on completion of general
trainming. Few had any intention of practising midwifery, it
was felt to be a useful additional qualification which

7

enhanced the nurse’s curriculum vitae. One of the midwife
respondents was also a registered sick children’s nurse, an
important additional gualification for her role in the

special care baby unit.

Eight respondents had post-basic clinical qualifications,

a
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four of which were in intensive care nursing. Two were
orthopaedic nurses, one (midwife) had an opthalmic diploma,
one a diploma in ear, nose and throat nursing.

Seven of the respondents possessed qualifications of
academic standing. Two were diplomates; five were
graduates, two at first degree level, one at masters level
and one with both first and masters degrees.

Six respondents were part-time employees,; working between
twenty and thirty-two hours per week. Courses ocupied
thirty hours Monday to Friday, so some negotiation was
necessary between part-time staff and managers, particularly
1if normal part-time hours included weekend work which
attracted additional remuneration.

The remsinder were full-time, working thirty-seven hours per
week. Ages ranged from 20+ to 40+. Interestingly, there
were three respondents in the upper age range in Module IV
groupsy one in Module V groups and six in Module VI groups.
One might have expected age range to correspond more closely
to module level, but this indiates that nurses were
attending courses perceived as meeting their needs rather
than matching their level of seniority in the nursing
hierarchy. This interpretation is supported by the tact
that six of the twelve Module IV course members had been in
their present posts more than two yeasrs, five had been in
the hospital more than six years - not necessarily in the
same post. Responses relating to basic training, managerial

and tesching skills training were shown in Tables 1 - 3.
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Twenty-eight nurses responded to the first post-course

questiormmailre, completed one month after the end of each

course. The missing respondents were as follows

Module 1V June 1987 I nurse on extended sick leave
" " 1 questionnaire not returned

Module V February 1986 | nurse on extended sick leave
" February 1987 1 nurse had left the district

Module VI February 1986 1 nurse had left the district

In the first post-course questionnaire, participants were
asked whether adequate information was supplied to them
before the course began. Twenty—seven nurses responded
affirmatively, one nurse responded negatively. This nurse
stated that she would have liked to krnow exactly what the
course involved. However, normal administrative procedures
were followed during the study in that a detailed programme
and a letter inviting the nurses to contact the tutor if
further information was required, were sent to every course
member and her manager,; six weeks prior to the course. No
requests for further information were received from any of
the participants 1n the study. Another nuwrse commented that
she would have liked more notice of the dates of the course.
Again, as part of normal procedure, this information was
provided to managers via an annual calendar of educational
events, to facilitate planning by managers and by staff
nominated to attend the various events.

Twenty-—-four nurses who had responded to the first

post-course questionnaire subsequently completed and
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returned the second post-course questionnaire six months
after the course. The four respondents lost at that stage
can be ascribed to similar reasons to those stated above.
Again, they were evenly spread throughout the groups.

A summary of course content and teaching methods used

in the courses is now presented. These aspects were the
basis for the responses included in the tables. In the
tables, responses to questions from both post-course
questionmalres are presented together, to facilitate
comparison.

The numbers vesponding in each group were

Module IV Module V Module VI
PCO1 PCe2 PCO1 PCR2 PCO1 peRe
10 % 8 7 10 8

The second post-course questionnmaire began by checking
whether the rurses still worked on the same wards. None of

the nurses had changed wards in the intervening six months.

Summary of course content

Module [V

The District Plan

Health Service Accounting

Management in action

Communication and interpersonal skills
Effective writing and reading skills
Meetings

Making a case
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Module V

Clinical budgeting

Information technology

Recruitment and staff selection
Legal aspects of employment
Interviewing skills

Group and role theory

Communication and interpersonal skills
Problem solving and decision making
Assertiveness skills

Time management

Management of stress and anxiety
Team leadership

Project action plans
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Module VI

February 1984 February 1987

The District Plan Team leadership

The District General Manager Interviewing skills
Management styles Staff relationships
Current issues Information technology

Management seminay

Topics common to both Modules VI

Communication and interpersonal skills
Clinical budgeting

Time management

Summary of teaching and learning methods used in the modules

Lectures Films/videos
Case study Large group dicussion
Role play Small group work

Games/simulations

Table S on the next page shows the i1tems of course content
cited ss helpful and least helpful one month and six months

after the courses.



Table 5

Heipful a - N

onths post course

Module

Multi-dis
District

District

Meetings

Effective
Managemen
Managemen
Managemen
Project wi
Making a ¢
Cormunica
Interview
Budgeting
Problem-st
Assertivel
Team buil
Data prot¢
Stress/an:
Time mana
Group/role
Briefing ¢
Current is

Informatic

U

\Y
NC

7
N/A
N/A
N/A
N/A
N/A
N/A

N/A

N/A

N/A

N/A

IH

VI

NC

N/A
N/A

N/A

N/A

N/A

N/A

N/A



Table 5 responses show that helpful items of course content

considerably exceeded least helpful items.

PCR1 PCO2
Helpful items &0 34
Least helpful items =8 135

Only eight items were cited as least helpful by the Module
V1 groups, one month after the course. This was reduced to
seven items by the sixth month after the course, reflecting
that course content was tailored to members’ needs. The
reasons for these comments will be explored in Chapter 5.
All the groups, except Module VI February 1986 (eight
respondents), were multidisciplinary, at least one person in
each group cited this as a particularly helpful aspect.
No-one found the mixed group least helpful.

Communication exercises were cited as helpful six times and
least helpful five times, one month post course. This was
reduced to five citations as helpful, and none as least
helpful, six months post course. This may reflect the
diverse backgrounds and previous experience of the
participants. In Module VI a management game was used.

All participated sctively,; but three nurses said openly they
did not like playing games. These comments were not repeated
on the guestionnaires, but are an indication that attention
to learning styles is as important as programme content in
developing practical skills. The second post course outcome
may indicate that those who found the sessions least helpful

had revised theiy opinion.
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Table ¢
Topics

-

=]

Module

Communi
Informa
Diary s
Effecti:
Project
Intervi
Law and
letter/:
Time ma
Stress 1
Assertiy

Counsel’

after the course

NC

V1

NC



These responses indicate a high level of satisfaction with

the content of the courses.

PCE1 PCR2
Items to be omitted 4 4
Ttems to be included 5 7

This interpretation is further supported when it is noted

that overall, individual participants commented as follows

PCQR1 PCOZ
Mo items to be omitted 16 &
Mo further items to be
added 13 13

Having summarised the evaluative comments about topics
included in the course programmes, it is pertinent to
consider the course members’ opinions of the teaching and
learning methods used, shown in Table 7. These responses

were made one month after the courses.,

Table 7

Teaching methods, helpful = H Unhelpful = U

No comment made = MNC

Module v vV V1
H NC U H NC U H NC

Large group discussion O g8 2 3 3 0 3 =)

Role play O 8 2 3 5 O 3 5

Lectures 0O ? 1 O 71 4 &

Small group work 8 2 0 = &0 7 e

Films/videos & 4 0 1 7 0 4 5

Case study 1 2 0 O 8 O 1 4

Games/simulation o 10 O o) g o 1 7



These responses indicate that small group work is the
preferred method, having been cited seventeen times, only
one person found this method unhelpful. Interestingly, this
method is cited most frequently by both Module IV and Module
VI groups, who are at different levels of maturity and
career.

For Module V participants, it came second to large group
discussion and role play. Role play was cited as unhelpful
four times and helpful seven times. Experience has shown
many nurses and midwives to be apprehensive about the use of
role play,; referring to unskilful or inappropriate use of
the method. Positive experience of its use can help overcome
this anxiety. Comments on this aspect were made by three
participants. This asspect will be discussed further in
Chapter 5.

Lectures were cited as helpful by four people, all in Module
VI groups. These mature sisters felt comfortable with a
more didactic presentation style, familiar to them from
schooldays and from basic nurse training.

The tutor/evaluator observed at least one session in each
modules noting teaching and learning methods used and level
of student participation, among other items (see Appendix 9,
observation schedule). Some of the outcomes of these
observations are shown in Table 8, for comparison with the
course members’ views, shown in Table 7. The detailed

observations will be discussed in Chapter 5.
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Table 8 Sessions observed by tutor/evaluator

HA = Health Authority staff member

VL = Visiting Lecturer T/L = Teaching/Learning
Speaker T/L method Participation

Module IV

Meetings 1A Lecture Whole group,
Video throughout
Discussion

Management in VLI Lecture Whole groups

Action Case study intermittently

Module V

Interviewing HA Simulation Whole groups

Skills Role play throughout
Discussion

Assertiveness Vi Lecture No student

participation
Group and role VL6 Lecture Whole group;s
theory Small groups intermittently

Module VI 1986
Clinical budgeting HA Lecture Majority of
Discussion group s
intermittently
Module VI 1987
Team leadership HA Game Majority of
Discussion groups
intermittently
These results show that health authority speakers,; none of
whom were trained teachers, were more likely to use
student-centred methods, encouraging student participation,
and achieving this with the majority or whole groups of

course members 1n four out of the seven sessions observed.

The case studies and two of the discussions involved small



groups, which was the preferred method for many of the
course members (see Table 7).

Another factor which was considered important to the quality
of the learning experience was the presence of course
members from disciplines other than nursing. MNational Staff
committee recommendstions (1981) indicated that
multidisciplinary groups enhanced learning and improved
communication between staff groups subsequent to'the course.
These responses were made one month after the courses, and

are summarised in Table 9.

Table 9

Mon-nurses - effect on learning

Module v vV VI
FPositive comments = 7 3
Negative comments 0] 1 0
No comments i O O

The single negstive comment was positive in tone, the nurse
felt that there were too many nurses in her group. The
positive comments all indicated that the presence of people
from other disciplines enhanced learning through sharing
problems and solutions. These questions were not included
for Module VI February 1986 group (eight respondents)
because that course only included nurses.

Two questions in the second post-course questionnaire
related to projects, expected from all course members. The
sub jects were agreed with the managers prior to the course

The responses to these questions are shown in Table 10.
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TJable 10 Project work: outcome
Completed = C Unfinished = U

Module v v VI

W
o
o
ui
Ul
w

There is a3 noticeable difference in the completion rate for
Modules IV and V, and Module VI. The senior sisters were
more than twice as likely as their junior colleagues to
complete their projects within the time allowed. Reasons
for these discrepancies will be explored in Chapter 5.

All those who had not completed project work in the time
specified, which was three months for Modules IV and Vs six
months for Module VI, stated that they expected to complete
their work within three months of returning the second post
course guestionmmaire. However, no further project reports
were received aftter the data collection period finished.
Completed work was of a good standard and in nine cases had
an effect on the working environment. The exception was a
comparison of regional staffing norms with the nursing
establishment figures at the course member’s hospital.
Shortfalls were demonstrated and acknowledged, but money was
not available teo increase staff numbers. There were also
recruitment problems. These two limiting factors were not
addressed within the project.

The distribution of completed projects is interesting in
that three were at Module IV level, senior staff nurses with

potential to become sisters; two were at Module V level,
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recently appointed sisters; five were at Module VI level,
senior sisters in post more than two years. All the
completed Module VI projects had a managerial theme, no
clinically based projects were completed.

A Teaching Skills Workshop was offered twice each year,
mainly for staff who had atternded Module IV or above within
the preceding six months. The workshop was included in the
original curriculum design to meet an identified need.
Changed circumstances meant that few nurses participating in
the evaluation study actually attended a Teaching Skills
Workshop. These circumstances will be explored in Chapter
5. The responses of the four nurses from the study groups

who attended are shown in Table 11.

Table 11 Teaching skills workshop: help in understanding
the teaching role

Yes = Y No = N

Module v vV VI

The comment appended to the single negative response
indicated that the nurse already understcod this aspect of

her role.

The second post-course questionnaire ended with questions
about the nurses’ future plans, for their careers and for
continuing education. These responses are shown in Tables

12, 13 and 14.
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Table 12

Future plans, stay in nursing Yes = Y No = N
No response = NR
Module 1Y) \% VI

Twelve nurses declared a firm intention to remain in
nursing. Surprisingly, at this stage in their careers,
eleven were either undecided or not prepared to comment
about their future plans. Only one nurse in the most
senioy group acknowledged a planned career change.

A supplementary question asked about career intentions of
those who gave affirmative replies to this guestion. Unly
ten nurses responded,; as shown in Table 13.

Table 13

Career plans

Module v v VI
Same or similar job 1 1 4
Ward sister post O 1 0
Senior nurse manager post 1 o] O
Nurse Teacher post O 1 0O
Community post O O 1
No response 7 4 3

These responses indicate that six nurses intended to remsain
in theiv present post, or a similar one. Four of these were
senior sisters. Only one senior sister, and three of the

more junior, had a career move in mind. One of these aimed
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for nursing management and one for nuwrsing education.
#ourteen either had no clear ambition or did not wish to
acknowledge their plans.

Linked to plans for career development are plans to increase
knowledge and skill in order to cope with increased
responsibilities. Table 14 shows the responses to questions
about the participants’ intentions towards continuing their
professional education.

Table 14

Continuing education plans

Module v % Vi

After Modules V and VI, responses were almost equally
divided between positive intentions and negative or neutral
intentions. After Module IV, respondents were twice as
likely to be neutral or negative about their continuing
education. These responses indicate that needs were more
clearly recognised, and perceived as capable of being met
through education, by the more senior nurses, The more
jurnior nurses may not yet have sufficient insight into their
developing roles and responsibilities to perceive their
future needs for education, and the form such education
might take. The implications of these two positions will be
examined in Chapter 9.

Details of courses the respondents wished to attend ranged

from single study days and in-service courses, to E.N.B.
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Clinical Courses, and diplomas of various kinds. One nurse
planned to undertake a Masters degree.

There were only two items of course content common to all
the modules, Communication Skills and Interpersonal
Relationships. These were seen as essential to the
managerial and teaching roles.

The content and approach to the sub jects became more
challenging in the senior modules. Nevertheless, some
nurses did not find anything rnew in the sessions, and as has
been noted above, felt that less time spent on these topics
would free time in the programme to devote to other matters.
The evaluation study intended to discover whether the
participants planned, and subsequently achieved changes in
their working practices after attending the courses. The
responses demonstrating plans and achievements are shown in
Tables 15 and 16.

Table 15

Communication skills

Changes planned Yes = Y No = M Achieved = (A)
Modules IV v Vi
Yo(A)Y N Yo (A) N Y (A) N
Senior nursing colleagues 4 (3) 1 4 (2) 1 3 (5 5
Junior nursing colleagues 2 (3) 3 5 (3 0O 5 (&) 4
Medical colleaques 2 (1) 3 3 (1) 2 2 (2) &
Patients 1 (1) 4 3 (1) 3 2 (2) 6
Patients’ relatives 1 (1) 4 2 (1) 3 1 (1) &6
Others 2 (1) 3 1 0y 4 1 (1) &
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Table 16

Interpersonal relationships

Changes plarnmed VYes = Y HMNo = N  Achieved = (A)
Modules : Iv Y VI‘
Y (A) N Y (A) N Y (A)
Mursing colleagues 3 (2) & 5 (3) O 1 (1)
Medical colleagues 2 (&) 3 3 (1) 2 1 (1)
Patients 1 (1) 4 2 (1) 3 1 1
Patients’ relatives 2 (1) 3 2 (1) 3 1 (D
Others 0O (1) 5 2 (1) 3 1 2

The general level of achievement to planned was high for
these topic areas, particularly for Modules IV and VI in
some cases changes achieved exceeded the number of changes
planned. Recognition of the need to make changes appears
stronger within the nursing hierarchy, sixty changes
involving nursing colleagues were planned and/or achieved.
The scope for making changes in relation to nursing
colleagues may be greater than with other groups.

Most respondents appeared satisfied with their level of
skill in communicating with patients and their relatives,
developed throughout their careers. "Others” identified by
individual respondents included professional and ancillary
colleagues.

All the changes made after Module VI were initiated by one
sister as part of her project. No other members of this
group of senior sisters perceived any need to make changes

in their practice in this area. There was an even balance
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between those who planned change and those who did not

following Modules IV and V.

4.3 Comparison of

a) pre—-course objectives

b) changes planned one month after the courses

c) changes achieved by the sixth month after the courses
d) managers’assessments

Having analysed the responses to the aquestions common to all
the modules, course members’ individual pre—-course

objectives, post-course plans and achievements are presented
on the following pages. Supporting evidence drawn from the

managers’assessments is included.
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The pre-course objectives specified by the majority of the
participants were general in nature and did not include
outcome measures. This was understandable in that few would
have had experience of framing learning objectives.

However, most nurses have experience of writing care plans
for patients, which should state patient centred goals,
including outcome measures. GSome evidence of transfer of
these skills might have been expected.

The objectives also indicate that the participants did not
know what to expect from the courses, or what was expected
from them during the courses, despite having received a
course programme which specified aims for every session. It
is clear that few, if any, of the participants had any
discussion with their senior nurse managers about the course
they were to attend. It would not be umreasonable to assume
that some interaction would be necessary for the nurse to
understand the manager’s rationale for nominating her to
attend the course. If staff development were linked to
appraisal and performance review, decisions about course
attendance would logically arise from the appraisal process.
The working document ocutlining the modular development
programme specified that project topics linked to the
modules were to be identified by course member and manager
jointly. This stipulation recognised that course members
were likely to require help and support from the manager in
order to achieve anything more than a paper exercise. These

points will be discussed further in Chapter 5.
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A more positive feature of these outcomes is that the course
members’ thinking about plarming for change was much more
focussed in the first post-course responses. The learmning
experience had crystallised their thoughts and they were
preparing to work on problems in a much more constructive
way .

Changes achieved by the sixth month after the courses
numbered twenty-one, after Module IV, a five day course.
After Module V (eight days), twenty-nine changes were
achieved. The senior sisters who attended Module VI (five
days), achieved twenty-three changes. These outcomes are

favourable, given that the courses are short and intensive.

Section 4.4, which now follows, includes detsiled
commentaries about one member of each group. These
individuals were randomly selected by drawing slips of paper
containing course member numbers from a box. The
commentaries are presented because they describe the

learning experience in the course members’ own words.
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4.4 Detailed commentaries about one member of each group

Course member number 4 (Module VI Feb 8&)

Type of ward Geriatric, long stay

Grade Ward Sister

Nursing gualifications State Registered Nurse

Hours per week Full-time

Sex Female

Age range Over 40

Length of time at present hospital, range 1-5 years
Length of time on this ward, range over two years

Preparation for present role and responsibilities

Basic nwurse training did equip me to carry out the work

required of me
of courses in
First line management:
Communication course :
Counselling course :
Assessors course :
Psychiatry in old age:
Joint
Tutor/evaluator’s note:
Course 940 is a nationally
statement of attendance.
krnowledge and skills of
in a variety of settings.
spread over three

Sister had

Method of work organization

Mursing process
care.

in my present post.

the past five yvears,

Board of Clinical

recognised course
It

nurses working

I have attended a number
including

fifteen days
five days

three days

five days

eight study days

Nursing Studies Course 940

leading to a

is designed to up-date

with elderly people

The course lasts twelve days,

months.
not attended any courses in teaching skills.
- a problem-solving appreach to nursing
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Teaching responsibilities

This ward is not part of the training circuit for learner
nurses. 1 am responsible for teaching all other grades of
staff, i.e. staff nurses, enrolled nurses and care
assistants.

Learning needs identified prior to the course

i) To become a better manager by being stimulated and
motivated to change things which could be better.

ii) To become more aware of one’s role and know oneself
better.

i1i1) To be confident enough to have the courage of one’s
convictions in improving certain aspects of the job. To
share knowledge and experiences with colleagues.

Project topic

To implement a new system of patient care management -
primary nursing - in the geriatric ward for which I am
responsible.

Primary nursing is a method of managing nursing care in
which one trained nurse assumes total responsibility and
accountability for a patient’s care. The primary nurse
identifies the patient’s needs and problems, sets goals for
meeting the needs and solving the problems, and makes an
appropriate plan of care. When the primary nurse is off—-duty
or away from the ward, an associate nurse continues the
planned care. Only in an emergency is the plan of care
changed by anyone other than the primary nurse.

The model used was developed at Burford Hospital, Oxford, it
has been extensively tested and applied in a variety of care
settings.

Reason for the choice of project topic

I and my staff were uncomfortable with the hierarchical
structure and rigid work routine prevalent in the ward.
Being asked to carry out an active, work-related project as
part of Module VI stimulated me to contact a Sister in
another hospital in the district who was known to be
Introducing primary nursing in her ward. This encounter
helped to crystallise the idea for the project.

Progress with the project
I devised an action plan during the course. Primary nursing

was successfully introduced within the six month period
suggested for the project.
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Project objectives achieved:

1)

i)

111)

iv)

V)

vi)

Continuity of care improved.

Communication improved between nurse/patient and
nurse/colleagues.

Each patient receives individualised care.
Murses’” job satisfaction improved by continuing
involvement in patient care. Decision-making skills

used to mutual benefit of patient and nurse.

A less formal atmosphere has been created for the
patients.

Documentation of patient care has improved.

Problems encountered during implementation

1)

ii1)

iv)

V)

vi)

All

A certain amount of stress was generated by this major
change in working practice. Discussion groups were set
up to allow sharing of anxieties.

Nurses trained in a task orientated system found
primary nursing difficult in practice.

One experienced nurse found it difficult to be
accountable to the patient.

Staff changes at a crucial time in the project period,
including the loss of one excellent trained nurse,
caused stress to me.

The Occupational Therapist was initially unwilling to
allow the primary nurse to participate in home visits
for assessment and discharge planning.

An early tendency for nurses to become attached to
"their" patient was shown by an unwillingness to
relinquish care to others.

these problems have been resolved with counselling,

encouragement and the passage of time.

Evaluative comments after the course

Sister wrote at length in her answers to the questionnaires,
the following are representative comments.

Most helpful aspects of the course

Time management - a dynamic enthusiastic speaker who
inspired me to change.



Least helpful aspects of the course
The day on communication skills.
Teaching methods used during the course

I do not like role play, it does not help me in any way.
Listening to interesting speakers and studying handouts
afterwards, and small group work were the most helpful
methods.

Planned changes in working practices

a) Communication skills
As part of the course project, delegation to primary
nurses. Teaching staff to assume control and
accountability for patient care.

b) Interpersonal relationships
Until the aims of the project are achieved, I shall
persevere in developing good communication skills,

c) Management of staff
I have allocated primary and associate nurses to each
patient, allowing staff to be accountable for the care
they give. I am trying to delegate more decision-making
to the primary nurses.

d) Management skills
I am more aware of the need to employ management skills
in implementing change.

e) Time management
Primary nursing has made us move away from set routines,
so time is managed more effectively.

f) Budgeting; use of resources; professional reading.
I have had to change and revise my practice in all these
in relation to primary nursing.

Changes achieved by the sixth month after the course

a) Communication skills
Primary nursing and delegation of accountability for
patient care has improved communication all round.

b) Interpersonal relationships
Primary nursing has enabled a more personal oversall view

of patients’ needs.

c) Management of staff
0ld routines have given way to individual patient care.
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d) Management skills
Primary nursing has promoted better nursing care in a
happier relaxed atmosphere.

2) Time management
Has improved as a vesult of the philosophy of primary
nursing.

f) Budgeting; use of resources; professional reading
I am much more aware of costs and budgetings and the need
to monitor resources,
I am also more aware of the need to read and note
changes, to keep up to date.

Manager 's assessment of course member s strengths and
weaknesses,

Management of patient care

Performs very well or well in all aspects, always or
most of the time.

Teaching

Performs adequately or well in all aspects, most of the
time.

Ward management

Performs very well or well in all aspects, always or
most of the time.

General management
Performs well in all aspects, most of the time.

Comment Always provides support and counselling to staff
when needed.

Nursing research

Performs adequately in all aspects, sometimes.

Tutor/evaluator’s comments

It is interesting to note that Sister feels that basic nurse
training equipped her to carry out the work required of her

in her present post. Nurses trained more than twenty years
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ago received little preparation for management during
training. Sister has attended many courses since her basic
training finished, in addition to working abroad for a
numbet of years.

Sister participated well during the course, contributing to
discussions and sharing her experience with colleagues who
had little understanding of geriatric nursing.

All the pre-course objectives were achieved through
integrating éhe knowledge gained on the course with project
plarming and implementation.

The nurse manager’s comment under "Nursing Research" is
surprising in view of the successful introduction of primary
nur s ing. This involved studying articles and research
reports, preparing the staff and supporting them during
implementation of a major change in working practice. Much
of the preparation of the staff had to be repeated when
nurses were moved to other wards at an early stage in the

project.
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Course member number 3 (Module V Feb 8¢&)

Type of ward Orthopaedic
Grade Ward Sister
Nursing qualifications State Registered Nurse

Orthopaedic nursing

certificate

Hours per week Full-time

Sex Female

Age range 26 - 30 years

Length of time at present hospital, range 1-5 vears
Length of time on this ward, range 4-8 months

Preparation for present role and responsibilities

Basic nurse training did not equip me to carry out the work

required of me in my present post.

I have attended one in-service management course, Module

111, five days.
I have not attended any teaching skills courses.

Method of work organization

Nursing process - a problem-solving approach to nursing

care.

Teaching responsibilities

This ward is part of the training circuit for learner

rmurses. I am also responsible for teaching all other

of staff, i.e. staff nurses, enrolled nurses and care

assistants.

Learning needs identified prior to the course

1) To discover if I am managing in the correct way .

ii1) To learn listening skills.

iii) To be able to go out and manage more effectively
efficiently.

Project topic

To build a more effective team ocut of my staff.
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Reason for the choice of project topic

I have only been in my present post a short time. There
have been a number of staff changes in the past six months
and there 1s little sense of being a member of a team among
my staff.

Progress with the project

I made an action plan during the course. Since the course I
have made a point of spending time with esach staff member
individually, listening and talking. There have been
further staff changes so it has taken longer than three
monthe to put my plan into action. I feel that all the
staff are now supportive to me and to each other.

Project objectives achieved

1) I have changed the method of team leadership so that
all trained staff get a chance to manage the ward.

ii) Senior staff act as support instead of always being the
leader.

111) Junior staff understand more clearly what is expected
of them.

iv) I have noticed that people share emotions and problems
- with other team members if not with me.

v) My staff now feel and act as a team.
Problems encountered during implementation
i) Further staff changes.

1i) Initial lack of trust of me and my staff by senior
medical colleagues - now overcome.

1ii1) Shift patterns had to be changed to reduce overlap.
This was not welcomed, but has resulted in better
management of time.

Tutor/evaluator s note: The above comments about the project
were appended to the first post-course questionnaire. This
sister left the district before the second post-course
questionnaires were circulated.

Evaluative comments after the course
Sister wrote at length in her answers to the first

post-course gquestionmaire, representative comments are given
on the next page.
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Most helpful aspects of the course

Interviewing techniques

Communication exercises

Budgeting: made me aware of my responsibilities
The lecture on how to be a manager

Least helpful aspects of the course

The lecture on stress and anxiety
Being shown computers - not enocugh time, needs a separate
course.

Teaching methods used during the course

lLarge group discussions were the most interesting, but the
person conducting the session has to be able to stimulate a
good discussion.

Planmed changes in working practices

I will attempt to use open questions when interviewing job
applicants.

I am encouraging staff to be aware of the cost of eguipment
and to be economical in its use.

In addition to changing the shift patterns of ward staff, 1
am now working straight shifts to provide continuity and
reduce wasteful overlap.

Communication and interpersonal skills

I would like to be more assertive with senior nursing
colleagues, when needing things which will benefit the ward
and/or asking advice.

Communication between medical and nursing staff has
improved.

I have tried to spend more time listening and talking to
patients — although I still feel guilty doing this.

Reading nursing books and journals

I have brought my own books in for use on the ward. I am
encouraging sharing of knowledge between trained staff and
with learner nurses.

Tutor/evaluator™s note: sister left before the second
post—course questionnaires were circulated, so details of
changes achieved are not included in this commentary. The
manager completed the assessment because she had facilitated
the successful project work.
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Manager’s assessment of course member’'s strengths and
weaknesses.

Management of patient care

Performs very well or well in all aspectsy always or most of
the time.

Teaching
Performs very well or well in all aspectss most of the time.
Ward management

Performs very well or well in all aspects, always or most of
the time.

General management

Performs very well or well in all aspects, always.

Nursing research

Performs adequately in all aspects, most of the time.
Additional comment

A well-motivated ward sister who spent a lot of time
developing her team. She is very committed to all aspects

of teaching.

Tutory/evaluator’s comments

Sister was very keen to learn about all aspects of
management and to relate new knowledge to her particular
situation. She asked thoughtful guestions and participated
well during the course. She was gquite open about the parts
of the course which she did not find useful. All the
pre—-course objectives were achieved.

Sister commented appreciatively about the help and support
she received from her manager in carrying out her project
plan, which bad been discussed between them prior to the
course. The next stage was to use the successful project as

the bssis for developing the teaching role of the team.



Course member number 7 (Module V Feb 87)

Type of ward Acute Geriatric
Grade Ward Sister
Nursing qualifications State Registered Nurse

BSc. (Hons) Psychology

Hours per week Full~-time
Sex Female
Age range 31 - 35 years

Length of time at present hospital, range Less than 1| year
Length of time on this ward, range 4-8 months
Preparation for present role and responsibilities

Basic nurse training did not equip me to carry out the work
required of me in my present post.

I have not attended any management courses or teaching
skills courses.

Method of work organization

Nursing process -~ a problem—solving approach to planning
nursing care.

Teaching responsibilities

This ward is part of the training circuit for learner
nurses. I am also responsible for teaching all other grades
of staff, i.e. staff nurses, enroclled nurses and care
assistants.

Learning needs identified prior to the course

1) How to use my time more effectively - keeping a diary
of work activies has been an education in itself.

ii) More confidence in my role as manager - I still feel
guilty that I am not at the bedside.

iii) To be able to share problems with others and he

reminded that I am not alone or unusual in finding this
a difficult job.
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Project topic

Primary nursing. I aim to introduce this method of
delivering care to my patients within the next six months.

{(Note Module V project work is normally completed in three
months.)

Reason for the choilce of project topic

I attended a course at Oxford, where primary nursing was
developed. I am convinced it leads to a consistently high
quality of nursing care and greater job satisfaction for
Nnurses.

Progress with the project

August B7 [ realise that I was setting my sights too
high. I have reset my objectives and as the first step
towards primary nursing I am examining our nursing
establishment and matching the numbers agsinst workload.

Project objectives achieved

i) Workload studies have been carvied out by the special
project team.

11) I am comparing these figures with nursing staff
numbers, to try to even out peaks and troughs in
numbers against workload.

Problems encountered during implementation

My original plan was too ambitious. I had not allowed for

the difficulties inherent in trying to carry out the project

at the same time as managing a busy.s heavy ward.

Evaluative comments after the course

The following are representative comments.

Most helpful aspects of the course

Time management

Interviewing skills

Assertiveness skills

Least helpful aspects of the course

One speaker (Manasgement Skills) I found agygressive and
insulting.

Other speskers seemed unsure of the level to aim at, often
they were more didactic than I would have liked.
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