








































































































































































































































































































































































































































































































































































































































































































































































































































































































T
S1
S2

S3

S2

S2

S2

S2

10.

11.

12.

13.

14.

your (. .) seat”

your seat || er|| vertical

right

Up-up-up-up r-r-r....5"

Upright

Upright ® || OK

Upright

Make sure your seat is upright ° || and the table is stored '°
Is closed

But'' they say something about the (..)"

Yes?

The overhead locker "

To put and to close
Right || Make sure the overhead locker™ is closed securely|| OK]| Good.

Iconic to illustrate the ascending path taken by a plane on takeoff . [T's open RH,
palm down, moves up away from his body at an angle].

Metaphoric to convey the idea of sound travelling down from its source. [T's RH,
with forefinger and thumb extended moves up to the right and is drawn back down].
Metaphoric to convey the idea of sound spreading outward from its source. [T's open
RH makes a circular movement around the area where the imaginary loudspeaker
was indicated as being located previously].

Emblem FINGER POINT TO STUDENT (BELTE) 'You (possibly know the
answer)'. [T points to S1, then briefly to own nose].

Iconic to illustrate how the reclining seat goes upright. [7's open RH, palm forward,
leans back toward his right shoulder then moves forward sharply to vertical position].
Emblem FINGER BECKON (BELTE) 'Come on, give me the answer'. [T's RH
Jorefinger beckons to Ss ] +

Emblem HAND BECKON (BELTE) 'Come on, give me the answer'. [ T's fingers
unfurl so that his whole RH now beckons to the Ss].

Emblem PALM UP (BELTE) 'That is the correct answer!' /T’s open hand moves,
palm upwards. towards S3.

Iconic to show again how the seat moves to the upright position. [T"s open RH, palm
Jorward, dips forward and back twice to end palm forward ].

Iconic to show the table being folded back. /T"s open RH is held out, palm

down, then hand bends at wrist and fingers point down as hand moves forward].
Emblem FINGER WAG (BESE) 'Listen to me'. [T's RH jforefinger is raised and
moved down and up].

Deictic to show the usual location of an overhead locker. [T's RH forefinger points
up past his left shoulder].

Emblem FINGER POINT TO STUDENT (BELTE) 'You (possibly know the
answer) . [T's RH forefinger points to S2].

Emblem FINGER RAISED (2) (BESE) 'Pay attention'. /T's RH forefinger is
raised)].

ook ok ok ok ok sk ok ok ok ok
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4.2

S1

10.

11.

12.
13.

EXPLAINING THE MEANING OF AN ITEM OF VOCABULARY
(Reading from the handout) ....'And boarded the plane' || (coughs) || ‘The captain'!
(Reading aloud) 'The captain welcomed the passengers' || er || 'aboard on behalf of

himself and' || er|| 'the rest of the - '
OK* || ()°

(Continues) 'and the rest of the crew'
(Bending down) 'of the - 7'

‘the crew'

'‘Crew' || Right

What-what means exactly 'crew'?*
'Crew'?

Yes

The people who work on the plane

Equipaggio
The pilot’, the navigator ® and also’ the people who work in the cabin®

Is a plural word? ("Crew' means a group
.y || It means-it means a group || It means a group

is always more than one "’ person || Mm" || (..) "|| T suppose you could have ™ (.

) one person as a crew || but it's unusual '®

10+11 ” A crew

Emblem FINGER POINT TO STUDENT (BELTE) 'You (will read next)'. [T's RH
forefinger points to S1].
Emblem HAND RAISED (3) (BESE) 'Stop'. [T holds up his LH, palm forward,
fingers spread, to S1].
Emblem FINGER POINT TO STUDENT (BELTE) 'You (will read next)". [T's LH
forefinger points to S2].
Emblem HEAD TILT (1) (BESE) 'What did you say?' [T"s head tilts to his left as he
walks towards S1].
Beat to mark key word 'pilot'. [T's forefinger and thumb extend from his closed LH,
palm sideways. thumb up].
Beat to mark key word mavigator'. [T"s closed LH, still with forefinger and thumb
extended, flips over to a palm down position].
Beat to mark key word ' also'. /T 's LH, still with forefinger and thumb extended as
Jor the previous two gestures, flips back to a palm up position].
Iconmic to show the aisle - the narrow space, in which the cabin crew do most of their
work. [T's LH. still with forefinger and thumb extended as for the previous two
gestures, flips over and the thumb and forefinger move along « short parallel path
twice].
Emblem CHEEK STROKE (BESE) 'I'm listening'. /T"s open RH moves up to his
face where his fingers briefly stroke his cheek].
Emblem HEAD NOD (BELTE) ' Yes (It means a group)'. /T nods head in nonverbal
confirmation of spoken language] +
Metaphoric to convey the idea of a group. [T's RH forefinger traces a horizontal
circle in the air at chest level twice].
Beat to mark key phrase 'more than one'. [T"s open RH moves up and down again].
Emblem HEAD ROLL (BESE) 'I'm not sure- I'm considering two options'. /T's
head rolls from right to left twice]

50



14.

15.
16.

4.3

S1
S2
S1

Sl

S3

1

£

S2

Sl

S1

S2

S3

S2

S2

S1
S2

S1
S2

Emblem SHOULDERS SHRUG (1) (BESE) 'l don't know' [T shrugs, his free (R)H
moving out, palm up, while his mouth goes down at the corners].

Emblem FINGER NUMBER (BESE) 'One'. /T holds up his RH forefinger].
Emblem HEAD NOD (BELTE) ' Yes (It's unusual)'. /T nods head in nonverbal

confirmation of spoken language].

sk ook ok ok ok ook ok ok ok

HELPING A STUDENT TO UNDERSTAND THE MEANING OF THE

ADVERB 'ALMOST'
(Begins to read from the handout) 'She had -' ( Pauses and waits for Ss to provide

the missing words from memory )
'She had too much - '|| (T turns to look at SI ) :

Baggage ] || (.) || Luggage
Baggage || Luggage
Mm || (Looking from S2 to SI ) Luggage or baggage || Both ***|| 'Too much
luggage' || 'too much baggage' || (T continues to read) 'And she was almost -' 6
'‘Charged’
'Charged '’ || (L) * Preposition
By
(Looks at S3) No
For
For (Looks at S1)°| Erm | (To S2) For what? ‘|
Er || Luggage - || Baggage essess || excess || (T whistles) Excess baggage t

Excess baggage 2

Yes but I do not understood correctly || 'She was almost charged'
Mm-hm

It means || er || she was charged | She-she paid or no?

(To S2) What do you think? || She was almost charged 14
Yes she paid

She paid | ()"
Yes

No she didn't "/
She didn't?

No

Why?

She -
{Quasi (T Looks at S1)
Ah!
She was almost charged '® || So the man said'® 'Ooh*® you?' have too

much® luggage || You must pay excess” || er || baggage '|| And she said ' Oh please |
244

Go on (T make tutting noise)
(Laughs) 'One kilo'
(Also laughs) 'Only one kilo’
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T  Tma” ()| I'mabeautiful girl >’ Youknow || This is my first - || I have
presents for my friends || you know' ** || And he said 'OK?* || You don't pay ****! ||
You don't have to pay **

S1 Mm-hm

T So almost charged *

S2 But almost || No? (T looks at S2)

S1 Quasi

S2 Almost || er|| isused || er]| like| er ||in this| with this er - m-
T  Meaning™

S2 Meaning

T Yup*

S2 But || er || with other meanings too?

T With other- || In other contexts*®*’

S2 In other ton || contexts?

T Yes || If youhavea friend *® who is thirty-nine || () vears old ¥ || what can you
)

say? || Helis -
S3 Almost older
T (Looks at S3 ) He is almost -2 **
S1 Twenty
T (Looks at S1) Thirty-nine
S1 Ah thirty-nine (Begins to count softly to himself)
T He's almost -
S3 Almost older

S1 Almost forty || Forty
T (Looks at S3) He's almost forty *I| How old are you? || Almost forty )| Not forty

*but almost *’|| OK?

S2 [ am almost forty
S1 [ am almost  [(the youngest?)

T (Looks at S2) | How tall are you? 48[[ How tall are you
S2 Thirty-nine

549

T (T whistles softly) > || How tall 2 (.)"'

S2 Ah || How tall?

T _Y_§§32

S2 Er || one m-|| one metre and || er|| seventy-three centimetre

T OK (.)**| (To 1) How tall are you?**"*®

S1 Nearly one -one metre six- || sixty- ei-eight || {so I am almost one metre

T Ah* || so what can we say?”’

S1 seventy
T Almost one metre seventy ° 8” ()¥oK | Not * || but almost ol || Near || OK

1. Emblem FINGER POINT TO STUDENT (BELTE). 'You (will answer). [T's RH
Jorefinger points to Sl].
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12.
13.
14.
15.
16.
17.
18.
19.
20.

21.
22.

23.

24.

25.
26.

217.

28.

Emblem FINGER POINT TO STUDENT (BELTE). 'You (answered). [T's RH

forefinger points to S2].

Emblem HEAD ROLL (BESE) 'T'm considering both options'. [T's head rolls from
left to right and back again]+

Emblem WRIST TWIST (BESE) T'm considering both options'. [T's open RH, palm
down and fingers spread, is moved from side to side by a twisting of his wrist] +
Emblem HEAD NOD (BELTE) 'Yes (both answers are correct)' /T nods head].
Emblem FINGER RAISED (2) (BESE) 'Pay attention'. /T raises open RH, from
which the forefinger emerges as prominent, with the thumb and other fingers semi-
closed].

Beat to mark key word 'charged'. /T's open hand is pulled sharply back and closed].
Emblem FINGERS SNAP (BELTE) 'Answer quickly'. /T snaps fingers at S3].
Emblem HEAD NOD (BELTE) 'That is the correct answer'. /7 nods head].
Emblem PALM UP (BELTE) 'Give me the answer'. /T holds out his open RH, palm
up as he looks at S2].

Metaphoric to convey the idea that the words need to be turned around. /7 holds out
his semi-closed RH, with the thumb and first two fingers extended and swivels his
wrist twice].

Emblem HEAD NOD (BELTE) ' That is correct’. [T nods head)].

Emblem HEAD NOD (BELTE) ' That is correct'. [T nods head].

Emblem HAND POINT TO STUDENT (BELTE) "You (will answer)'.

[T's open RH, palm up, points to S2].

Emblem HAND POINT TO STUDENT (BELTE) 'You (answered)'. [T"s open RH
closes and his RH forefinger flicks out to point to S2].

Emblem FINGER POINT TO STUDENT (BELTE) "You (answered)'. [T"s RH
Jorefinger points to S3].

Emblem HEAD SHAKE (BELTE) 'No (that is incorrect)'. [T shakes head].

Beat to mark key word 'almost'. /T moves his head firmly down once J.

Iconic to show the barrier (the check-in desk) behind which the official was standing.
[BH. open, palms back, are raised to chest level to face T's body, LH below and just
touching RHJ.

Theatre to convey sudden awareness. [7's head tilts to his lefi, his eyebrows raise
and BH move out from his body, palms down].

Emblem HAND POINT TO STUDENT (BESE) 'You'. [T's LH points to S1].
Beat to mark key phrase 'too much'. [T"s open LH, palm down, twists down briefly so

" that the thumb is high, then twists back].

Emblem FINGER POINT TO STUDENT (BESE) 'You (must pay)'. /T's RH
Jforefinger points to S2].

Theatre to convey humble pleading and beseeching. [T steps forward, head tilted to
his right, and holds out his hands, then brings them together in the gesture of prayer.
He then lightly touches his chest with BH before they spring out and apart
beseechingly

Emblem HAND POINT TO TEACHER (BESE) 'I'. /BH touch T's chest].
Emblem TEMPLE TOUCH (1) (BESE) 'Think about it'. /7"s RH moves up fo his
right temple].

Emblem PALMS UP (BESE) 'What can I say?' [T extends BH, open with palms
up|.

Theatre to convey an image of a helpless female pleading with the official. /T uses
BH to point down to his left to where the imaginary luggage is located.. He gives
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29.
30.
31.
32.
33.
34.
35.
36.

37.
38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.
53.

weak half-formed shrugs as his open RH flies up to shoulder level, then joins his LH
to indicate the imaginary luggage again before flying up to shoulder level again J.
Emblem HAND FLIP (BESE) ' Forget it'. [T's open RH, palm down, flips up and
back].

Emblem HEAD SHAKE (BELTE) No (you don't pay)'. /T shakes head in
nonverbal confirmation of spoken language] +

Emblem HANDS SCISSOR (BESE) 'Finished'. [T's open hands, palms down,
perform the weak form of this gesture by moving apart firmly without first crossing].
Beat to mark key phrase 'don't have to pay'. [T's thumbs flick up and down on the key
phrase].

Emblem FINGER RAISED (2) (BESE) 'Pay attention'. /T raises his RH forefinger].
Emblem HEAD NOD (1) (BESE) 'I understand what you mean'. [T nods head].
Emblem HEAD NOD (BELTE) ' That is correct'. /7" nods head].

Emblem HAND POINT TO STUDENT (BELTE) 'You (are almost correct)'. [T's
LH points to S2] +

Beat to mark key word 'contexts'. [T"s head tips down and up as he moves his hand)].
Emblem HAND POINT TO STUDENT (BELTE). 'You (will answer this
question). /[T's LH, holding handout, moves towards S2 and back twice].

Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises his

eyebrows].
Beat to mark key words in aside, 'years old". [T's LH, holding handout, moves out to

his left and back].

Emblem HAND POINT TO STUDENT (BELTE). 'You (will answer). [T"s LH,
holding handout, moves towards S2 and back, as in #38].

Emblem HEAD TILT (BELTE) Do you know the answer?' [T's head turns, tilting
slightly to his right.

Emblem HAND POINT TO STUDENT (BELTE). 'You (answered what?!). [T"s
LH, holding handout, moves towards S3 and back, as in #38].

Emblem PALMS UP (BESE) 'Exactly' [T extends BH, open with palms up].
Theatre to convey mock horror. [T throws his head back to his lefi and,
simultaneously throws up his RH - his LH, holding his handout. also moves slightly
out to his left].

Metaphoric to convey the idea of a level to be reached. [T raises his open RH, palm
down, to head level while looking at S2 and lets it drop again].

Metaphoric to convey the idea of a level nearly reached. [T raises his open RH, palm
down, to head level and looks up at it before letting it drop again].

Emblem HAND POINT TO STUDENT (BELTE). 'You (will answer). [T's RH,
open. thumb up, points to S2].

Emblem FINGER POINT TO STUDENT (BELTE). 'You (will answer). [T's RH
forefinger and middle finger flick out from his closed hand, thumb up, to point to S2
again/.

Iconic to illustrate a man's height. [T"s open RH, palm down, moves up to above T's
head as he maintains eye contact with S2].

Iconic to illustrate again a man's height. [T"s open RH, palm down, moves up to above
T's head and he looks up at it before letting it drop again].

Emblem HEAD NOD (BELTE) ' That is correct'. /T nods head].

Emblem HEAD ROLL (BESE) 'T'm not sure'. [T's head rolls slightly to his left and

back again].
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54.

55.
56.

57.

58.

59.

60.
61.

S1

S1

S2
S3

S3

{In the bay || (..)|| harbour

Emblem HAND POINT TO STUDENT (BELTE). 'You (will answer). [T's LH,

open. thumb up, points to SI] +
Emblem WRIST TWIST (BESE) 'Approximately'. [T"s wrist twists slightly].
Deictic to indicate the person who has said something significant. [T’s LH, open,

thumb up, points again to S1 as T looks at S2].

Deictic to indicate the person about whom something relevant to the teaching point
may be said. [T’s LH, open, thumb up, remains pointing to SI as he looks at S2, but
his RH holding his handout is also raised to point to S1].

Emblem WRIST TWIST (BESE) 'Approximately (1m 70)'. [T’s wrist twists

slightly].
Emblem SHOULDERS SHRUG (2) (BESE) Not bad'. [T's LH, palm up, moves out

to his lefi as his left shoulder lift]s.
Emblem FINGER RAISED (2) (BESE) 'Pay attention'. /T raises his RH forefinger].
Iconic to show the height almost reached. [T raises his open RH, palm down, to head

level while looking at S2 and lets it drop again].

ook ok ok ok o ok ok sk ok ok

SETTING THE SCENE FOR A NEW PHASE OF THE LESSON
OK || Let's|| er|| change the (.) context now || We're going to catch a plane ! || and

we're going to fly across the world || to what the English call 'Down Under”|| What
country do you think the English mean when they talk about 'Down Under'? || If you
think of the world4[[ we are up here *|| they are 'down under' ®

Ah down under is || er || Or New Zealand or Australia

Either ""* New Zealand or Australia || OK || Down Under || In this case, it's

Australia'’
Australia
OK || (.) Give me some cities " some towns'? in Australia

Sydney
Sydney
OK || Sydney 3| (To $3) What do you know about Sydney?
Ah || nothing || { I never go in Sydney
(Smiles) Ah_-_ah "¥|| But what do you know " about it? | What

I6+I7[ 18+19

you've read | or-
(?) |/ Is on the sea .
It's near the sea *°|] OK *!|| So what does it have?* || where the ships come in? ||

What's that called?* || where the ships come in** || What's that called?

The bay - || could be % || Harbour || OK?®|| where they can anchor || stop and

{anchor” || so near the harbour (?)||

Yes
So it's® got a very famous harbour 2 Sydney Harbour || (. ) 30
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10.
11
12.
13.
14.
15.
16.

17.
18.

19.
20.

21.
22.
23.

24.

25.

Iconic to illustrate a plane taking off. [T's open LH rises into the air till his left arm is
outstretched)].

Iconic to show a plane in the air. /T's open LH is poised, palm down in the air and
moves forward briefly before the hand closes].

Iconic to show a plane descending (rather sharply). /T"s open LH suddenly points
down and moves downwards].

Icomic to show the world as a round planet - a globe. [T"s open hands rise in front of
him then move apart to show a circle in the air].

Deictic to show the location of Britain on the imaginary globe. [T's left arm stretches
up and his LH forefinger points ahead].

Deictic to show the location of Australia on the imaginary globe. [T"s right arm drops
and his LH forefinger rises to point upwards to where the base of the circle drawn in
# 4 would be/. ‘

Emblem HEAD NOD (BELTE) ' That is correct'. /T nods head] +

Emblem FINGER POINT TO STUDENT (BELTE) 'You (answered correctly)'.
[T's RH forefinger points to S1].

Beats to mark key phrase 'New Zealand or Australia'. [T's RH forefinger points ahead
then moves to right and left and around again].

Emblem HEAD NOD (BELTE) 'Yes (Australia)'. [T nods head in nonverbal
confirmation of his spoken language

Emblem FINGERS SNAP (BELTE) 'Answer quickly'. /T snaps his fingers towards
S3 and S2].

Emblem HAND CIRCLING (BELTE?) 'Continue to give me more answers'. /T's
RH makes two circles in front of him].

Emblem HANDS RAISED (3) (BESE) 'Stop there'. /T extends his right arm
towards S3 and his left arm towards S2, with both hands open, palms down].

Theatre to convey a gentle mocking of the reaction of S3 to the question. [T"s head
Jerks back twice and his hands move out from his body with each sound uitered].
Emblem FINGER POINT TO STUDENT (BELTE) 'You (will answer)'. /[T's LH

forefinger points to S3].
Iconic to show an open book. [T's open hands, palms up, come together and then

move apart] +

Emblem HEAD SHAKE (BESE) 'l don't know'. [T shakes head].

Metaphoric to convey the idea of helplessness. [T's raised hands, palms up move
apart and back twice] +

Emblem HEAD SHAKE (BESE) 'l don't know'. /T shakes head].

Emblem FINGER POINT TO STUDENT (BELTE) 'You (answered)'. /[T's LH
forefinger points to S3].

Emblem HAND RAISED (3) (BESE) 'Stop there'. /T extends his right arm towards
S3, palm down. fingers spread].

Emblem HAND POINT TO STUDENT (BELTE) 'You (will answer)'. /T raises his
right arm and uses his closed RH to point to S1].

Iconic to show that where the ships come in is an enclosed area. [T's open hands,
palms down, move around in a vague horizontal circle between him and S1].

Iconic to show a ship entering the harbour. [T's LH remains as for #23, but the RH
moves forward and curves around so that the back of the RH glides past the palm of

the LH ].
Emblem HEAD ROLL (BESE) T'm considering that option'. /T"s head rolls from

left to right ].
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26.

27.

28.

29.

30.

4.5
Si

S2

S1

S1

S1

S1

S3
S1
S3

S1

S1

[\ I

Emblem FINGER POINT TO STUDENT (BELTE) "You (answered correctly)'.

[T's RH forefinger points to S1].

Iconic to show the anchor going over the side of the ship. /T holds out his open LH,
thumb up, while his open RH, palm down, moves down and up close to it, with the
back of the RH against the palm of the LH. T repeats this movement three times

during the gesture].
Emblem FINGER POINT TO STUDENT (BELTE) 'You (answered correctly)'.

[T's RH forefinger points to S1].
Emblem HANDS RUB (BESE) 'That's well done'. /T rubs his hands together

briefly].
Emblem HAND CLAP (BESE) 'That's finished'. /T claps his hands once, high in the

air, with the LH rising and the RH falling after the hands have made contact].

& o 3k ok ok ok ook ok ok ok %k

AN EXERCISE IN QUESTION FORMATION
(Who had asked for extra time to finish the reading task) OK
OK || I'm going to ask a question || one question only’ || and then I'm going to make

you (. )**3 think of other questions on - || about this **> Opera House || OK? || So my

question is 8|l Who designed "the Opera House?

A Danish architect

A Danish architect || OK ®|| Think of another question each °

When this architect design - '%| (T: When?) ' *'?|| When this architect

N-n || You-you-you have forgotten'* one word '* || When '® (T whistles) ' this

architect- '*||_It's history || It's past '* || When -
Ah was -
No2’
No || When -
The verb is 'design' *' || OK || Not the verb ‘to be' || the verb 'to design’ **| so 'When
d-d-d-d-d-d-d -  d-d-dyd-di- di-di-

{ Eh || When [ design-(..)]|

When did - when did

Di d23+24+25
Ma e question
When did - 26+27
Ah|| Is a question || When [ did this architect design-|| mm (...)]|
Mzs
/di:s/ || er]| build-*’|| er[[ this building
This building || This building *°| OK ||

Emblem FINGER NUMBER (BESE) 'One'. [T holds up his RH forefinger].
Emblem FINGER POINT TO STUDENTS (BESE) 'You'. /T's RH forefinger
points to the S on his left | +
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N

10.

11.

12.

13.

14.

15.

16.
17.

18.

19.

20.
21.

22.

23.

24.

25

26.

Emblem HAND POINT TO STUDENTS (BESE) 'You'. [T's extended open RH,
palm down, moves around the class from L-R and back again].

Deictic to identify the referent of 'this Opera House'. [T"s RH forefinger taps the
picture on the handout | +

Emblem HEAD NOD (BELTE) "Yes (questions about this Opera House)'.

[T nods head in nonverbal confirmation of his spoken language].

Emblem FINGER RAISED (2) (BESE) 'Pay attention'. [T raises his RH forefinger].
Beat to mark the key word 'designed'. [T"s closed RH moves down firmly once].
Emblem HAND POINT TO STUDENT (BELTE) 'That is the correct answer'. /T
extends his open RH towards S2, curling his fingers into his palm as he draws his
hand back].

Emblem HAND POINT TO STUDENTS (BELTE) "You (will do this task)'. /[T"s
extended open RH, palm down, moves around the class from L-R and back again].
Emblem HAND POINT TO STUDENT (BELTE) 'You (may answer)'. [T extends
his open RH, palm sideways, thumb up, towards S2 (and leaves it in this position
until |.

Emblem HEAD TILT (1) (BESE) 'What did you say?' [T tilts his head to his right to
listen].

Beat to mark the word 'when'. [The fingers of T's RH, still outstretched, as for #10,
move slightly upart and close again].

Emblem FINGER RAISED (4) (BESE) 'Stop'. [T raises his RH forefinger and his
head tilts back simultaneously].

Emblem HAND POINT TO STUDENT (BELTE) 'That is not correct ' . [The
fingers of T's semi-open RH, still extended, palm sideways, thumb up, towards S2,
spread as the hand moves to assume a palm down position |.

Emblem FINGER NUMBER (BESE) 'One'. [T holds up his RH forefinger].

Beat to mark the word 'when'. [T's RH forefinger dips down and up once].

Emblem FINGERS SNAP (BELTE) 'Give me the answer (the missing word)'. /T
raises his right arm and looks up then snaps the first two fingers and thumb of his
RH].

Deictic to identify the source of the referent of 'this architect' - S2's earlier answer of
'a Danish architect’. /T’s RH forefinger points to S2 (who named the designer of the
Opera House as 'a Danish architect'].

Emblem HAND BACK (BELTE¥) 'It's in the past'. [T"s open RH flaps back over T's
shoulder twice].

Emblem HEAD SHAKE (BELTE) 'No (that is incorrect)'. /T shakes head].

Beats to mark the key words 'verb' and design'. [T moves the handout in his LH
Jorward twice].

Beats to mark the key phrase 'the verb "to design" '. [T moves the handout in his LH
Jorward and back several times].

Emblem HAND POINT TO STUDENT (BELTE) 'That is the correct answer'. [T
extends his open RH towards S3] +

Emblem FINGER RAISED (2) (BESE) 'Pay attention' [7's RH closes as he raises
his RH forefinger] +

Emblem FINGER POINT TO STUDENT (BELTE) 'That was the correct answer)'".
[T’s RH forefinger points to S1]

Emblem HEAD NOD (BELTE) 'Yes (did)". /T nods head in nonverbal confirmation

of his spoken language] +
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27.

28.
29.

30.

Embiem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises his

eyebrows]/.
Emblem HEAD NOD (BELTE) 'That is correct'. /T nods head].
Emblem PALM UP (BELTE) 'Yes. come on - give me the answer' [T extends open

RH palm up].
Emblem PALM UP (BESE) 'Exactly’ [T's extended RH, still in position from #29,

moves out towards his right |.
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Teacher 5: Male
Students: 6 (Mixed, multinational)

Class Type: General English

Level:
Topic:

5.1
T

S1

S1

Lower Intermediate/Upper Intermediate
The Environment

INTRODUCING THE TOPIC AT THE START OF THE LESSON
What do you understand by the word' 'issues'? (.....) || if I say 'green issues' || or

‘environmental issues' || what does 'issues' mean exactly?

Topics

("I_)) ? Topics °|| or themes || or matters (..) || arising* from (Looks at whiteboard) the
environmental topic itself || Yes | There is another meaning® of 'green’ ®( . ) in
English || which is not to do with the environment’ perhaps || Can you give me
another meaning of 'green'? (Looks around class and smiles) || It means - (Looks at

S|

Yes || } the colour of course || and there's

greenhorn || or something like that.
That's right’ || the colour '° || of course || that represents somebody who is

inexperienced "I so, 'green’ - || if you're very green || you are- you are rather
inexperienced in a particular field '? || or maybe in life '**'**'* || or you could be
naive '* () |lor (L) " new ' to something || So (Writes on whiteboard) || 'Green'

has got this secondary meaning of being naive Yor (.) innocent 20 o1
(.) inexperienced ?' || But of course 22 this has nothing to do with ecology || So

there's another word we can add (Writes it on the whiteboard) || 'Ecology'? || What
does that mean to you? (.) || 'Ecology’ ? (Looks around the class) || 'Ecology ' ?

(coeee.. || 'Ecological matters' ? (...) || The balance of ** (..) the natural environment
||_how it's balanced together” || how it maintains itself 26 || etcetera || What do you
think our responsibilities are in the green environment’’? Il (Looks around class) || Do
you think we have individual responsibilities ?® || or® a government *’should have

responsibilities?
Both
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S2

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

Yes
(Looks at S1) Both *' || Yes

Deictic Location of the word 'issues' on the whiteboard . /RH index finger points to
whiteboard].

Emblem EYEBROWS RAISED (2) (BESE) 'What did you say?' [T raises his
eyebrows, tilting his head back slightly as he looks towards the student who spoke].
Emblem HEAD NOD (BELTE) 'Yes that is the correct answer'. [T nods head].
Emblem HAND CIRCLING (BELTE*)'It's an ongoing process'. [LH turns in
circular movement].

Beats to mark key phrase 'another meaning'. /T's open RH makes two downward
movements in rapid succesion, touching his LH on the second movement].

Beat to mark the key word 'green’. [T's head moves back on the key word then
Jorward |.

Beats to mark stresses in key phrase 'not to do with the environment'. [T"s hands, one
holding a whiteboard pen move up and down slightly and open and close during this
phrase].

Emblem EYEBROWS RAISED (BELTE) 'Do you know the answer?' [T raises his
eyebrows and leans forward towards the student, bending slightly at the knees as he
does so].

Emblem HEAD NOD (BELTE) 'Yes that is the correct answer' [T nods head].

Beat to mark the key word 'colour'. [T"s closed hands, together at chest level, move

down and up once ]. |
Beat to mark the key word 'inexperienced'. /T moves his upper body forward and

back on the key word].

Metaphoric to convey the concept of a delimited field. [T's hands move apart a little
way and stop].

Metaphoric to convey the concept of a greater field of experience: life. [T’s hands,
already apart from #12, move apart even further before returning to the rest position
centre chest]+

Emblem HEAD SHAKE ( BELTE )'T don't know why'. /T shakes head] +
Emblem EYEBROWS RAISED (BELTE) 'This may seem unusual but it's true'. /7
raises eyebrow's |.

Beat to mark the key word 'green'. [T's hands flick open briefly and head also moves
back on the key word then forward ].

Beat in anticipation of the key word 'new'. [T's hands, closed but with thumbs

pointing up, move apart briefly].
Beat to mark the key word 'new". [T's head moves back on the key word then forward

J

Beat to mark the key word 'naive'. [T's head moves back on the key word then

forward |.
Beat to mark the key word 'innocent'. [T"s head moves back on the key word then

Jforward ].
Beat to mark the key word 'inexperienced'. [T"'s head moves back on the key word

then forward ].
Emblem HAND FLIP (BESE) 'Forget that/ That's not relevant here'. [7"s semi-open

LH flicks up towards the whiteboard briefly].
Emblem EYEBROWS RAISED (BELTE) ' Do you know the answer?' [T raises his

eyebrows, tilts his head slightly and looks at a student].
60



24,

25.

26.

27.

28.

29.

30.

31.
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Metaphoric illustrating the concept of the maintenance of equilibrium. /7"s open
hands, palms down, move up and down in the manner of a pair of scales].
Metaphoric Repetition of previous gesture. [T's open hands, palms down, move up

and down in the manner of a pair of scales].
Metaphoric Repetition of previous gesture. [T's open hands, palms down, move up

and down in the manner of a pair of scales].
Emblem HAND POINT TO TEACHER (BESE) 'Me (as a representative of all of

us here)' . [T touches his chest with the fingertips of both hands and keeps them there

as he looks around the class].

Emblem HAND POINT TO TEACHER (BESE) 'Me (as a representative
individual)'. [T"s hands come together, RH over LH and he touches his chest with the
fingertips of his LH as he looks at one side of the class].

Beat marks the important conjunction 'or'. [T's hands move sharply apart at chest

level].
Emblem HANDS FORM GLOBE (BELTE#) 'This entity (the government)' /T's

open hands move apart to form a circle in front of him before meeting again at chest

level].
Emblem HEAD NOD (1) (BESE) 'l agree with you'. [T nods head].

Fkkkkkkkokkk

CROSS-CULTURAL COMPARISON AND FURTHER VOCABULARY
EXPLANATION
Do you have bottle banks? || (Turns and writes 'bottle banks' on whiteboard)

(Doubtfully) Bottle banks?
(Still writing on whiteboard) Bottle banks (Gives a small laugh)

(Hesitantly) No

Big containers in the street ' || like you * have in Germany || and ® other countries |

where you put * your bottles || when you've finished® your bottles || ... green, brown
6

Yes || but they are not that big.

(Smiles) Not much ’? || not very widespread? ®
(Doubtfully) No
...’ || Right

Ieonic illustrating size and shape of the containers. [T's hands rise to head level and
move apart with both arms outstretched pausing briefly at the end of the sense group
before the next gesture is made].

Emblem HAND POINT TO STUDENT (BESE) 'You' (as a representative of
Germany). [T's LH, palm up, flicks towards a German student].

Emblem HAND POINT TO STUDENT (BESE) 'You' (as a representative of
another country). [T's LH, palm up, flicks out towards a Taiwanese student].

Iconic illustrating the act of putting bottles into the top of a large container. [7"s
hands rise to chest level and move forward and back palms down in a quick
movement]. '

Beat to mark the word 'finished'. /T's elbows move up and down once

simultaneously].
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0 %0

11.

12.

Deictic locating three separate entry points for empty bottles in a bottle bank. /T's RH,
palm down, rises to chest level and the fingers spread briefly as each of the three
locations is indicated, one in front of T, the other two over to T's right].

Emblem HEAD NOD (1) (BESE) 'l understand'. [T nods head almost

imperceptibly].

Metaphoric illustrating the concept of quantity. [7's hands move apart and the
fingers of the LH spread - the RH is holding a board writer].

Emblem HEAD NOD (1) (BESE) 'l understand'. /T nods head)].

4 3k sk 3k ok ok sk ok ok ok

EXPANDING UPON A STUDENT'S DEFINITION OF A VOCABULARY

ITEM
(Looks at handout) Eight. || What's a free-range egg? (Looks around class)|| Have you

heard of free-range eggs?
Hmm (...) || from eggs that are- || that don't live in a { chicken farm - || }
chicken (Smiles) '

chicken || Eggs from chicken that don't live in a chicken farm ? || where they are in-||
(T: Cages ) || Cages 3 || but where they can walk around and (...) 4

Yes {| they're-they're kept > in-in the open ° || as they would do almost in the wild [asd|
What do we call a farm ° where the chickens are all cra- squashed together 1%in cages
|| and they can't move'" - they can't move 12413 +14 || all they can do" is lay eggs (....)
|| We call that 'a battery farm' || 'a battery farm' || just like you have '” a battery for
your Walkman || We say 'a battery 18 farm' I which' a lot of people now don't like 20 |
they don't like *' *? the idea of that || and so they buy free-range »

Emblem HEAD NOD (BELTE) 'Yes (chicken)'. [T nods head in nonverbal
confirmation of spoken language].

Emblem HEAD NOD (BELTE) 'Yes (that is correct)'. /T nods head].

Emblem HEAD NOD (BELTE) 'Yes (cages)'. /T nods head in nonverbal
confirmation of spoken language].

Emblem HEAD NOD (BELTE) 'Yes (that is correct)'. [T nods head].

Beat to mark the verb 'kept'. [T"'s open LH moves up and down once].

Metaphoric to convey the idea of a large open space. [Both T's hands move out and
away from each other. The RH is open, the LH is holding the handout].

Beats to mark the key stresses on 'would do' and 'wild' [/T"s open RH moves out to the
left and in again twice]+

Emblem HEAD SHAKE ( BELTE )'This is hard to believe. /T shakes head)].

Beat to mark the noun 'farm'. [7"s open RH moves up and down briefly].

Iconic to show the cramped conditions in the cages. [T hunches shoulders and moves
open hands at shoulder level towards each other in jerky movements].

Iconic to show the chickens' inability to move. [T hunches his shoulders and pulls in
his arms, bent at the elbows still, tightly against his body].

Beat to mark the negative 'can't'. [T has held #11 and his RH flicks up briefly on the

key word]+
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13.

14.

15.
16.

7

18.
19.

20.
21.
22.

23.

5.4

Emblem HEAD SHAKE (BELTE) 'No (they can't move'). /T shakes head in
nonverbal confirmation of spoken language ]+

Emblem EYEBROWS RAISED (BELTE) 'It's strange but true'. /7T raises his
eyebrows briefly].

Beat to mark key phrase 'all they can do'. [T's RH flicks open and closed once].
Beat to mark the noun 'battery'. [Ts head moves down sharply on the key word].
Metaphorie to convey the idea of an aside. [T's closed RH, with the thumb slightly
extended, makes a looped throwaway movement to his right].

Beat to mark the key word 'battery'. /T's RH flicks open and closed once].

Beat to mark the conjunction 'which' (as the signal that some information worth
noting is to follow). [T"s RH flicks open and closed once].

Emblem HAND RAISED (3) (BESE) 'Stop/ No'.[T's RH is raised palm forward].
Emblem HAND RAISED (3) (BESE) 'Stop/ No'.[T"s RH is raised palm forward] +
Emblem HEAD SHAKE (BELTE) 'No (they don't like it"). /T shakes head in
nonverbal confirmation of spoken language

Beats to mark the key message 'they buy free-range'. /T"s open RH, palm facing his
chest. moves up and down twice].

s ookook kol sk sk kok ok ok

PROVIDING EXTRA DETAILS TO INFORM A DISCUSSION AROUND A

SET OF PICTURES
So what's the girl hoping to do here? || What's this girl hoping to do? ' || (Looks

~ around the class) || What do you think she's doing Mary? || Do you think she's (. )

being brave (. ) || or being a bit silly (. ) or- || What do you think?

Er| yes|| Ithink || er| she's tryingto?-| like || er || tryingto-(..) || (T smiles) ||
Don't - || er || Don't build (Laughs)

Yes’- yes

()] (T: Yes || (2)°

Yes || She's embracing 6. embracing ’ the tree because she wants to - (Looks at S2)

She doesn't want || er || she doesn't want them to cut the tree *- to (?)

Yes
(?) || er]| she wants to keep Nature

Yes ?|| She wants to preserve '° Nature | She doesn't '" want them to cut the trees
down || and she's trying to protect the trees'? || And in fact there were many, many,
many people like her' || boys, girls, grown-ups * || er| but ma_gylsyoung people (.
) || who were actually living'® in the trees '” (Ss express astonishment)|| (Smiles)
Yes'® || They were actually living'® in the trees || They made tents”® and houses® ||
very, very high up® in the trees|| Some of the trees were very big? *?*|| and they
were living there »* for months®® || two months || three months®’ and longer || And
then || under the ground ?® || (Ss: Uh-huh) || They built tunnels®® || like the Channel
Tunnel (Smiles) || and they were then® living®' underground || and so || if the

workmen® used heavy machinery™ || the tunnels ** would break || and they would

63
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= Yo ®

11.

12.

13.
14.

15.

16.

17.

18.

19.

kill* ( . .) the young people® | so of course it stopped them using >’ heavy
machinery || so they were doing all kinds of things *>** " to stop * the work going on.
[| Do you think that's a good idea*! || or not || to have this kind of (..) protest? 42 A
very physical protest * | You're not writing to the newspapers **** || You're actually
46 physically there *’ || Do you think that's a good idea ( . ) [[or (.)not? (..)|| What

do you think? (Looks at §2)
I think it's a good idea because otherwise the government || er || will follow the-the-**

|| their policy || er *’|| to cut them down and build a road | and maybe they are not
writing articles to the newspapers > but || er|| doing this and so they can || er | catch
peop- || erm || journalists' attention’' (T: Yes™) Il (..)and so they can §p§§g_c_l_53 what
is going on || er-er || in Newbury.

Yes ™| yes || So they may have lost this battle™ || but they still may win the war™® at
the end *™*® (Smiles) || That-that's the argument.

Deictic to identify the referent of the adverb ‘here’ in the handout. /T points to
handout with RH forefinger].

Emblem HEAD NOD (BELTE) 'Yes, that is correct'. /T nods head].

Emblem HEAD NOD (BELTE) 'Yes, that is correct'. /T nods head].

Emblem HEAD NOD (BELTE) 'Yes, that is correct'. /T nods head].

Emblem HEAD NOD (BELTE) 'Yes, that is correct'. /T nods head].

Iconic to show the girl's action. [T puts his arms around an imaginary tree].

Iconic to show the girl's action. [T repeats #6 and his LH moves to rest on his right
arm as he awaits S2's response].

Emblem HEAD NOD (BELTE) 'Yes, that is correct'. [T nods head].

Emblem HEAD NOD (BELTE) 'Yes, that is correct'. /T nods head].

Beat to mark key word 'preserve'. [T's open RH makes a horizontal movement at chest

level].
Beat to mark the negative 'doesn't'. [T"s open RH makes another horizontal movement

at chest level, but less pronounced than #10].

Iconic to show the girl's action. [T puts his right arm around the imaginary tree and it
comes to rest on his left arm].

Deictic to identify the girl in question. /T points to handout with RH]

Emblem HAND CIRCLING (BELTE*) 'And so on'. [T's RH makes circles in the
air].

Beat to mark the adjective 'many'. /T's RH moves up and down once and T's head
moves to side simultaneously].

Beat to mark the verb 'living'. /T"s open RH, palm down makes horizontal movement
to 1's right]

Deictic to indicate location where young people were living. [7's open RH moves up
and out to head level to his right].

Emblem HEAD NOD (BELTE) 'Yes (in the trees)'. /T nods head in nonverbal
confirmation of spoken language].

Beats to mark the phrase 'actually living'. [T's slightly cupped RH, palm forward,
moves forward and back twice].

64



20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.
41.

42.

Deictic to indicate location of tents. /T looks up to imaginary trees and his open RH,
palm tilted up. makes a horizontal movement at shoulder level |.

Deictic to indicate location of houses. /T looks up to imaginary trees and his open
RH, palm tilted up, makes a horizontal movement at shoulder level].

Iconic to illustrate how high up the tents and houses were in the trees. [T [ifts up his
LH, so that the handout which he is holding is raised above his head)].

Iconic to illustrate how big the trees were. /T's open RH, fingers spread and palm
facing the LH. moves away from the LH which is holding the handout]+

Emblem HEAD NOD (BELTE) 'Yes (very big). /T nods head in nonverbal
confirmation of spoken language].

Beat to mark the key phrase 'living there'. /T's open RH, palm towards the LH, and
the LH move forward together in parallel].

Beat to mark the noun 'months'. /T's open RH, palm towards the LH, moves forward

and back before closing].
Beat to mark the noun phrase 'three months'. [T's closed RH is raised and briefly

opened before being closed again].

Deictic to indicate the location of further activity - under the ground. /T’s RH opens
and moves sharply, palm back, straight down in front of his leg].

Beat to mark the noun 'tunnels'. [T's open RH, palm back, moves down on the key
word].

Iconic to show the how the protesters went down the shaft and into the tunnel.

[T's open RH, palm back moves down and then the hand assumes a horizontal, palm
down, position to move forward].

Beat to mark the verb 'living'. /T"s open RH, palm down, and still in final position for
# 30. moves sharply forward and back].

Beat to mark the noun phrase 'the workmen'. [T"s open RH, palm down, moves down
and up once].

Beat to mark the noun phrase 'heavy machinery'. [T's hands move up and arch over
towards each other before moving downwards on key phrase].

Iconie to show the collapse of the tunnels. [T"s open RH, palm down, moves down and
up again].

Beat to mark the verb phrase 'would kill'. [T"s open RH, palm down, moves down and
up again as for #34].

Beat to mark the noun phrase 'the young people'. [T"s open RH. palm down, moves
slightly down and up again in a slight trace of #34 and #35].

Metaphoric to convey the idea of rounding off the story with the inability of the
workmen to use the heavy machinery. [T's hands, palm down move out and around in
a horizontal circle twice].

Emblem HANDS FORM GLOBE (BELTE?) 'All of these things taken together'.
[T's hands move up and around fo trace a circle in the air at chest level] +

Emblem HEAD NOD (BELTE) 'Yes (all kinds of things)'. /7 nods head in
nonverbal confirmation of spoken language].

Beat to mark the noun 'stop'. [T's RH moves down and up on the key word].

Beat to mark the noun phrase 'a good idea'. [T’s RH moves down and up on the key
word].

Beat to mark the verb 'protest'. [T's open hands, palms facing each other, move
together down and up on the key word].
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43.

44,

45.
46.

47.

48.
49.
50.
51
52.
53.
54.
55.

56.

57.

58.

W

Beat to mark the noun phrase 'a very physical protest'. /T’s open hands, palms back,
fingers almost touching, move together forward and down on the key phrase and the

fingers of both hands link together briefly].
Emblem HEAD SHAKE (BELTE) 'No (You're not writing to the newspapers). /7'

shakes head in nonverbal confirmation of his spoken language] +

Emblem PALMS UP (BESE) "You see?' [T's open hands move apart and stop].
Beats to mark the adverb 'actually'. /T"s open hands, palms facing each other, fingers
spread, move forward and back once or twice].

Beat to mark the adverb 'physically'. [T's hands, still in position as for #46, move
Jforward once on the key word ].

Emblem HEAD NOD (1) (BESE) 'Yes, I'm listening '. /T nods head]

Emblem HEAD NOD (1) (BESE) 'Yes, I'm listening ' . /T nods head]

Emblem HEAD NOD (1) (BESE) 'Yes, I'm listening ' /T nods head]

Emblem HEAD NOD (1) (BESE) 'Yes, I agree' . /T nods head]

Emblem HEAD NOD (1) (BESE) 'Yes, I agree'. [T nods head]

Emblem HEAD NOD (1) (BESE) 'Yes, I agree'. [T nods head]

Emblem HEAD NOD (1) (BESE) 'Yes, I agree'. [T nods head]

Deictic to identify the referent for 'this battle' on the handout. /7's RH touches
handout].

Emblem HAND CIRCLING (BELTE?*) 'It's an ongoing activity. /T's open RH
makes circular movements at shoulder level].

Emblem HAND FLIP (BESE) 'That's resolved. Let's move on'. [T's RH with thumb
extended makes a throwaway gesture over to his right at shoulder level] +

Emblem HEAD NOD (BELTE) 'Yes (at the end)". /7 nods head in nonverbal

confirmation of his spoken language].

sk sk ok ok ok ok %k %k ok Xk

SUMMING UP A STAGE IN THE DISCUSSION
Yes' || yes| So some 2 of the policemen may have two minds ** || We say 'to be in

two minds' **¢ || On the one hand || they are doing their job® || they are protecting9
the- the land '’|| because it's private land'' || or government land'?|| But secondly13 I
they are also " people'® (..)|| They live on the earth'® (Smiles) || and they ''may also
want to protect the environment || so some of them'® have a problem || I think ||
with that position® - || they weren't quite sure?’ whether they were against it 2 |lor for
it || or what > they were going to do - I

They are lived in two minds? (. .) = || What do you - what do you use? || What

expression?
They-they are in two minds *° || in two minds "*?|| Yes|| 'To be in two minds' ||

not to be sure >’ about something | Yes

Emblem HEAD NOD (1) (BESE) 'Yes, I understand'. /T nods head].
Beat to mark key word 'some'. [T's open RH, thumb up, moves down and up once/.
Emblem TEMPLE TOUCH (1) (BESE)'In the mind'. [T"'s RH forefinger touches his

right temple] +
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10.
11.
12.
13.

14

15.
16.

17.
18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

Emblem FINGER NUMBER (BESE) "Two'. /T's RH is still in position for #3 and
his forefinger und middle finger spring from his right temple and are waved at the
side of his head].

Emblem TEMPLE TOUCH (1) (BESE)'In the mind'. [T's RH forefinger and index
finger touch his right temple] +

Emblem FINGER NUMBER (BESE) "Two'. [T's RH is still in position for #5 and
his forefinger and middle finger spring from his right temple and are waved at the
side of his head)].

Beat to mark key phrase 'on the one hand'. [T's RH flips over and out, palm up]

Beat to mark key phrase 'doing their job'. [T's RH, palm up, moves down and up
once/

Beat to mark the participle 'protecting’. [T's RH, palm up, moves down and up once]
Iconic to illustrate the land. /T"s hands, palms down , move apart horizontally].
Emblem PALMS UP (BESE) 'You see?' [T's hands, palms up move apart].

Beat to mark the noun phrase 'government land'. /T's RH flips over to his right].
Beat to mark the adverb 'secondly'. /T"s open RH, palm back, moves down once close

to his chest]
Emblem TEMPLE TOUCH (1) (BESE)'Think'. [T"s RH forefinger touches his right

temple]

Beat to mark the noun 'people'. [T's RH opens, palm up, on the key word].

Emblem PALMS UP (BESE) 'You see?' [T's RH, palm up, is extended briefly as is
the LH which is holding the handout].

Beat to mark the pronoun 'they'. /T"s RH opens, palm back, on the key word].
Emblem HEAD NOD (BELTE) 'Yes (they had a problem)'. /T nods head in

nonverbal confirmation of spoken language].

Emblem WRIST TWIST (BESE) 'Undecided' /T's open RH, palm down is moved by
twisting the wrist from right to left and back].

Metaphoric to convey the idea of restriction imposed by indecision. /T"s open RH,

palm down. moves slightly in a faint echo of #19].

Metaphoric to convey the idea of a narrow position. /T"'s open RH, palm down,
assumes the position of #19 but barely moves].

Beat to mark key phrase 'against it'. /T's open RH, thumb up, moves down and up

once on the key phrase].
Beat to mark key phrase 'for it'. /T"s open RH, thumb up, moves down and up once on

the key phrase].
Emblem WRIST TWIST (BESE) 'Undecided'. [Ts slightly cupped RH, palm down,

is moved again by a slight twist of the wrist].
Emblem HEAD TILT (1) (BESE) 'What did you say?' [T leans forward and tilts

and turns his head].
Emblem FINGER JAB (BESE) ' stress this'. [T's jabs his forefinger in the air

ahead of him].
Emblem TEMPLE TOUCH (1) (BESE)'In the mind'. [T's RH forefinger touches his

right temple] +

Emblem FINGER NUMBER (BESE) 'Two'. [T holds up his forefinger and middle
finger-and thumb with the other two fingers semi-curled].

Emblem WRIST TWIST (BESE) 'Undecided' [T's open RH, palm forward is moved

by twisting the wrist from right to left and back].
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Teacher 6: Female
Students: 8 ( Mixed multinational)
Class Type: Certificate of Proficiency in English (CPE)

Level:
Topic:

6.1
T

w2

[y

W2

N

Advanced
Exam practice

MOVING AROUND THE CLASS GIVING ONE-TO-ONE HELP AS NEEDED
(Looks at what S has written on handout) No' || (S: Hm )|l No’|| You haven't got it ||

It's a comparison
But I can't say that? || Why not?

W- || No® || Because the meaning of the sentence - | um || is- | | it's - trying
[ don't know-

know if I know what it means but it is uh -
to make a comparison - || No%| (...) J[What they're trying to do is make

a comparison between the amount of money that he earns || (S: uh-huh) || and the
amount of money that his younger sister earns.

Yeah || I understand that is the meaning of this sentence || (T: Right) || but I mean
when [ write that - || (T: it's still->) || - it is still correct because [ mean

this money -|| er-erm-|| but her sister || (?)|| (T: Yes ) || got something else

No || He earns money ’ || (S: oh) || His sister earns money ® || Right? | But he is trying
to say ° that he doesn't earn as much as she does ' (S: Hm)| and they're looking for

aphrase '' || another ? phrase || that conveys that meaning" (... )"

(Looking at handout) Hm

It's a particular kind '° of - || it's a phrase 'Sthat we use for comparisons || It's not
that'”*'® common | it's not - || just like putting -e-r' on the end'® || Right? || It's

another phrase for comparison || (..)*° You may not have come across it*' (smiles) ||
(S: ?)| Um (laughs) || (S: ?) || OK || Have a look at the others then? || Don't worry
too much about that one || Have a look at the other ones || and - and have a chat about

them.

Emblem HEAD SHAKE (BELTE) 'No (that is not correct)'. /T shakes head].
Emblem HEAD SHAKE (BELTE) 'No (that is not correct)'. [T shakes head].
Emblem HEAD SHAKE (3) (BESE) No (I agree with your negative statement)'. /T

shakes head].

Emblem HEAD SHAKE (BELTE) No (Your answer is not correct). [T shakes
head].

Emblem HEAD SHAKE (BELTE) 'No (Your answer is still not correct)'. /T shakes
head)].

Emblem HEAD NOD (1) (BESE) 'Yes (I am listening)'. /T nods head)].
Beat to mark the idea that 'He earns money'. [T's open LH. thumb pointing up,

touches the table].
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6.2

S1

S1

S1

S1
S2

Beat to mark the parallel idea that 'His sister earns money'. [T"s open LH, thumb
pointing up, moves up and comes down to touch the table in a different place].

Beats to mark the clause 'he is trying to say'. [T's open LH, thumb pointing up, moves
Jforward in jumps, touching the table in a different place each time it moves forward

with a slight pause after 'he' for extra mphasis on the pronoun].

Beats to mark the clause 'he doesn't earn as much as she does'. [T's open LH, thumb
pointing up. touches the table, pausing slightly to give extra emphasis to the pronoun
'he' before moving forward in jumps. touching the table in a different place with each

move].
Beat to mark the word 'phrase’. [T"s open LH, thumb pointing up, touches the table].

Beat to mark the word 'another'. [T's open LH, thumb pointing up, touches the table].
Deictic to identify the referent of 'that meaning' on the handout. /T"s open LH, thumb
pointing up, touches the handout on the table].

Emblem LIP BITE (BESE) 'l am concemed'. /T bites lower lip with upper teeth

briefly].
Emblem HEAD NOD (BELTE) 'Yes (a particular kind of...)". [T nods head in

nonverbal confirmation of spoken language].
Metaphoric to convey the idea of a 'chunk' of language which can be learned and

used as such to express a certain notion. [T's open hands move up and trace a half-

Jormed globe twice in rapid succession].
Emblem HEAD SHAKE (BELTE) No (not that common)'. /T shakes head in

nonverbal confirmation of spoken language] +
Emblem PALMS UP (BESE) 'You see?' [Both T's open hands, palms up, move out

and back].
Iconic to show how comparatives are often formed in English. /T's RH ' writes the 'er’

ending in the air in front of her].
Emblem HEAD TILT (2) (BESE) 'A thought has occurred to me'. [T's head tilts

briefly to the right and is accompanied by a sharp intake of breath].
Emblem HEAD SHAKE (BELTE) 'No (you may not have come across it)'. /T

shakes head in nonverbal confirmation of spoken language].
Deictic to identify the location of the other exercises on the handout. [T faps the

handout with the fingers of her LH].

ok ok ok ok ok ok ok ok ok

FEEDBACK: GOING THROUGH THE ANSWERS TO A SET TASK

Right || OK || I don't think anybody got ¢) || (.. )"

[ made something out of it

You made something out of it Folkert || What did you - what did you get? (Smiles)
If it is proper English I don't know.

Go on
(Reads aloud) "Jeremy doesn't earn anything more of the money as his younger sister

[. . ]2+3+4 H { MS}
No _ || there is nothing || { (?) }H Just a gamble

as much as?

(Looks at S2) Yes®" (..) | yeah
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S2 (Reads aloud) "Jeremy doesn't earn anything as much money as his younger sister"

T You've almost got it || One more word (?)
S2 As much as -
T (Smiles) No || Jeremy doesn't earn anything -

S3 That much
T Like as much money as his {younger sister}

S2 Ah like
S1 Ah, like as much -
T Mm || I think ® that's something you either know or you don't know (.. ) ||

(Smiles)You know || Well || OK it'ser-|] (?)] (..) Right|| Much more
straightforward || d) (..)]|| Right| Now you've bought something that was a

disaster ( . ) || it doesn't suit you ® (.) '?| it may have been cheap (.)|| and you say

you should never -

S3 (?7)

T No'?

S1 - have let 3yourself

T Mm-hm '

S1 - be talked into

T Mm-hm " ( ?) || Can you-can you say it again?"

S1 You should never have let yourself be talked into buying that ( ?)

T Yes || yeah
S1 Can you use it without the 'have'?

T { You should never have let - || }
You should never have let yourself || J and then 'be' is probably not good

T (..) "*NoJ|| You could say ' that || but it would be a different situation '®|| All right?
([ In this situation you're thinking of this one instance'®

S1 It happened already
T Yes?**?! || in the past ** || that-that you bought it ** | um || ifit's on a regular basis **

|| then you could use the short form

S1 Right
T OK (. ) || Yeah?|| So you should never have let yourself be talked into buying it

1. Theatre to convey the idea that T knows that this was exceedingly difficult and
sympathises with the class. [T's mouth forms 'letterbox’ shape - but the intake of
breath which often accompanies this gesture is missing].

2. Emblem HEAD ROLL (BESE) 'Could be yes, Could be no - I'm thinking about it'.
[T's head rolls left and right alternately] +

3. Emblem LIPS PURSED (BESE) 'I'm not sure about this'. /7's lips are pursed and

slightly twisted] +

Emblem HEAD SHAKE (BELTE) 'No (that is not correct)'. /T shakes head].

Emblem HEAD SHAKE (BELTE) No (that is not correct)'. /T shakes head].

Emblem HEAD NOD (BELTE) 'Yes (that is the correct answer)'. [T nods head] +

Emblem HEAD TILT (BELTE) 'Do you want to expand on your answer?'

[T's head tilts to her right].

Nk
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6.3

Emblem SHOULDER SHRUG (2) (BESE ) 'What can 1 say?' /T's shoulders are
briefly raised und lowered.].

Emblem HEAD TILT (2) (BESE) "A thought has occurred to me'. [T's head tilts
briefly to her left].

Emblem SHOULDER SHRUG (2) (BESE ) 'What can I say?' [There is just a trace
movement of T's shoulders but the twist of the mouth which normally accompanies
the shoulder movement is pronounced].

Emblem HEAD SHAKE (BELTE) 'No (never)'. /T shakes head in nonverbal
confirmation of spoken language].

Emblem HEAD SHAKE (BELTE) 'No (that is not correct)'. /T shakes head].
Emblem HEAD NOD (BELTE) 'Yes (that is correct)'. [T nods head].

Emblem HEAD NOD (BELTE) 'Yes (that is correct)'. /7 nods head].

Emblem HAND BECKON (BELTE) 'Give me the answer'. /7’s open RH beckons to
Si].

Emblem LIPS PURSED (BESE) 'Let me think'. /7"s lips twist and purse].
Emblem HEAD NOD (BELTE) 'Yes (you could say that)". /T nods head in
nonverbal confirmation of spoken language].

Emblem WRIST TWIST (BELTE) 'You are partly - but not wholly -correct). [7T"s
open RH is held out with the palm tilted slightly upwards, and moved by twisting the
wrist from right to left several times].

Emblem FINGER NUMBER (BESE) 'One'. /T holds up RH forefinger and then it
arches down to point at the sentence on the handout].

Emblem HEAD NOD (BELTE) 'Yes (that is correct)'. [T nods head] +

Beat to mark the word 'Yes'. [T"s open RH, fingers together, points down and moves

down and up].
Beats to mark the important expression 'in the past'. /7's semi-closed RH, palm down,

fingers spread. moves up and down].
Beats to mark the clause 'that-that you bought it'. [T's semi-closed RH, palm down,

fingers spread. moves up and down].
Emblem FINGER HOP (BESE) 'Habitually'. [T's forefinger moves up and forward
in semi-circular hops].

ok ok ook ok ok ok

SYMPATHISING WITH STUDENTS AT THE DIFFICULTY OF AN
EXERCISE WHEN THE END IS REACHED

Right || OK '| Last one (..) 2 || (T rests her head on her chin us she looks around the
class) Any-anybody know this one? || Kirsi || Do you- || Would vou - (. ) 3

(2)7(Ss smile) || Erm || 'The restaurant exceeded my ex -|| my expectations'

Fine || OK ° (Looks around the class, resting her chin on the palm of her hand)| All
right? || Yeah? || That's- ||I think || the only option ° that you have there || Good
(Begins to sort out the papers in front of her) || That one was much better || Yeah?
(Looks up at students, and sees some grimaces) || Yeah’

Not as bad
Not as bad * (Smiles while continuing to arrange her papers ) || No || No || I mean ||
yeah ° || the first one was dreadful || but || um || I think that was a little bit more

straightforward
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6.4

S1

S1

S2

Beats to stress the discourse markers 'Right || OK'. [T's open LH. palm up, moves

down and up rapidly twice].
Emblem HAND TO NOSE (BESE) 'Let me think'. /7"'s closed RH moves up to her

face and her RH forefinger is extended to touch her nose].

Emblem HEAD NOD (BELTE) 'Yes (You - I want you to answer)'. /T nods head in

nonverbal confirmation of her spoken language].
Theatre to playfully convey mild exasperation. /7's head jerks 0 her right and she
shakes it slightly, simultaneously making a tutting noise and allowing her RH to fall

to the table briefly].
Emblem HEAD NOD (BELTE) 'That is correct'. [T nods her head].
Emblem HEAD SHAKE (2) (BESE) This is hard to believe. /T shakes her head on

the words 'l think'].
Emblem SHOULDER SHRUG (2) (BESE) 'What can I say?' /T's mouth twists as

her shoulders lift slightly and her LH moves out to gather her papers together].
Emblem HEAD SHAKE (3) (BESE) No (I agree with your negative statement). /7

shakes her head].
Emblem SHOULDER SHRUG (2) (BESE) 'What can I say?' [T's mouth twists as

her shoulders lift slightly as her LH moves out to gather her papers together].

ok ok ok o ok ok ok R ok ke %k

RETURNING BRIEFLY TO LAST WEEK'S THEME BEFORE
INTRODUCING A NEW TOPIC
OK || Right|| (T removes handouts from plastic folder) Another thing I wanted to do

| not necessarily (Glances at watch) || um || for you to look at now || (Stands up and
moves towards nearest student to distribute handouts)|| We looked at futures ! ast
week || and I s- || decided to try and ( . .) clarify things || and I've just sort of (..)]| (
Moves around class distributing handouts) done a handout on use of future tenses ||
so if you sort of keep that || and then if you have any questions || we could always ||

er || discuss it next week | All right? || Because it takes a bit of time to read through ||
Um (Goes to new Turkish student) || Right Suha | We spent quite a lot of time last

week talking about future tenses || and it was a bit confusing || so that's just a summary
2

Um

(To S1) Have you not got one? 3

Yes

Fine " || OK || (Turns her attention back to the new S) It's just a summary of the

different futures ® (New S nods) that we have || the different future forms ' (New S
nods) || and the different ways ** we use them (New S nods) || All right? || So if
you'd like to have a look at that '°|| and then || if you've got any queries || we can
perhaps have a look at it next-next week {| Right || er || Did anybody look at the

exercise on futures at home? ||
(Nodding) The one from the book?
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S3

S3

Yeah ''|| Did anybody else ? || (Looks at one S) No '?|| you weren't here " (Smiles) ||
Did-did - Looks at another S) || No-no '* || you left early'* || didn't you? || Right ||
OK]|| Um (.) | Camila| Did you have time to look at the future exercise? || (S
shakes head) || OK || (To S1) I'll give you '° the answers || all right? || Rather than (..
)7 Yes || all right || We'll do that '8 at the end | (Begins to puts remaining handouts
away) Rather than || um || going through || (?)|| (Finishes putting the handouts away)
I Right | OK || Let's|| um| let's move on then || Right || What I'm doing now then
(sits down) is moving on to another *° new bit in the book || and another topic || and
the topic is (...) (Brightly) 'Tourism'

(Softly) Oh dear || (T looks up and smiles ) || (?) travel

(Still smiling at S3) Travel || tourism®' || Right || OK || so the first thing I want to
look at is || um || sort of || bit like the exam * || and a bit like just practising
vocabulary || (Holds up photocopy of appropriate page)|| If you have the book and
look at (Tilts photocopy back to check the unit number) Unit 6.1 || there's an exercise
here testing vocabulary that- || all the vocabulary is do- (Pauses briefly and turns to
look at new S) = || is for geography (Smiles briefly) || All right? || OK | Not very
technical ** geographical terms || but terms %5 that we would use (Stands up) in general

English || (Begins to pass out the photocopies to students who do not have copies of
the book) || Right || so if I give you one two three || OK || Now || What I suggest you
do is have a look at these in twos or threes || all right || and do these with > somebody
(.) ] and see how much of this vocabulary you're familiar with

b)?
Er | it's- || Ohyesb)|| Sorry| yeah| (Looks around class) Now if you (.)| Yes

7| it went into twos quite nicely

Emblem FINGER HOP (BELTE) 'Future tenses'./T"s forefinger moves up and
Jorward in semi-circular hops].

Beats to stress that 'the handout is just a summary' [T's open LH. palm up, moves up
and down twice]. :
Embiem EYEBROWS RAISED (1) (BESE) 'l am surprised'. /T raises eyebrow
and tilts head back slightly while making eye contact with S1].

Emblem HEAD NOD (2) (BESE)'I acknowledge your reply'. /T nods head] +
Emblem HAND FLIP (BESE) 'That's over and done with. Let's move on'. [T's open
LH flips up and back down briefly].

Iconic to illustrate that the future tenses form a list on the handout. /T"s LH, palm
back. thumb up, is raised, and since she is holding some handouts in that hand, only
the ring finger and smallest finger can be extended from the hand as it moves

downwards].
Beat to mark the word 'forms". [T"s open RH, palm down is raised and moved once

slightly up and to her right, where it remains briefly before falling again].
Emblem HEAD NOD (BELTE) 'Yes (the different ways)'. /7 nods head in
nonverbal confirmation of her spoken language | +
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Emblem FINGER HOP (BESE) 'Habitually'. /T's RH forefinger moves up and

forward in semi-circular hops].

Deictic to indicate the handout in question. [T's semi-closed LH. with thumb and

forefinger extended, moves up and arcs over towards the handout in front of the new

S].
Emblem HEAD NOD (1) (BESE) 'Yes I agree (the one from the book)'. [T nods

head)].
Emblem HEAD SHAKE (BELTE) 'No'. /T shakes head in nonverbal confirmation

of her spoken language].
Emblem HAND FLIP (BESE) Forget it'. [T's open LH flips up and back down

briefly].
Emblem HEAD SHAKE (BELTE) 'No'. /T shakes head to in nonverbal

confirmation of her spoken language].
Emblem HAND FLIP (BESE) Forget it'. /T's open LH flips up and back down

briefly].
Emblem FINGER POINT TO STUDENT (BESE) 'You' /T's RH forefinger points

at student and moves downwards].

Emblem HAND CIRCLING (BELTE*) Tm talking about a (longish) ongoing
activity (which would be too time-consuming to do at the present)'. /T"s open RH
makes circling movements in the air|.

Emblem FINGER RAISED (2) (BESE) 'Pay attention'. [ T's LH forefinger is raised

briefly].
Emblem HAND FLIP (BESE)' Let's move on'. [T's open LH flips up and back down

briefly].

Emblem FINGER CIRCLING (BELTE*) T'm talking about an ongoing activity
(continuing with the lesson by moving on)'. [7's two extended forefingers move
together with the first two joints overlapping, then move around each other in a

circular motion].
Beat to mark the preferred term ‘tourism'. /T raises her eyebrows briefly since her

hands are both occupied
Emblem HEAD ROLL (BESE) 'Could be one thing, could be another'. /T"s head

rolls left and right alternately]

Emblem EYEBROWS RAISED (1) (BESE) 'This is interesting'. [T's raises her
eyebrows].

Emblem HEAD SHAKE (BELTE) 'No not very technical'. [T shakes head slightly

in nonverbal confirmation of her spoken language].
Metaphoric to convey the idea of generality. [T's LH forefinger. extended from

closed hand and pointing up, traces circles in the air].
Emblem FINGER CIRCLING (BELTE*) T'm talking about an ongoing activity'.
[T’s two extended forefingers move together with the first two joints overlapping, then

move around each other in a circular motion].
Emblem HEAD NOD (BELTE) 'Yes (it went into twos quite nicely)'. /7" nods head

in confirmation of the spoken language which follows].

sk 3 ok ok ok ok ok ok ok okok

EXPLAINING A TASK AND HOW IT IS TO BE DONE
Right' || What I want you to think about, then, is? - (..)|IRight || First of all || who
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Ss

comes - who comes to your country 2° || All right? || Who are the tourists?’ | What
nationality. maybe’ || what age group ® || All right? || What do they go there for? 7][ Isit
the culture 7% | Is it the cities ?° || Is it the beer?'’) Is it'! - (..)sun,sand (.)?)

What are they doing?'*** | and what do they want?'? || All right? || in general 14\H or if
you've got particular areas where - where tourists go' || then you could look for
different things|| OK'® || Then " I'd like you to move on to think about - (.. )| what's
the effect of them being there? ||. Are they - are they welcomed '® by local people? ||
220 Are they seen as a nuisance *' (.. )?]| um ||

or are they '° (.. )* not welcomed
have they changed ** things? || Have they changed things for the better?” 2| Have

they A
changed things™ for the worse?|| All right? ||  want you - to sort of move on to *® the

impact that tourists have had *” on-on the area **|| Now *°|| either you can think of *° ||
erm || acountry generally’' || or if you'd just like to think on one™ - || say coastal
area of Turkey **"** || or one particular®® part of-of Spain || then feel free to do that 3 ||
Right? || I'd just like you to discuss that *’ first

(.) || Now || would you like to discuss it *® cross-nationality®® ( . ) || or would you like

to (. ) bein groups *° of - || sort of same areas? *' | How would you like to discuss
it?

Cross-nationality

Cross-nationality®| Right || OK || So (.) if we have (Looks around the class) a

South American with a European || (Looks at S1, from Mexico) a Central American
(SI: Yes) || and (Looks at a Syrian student) Middle Eastern || we should get ** a nice
mix || All right?|| (Looks around the class) || One. two, three, four *** “**7|| All
right || If you divide into two fours48H and then® || if every group has a European ( . .)||
asortof (..)]| If-if you two would split *** ' || ‘cause you're too close */| All right?
Il And if you two (. )3*"* split *° I All right?|| 'cause you're same part of the
world****’ || Right? || OK? || so if we could dis-discuss that > into two fours I

(Stands up to help organise students) || Right?

Emblem HEAD NOD (BELTE) 'Yes (let's move on). [T nods head in nonverbal

confirmation of her spoken language]. A
Emblem HAND TO NOSE (BESE) 'Let me think'. /T raises closed hand to her
mouth, and her forefinger, bent at the second joint, touches her nose then seems to

support her nose briefly before moving away].
Emblem PALMS UP (BESE) 'You see what I mean?' /T cups both hands and holds

them out].
Beat to mark the word 'are'. [T's hands, still held out as for #3, move up and out then

back].
Beat to mark the word 'nationality’. [/T's hands, still held out as for the previous

gesture, move away from each other slightly].
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Beat to mark the words 'age group'./T"s hands, still held out from the previous
gesture, move back towards each other then away from each other again].

Beat to mark the pronoun "What'. [7T"s hands, still held out from the previous gesture,
move back towards each other then away from each other again].

Beat to mark the word 'culture'. [T's RH flicks over to her right then comes back to
point towards her chest].

Beat to mark the word 'cities'. /T"s LH flicks out to her lefi and then comes back

towards her chest].
Beat to mark the word 'beer'. [T's RH flicks over to her right then comes back to

point towards her chest].

Beat to mark the words 'Is it...?" [T's LH flicks out to her left and remains there as
she searches for the words she needs].

Metaphoric to convey the idea of a certain amount of ongoing activity amongst some
identifiable group [T's slightly cupped hands, fingers pointing up, move in circles
simultaneously towards T and then out and back around].

French Emblem MOUTH SHRUG 'l don't know'. [T's lips are pushed up and out,
making the corners of the mouth point down briefly before the mouth returns to its
normal shape/.

Metaphoric to convey the idea of ongoing demand amongst this identifiable group
[In a partial repeat of #12, T's slightly cupped hands, fingers pointing up, move
simultaneously towards T to retrace the first part of that gesture].

Metaphoric to convey the idea of the tourists' wider, general requirements. [7T"s
hands, still slightly cupped from previous two gestures, move apart].

Metaphoric to convey the idea of the many separate and different areas to which
tourists go. [T's hands dart out separately to right and left, indicating different
locations in the air in front of her].

Emblem HAND TO NOSE (BESE) 'Let me think'. /T raises closed hand to her
mouth, and her forefinger, bent at the second joint, touches her nose then seems to
support her nose briefly before moving away to make #17].

Emblem FINGER HOP (BELTE) Moving on' (to another task )'. [T"s forefinger
moves up and forward in a semi-circular hop)].

Emblem PALMS UP (BESE) 'Do you see what I mean?' [T holds out open RH
palm].

Metaphoric to convey the idea that something controversial is contained in the next
question./T holds out open RH palm and holds the position as she hesitates to say
something which may be controversial].

French Emblemn MOUTH SHRUG 'l don't know'. [T's lips are pushed up and out,
making the corners of the mouth point down briefly before the mouth returns to its
normal shape].

Emblem HEAD NOD (BELTE) 'Yes (not welcomed).' /T nods head once in
confirmation of spoken language].

Metaphoric offering another possible idea for discussion. [/7T's RH, palm up, moves

up and out to her right].
Metaphoric offering yet another idea for discussion. [7"s open RH moves up and out

to her right again].
Emblem HEAD ROLL (BESE) "Is it this or is it that?' /T"s head rolls to her right as

she looks at Ss on her right]+
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Beat/ Metaphoric This gesture simultaneously marks the words 'changed things'
while indicating that this is one of two possibilities (viz 'for the better"). /T's open RH
moves up and out to her right]+

Beat/ Metaphoric This gesture simultaneously marks the words 'changed things'
while indicating that this is the other of the two possibilities (viz 'for the worse'). [T's
cupped RH hand moves back towards her left as she looks at Ss on her lefi].

Emblem FINGER HOP (BELTE) ' Moving on (to another task)'. [T"s forefinger
moves up and forward in a series of semi-circular hops].

Beats to mark the complex noun phrase 'the impact that tourists have had'. [T's RH

forefinger moves up and to T's left in two moves].

Metapheric to convey the idea of a specific area upon which tourists have had an
impact. [T's RH forefinger points down at the table and traces around a circular area
twice].

Beat on the discourse marker Now'. [T"s cupped RH, fingers pointing down, moves
briefly down and up].

Metaphoric to convey the whole range of possibilities which Ss may choose to
consider [T's open RH, palm down, moves slightly up from T's left over to T's right, in
a circular movement].

Beats to stress the option of thinking of a country generally. [7's cupped RH, palm
down. moves down and up twice].

Beats to stress the option of thinking of one part of a country /7's cupped RH, palm

down. moves down and up twice].
Beat to stress the adjective 'coastal'. /T's cupped RH, palm down. moves down and

up| +

Emblem HEAD NOD (BELTE) 'Yes (coastal).' /T nods head once in confirmation
of spoken language].

Beat to stress the important word 'particular'. /T's cupped RH rises and jumps across
to T's right to touch the table in front of T].

Metaphoric to convey the idea of freedom of choice between the two options. [T's
right RH moves quickly several times between the two areas just indicated on the
table].

Metaphoric to convey the idea of a general topic for discussion. [T's RH , fingers
pointing down, traces a circle two or three times in the air just above the surface of
the table].

Metaphoric to convey the idea of two sides to the discussion. /T's LH forefinger,
pointing up, moves to R and L once or twice].

Metaphoric elaborating on the idea of two sides to the discussion. [Both forefingers,
pointing up, move towards and away from each other several times].

Metaphoric to convey the idea of a group. [T's RH forefinger traces a circle around
her cupped LH three times].

Beats to mark the noun phrase 'same areas'. [T's cupped LH flips over towards T's
RH and moves to and fro twice]. ,

Emblem HEAD NOD (BESE) 'l agree'. [T nods head].

Metaphoric to convey the idea of representatives of different continents being drawn

together. [T's open LH moves out and the fingers bend in to form a cup shape on its

side, facing T's right].
Emblem FINGER POINT TO STUDENT (BESE) 'You'. [T's LH forefinger points

at one of the students] +
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46.

47

48.

49.

50.

51.
52.

53.
54.
55.
6.

57.
58.

Emblem FINGER POINT TO STUDENT (BESE) 'You'. [T's LH forefinger points
at another of the students] +

Emblem FINGER POINT TO STUDENT (BESE) 'You'. /T's LH forefinger points
at a third student] +

Emblem FINGER POINT TO STUDENT (BESE) 'You'. [T"s LH forefinger points
at a fourth student].

Beat to mark the word 'divide'. [T's left arm is still raised from #44, and her open LH
moves down and up on the marked word then the arm remains outstretched ].

Beat to mark the word 'then'. [T's LH thumb flicks up and back from the outstretched
left arm on the marked word. The arm remains outstretched].

Emblem FINGER POINT TO STUDENTS (BELTE) 'You (will work together). /T
points to two Ss with both raised arms] +

Metaphoric to convey the idea of separation. [T's raised arms move apart].
Metaphoric to convey again the idea of separation. /7T"s raised arms move together
and then apart again].

Emblem FINGER POINT TO STUDENTS (BELTE) 'You (will work together). [T
points to two Ss with both raised arms] +

Emblem HEAD NOD (BELTE) 'Yes (you two). [T nods head in nonverbal
confirmation of spoken language].

Beat to mark the word 'split'. [The fingers on both T's hands open and close]
Metaphoric to convey the idea of separation. [T's raised arms move apart]+

Beat to mark the word 'same'. /T"s hands move up and down].

Metaphoric to convey the idea of separating into two groups. /7 raises both hands,
palms forward and moves each out to the side twice].
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Teacher 7: Female
Students: 4 Mixed, multinational
Class Type: English for Academic Purposes

Level:
Topic:

7.1
S

T

Intermediate to Advanced
Grammatical Cohesion

INTRODUCING THE TOPIC OF THE LESSON

Is it something like linking?

It's to do with linking || Yes ' || (very sofily) OK || So we use linkers as well ** ||
words like 'moreover' ¥ and phrases like 'as a result ' (T shudders slightly )
'therefore', 'thus'® || those sort of words || Those-those are used to build up® coticsion
in a text as well || and then - || um’ || another thingis(..)| er® | vocabulary || what
you did ® with Lynn on Wednesday? || I think you did a bit with Lynn | When you
have || um || instead of re-repeating a noun '° || you- you would use an alternative noun
perhaps'' || a synonym || to avoid repetition' I or || in a sentence where you'd
perhaps used a verb" (.) | um || you would then use ' the - || so you'd say || um"’ i

people (. ) 6 prefer certain things '’ || and'® their preference 19420 {s then %' - || so you

78



10.

11.

12.

13.

14.

15

16.

17.

18.

19.

20.

use || er || a verb in one sentence 22 || and then maybe you will refer back to it with-

with the noun “*** (..) || in the following sentence *° || OK || (and?) using all these (

.) %/ using all these things || you-you build up *’ (. ) text®®* which has cohesion®

|| Hopefully || Right?

Emblem HEAD NOD (BELTE) 'Yes (it's to do with linking)'. /T nods head in
nonverbal confirmation of her spoken language].

Emblem EYEBROWS RAISED (BELTE) 'You understand?' [T raises her
eyebrows] +

Emblem HEAD NOD (BELTE) 'Yes (we use linkers as well). [T nods head in
nonverbal confirmation of her spoken language].

Beat to mark the adverb 'moreover'. /T's head moves up to her right and back].
Emblem HEAD SHAKE (BESE) 'Oh, I don't know (let me think)'. /T shakes her
head].

Metapheoric to conjure up the idea of a group of 'linkers'. [T's hands move out ahead
of her on the table, form a vague globe shape and move horizontally away from the
imaginary globe before moving back and away again].

Emblem HEAD SCRATCH (BESE) Tm not sure about this'. /T scratches her

Jforehead)].

Emblem HEAD SCRATCH (BESE) Tm not sure about this'. [T scratches her
head].

Emblem FINGER POINT TO STUDENT (BESE) 'You'. [T's RH forefinger points
to S].

Metaphoric to communicate the idea of repetition. /T"s open RH, palm back makes a
circular movement several times].

Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises her
eyebrows].

Metaphoric to communicate the notion of a kind of mirror image. [T's open hands,
palms facing and fingers spread but slightly curled towards the other hand, move to
and fro in opposite directions but along parallel tracks keeping the same distance

apart].
Beat to mark the noun phrase ' a verb'. [T opens her RH as she moves it out in front of

her].

Beat to mark the change in action expressed by the adverb plus verb, 'then use'. /T
opens her RH as she moves it out in front of her].

Emblem EYES RAISED (BESE) 'Let me think'. [T raises her eyes and looks up
briefly while thinking].

Emblem HEAD SHAKE (BESE) 'Oh, I don't know (let me think)'. /T shakes her

head].
Beats to mark the noun phrase ' certain things '. /[T moves her RH out in front of her

on the first word and opens her RH on the second word].
Beat to mark the conjunction 'and'. [T's open RH, palm back. arches out onto the

table in front of her].
Beats to mark the noun phrase 'their preference '. [The length of the smallest finger on

I's open RH tups the table several times] +
Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises her

eyebrows].
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22.

23.

24.
25.

26.

27.

28

29.

30.

7.2

T
S1
T
S2
S1
T
S1

T

o 1

T

Metaphoric to convey the idea of the continuation of the sentence. [The tips of T's
RH fingers and thumb form an arch and touch the table twice before the hand is flung
over 1o T's right, opening as it goes].

Beat to mark the key concept of 'a verb in one sentence'. [T's hands both open and

touch the table-top, palms down]
Metaphoric to convey the idea of another sentence which is separate from the first

sentence, but which refers back to it. [The tips of T's RH fingers and thumb form an
arch again and move along the table-top from L-R to indicate a lengthy sentence
(across two lines) on the table-top, before jumping back to a space on the table before
the start of the second sentence] +

Emblem EYEBROWS RAISED (BELTE) Do you understand?' [T raises her
eyebrows].

Metaphoric to convey the idea of returning to the first sentence. [The tips of T's RH
fingers and thumb form an arch and move along the table-top from L-R once again].
Metaphoric to convey the notion of all the different and disparate features of
grammatical cohesion. [The tips of T's RH fingers and thumb form an arch again and
make various shapes on the table-top].

Metaphoric to convey the concept of drawing everything together. /T's RH forefinger
trace a circle three times on the table-top].

Beat to mark the key word 'text'. [T's semi-closed hands, palms down on the table-top
[fip over away from each other, revealing their palms briefly, before returning to the
starting positions| +

Emblem EYEBROWS RAISED (BELTE) Do you understand?' [T raises her
eyebrows].

Theatre to convey nonchalant achievement. [T's raises her eyes and tosses her head,
finally making eye contact with S and smiling].

otk ok ok o sk ok ok ok

EXPLAINING WHY A STUDENT'S SUGGESTED LEXICAL
SUBSTITUTION IS UNSUITABLE

Any comments?' || (.) || Anybody want to - %] No?

(Looking at OHP screen) 'Carried out'

(Looks at OHP screen) What about 'carried out'? [ Would you want to -?

(Looks at S1) @) }

(Glances ar S2) Mm

Instead of [ what?
They use it here (T looks at where SI is pointing in his handout) but 1

don't- || in the sixth and in the seventh || they commence with that.

(Moving away ) Yeah it ca- || you can't really- || you-you-you can't really carry out
learning *™* || OK? || It doesn't really collocate ° || You- || Learning

happens®*’

What is the difference?

Well (staring ahead while thinking) || 'carry out' is - || like || to || er || to do something 8
|| you carry out an experiment 9”0][ or you carry out research!'""”

()| OK? || We would use- || we would use 'carry out research' '* || 'carry out an
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S1

ST

S1

[\

\© 00

11.

12.

13.

14.

15.

16.

17.

18.

19.

experiment' '] {but learning (. .)"

And that's-that's | || it's happen
merely takes place '*|| It happensT
It's happen
It happens
Yeah || OK

Hopeftully (Laughs)

Emblem EYEBROWS RAISED (1) (BESE) 'Well?' /T raises her eyebrows].
Emblem HEAD SHAKE (BELTE) 'No (You don't want to ask me anything?' /T
shakes her head in nonverbal anticipation, then confirmation of her spoken
language].

Beats to mark key phrase 'carry out learning'. /T"s opern hands. palms up, move up an
down twice] + :
Emblem PALM UP (BESE) 'Do you see? [T's RH lingers. palm up, before being
drawn back towards T's body].

Metaphoric to convey the idea of parts of a sentence fitting together. [T’s forefingers,
extending from semi-open hands, move towards and away from each other three or

Jfour times|/.
Metaphoric to convey the idea of spontaneity. [T's hands suddenly move out and

away from each other] +

Emblem EYEBROWS RAISED (BELTE) Do you understand?' [T raises her
eyebrows].

Emblem PALM UP (BESE) 'You see?' [T's RH is raised, palm up].

Emblem PALM UP (BESE) "You see?' [T's hands are raised. palms up] +

Emblem EYEBROWS RAISED (BELTE) Do you understand?' [T raises her
eyebrows].

Beat to mark key words 'carry out'. /T's open RH, palm up, moves to her right in two
Jerky movements | +

Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises her
eyebrows|/.

Emblem PALM UP (BESE) 'You see?' [T"s RH lingers, palm up]

Metaphoric to convey the idea of collocation. [T's open RH, thumb up, moves out to
her right, making chopping movements to mark the words which occur naturally
together].

Metaphoric to convey the idea of handing out another example of collocation. [7"s
open RH, palm up, also moves to her right, but sedately and smoothly, accompanied
by a faraway expression on her face and a softening of her voice] +

Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' /T raises her

eyebrows].

Emblem EYES RAISED (BESE) 'Let me think'. [T raises her eyes and looks up
briefly while thinking].

Emblem EYEBROWS RAISED (BELTE) Do you understand?' [T raises her

eyebrows].
Emblem HEAD NOD (BELTE) 'Yes (it happens)'. /T nods her head in nonverbal

confirmation of her spoken language].

ok ok ok ok ok ok ok ok oK ok
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7.3

S1

S2

S1

S1

10.

11.

COMPARING A MODEL VERSION OF AN EXERCISE WITH ONE JUST
PRODUCED BY A STUDENT

This is fairly similar to mine (Reveals a part of the OHP acetate) which is there ||
(Moves back und begins to read aloud) Er || "Lecturers should prepare their lec-" || er
|| "lectures carefully" || I put "in advance" instead of "several days beforehand "|| It's
just a bit shorter' || OK? || “in advance “|| um || "and consider” || bit shorter than
"thinking about" 2 || "and consider" || and then I've got_the two things here 4 I " not
only" the content ® but also 7 (.) the best way (.) of getting it across * " || OK? (T flexes
fingers) || S0’ (.) || "it" here refers to what? || in that sentence || _ That "it" (. ) refers

< {

"presentation” || (..) "presentation"”
N-n-no'' || In my - || L haven't got "presentation" in my sentence
"Content" ?
(Glances at S2) "Content" B3 [| Yeah || Now that "it" (Takes the top off her pen and
draws a circle around the "it" on the acetate and a line linking it to its referent, then
replaces the pen top) refers to "the content" || "and consider not only the content but
also the best way of '* getting the content across " I
()" || Mohammed? '¥| You've got a frown on your face
Sorry? (T smiles and Ss laugh)
(Walks over to S1) Does this mean you're concentrating'® or you're puzzled
(Raises his left forefinger, lets his hand point down towards his paper, then touches
his chin) Um || er || I write it (He points to OHP)
Er? || Oh || You're-you're puzzled by my writing? || Is this it?
(Makes a dismissive gesture, smiles and looks down briefly) Yes (S1 and T laugh)

520

Iconic to illustrate the word 'shorter'. [T"s open hands, palms fucing each other, move
towards each other twice J.

Emblem FINGER POINT TO TEMPLE (BESE) 'Thinking about something'
[The first two fingers of T's semi-closed LH point to T's left temple and make vague

circular movements].

Deictic to identify the referent of the 'two things here'. [T's semi-closed LH, with the
thumb and first two fingers extended, rises to the OHP screen | +

Metaphoric to communicate that the 'two things' are linked. /T twists her LH, still in
position from # 3 wrist from L-R twice near the linked construction].

Metaphoric to remind Ss that 'not only' is the first part of the linked construction. /T
twists her LH wrist, still in position from # 3 & #4, from L-R].

Deictic to indicate the location of the words which T is reading aloud. [T's LH
Jforefinger, points to each word in turn on the screen |].

Metapheoric to remind Ss that 'but also' is the second part of the linked construction.
[T twists her LH wrist from L-R again].

Emblem FINGER CIRCLING (BELTE*) T'm talking about an ongoing activity'.
[T's LH forefinger makes circles in the air near the OHP screen).

Beat to mark the adverb 'So'. [T's LH forefinger curls around and down as T brings
her hand away from the OHP screen].

Deictic to identify the referent of ' "it" here'. [T uses the pen in her RH to touch the
word which she means on the OHP acetate].

Emblem HEAD SHAKE (BELTE) 'That is the wrong answer'. [T shakes her head

slightly].
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13.
14.
15.
16.

17.
18.

19.
20.
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‘of rubbish or whatever'®"!” || but as long as I get '® - || whatever I do

Deictic to draw S1's attention to the words used in the sentence on the OHP. /T points
to the sentence on the acetate with the pen in her RH and traces a circle around it
with the top of the pen].

Emblem HEAD NOD (BELTE) 'That is the correct answer'. [T nods her head].
Deictic to draw Ss' attention to the words on the OHP which she is reading aloud. /T
points to the acetate with the pen in her RH].

Beats to mark the key phrase "getting the content across". [T uses the pen in her RH
to make a series of jumps away from the acetate].

Emblem HEAD TILT (BELTE) 'Do you understand?' /T tilts her head to her right]
+

Emblem PALM UP (BESE) 'Do you see?' [T's RH is raised, palm up].

Emblem EYEBROWS RAISED (1) (BESE) Do you understand?' [T raises her
eyebrows].

Beat to mark the verb ‘concentrating'. [T's open RH, palm up moves down and up].
Beat to mark the adjective 'puzzled'. /T"s open RH, palm up moves down and up].

sk ok ok ok ok ok ok sk ok sk ok

CLARIFYING THE MEANING OF AN EXPRESSION IN A TASK SET

It's a bit like presenting || Yes || yes '™ || (S1:(?)) |But ifI get something across® - ||
"across" means going from one place to another |[doesn't it?" || so it means ° getting
my message || from me ®7 || over to you ? || across to you’ || and if T get something
across '° || it means I help you to understand ! Il (_..) '* w-w-whatever [ want to say

to you
If it's in a good form?
Pardon? "
In [ the good - || er || logic order
IN-no-no__ || (..) |l No-no-no || Not necessarily'* || I-] might'> (? ) || a load
P

% | L make you

understand 2' what I want to say

But if you don't give it to me in the lecture * in the logic order || I will confuse

Well yes™ || that's right *|) If I- if I don't ( . )**** || If I'm not successful ?’ || and you
don't understand®® me || then I'm not*’ getting it > across || I'm not getting my message
across® " || Right? || So (Be§ins walking back from the OHP to her seat) || But || um™
| you can get vour message’* across to somebody in many ways || If you're frightened
you scream ( . . ) > || That-that® allows somebody®’ - || That gets the_message >*
across that you're frightened || OK? y So || If you don't understand- || If you don't
understand me* || then I haven't got- * || Thaven't got it across®' || I haven't got (. ) 42
what I want to across to you || I haven't made you® understand it || All right?

Emblem HAND CIRCLING (BELTE#) 'Continue to offer more suggestions'. /1"s
open RH, palm back, makes circles in the air in front of her] +

Emblem HEAD NOD (BELTE) 'Yes, that's a good answer'. /T nods her head)].
Emblem HAND POINT TO TEACHER (BESE) 'T. /T's RH points to her chest].
Iconic to show the crossing of a distance between two points. /7's open RH hovers
near her then moves out at arm's length to the farthest point she can reach].
Metaphorie to convey a gathering of thoughts. [T's hands are raised in front of her at
shoulder level. palms facing her, where they pause with fingers curling and
uncurling].
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10.

11.

12.

13.

14.

15.

16.
17.

18.

19.
20.
21.
22.
23. -
24,
25.
26.
27.
28.
29.

30.

Emblem HAND POINT TO TEACHER (BESE) 'I (as the sender of 'my message)'.
[The fingertips of BH first rest on T's chest, then tap the chest three times] +

Emblem HEAD NOD (BELTE) 'Yes (getting my message from me ). /T nods her
head in nonverbal confirmation of her spoken language].

Emblem HAND POINT TO STUDENTS (BESE) 'You (as the recipient of my
message)'. [BH leave T's chest and arch over to point to Ss].

Emblem HAND POINT TO STUDENTS (BESE) "You (as the recipient of my
message)'. [BH leave T's chest and arch over to point to Ss again].

Metaphoric to convey the successful transmission of a spoken message from T to S.
[BH leave T's chest and move out towards S in short stages to end, palms up, pointing
at Ssj.

Beats to mark key utterance 'l help you to understand'. [The fingertips of BH tap out
the words 'l help you to' on T's chest, then fly out towards the Ss on 'understand'].
Emblem SHOULDER SHRUG (1) (BESE) 'Oh, I don't know'. [T shrugs shoulders
and her hands move out away from her body at shoulder level].

Emblem EYEBROWS RAISED (1) (BESE) 'What did you say?' [T raises her
eyebrows].

Emblem HEAD SHAKE (BELTE) 'No (not necessarily). [T shakes head in
nonverbal confirmation of her spoken language].

Emblem HAND FLIP (BESE) 'Let's dismiss this idea' [7T"s open RH flips up above
her right shoulder |].

Emblem HEAD SHAKE (BESE) 'It's strange but true'. [T shakes her head].
Emblem HAND FLIP (BESE) 'Let's dismiss this idea' [Both T's hands flip up above
shoulder level].

Metaphoric to convey transmission of a message. [T's LH forefinger, pointing to T''s
right. jumps forward and back at chest level then arches over to point at Ss before
coming back to be cut off by the beginning of # 19]

Emblem PALM UP (BESE) ' You see what I mean?' [/ BH are raised, palms

Sforward] +

Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises her

eyebrows].
Beats to mark the key words 'l make you understand'. /[BH move down and up several

times near T's chest, then flip out, palms up, towards Ss for a final down-up
movement].

Emblem HEAD NOD (1) (BESE) T'm listening'. [T nods her head)].

Deictic to indicate the place where support for S1's statement can be found. [7's open
LH points to OHP screen]

Emblem HEAD NOD (BELTE) 'Yes, that's correct'. [T nods her head].

Emblem HAND POINT TO TEACHER (BESE) 'T. [T’s LH points to her chest] +
Metaphoric to convey the idea of an ongoing activity which comes to a sudden stop.
[BH make vague circling motions before suddenly stopping]

Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises her
eyebrows].

Beat to mark the negative verb 'don't understand'. /BH held out. palms up, at shoulder
level move out and in].

Beat to mark the negative construction 'I'm not'. [BH held out, palms up, at shoulder
level move out and in].

Beat to mark the pronoun 'it'. [T tilts her head sharply to her right and brings her

hands in to her chest].
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32.

33.

34.
35.

36.
37.
38.
39.
40.
41.
42.

43.

7.5

- »

wn

Beats to mark the key statement 'I'm not getting my message across' [BH move down
and up twice then move out away from each other ]+

Emblem PALM UP (BESE) ' Do you see what I mean?' [ BH are raised, palms up
on either side of T].

Emblem SHOULDER SHRUG (2) (BESE) "What can I say?' /T shrugs her
shoulders and her hands move up in front of her body at shoulder level].

Beat to mark the noun 'message’. [BH move out and up to just below shoulder level]
Emblem SHOULDER SHRUG (2) (BESE) 'What can I say?' [T shrugs her
shoulders and her arms move out to the sides of her body].

Beats to mark the pronoun 'that' (and its repetition). /7"s RH moves up and down
twice].

Beats to mark the pronoun 'somebody'. [T's RH rises to head level and falls back].
Beat to mark the noun 'message’. /BH move out and up to head level].

Beat to mark the verb 'understand'. [T"s RH moves up and down. palm up].

Beat to mark the verb 'got'. [T's RH moves up then out, palm up |].

Theatre to convey possibly an arch distancing of T from the problem expression. /T
stands on her toes and tilts her head from left to right, raising her eyebrows at the

same time].
Emblem SHOULDER SHRUG (1) (BESE) 'I don't know'. [T shrugs shoulders and

her open hands, palms up, rise to shoulder level].
Beats to mark the first two words of a verb phrase 'made you '. [T's open RH, palm

back moves forward and back twice].

3 3k ok ook ok %k k ok ook ok

EXPLAINING THE MEANING OF AN UNFAMILIAR LEXICAL ITEM
WHILE RECAPPING THE DIFFERENCE BETWEEN DEFINING AND NON-
DEFINING RELATIVE CLAUSES

If you- if you have to kill an animal'*? || because (. . ) you can't make them better>**

| yeah?’ || we use a phrasal verb || 'to put down' an animal || Not for people though ’

[| Only animals [ || OK?
/1sma asmas/

Pardon? °
Er || they-they use a word for / asmas /|| or /asma / '° when the people who has this

kind of cancer or (?{

(half-smiles) Euthanasia you mean || Euthanasia| Yes ||
(Moving towards S) Euthanasia is sort of '’ putting people down || Yes'**"?

Yes
(Moves back to OHP) OK || So in this one '3 || this bit is extra information' It

doesn't define the dog ' | It's ex- '®|| It's instead of having two sentences'® | The dog
will have to be put down *° || because ?' it has a broken leg ** || OK **|| But you- ||
we've put the two bits together 2| Right? || So that's a non-defining relative clause 3
as you %( . ) said || It's extra information || This one *” || It implies there are several
dogs™ || Right? || Several dogs %|| Which one ** (. )*' will have to be put down? ||
The one which has a broken leg ** | But ** the other one™ (. ) ¥ is OK *°|| OK?2 7
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13.

14.

15.

16.

17.

18.

19.

20.

So this one we're actually defining - defining the dog *¥| (Walking back to her seat)
which particular® dog we're talking about || and therefore *" we don't have*! the

commas || Do you remember it 2 ** || (Sits down)

Yeah
Yeah

Beats to mark main stresses in the key clause 'If you have to kill an animal'. /T"s open
RH makes circular movements in front of her] +

Emblem EYEBROWS RAISED (BELTE) 'Do you understand?' [T raises her
eyebrows]/.

Embliem HEAD SHAKE (BELTE) 'No (you can't make them better)' /T shakes her

head in nonverbal confirmation of spoken language] +
Emblem PALM UP (BESE) 'You see?' [T's RH moves out to her right and opens,

palm up].
Emblem EYEBROWS RAISED (BELTE) Do you understand?' [T raises her

eyebrows].

Beats to mark the key parts of the expression 'to put down an animal'. /T's hands are
occupied with her OHP pen so she raises her eyebrows twice. once on 'to put down’
and once on 'animal'].

Emblem HAND SWEEP (BESE) 'Don't entertain this idea'. [T's open RH, palm
down but with fingers tilting up slightly, makes a sweeping movement out to T's right].
Emblem HAND SWEEP (BESE) 'Don't entertain this idea'. [In a reprise of #7, T's
open RH, palm down but with fingers tilting up slightly, makes another sweeping
movement out to T's right].

Emblem HEAD TILT (1) (BESE) 'What did you say?' /T tilts her head to her left].
Theatre to convey complete bemusement. [T's eyebrows shoot up, her mouth
performs a French mouth shrug and she draw back her chin as she tilts her head to
her right].

Metaphoric to convey imprecision. [T's open hands, palms up, move up and down
several times].

Emblem FINGERS QUOTE (BESE) 'In a manner of speaking'. [T's first two fingers
on BH are held up from the closed hands, and the two upright fingers are bent
Jorward twice] +

Emblem HEAD NOD (1) (BESE) 'Yes'. [T nods her head].

Deictic to identify the referent of 'this one' (the sentence containing the non-defining
relative clause). [T uses the pen in her RH to point at OHP acetate] +

Emblem FINGER RAISED (2) (BESE) 'Pay attention'. [T briefly raises her LH
forefinger]. :

Deictic to identify the referent of ‘this bit' (the non-defining relative clause). [T uses
the pen in her RH to point at OHP acetate]

Emblem PALM UP (BESE) 'You see?" [T holds out both open hands, palms up on

either side of her].
Emblem PALM UP (BESE) 'You see?' [T holds out both open hands, palms up on

either side of her].

Metaphoric to convey the idea of two equally balanced sentences. [T's open hands,
palms up, on either side of her, move in tandem to L and R several times].

Beats to mark the stresses in the main clause. [T's open hands, palms up, move up and

down four times].
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21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.
34.
35.
36.
37.
38.

39.
40.
41.

42.

Beat to mark key word 'because'. [T's open hands, half-turn und palms facing move
towards each other]

Metaphoric to convey the idea of expansion of the topic in the main clause. [T"s open
hands, palms facing, move apart, along wavy routes].

Metaphoric to communicate that the meaning of the two clauses is understood and
accepted. [T's open hands, still out on each side of her body pulms up, rotate so that
palms face briefly, then move out away from her body].

Metaphoric to convey that the two sentences have been joined to produce a single
longer sentence. [T's semi-closed hands, palms facing move towards and away from
each other three times].

Deictic to identify the referent of 'that' (the relative clause which is non-defining). /T
uses the pen her RH to point at OHP acetate].

Emblem HEAD NOD (BELTE) 'Yes (a non-defining relative clause)'. [T nods head
in nonverbal confirmation of her spoken language)].

Deictic to identify the referent of 'this one' (the sentence containing the defining
relative clause). [T uses the pen her RH to point at OHP acetate and it stays in this
position until #32].

Emblem WRIST TWIST (BESE) 'Approximately'. /[T's open LH, palm down but
with fingers slightly higher than the base of the hand, moves as the wrist is twisted in
each direction alternately several times].

Beat to mark repetition of the key noun phrase 'several dogs'. [T's LH opens as it
moves up and out to T's left, palm down].

Beats to mark key phrase 'which one'. [T"s open LH, palm down, still in place as at
end of #29, moves up and down].

Beat to create expectancy - a 'pregnant pause' - before the remainder of question is
posed. [T's open LH, palm down, moves up and down again].

Emblem FINGER JAB (BESE) 'l stress (this point)'. /Because T is still holding a
pen in her RH, she uses the pen. rather than her forefinger to make jabbing
movements in front of her].

Beat to mark the conjunction 'but'. /[T's RH, holding the pen, moves forward and back
in front of her].

Metaphoric to convey the impression that there is another dog. [T's RH, holding the
pen, curves out from where it was at the end of #34 to a point further to the right].
Emblem HEAD SHAKE (BELTE) 'No (he doesn't have to be put down)'. /T shakes
head in nonverbal confirmation of her spoken language]. ,

Emblem HAND FLIP (BESE) 'That's resolved'. [T's RH, still holding the pen, opens
and flips back . palm forward].

Emblem HEAD TILT (BELTE) 'Do you understand?' /T tilts her head to her left].
Deictic to identify the referent of 'this one' (the sentence containing the defining
relative clause). [T uses the pen her RH to point at, then underline, the sentence on
the OHP acetate].

Beat to mark key word 'which. [T's RH, holding the pen, moves up and down twice].
Beat to mark key word 'therefore'. [T"s RH, holding the pen moves down and up]

Beat to mark key word 'don't. [T's open RH, holding the pen moves down once

sharply]
Emblem FINGER RAISED (2) (BESE) 'Pay attention'. [T raises her RH

forefinger].
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Appendix 2a: British English Symbolic Emblems (BESES)

These are symbolic gestures which convey fixed meanings and which can be replaced by a
clear verbal equivalent in context. While most of these gestures make statements, they can
often be made and understood as questions if accompanied by raised eyebrows and a
quizzical facial expression. The meanings expressed in either case would be evident to native
speakers of British English who have been born and raised in Britain and exposed to British
culture during their formative years (See Chapter 4.4).

ARMS EXTENDED (1)
Description:  Both arms are extended and slightly splayed with the hands open, palms up.
Meaning: Intense urgent plea ("I beseech you /I implore you").

ARMS EXTENDED (2) /See also: FINGER RAISED (4); HAND RAISED (3) ]
Description:  Both arms are extended horizontally to left and right, with the hands open

and thumbs pointing up.

Meaning: A desire to halt the progress of someone else. ("Stop!").

Note: This is a dramatic, and rather desperate gesture. The body of the sender is used
as a physical barrier to try to prevent the forward progress of someone or
something. '

ARMS RAISED ([See also: FIST RAISED; FINGER RAISED (3) ; HANDS RAISED (2)]
Description:  Both arms are raised, usually fully extended, often leaning slightly outwards to

forma "V".
Meaning: Victory / Triumph/ Success. ("I am the champion").
Note: Frequently used by sports people and politicians. Sometimes in the boxing

ring, or in the political arena, the hands of a "champion" are held up by two
supporters, one on each side.

BUTTOCK TAP
Description:  The body leans forward slightly and the right hand (usually) taps the right

buttock.
Meaning: Thrift/ Looking after one's money. ("My money's here").
Note: Used for some years to denote "wise shoppers"” on the tv commercials for

Asda supermarkets (despite the fact that it is mainly men who keep money in a
wallet in a back trouser pocket).

CHEEK KISS [See also. HAND EXTENDED (1); HAND SHAKE]

Description:  The lips of one person touch the cheek of another person.

Meaning: Friendly greeting / leave-taking. ("Hello" / "Goodbye").

Note: This is still the norm in Britain, but, in recent years, the Continental practice
of mutual cheek-kissing twice or three times has become more widespread in
Britain in certain social groups.

CHEEK SLAP /See ulso: HAND SLAP]

Description:  The sender lightly slaps her/his own cheek.

Meaning (1) Shocked surprise / realisation that one has said/done something
foolish. ("What have I said /done?").
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(2) Self-admonishment for having said/done something foolish.
("How foolish / silly of me!").

CHEEK STROKE /See also: CHIN HOLD,; CHIN STROKE; EYEBROWS RAISED (1); EYES
RAISED (1); FINGERS STEEPLE; HAND TO NOSE ; HEAD TILT (2) ]
Description:  The thumb and other fingers of the open (usually right) hand stroke

the cheek..
Meaning: The meaning of this gesture will vary slightly, depending on whether someone

else is speaking while the gesture is being made.

(1) Thought / Reflection /Attempting to reach a decision. ("Hmm"/ "Let me
think").

(2) Listening with interest ("Hmm").

CHEST BEAT /See ulso: BICEPS FLEX (BEME)]
Description:  The chest is hit several times with the knuckles of one or both hand

Meaning: Physical strength. ("I am strong!").
Note: Usually done in humorous situations - copying behaviour attributed to
"Tarzan the Ape Man" in old Hollywood films.

CHIN CHUCK

Description:  The forefinger is used to lift the chin of another person.

Meaning: Attempt to make someone more cheerful. ("Keep your chin up" ).

Note: Used by adults to small children and also by males towards females (but not

usually vice-versa).

CHIN HOLD /See aiso: CHEEK STROKE; CHIN STROKE; EYEBROWS RAISED (1 ); EYES
RAISED (1); FINGERS STEEPLE; HAND TO NOSE; HEAD TILT (2)]
Description:  The chin is supported either by the thumb and other fingers of one
open hand or by the back of a closed hand.
Meaning: The meaning of this gesture will vary slightly, depending on whether someone
else is speaking while the gesture is being made.
(1) Thought / Reflection /Attempting to reach a decision. ("Hmm"/ "Let me
think").
(2) Listening with interest ("Hmm").

CHIN STROKE [See also. CHEEK STROKE; CHIN HOLD; EYEBROWS RAISED (1); EYES
RAISED (1); FINGERS STEEPLE; HAND TO NOSE; HEAD TILT (2)]
Description: The thumb and other fingers of the open (usually right) hand stroke

the chin.

Meaning: The meaning of this gesture will vary slightly, depending on whether someone
else is speaking while the gesture is being made.
(1) Thought / Reflection /Attempting to reach a decision. ("Hmm, let me
think").
(2) Listening with interest ("Hmm").

CHIN TAP [See also: HAND HIGH and HEAD TAP]
Description:  The chin is tapped from below once or twice by the back of the hand.

Meaning: Enough! ("I have had it up to here!").



Note: This gesture, although indicating breaking-point, seems to express a slightly
lower level of tolerance than either the HAND HIGH or HEAD TAP gestures.

EAR SCRATCH [See also: HEAD SCRATCH and NECK SCRATCH]
Description: The forefinger scratches behind the ear.
Meaning: Confusion /doubt. ("I'm not sure about this").

EARS THUMB /See also: NOSE THUMB]

Description: A thumb is placed in each ear and the fingers of each open hand are waggled.
Sometimes the tongue is also poked out.

Meaning: A lack of respect / Provocation. ("Nah-nah-nah-NAH-nah!").

Note: This is a childish gesture, which is normally only employed humorously by
adults.
ELBOW NUDGE

Description:  One elbow moves out sideways to touch another person but the gaze of the
sender may be fixed on the person or place to which /to whom the sender
wishes to draw the receiver's attention.

Meaning: (1) Desire to draw someone's attention secretly to something or someone.
("Look there!" ).

(2) Reminder to someone to do / say something ("Don't forget"/ "Do/Say it

now"
Note: There is often shared knowledge between sender and receiver or collusion of

some kind when this gesture is employed.

ELBOWS FLAP -
Description:  The elbows are raised and lowered rapidly several times in succession and

may be accompanied by clucking noises to underline the idea that someone is

"chicken".
Meaning: Accusation of cowardice. ("Chicken!").
EYE WINK
Description:  One eye is deliberately closed, then opened again.
Meaning: (1) Complicity; shared secret. ("We know what we know").
(2) Male greeting to a female. ("Hello darling").
Note: Notions of political correctness have had the effect that this gesture seems to
be less widely-used now by males to females with the second meaning.
EYEBROW FLASH
Description:  One or both eyebrow (s) is/are raised and lowered very quickly.
Meaning: (1) Discreet signal of interested comment on some event which has just
happened ("Well!").
(2) Nonverbal greeting between friends or acquaintances ("Hello").
Note: When Meaning 2 is intended, it is normally accompanied or followed by a

smile.

EYEBROWS RAISED (1) /See also: CHIN HOLD; CHIN STROKE ; EYEBROWS RAISED (1);
EYES RAISED (1); FINGERS STEEPLE; HAND TO NOSE and HEAD TILT (2) ]
Description:  One or both eyebrow(s) is/are raised and the head may be tilted back slightly.
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Meaning: (1) Mild interest ("Hmm" / "This is interesting").
(2) Surprise/ scepticism ("Really?"/ "This is surprising").
(3) Query/ Request for elaboration ("What do you mean?").
(4) Expecting a response. ("Well?"/ "I'm waiting for a reply")

EYEBROWS RAISED (2) [See also: HEAD TILT and EAR CUP (BEME)]

Description:  One or both eyebrow (s) is/are raised and may be accompanied by a slight
tilting and turning of the head, so that one ear is more exposed to a speaker
than the other. This gesture is often made by those with a slight hearing
impairment.

Meaning: Request for repetition ("What did you say?).

EYEBROWS RAISED (3)
Description:  Both eyebrows are raised and the eyes widen.

Meaning: Astonishment/ Amazement/ Incredulity ("How astonishing/amazing /
incredible!").

Note: In mock amazement, the hands may also be flung up, palms forward, and the
mouth allowed to drop open as the head jerks back.: this then becomes
"Theatre".

EYELID PULL

Description:  The forefinger gently pulls down the skin below the lower eyelid.

Meaning: Awareness. ("I can see what is going on." / "Be on your guard.").

Note: This gesture tends to be used more by males than by females.

EYELASH FLUTTER

Description:  The eyes open wide and blink rapidly several times.

Meaning: Innocence./Plea of ignorance. ("I know nothing about this").

Note: This is traditionally held to be a female gesture, but is quite widely-used

mockingly by both sexes for humorous reasons.

EYES RAISED (1) /See also: CHEEK STROKE; CHIN HOLD; CHIN STROKE; EYEBROWS
RAISED (1)l FINGERS STEEPLE; HAND TO NOSE and HEAD TILT (2) |

Description: The head moves back as both eyes are raised to stare upwards.

Meaning: Thought / Reflection /Attempting to reach a decision. ( "Hmm"/ "Let me
think").
EYES RAISED (2)

Description:  Both eyes are rolled up (to stare upwards or to return immediately to look at
the offending person) and the head moves back.
Meaning: Exasperation. ("Tut-tut" / "For goodness" sake").

EYES UP - HEAD DOWN
Description:  The eyes look up through the eyelashes while the head is lowered and slightly

tilted.

Meaning: Shyness. ("I am shy").

Note: During her lifetime, this gesture was widely used by television impersonators
of Diana, Princess of Wales. It is a gesture used mainly by children and
females.



FACE COVER
Description:  Both hands cover the face (possibly including the eyes).

Meaning: Shock. ("Oh no!™).

Note: This is probably an instinctive gesture which is meant to shut out the situation
which has caused the shock, particularly when the eyes are covered. However,
it is also used to convey mock shock in a variety of situations.

FINGER BECKON [See also: HAND BECKON; HEAD BECKON and THUMB

BECKON]
Description: The closed hand is held up to chest level, with just the forefinger extended.
This finger then curls and uncurls several times while eye contact with another

is maintained.

Meaning: A summons. ("Come here!").
Note: This form of beckoning is widely-used in Britain, particularly towards
children.

FINGER COUNT [See also: FINGER NUMBER ]

Description:  The fingers are raised individually to represent cardinal numbers while
counting, normally beginning with the thumb, followed by the forefinger,
middle finger, ring finger and small finger before continuing on the second
hand in the same order.

Meaning: Counting. ("1, 2, 3, 4, 5" etc).

Note: This Emblem does not occur singly but in consecutive clusters of two or more.

FINGER HOP
Description:  The forefinger extends from a closed hand and moves forward in the air in a

series of semi-circular hops.
Meaning: Repetition. ("And so on and so on " / "Repeatedly" / "Habitually").

FINGER JAB [See also: FINGER POINT AT ANOTHER,; FINGER WAG (2) and FIST
SHAKE]

Description: The forefinger is extended and jabbed repeatedly in a forward direction
towards another person .

Meaning: Aggressive threat. (I'm warning you).

Note: Politicians use the FINGER JAB a great deal but metaphorically, to give
emphasis to a point being made simultaneously in spoken language, but it can
be construed as aggressive or insulting by
recipient(s) with unfortunate results.

FINGER LICK [See also: SHOULDER PAT]
Description:  The forefinger is licked and raised above head level where it traces the number

"1" in the air.
Meaning: A point scored for the sender. ("One up to me").
Note: This is a gesture which, because of its intrinsic childishness, can infuriate the

recipient(s) - as is probably the intention.

FINGER NUMBER [See also: FINGER COUNT]
Description:  The fingers are raised to represent individual cardinal or ordinal numbers, with
the number of fingers matching the number represented. For example, 1/first is
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normally represented by the raised forefinger or the thumb; 2 may be
represented by the forefinger and middle fingers; 3 can be shown by holding
up either the first three fingers or the first two fingers and the thumb.
Meaning: Cardinals/ordinals. ("One" /"First"; Two"/"Second" etc).
Note: This Emblem does not occur in consecutive clusters but individually at
appropriate points during the speaking turn of the sender.

FINGER POINT AT ANOTHER /See also: FINGER JAB; FINGER WAG (2) and
FIST SHAKE]

Description: The closed right hand is raised to shoulder level and, with the forefinger,
extending from it, it is brought sharply down to point at another person. At the
same time the head, slightly tilted to the right, is brought sharply down once
with eye contact maintained with the person receiving the gesture.

Meaning: Warning/ threat ("I'm warning you").

Note: This is a very authoritarian gesture, used by teachers to unruly older pupils and
(usually) by males in aggressive situations.

FINGER POINT TO OTHERC(S) ([See also: FINGER POINT AT OTHER(S); HAND

POINT TO OTHER(S)]
Description:  One or both forefingers point to another person or to other people.
Meaning: You / a set of people with whom you can be identified. ("You").

FINGER POINT TO SELF /See also: HAND POINT TO SELF; THUMB(S) POINT

TO SELF]
Description:  One or both forefingers point to the speaker's chest.
Meaning: Me / a set of people with whom I can be identified. ("Me").

FINGER POINT TO TEMPLE ([See also: TEMPLE TOUCH (1) ]
Description:  One or both forefingers point to the speaker's temple(s).
Meaning: (1) A cerebral association. ("It's all in the mind").

(2) An exhortation to think about something. ("Think!").

FINGER POINT TO THIRD FINGER, LEFT HAND
Description:  The forefinger of the right hand points to the third finger of the left hand.

Meaning: Creating awareness of a sign of marriage. ("S/he is married").
Note: In Britain, those who are married normally wear a wedding ring on the third
finger of the left hand.

FINGER RAISED (1) [See also: HAND RAISED (1) ]
Description:  The closed hand, palm forward or sideways, is raised with the forefinger

pointing up.
Meaning: I am seeking attention. ("Excuse me").
Note: Seen mainly in small gatherings where a member of an audience wishes to

attract the attention of a speaker; or a student wishes to attract the attention of
a teacher - or a diner wants to communicate with a waiter.

FINGER RAISED (2)
Description:  The closed hand, palm forward or sideways, is raised to face level with the

forefinger pointing up.



Meaning: Demand for attention to important points being made verbally (and usually
simultaneously) by the sender. ("Listen" / "Pay attention").

Note: Frequently seen when someone is giving information to another person and
does not wish to be misunderstood.

FINGER RAISED (3) /See also: ARMS RAISED; FIST RAISED; HANDS RAISED (2) ]
Description:  The closed hand, palm forward, is raised high in the air with the forefinger

pointing up.

Meaning: Victory/ Triumph ("I am the champion"/ "I am Number One").
Note: This gesture is most frequently observed in the context of a competition of
some kind.

FINGER RAISED (4) /See also: ARMS EXTENDED (2); HAND RAISED (3);HANDS
RAISED (3) ]

Description: is raised to face level with the forefinger pointing up and the arm outstretched.

Meaning: A desire to halt the progress of someone else. ("Stop! Do not advance any
further" / "Wait there!") .

Note: This is a very stern gesture and is often accompanied by a frown and the lips

pressed tightly together. It may be interpreted as a warning or as a command
and can give offence if used inappropriately.

FINGER SNAP
Description: The thumb and middle finger are pressed together firmly before the thumb is

allowed to slide off towards the forefinger, making a "snapping" sound.

Meaning/ (1) Sudden remembrance of something previously forgotten. ("I"ve
remembered something").
Note: This gesture also represents a somewhat old-fashioned request for attention in

a restaurant, now deemed rude by many, which could be glossed "Waiter!").

FINGER SWEEP [See also: FINGER WAG (1); HAND SWEEP; HAND WAG; HANDS

SCISSOR]
Description: The forefinger, extended from a closed hand raised to chest level, palm down,

is swept out horizontally from the front of the sender to her/his side.
Meaning: (1) Negation ("No" / "You are wrong")
(2) An instruction to disregard an option/dismiss a possibility ("Forget it!").

FINGER TO LIPS ,

Description: ~ The forefinger is placed on or in front of the pursed lips.

Meaning: Be quiet! ("Sh!").

Note: Used mainly with children and in places, such as libraries, where a quiet
atmosphere is desirable to aid concentration.

FINGER WAG (1) /See also: FINGER SWEEP; HAND SWEEP; HAND WAG ; HANDS
SCISSOR]
Description:  The forefinger is wagged from side to side in front of the sender.
Meaning: A reprimand. ("No" /"Don't do that").
Note: This gesture is much used by parents and teachers to children, so may be
considered offensive if used to adults, unless the intention is clearly humorous

("Naughty, naughty!")



FINGER WAG (2) [See also: FINGER JAB: FINGER POINT AT ANOTHER : FIST

SHAKE]
Description: ~ The forefinger is wagged up and down in front of the sender.
Meaning: (1) An admonishment ("Listen to me ")
(2) A warning or mild threat . ("I'm warning you!").
Note: This gesture is much used by parents and teachers to children, so may be

considered patronising if used to adults.

FINGERNAILS POLISH

Description:  The sender breathes on the fingernails of one hand and then polishes them on
her/his lapel.

Meaning: Self-congratulation. (I'm so clever").

Note: This is always a gesture performed for humorous reasons.

FINGERS AND THUMB FLAP
Description:  The fingers and thumb open and close rapidly several times at shoulder level.

Meaning: Extremely talkative / a gossip. ("S/he talks too much").
Note: The hands represent the rapidly-moving mouth of someone who talks a great
deal.

FINGERS CROSS
Description: Both arms are held out and the two forefingers emerge from otherwise closed

hands and, pointing upwards, form a cross (X).

Meaning: Protection from evil. ("Stay away from me")

Note: This gesture seems likely to have originated as a Christian sign of the Cross,
but today it is used humorously and mainly by young people.

FINGERS CROSSED (1)
Description: The middle finger is twisted across the top of the forefinger, with the thumb

holding down the other two fingers.

Meaning: (1) Hoping for good luck. ("Fingers crossed").

(2) Closeness (in friendship); collusion (in business). ("They are like
this").

Note: This gesture seems to have originated as a secret Christian sign of the Cross.
It was adopted as the logo of the National Lottery in 1994 and is now to be
seen on signs all over Britain indicating where lottery tickets may be bought.
When wishing someone extra luck, the fingers on both hands may be crossed.
The context in which this gesture is made will reveal the intended meaning.

FINGERS CROSSED (2)
Description:  The middle finger is twisted across the top of the forefinger, with the thumb

holding down the other two fingers, and the hand which makes this gesture is
hidden behind the sender's back
Meaning: Hoping for protection while telling an untruth. ("Fingers crossed").



FINGERS "QUOTE"

Description:

Meaning:
Note:

The forefingers and middle fingers of both hands are held up at face level,
with the thumbs holding down the remaining two fingers on each hand. The
two upright fingers on each hand then bend forward once or twice.
Expressing another's words, sentiment or idea. ("I quote").

This gesture is meant to dissociate a sender from the idea expressed.

FINGERS STEEPLE /[See also: CHEEK STROKE ; CHIN HOLD; CHIN STROKE;

Description:

Meaning:

EYES RAISED (1); EYEBROWS RAISED (1); HAND TO NOSE ; HEADTILT (2) ]
The fingertips of one open hand touch the corresponding fingertips of the
other open hand (and may then be brought up to touch the underside of the
chin or the lips).

The meaning of this gesture will vary slightly, depending on whether someone
else is speaking while the gesture is being made.

(1) Thought / Reflection /Attempting to reach a decision. ("Hmm"/ "Let me
think").

(2) Listening with interest ("Hmm")

FINGERS V-SIGN (1)

Description:
Meaning/

Note:

The forefinger and middle finger of one hand, palm forward, are raised, the
other two fingers being held down by the thumb.

(1) Confidence that victory will come. Associated with Winston Churchill and
the Second World War since 1941. (" 'V' for Victory!")

(2) Desire for peace or the triumph of peace. Associated with John

Lennon and Yoko Ono and other anti-Vietnam War campaigners since late

1960s. ("Peace").

FINGERS V-SIGN (2)

Description:

Meaning/
Note:

The fingers and middle fingers of both hands, palms forward, are raised, the
other two fingers on each hand being held down by the thumb. When both
hands are used, the arms are often held out straight in front of the sender or
slightly raised.

This gesture has been widely adopted by singers and musicians in the

popular music business for whom its significance may be variously "Peaceful
Greetings to all fans" ( eg Paul McCartney) or "We are the best" (eg The Spice

Girls).

FINGERS V-SIGN (3) /See also: FOREARM JERK and MIDDLE FINGER JERK]

Description:

Meaning:
Note:

The forefinger and middle finger of one hand, palm back, are raised, the
other two fingers being held down by the thumb, and the hand is jerked
violently upwards one or more times.

An obscene insult. ("F--- off1").

This gesture seems to occur only in Britain or in areas of British influence. Its
origin is unknown, although many suggestions have been made regarding its

provenance. (See, for example Morris 1994:130)

FINGERS WAVE [See also: HAND WAVE]

Description:

With the hand raised, palm forward, the fingers move down and back up
several times.



Meaning: Greeting /farewell. ("Hello" / "Goodbye")
Note: This form of the HAND WAVE is mostly used with children.

FINGERTIPS DRUM /See also:. FOOT JIGGLE; FOOT TAP,; THIGH TAP]
Description:  The fingertips move up and down to "drum" on an available surface.
Meaning: Impatience / Boredom. ("How much longer?").

FINGERTIPS KISS [See also: HAND SALUTE]
Description:  The fingertips of one hand are kissed and the hand is then held out, palm up

before the kiss is "blown" towards another person.

Meaning: (1) Praise. ("I salute you").

(2) Affection / Love. ("I send you this kiss").
Note: Children may throw, rather than blow, a kiss.
FINGERTIPS RUB

Description:  The fingertips and thumb of one hand are rubbed together.

Meaning: Money / wealth. (S/he is rich™).

Note: This gesture can be used in many ways with the same generic meaning e.g. it
often accompanies a cynical judgement about why someone is following a
course of action (for monetary gain) or why someone is popular (because of

their wealth) etc.

FINGERTIPS ON WOOD [See also: KNUCKLES ON WOOD]

Description:  The fingertips reach out and touch a surface / object made of wood

Meaning: Protection against misfortune. . ("Touch wood!").

Note: Superstitious belief that knocking on wood can bring protection against having
"tempted fate "by speaking of one's happiness or good fortune.

FIST RAISED /[See also: ARMS RAISED; FINGER RAISED (3); HANDS RAISED (2)]

Description: The clenched fist is raised vertically with some energy and held high. The
movement may be repeated once or twice.

Meaning: Victory/ Triumph. ("I am the champion").

Note: This gesture is widely used in sports, but seems to be increasingly-used in
other contexts too (e.g. following political elections).

FIST SHAKE /See also: FINGER JAB; FINGER POINT AT ANOTHER; FINGER WAG

(2)]
Description: The clenched fist is shaken at another person.
Meaning: Threat. ("I'm warning you!").
Note: Generally a violent and threatening gesture, facial expression will normally

show whether it is meant seriously or not.

FOOT JIGGLE /See also: / FINGERTIPS DRUM / FOOT TAP/ THIGH TAP]
Description: While seated with the legs crossed, a person's foot is jiggled rapidly.
Meaning: Impatience / Boredom. ("How much longer?").

FOOT TAP [See also: FINGERTIPS DRUM / FOOT JIGGLE/ THIGH TAP]
Description:  One foot is tapped repeatedly while its owner is seated or standing.
Meaning: Impatience / Boredom. ("How much longer?").
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FOREARM JERK [See also: FINGERS V-SIGN (3) and MIDDLE FINGER JERK]
Description:  The closed fist of (usually) the right hand is jerked upwards, but its arm is
stopped by the left hand slapping down on the upper part of the right arm's

elbow joint.
Meaning: Sexual insult ("Up yours!")
Note: This meaning of this gesture seems to be largely restricted to British use.
FOREHEAD WIPE

Description: The open hand passes across the forehead quickly, with the fingers curling in

towards the palm as the gesture ends.
Meaning: A difficult situation has been avoided. ("That was a lucky escape!" /"Whew").

HAND BECKON (1) /See also: FINGER BECKON]

Description:  The open hand, palm up, is extended and the four fingers curl and uncurl
towards the sender several times.

Meaning: A summons ("Come here"). :

Note: Facial expression is particularly important in the interpretation of this gesture
since, for some, this gesture is considered to be a more polite way to call
someone over than the FINGER BECKON, but it is also used in a belligerent,
taunting way by those (usually adolescent males) who wish to provoke a

physical fight.

HAND BECKON (2)
Description:  The open hand, palm sideways, is extended and flapped in towards the

sender's chest several times.

Meaning: Command to make haste. ("Hurry up!").
Note: Generally used either between friends and equals or by adults to children.

HAND CLAP (1) /See HANDS CLAP]
Description:  The open hands, palms facing, are clapped together once.

Meaning: Delight. ("That's wonderful™).

HAND CLAP (2)
Description: ~ The open hands, palms facing, are clapped together once or twice while

moving in opposite directions, normally one moving upwards and the other

downwards.

Meaning: To mark some achievement /success before passing on ("That's done / finished
/ settled/ history")

Note: This gesture is often used by market traders to punctuate and give emphasis to

a list of steadily declining prices as they offer goods for sale.

HAND EXTENDED (1) /See also: CHEEK KISS and HAND SHAKE]

Description:  The right hand is extended and held out, palm sideways.

Meaning: An invitation to shake hands. ("Let's shake hands").

Note: See HAND SHAKE for possible interpretations of the meaning underlying such
an invitation.

HAND EXTENDED (2) [See also: PALM CUP]
Description:  The open right hand is extended and held out, palm up and fingers flat.

11



Meaning: Command / request. ("Give it to me").
Note: This is not a begging gesture. but usually a command by a superior to an

inferior or a request between equals.

HAND FLAP
Description:  The open hand, palm down, is flapped forward and back several times

vigorously, ending after a forward move.

Meaning: Dismissal of a person. ("Go away!"/ "Shoo!")
Note: This gesture should not be confused with the WRIST F14P which is not

usually performed as strenuously as the HAND FLAP.

HAND FLIP /See also: HAND SWEEP and HANDS SCISSOR]
Description:  The open hand, palm down, is flipped up and down briefly once.
Meaning: (1) Dismissal of an idea. ("Forget it"/ "That's not relevant").

(2) Finished business. (That's resolved. Let's move on).

HAND HIGH [See also: CHIN TAP and HEAD TAP ]
Description: The open right hand is held at head level, palm down, thumb towards the

sender.
Meaning: Enough! ("I have had it up to here!").
Note: This gesture, like the HEAD TAP gesture, seems to express a slightly lower

level of frustration than the CHIN TAP gesture .

HAND ON HEART [See also: HAND RAISED (2) ]
Description: The open palm is placed upon the heart.

Meaning: Sworn love / loyalty towards another. ("I swear").
Note: This is a formal, stylised gesture used in ceremonies and theatrical
performances.

HAND POINT TO OTHER(S) [See also: FINGER POINT TO OTHER(S)]
Description:  One or both hands point to another person or to other people.
Meaning: You / a set of people with whom you can be identified. ("You").

HAND POINT TO SELF [See ailso: FINGER POINT TO SELF; THUMB(S) POINT

TO. SELF)]
Description:  One or both hands point to the speaker's chest.
Meaning: I/ me / a set of people with whom I can be identified. ("Me").

HAND RAISED (1) /See also: FINGER RAISED (1) ]
Description:  One hand is raised in the air, usually palm forward. (The arm may be half/fully

extended; the palm may be open, semi-closed or closed).
Meaning: Request for permission to speak. ("Excuse me").
Note: Used in schools and other teaching/learning situations.

HAND RAISED (2) [See also: HAND ON HEART]
Description:  The right hand, palm forward, is raised to shoulder level.

Meaning: Swearing an oath . ("I swear").
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Note: Performed by those who swear an oath of some kind (eg loyalty to the Queen -
for those in the armed forces; the intention to tell the truth in a court of law for

those who do not wish to swear on a Bible etc)

HAND RAISED (3) /See also: ARMS EXTENDED (2); FINGER RAISED (4);

HANDS RAISED (3) ]
Description:  The right hand, palm forward, is raised to shoulder level.
Meaning: A desire to stop someone moving forward or speaking further. (Stop!).
Note: Often used by policemen and others in uniform, this is a very dominating

gesture. It is normally interpreted as a command.

HAND SALUTE /See also: FINGERTIPS KISS (Meaning 1) |
Description:  The open right hand is raised stiffly to touch the right temple before being

dropped smartly down to its original position.

Meaning: Compulsory greeting between military personnel while on duty. ("I salute
you").
Note: Also sometimes used between non-military males (and occasionally by non-

military females in a humorous or sarcastic way).

HAND SHAKE [See also: CHEEK KISS and HAND EXTENDED (1) ]

Description:  The extended right hand of one person is taken by another and the joined
hands are moved together up and down several times before separating. (It is
also possible to place one's left hand upon the right hand or right arm of the
other person while shaking hands to demonstrate the warmth of feeling behind
the gesture).

Meaning: (1) Introductions. / Greeting and leave-taking. ("How do you do" / "Hello" /
"Goodbye").

(2) Offering / accepting congratulations. ("Congratulations" / "Thank you").
(3) Sealing a business agreement. ("Let's shake on it").

Note: The context in which the gesture is performed will determine the intended

meaning, as will any accompanying spoken language.

HAND SLAP [See also: CHEEK SLAP (Meaning 2)]
Description: The left hand is held out, palm down, in front of the body and the back of the

hand is slapped by the open right hand.

Meaning: Self-admonishment for having said/done something foolish. ("How foolish/
silly of me!")
Note: This gesture is generally used by females more than males, so when it is used

by males, it is usually done intentionally and interpreted as an example of
"camp" behaviour

HAND SWEEP [See also: (See also: FINGER SWEEP; FINGER WAG (1): HAND FLIP;
HAND WAG; HANDS SCISSOR)]

Description:  An open hand, palm down, is swept out horizontally from the front of the
sender to her/his side.

Meaning: (1) Negation ("No"/ "You are wrong")
(2) An instruction to disregard an option/dismiss a possibility ("Forget it!"/
"Don't entertain this idea).
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HAND TO MOUTH (1) /See also: HEAD HOLD]
Description:  The hand is raised to cover the mouth.
Meaning: Realisation that one has said something which should not have been

said. ("Oh no!").

HAND TO MOUTH (2)
Description:  The back of the open hand is raised to the side of the mouth to act as a shield,

palm forward, to prevent others from lip-reading what the speaker is saying to

someone.
Meaning: A shared secret / Complicity (" Just between ourselves").

HAND TO NOSE [See also: CHEEK STROKE; CHIN HOLD; CHIN STROKE;EYES
RAISED(1); EYEBROWS RAISED (1); FINGERS STEEPLE : HEAD TILT (2) ]

Description:  The closed hand is raised to the mouth, where the forefinger, bent at the
second joint, is extended to touch the nose or to provide a support on which
the nose may rest. The hand moves away as a decision is reached or a listening
turn ends and a speaking turn begins.

Meaning: The meaning of this gesture will vary slightly, depending on whether someone
else is speaking while the gesture is being made.

(1) Thought / Reflection /Attempting to reach a decision. ("Hmm"/ "Let me
think").
(2) Listening with interest ("Hmm")

HAND WAG [See also: FINGER SWEEP; FINGER WAG (1); HAND SWEEP; HANDS

SCISSOR]
Description:  The open hand, fingers spread is wagged from side to side.
Meaning: A request that someone should stop doing something. ("No" / "Don't do that").
Note: This gesture can substitute for, or reinforce, the HEAD SHAKE.

HAND WAVE [See also: FINGERS WAVE]
Description:  The raised hand, palm forward, is moved from side to side.

Meaning: Greeting or leave-taking. ("Hello" / "Goodbye").

HAND "WRITE" /See also: HAND "WRITE" (BEME)]
Description:  One hand mimes writing on an imaginary piece of paper held in the other
hand while the sender looks, chin up and eyebrows raised, at another person

Meaning: Request to waiter for the bill. ("Please prepare the bill").
Note: This gesture can still be seen in busy restaurants even though the bill may be
printed out rather than hand-written today.

HANDS CLAP /See HAND CLAP (1) ]
Description:  The open hands, palms facing, are clapped together repeatedly.
Meaning: Applause / Appreciation / Approval ("Wonderful")

HANDS EXTENDED
Description:  Both hands, palms up or tilted slightly towards each other, are
extended often at arms" length. An expression of distress or torment often

accompanies this gesture.
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Meaning: Impassioned plea ("Please, I beseech you!").

HANDS RAISED (1)

Description:  Both arms, slightly bent at the elbows, open palms forward, are raised in the
air.

Meaning: Surrender. ("I surrender” / "I give up") .

Note: Familiar from the cinema, this gesture is often used in a humorous way.

HANDS RAISED (2) /See also: ARMS RAISED; FIST RAISED; FINGER RAISED (3) ]

Description:  The hands are clasped together and raised in front, sometimes also shaken to
each side in turn.

Meaning/ Victory/ triumph/ success (I am the champion").

Note: This gesture is often seen in sport, particularly in the boxing ring.

HANDS RAISED (3) /See also: ARMS EXTENDED (2); FINGER RAISED (4); HAND

RAISED (3) ]
Description:  Both hands (bent at the elbow or with arms outstretched) are raised in the air

usually to shoulder level and held out, palms forward..
Meaning: A desire to stop someone moving forward or speaking further. (Stop!).
Note: The sender uses the hands symbolically as a barrier to prevent the recipient
from saying or doing anything further. It can be interpreted as being a
defensive gesture for this reason.

HANDS RUB
Description:  The hands are loosely clasped, with right thumb uppermost and rubbed

together several times.

Meaning: Pleasurable anticipation / Pleasure at progress made / an achievement. ("Ah,
yes!").
Note: The sense of pleasure which this gesture carries is revealed in the expression

"to rub one's hands with glee".

HANDS SCISSOR [See also: FINGER SWEEP; FINGER WAG (1); FINGER WAG (2),
HAND FLIP; HAND WAG; HAND SWEEP]

Description:  The sender's hands, palms down, cross before moving away from one another.
In its weakest form, the hands may not actually cross before the parting
movement; in its strongest form they may cross each other and part several
times .

Meaning: (1) Firm negation. ("Absolutely not").

(2) An ending to an interview ("No further comment").
(3) An instruction to dismiss a possibility/disregard an option ("Forget it!").

Note: With this gesture, the sender aims to cut off any further discussion.

HANDS TOGETHER
Description: The hands are placed, palms together, fingers pointing up, in front of the

chest. The tips of the fingers may touch the sender's lips.
Meaning: Prayer / Hope. ("I pray").

15



HANDS T-SIGN
Description:  The palm of one open hand rests on the other open hand which is held, palm

sideways below it.

Meaning: Time out (Time to take a break).

Note: This has come from American baseball across the Atlantic, via other sports in
Britain and has also been used in British television commercials for Tetley's
tea.

HANDS WRING

Description:  The hands are clasped tightly and twisted together.

Meaning: Anguish / anxiety. ("Oh, no!")

Note: This is a very old gesture ("Ay me! What news? Why dost thou wring thy
hands?" Juliet to Nurse, Romeo and Juliet Act 3, Scene 2 ) which is still
occasionally to be seen when distressed people are interviewed on television

news broadcasts.

HEAD BECKON [See also: HAND BECKON (1); FINGER BECKON; THUMB

BECKON]
Description:  The head is jerked backwards, while eye contact is maintained with another
person.
Meaning: A summons. ("Come here!").
Note: This is a very dominant gesture and, as such, would be generally considered to

be impolite.

HEAD BOW [See also: HEAD NOD (2) and WAIST BOW]

Description:  The head is inclined forward.

Meaning: (1) Respect ("I respect you").
(2) Thanks ("Thank you").

Note: This gesture, though less ostentatious, is found in similar circumstances to the
WAIST BOW. 1t is clearly akin to the HEAD NOD (2) but more pronounced
and of longer duration.

HEAD HOLD /See also: HAND TO MOUTH (1) ]
Description: The open hand rests on the top of the head.
Meaning: Sudden realisation that one has made a mistake or said/done something

foolish. ("Oh no!").

HEAD NOD (1)
Description: The head is moved up and down several times.

Meaning: (1) Assent. ("Yes" /" I agree").
(2) Understanding. ("Yes" / "l understand".
(3) Listening, but uncommitted. ("Yes"/ "I "m listening"/ "I hear you")

Note: When the HEAD NOD stands alone as a reply, the meaning is normally the
first. When it is used while someone else is speaking, it can have any meaning.
Facial expression may help disambiguate the intended meaning, but attention
will probably need to be paid to any verbal expression of meaning which

follows.
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HEAD NOD (2)
Description:  The head is moved down and up once.
Meaning: (1) Phatic acknowledgement. ("Hello" / "Goodbye" / "Thank you").
(2 ) Regulatory acknowledgement. ("You may have the floor").
Note: This gesture is used with Meaning 2 in formal / business situations where it
may be accompanied by a FINGER POINT.

HEAD ROLL /See also: LIPS PURSED and WRIST TWIST]
Description:  The head is rolled to one side and then to the opposite side. This may happen

two or three times in succession.

Meaning: (1) Uncertainty ("Maybe yes, maybe no").
(2) Approximation. ("Half-and-half" / "So-so").
(3) Considering the options. ("Could be X or could be Y").

Note: The eyes may be raised while thinking. Unlike the previous three versions of
the HEAD TILT, this is a speaker's gesture. It is made either during or
immediately before a speaking turn.

HEAD SCRATCH [See also: EAR SCRATCH and NECK SCRATCH]
Description:  The fingernails of one hand scratch the top of the head.
Meaning: Confusion / doubt. ("I'm not sure about this.")

HEAD SHAKE
Description:  The head is shaken from side to side several times.

Meaning: (1) Disagreement. ("No" / "I disagree").
(2) Agreement with another's negative statement/ question. (No, I agree).
(2) Doubt / Uncertainty ("I'm not sure about this").
(3) Amazement ("I can't believe it!").

Note: The slower the speed of the head shake, the more likely it is that the meaning
of this gesture is doubt, but the meaning may need to be clarified by paying
attention to any accompanying verbal expression of meaning.

HEAD TAP [See also: CHIN TAP and HAND HIGH]

Description: The open palm taps the top of the head once or twice.

Meaning: Enough! (I've had it up to here!). ,

Note: This gesture seems less widespread than either the CHIN TAP or the HAND

HIGH.

HEAD TILT (1) /See also: EYEBROW(S) RAISED (2) and EAR CUP (BEME)]

Description:  The head tilts and turns slightly, so that one ear is closer to the sound source
than the other and one or both eyebrow(s) is/are raised.

Meaning: Query. / Request for repetition. ("What did you say?").

Note: This is a listener's gesture and it is often employed by people who have a
hearing impairment in one ear.

HEAD TILT (2) /See also: CHEEK STROKE; CHIN HOLD; CHIN STROKE;
EYEBROWS RAISED (1); EYES RAISED (1); FINGERS STEEPLE; HAND TO

NOSE]
Description:  The head tilts to one side and the eyes stare into the middle distance or focus

on a speaker. The face assumes a thoughtful expression.
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Meaning: (1) Thought / Reflection /Attempting to reach a decision.

("Hmm"/ "Let me think").
(2) Signalling an idea. ( "A thought has occurred to me")
Note: This is normally a listener's gesture, but it is often a precursor of speech.

HEAD TILT (3) [See also: EYEBROWS RAISED (1) ]
Description:  The head tilts to one side as the sender listens to the speaker with attention,

possibly making eye contact from time to time.

Meaning: Interest at what someone else is saying. ("I am interested in this")

Note: Like the previous two gestures, this is a listener's gesture.

HEART CROSS

Description:  The forefinger of the right hand traces a cross over the heart.

Meaning: I swear I am telling the truth. ("Cross my heart and hope to die").

Note: This is a gesture that is often made by children, or mock-seriously by adults

today, but the sign of the Cross betrays its religious origins.

KNUCKLES ON WOOD [See also: FINGERTIPS ON WOOD]

Description:  The knuckles of one hand knock on a surface / object made of wood.

Meaning: Protection against misfortune. ("Knock on wood!").

Note: Superstitious belief that knocking on wood can bring protection against having
"tempted fate "by speaking of one's happiness or good fortune. According to
Morris (1994:151), this is the traditional form of
this very old gesture. However, although it is used in Britain (and is certainly
still in use in this form in the U.S.A), the alternative version - FINGERTIPS

ON WOOD - is arguably more widely-used here.

LIP BITE (1) [See also: NAIL BITE (BEME)]
Description:  The top teeth bite the lower lip.
Meaning: Concern / Anxiety / Worry. (Oh dear!").

LIP BITE (2)

Description:  The top teeth bite the lower lip, while the head is shaken from side to side
simultaneously.

Meaning: Anger / frustration. (See Note!).

Note: In this instance, the lip would be bitten to prevent the sender from saying

something which s/he might regret.

LIPS "BUTTON" [See also: LIPS "ZIP"]
Description:  The thumb and first two fingers of the right hand move up in front of the

sender's lips and make a sharp twisting movement to the left.

Meaning: Be silent! ("Button your lip").
Note: This gesture, like the LIPS "ZIP" would either be used by someone with a

dominant personality, or would be used amongst equals in a humorous way.

LIPS PURSED /See also: HEAD ROLL and WRIST TWIST]

Description:  The lips are pursed and slightly twisted.

Meaning: 1. Doubt / Uncertainty. ("I'm not sure about this").
2. Reflection. ("Let me think").
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LIPS "ZIP"
Description:

Meaning:
Note:

[See also: LIPS "BUTTON"]
The thumb and first two fingers of the right hand move across in front of the
sender's lips from right to left.

Stay silent!/ Keep the secret. ("Keep it zipped").
This gesture, like the LIPS "BUTTON" would either be used by someone with

a dominant personality, or would be used amongst equals in a humorous way.

MIDDLE FINGER JERK /See also: FOREARM JERK and FINGERS V-SIGN (3) ]

Description:

Meaning:
Note:

The middle finger is extended from the otherwise closed hand, palm back, and
jerked upwards once.

An obscene insult. ("F--- off" / "Up yours").

This gesture is widely-used in the USA, where it is known as "flipping
someone the bird", "giving someone the finger" or just "the finger". However,
it seems to be gaining ground now in Britain, possibly due to the influence of
American films on large and small screen.

NECK SCRATCH /See also: EAR SCRATCH and HEAD SCRATCH]

The fingernails of one hand (or sometimes just the forefinger nail) scratch the

Description:
side of the neck.

Meaning: Confusion / doubt. ("I'm not sure about this").

NOSE HOLD (1)

Description:  The thumb and forefinger pinch the end of the nose, closing the nostrils

Meaning: A risky/bad proposition or idea. ("This stinks!").

NOSE HOLD (2)

Description:  The thumb and forefinger pinch the end of the nose, closing the nostrils. At the
same time the other hand reaches up and makes a sharp pulling movement
downwards.

Meaning: Failure. ("That's down the pan").

Note: The metaphor derives from the pulling of a chain in a lavatory which has a
high-level flushing mechanism.

NOSE LIFT

Description:  The nose is pushed up by the forefinger of the right hand as the head is tilted
to one side simultaneously.

Meaning: Superiority / snobbishness. ("What a snob!").

Note: This gesture derives from the fact that people often change their bodily posture
when they feel superior, and, in particular, they chin may be lifted, pushing the
nose up. This behaviour has been described as "having one's nose in the air" or
"turning up one's nose at something"

Also, with the head in this position, a person will also tend to "look down his
/her nose at someone".

NOSE TAP

Description: ~ The right side of the nose is tapped once or twice with the forefinger of the
right hand.

Meaning: (1) Complicity. ("We share a secret").

(2) Threat. ("Take care: I know your secret").
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(3) Warning that someone is too inquisitive. ("Keep your nose out of my

business").
Note: Context plus facial expression with the possible addition of pointing gestures
(and the manner in which these are made) will usually help to clarify the

intended meaning of the Nose Tap.

NOSE THUMB [See also: EARS THUMB]
Description: ~ An open hand is held up to the face with the tip of the thumb touching the tip

of the nose, and the fingers spread and waggling. It may be accompanied by
the sender sticking out the tongue.

Meaning: A lack of respect / Provocation ("Nah-nah-nah-NAH-nah!").

Note: This is a rather childish gesture, which is normally only employed humorously
by adults. It is, however, at least five hundred years old (See Morris 1994:180)
and has many names. (It was used, interestingly, in December 1997 in one of
a series of D fEE advertisements for National Training Awards, with the

EARS THUMB being used in another).

NOSE WRINKLE
Description: The muscles on either side of the nose are tightened, wrinkling the nose.

Meaning: Distaste/ disapproval/ disgust. ("Ugh!").
Note: Although this gesture probably originated as a sign of offence at the presence
of a bad smell, it is now used in a more general way to express strong feelings

against the ideas / opinions of others.

PALM CUP /See also: HAND EXTENDED (2)]
Description:  The right hand is extended with the palm forming a cup.

Meaning: Begging. ("Please give me something").
Note: This a common gesture used by beggars in Britain and elsewhere.

PALM "HIGH FIVE"
Description: The palm of the right hand is raised and slapped against the palm of another

person's right hand, high in the air.

Meaning: Mutual congratulations. ("We did it!").
Note: This gesture is American in origin but, is now frequently made by many

British sports people including, strangely, cricketers.

PALMS BRUSH
Description:  Both hands are raised to chest level, palms facing, and moved up and down

alternately, brushing against each other and twisting slightly as they do so.

Meaning: Something is finished. ("That's that / over and done with").
Note: This gesture is often used in conjunction with the expression "to wash one's

hands of something / someone."

PALMS DOWN

Description:  The open hands are held out, palms down, and moved down once or twice.

Meaning: An appeal for less noise or agitation. ("Calm down"/ "Keep it [the noise level]
down").
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Note: This gesture frequently features in situations where groups of people are
gathered and some kind of debate / discussion is in progress.

PALM(S) UP
Description:  One or both open hands reach out, palm(s) up.
Meaning (1) Appeal for a response such as approval, confirmation or agreement. ("You

see?"; "What can I do/say?"; "Am I right?").

(2) Suggestion that a companion has arrived at an understanding of
something which the sender has been trying to explain.
("There you are!"; "That's it!"; "Exactly!").

SHOULDER PAT (See also: FINGER LICK)
Description:  The sender's (usually) right hand pats her/his (usually) left shoulder.
Meaning: Humorous self-congratulation. ("Didn't I do well!").

SHOULDER SHRUG (1)
Description: The shoulders are lifted and allowed to drop. Simultaneously, the eyebrows

are raised, the eyes are widened and the arms may move out slightly, with
open palms facing forward.

Meaning: Expression/ plea of ignorance. Sometimes, the sign of being momentarily at a
loss for words. ("I don't know / I've no idea").

Note: This gesture is usually more well-defined than the SHOULDERS SHRUG (3)
and also more common in Britain generally than SHOULDERS SHRUG (2) or
(3).

SHOULDER SHRUG (2)

Description:  There is a slight lift of the shoulders (which may be accompanied by a

slight raising of the eyebrows and a wry smile).
Meaning: (1) Sign of shared surprise at / comment on some strange and inexplicable

fact - and sometimes also a disclaimer of responsibility. ("What can [ say?"/
"What can you do?").
(2) Grudging approval ("Hey, not bad").

Note: This is another gesture which seems to have travelled from the U.S.A.

SHOULDER SHRUG (3)
Description:  There is a slight lift of the shoulders, which may be accompanied by a slight

raising of the eyebrows and a twist of the mouth (which could not be
construed as a smile of any kind).
Meaning: (1) Expression of lack of interest. ("I'm not interested" /"I don't care").
Note: This gesture is often less well-defined than the SHOULDERS SHRUG (1) and
(2) and may be interpreted as a marker of someone who does not wish to be

co-operative.

STOMACH PAT
Description:  The stomach is tapped with the palms of both hands.

Meaning: Used to indicate that someone is no longer hungry. (I'm full!™).
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STOMACH RUB
Description:  The stomach is rubbed with the open right hand, usually in a circular

movement in a clockwise direction.
Meaning: Used to indicate hunger. (I'm hungry!").

TEMPLE SCREW ([See also: TEMPLE TAP]

Description:  The forefinger makes a screwing movement to the temple.

Meaning: An accusation of mental imbalance. ("Someone is mad / crazy").

Note: This gesture and the TEMPLE TAP seem to be used interchangeably. It is
possible that a survey might show that they have differing areas of
distribution in Britain but it seems clear that both are widely recognised and

understood.

TEMPLE TAP [See also: TEMPLE SCREW]
Description:  The forefinger lightly taps the temple several times.

Meaning: (1) An accusation of mental imbalance. ("Someone is mad / crazy").
(2) A sign of high intelligence. ("Brilliant!").
Note: The fact that two very different meanings can be intended by the use of this

gesture means that other factors such as context and facial expression are very
important in interpreting it correctly.

As far as Meaning 1 is concerned, this gesture and the TEMPLE SCREW seem

to be used interchangeably but it is possible that a survey might show that they
have differing areas of distribution in Britain. Both are widely recognised and

understood.

TEMPLE TOUCH (1) [See also: FINGER POINT TO TEMPLE]
Description:  One or more fingers touch the temple.
Meaning: (1) In someone's mind. ("This is in your mind").

(2) An exhortation to think about something. ("Think!").

TEMPLE TOUCH (2)
Description:  One or more fingers touch the temple and lightly spring forward.

Meaning: A sudden idea. ("I've had an idea").

Note: It is becoming common to see this gesture being made with both hands
simultaneously by younger people in Britain - possibly due to the huge
popularity of American television shows (such as "Friends") amongst this age
group and the desire to identify with the Americans on these shows (who use

this gesture and many others).

THIGH TAP [See also: / FINGERTIPS DRUM ; FOOT JIGGLE; FOOT TAP]
Description: ~ With the wrist touching the thigh, the open hand moves out and back to tap the

thigh repeatedly.
Meaning: Impatience / Boredom. ("How much longer?")
Note: This gesture is frequently made while someone is standing.

THROAT "CUT" (1)
Description:  The extended forefinger, thumb and other fingers closed. traces a line across

the sender's throat.
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Meaning: (1) Threat to harm another in some way - not necessarily physically. ("I'll
finish you!").
(2) Admission of the likelihood doing harm to oneself in some way, not
necessarily physically. ("This would finish me").

THROAT "CUT" (2)
Description: ~ With the extended forefinger (and sometimes also the middle finger), but with

the thumb and other fingers closed, the sender traces a line across his’her

throat.
Meaning: An instruction to someone operating a movie camera to stop filming. ("Cut™).

THUMB AND FIRST FINGER RING /See also. THUMB(S) UP]
Description:  The thumb and forefinger of one or both hands, palm(s) forward is/are raised
to shoulder level in front of the sender and moved forward deliberately

towards the recipient(s) of the gesture.

Meaning: Perfection. ("Perfect!" / "Excellent").

THUMB BACK

Description:  The thumb is extended from a closed hand and is jerked over the shoulder.
Meaning: Request to drivers for a ride in their vehicle. ("I need a lift").

Note: This gesture is made by hitch-hikers, standing at the side of a road used by

many vehicles. The thumb indicates the direction in which the hitch-hiker
wishes to travel.

THUMB BECKON [See aiso: HAND BECKON (1); FINGER BECKON: HEAD
BECKON]
Description: ~ With the arm extended and the hand closed, the thumb emerges and is jerked
back towards the sender several times. The sender's head tends to tilt back in
the direction indicated by the thumb.

Meaning: A summons ("Come here!").
Note: This form of beckoning is rather domineering unless done between friends of

equal status in a humorous way.

THUMB(S) DOWN
Description:  One or both thumbs are held out pointing down in a deliberate movement

which may be repeated once or twice.
Meaning: Disapproval. ("This is no good").
Note: Widely used in many situations in Britain.

THUMB(S) POINT TO SELF [See also: FINGER POINT TO SELF]
Description: ~ With the rest of the hand closed, the sender's thumb (s) point(s) to the sender's

chest.
Meaning: Me / a specific group of people with whom I identify myself. ("Me").

THUMB(S) UP [See also: THUMB AND FIRST FINGER RING]
Description:  One or both thumbs are held out pointing up.
Meaning: Approval. ("This is good").

Note: Very widely used in many situations in Britain.
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THUMBS TWIDDLE
The hands are clasped together at waist level while the thumbs rotate around

Description:
each other.
Meaning: Boredom. (I am bored").
Note: This gesture may be executed deliberately to provoke action of some sort.

WAIST BOW [See also: HEAD BOW]

Description:  The upper part of the body, from the waist up, bends forward, with head down.

Meaning: (1) Respect ("I respect you").
(2) Thanks ("Thank you").

Note: This gesture is largely restricted to encounters with royalty (supposedly
optional since 1999) and the end of a performance of some kind, when it is
customary for those who have performed to "take a bow".

WATCH TAP
Description:  The forefinger of one hand taps the face of the sender's watch, while eye

contact is maintained with the recipient(s) of the gesture.

Meaning: Accusation of lateness/ poor time-keeping. ("You're late").

WRIST FLAP

Description:  The wrist is flapped up and down in front of the sender. with the hand open.

Meaning: Dismissal - usually humorous recognition of being teased and a refusal to take
offence. ("Get away with you").

Note: When the wrist is very limp, there is an implied suggestion that a male is

behaving in an effeminate manner.

WRIST TWIST [See also: HEAD ROLL and LIPS PURSED]

Description:  The open hand is held out, palm sideways or palm down. and moved by
twisting the wrist from right to left and back several times.

Meaning: (1) Uncertainty ("Maybe yes, maybe no").
(2) Approximation. ("Half-and-half" / "So-so").
(3) Considering the options. ("Could be X or could be Y").

Note: The eyes may be raised while thinking.

"VIOLIN PLAY"
Description:  The left hand is held out to the left holding the imaginary violin, which is also

accommodated at the sender's neck by the head"s being tilted slightly down to
the left. At the same time, the right hand mimes a bowing action across the
strings of the imaginary violin.

Meaning: Melodrama. ("This is rather melodramatic").
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Appendix 2b: British English Mimic Emblems (BEMEs)

These are gestures with fixed meanings, conveyed by the miming of actions which are
readily recognised by British English native speakers and widely-used in Britain. They can be
replaced by a clear verbal equivalent in context. While most of these gestures make
statements, they can usually be turned into questions if they are made with raised eyebrows
and a questioning facial expression (See Chapter 4.4). [Note: Some gestures which are mimic
Emblems in Britain may be symbolic Emblems elsewhere (eg the British Face Fan to convey
that the sender is hot. would probably be understood as the gesture meaning NO in Japan)].

ARMS FORWARD

Description:  Both arms are extended forward, with hands open, palms facing each other.
Meaning: Sign of friendship / affection. ( "I wish to embrace you").

ARMS ROCK

Description:  One arm is laid on top of the other arm at chest level, palms up, before both
arms are moved gently together to left and right.
Meaning: To signify an infant. ("Baby").

ARMS RUB
Description: ~ With the sender's arms across his/her chest, each open hand rubs the upper

arm on which it rests.
Meaning: Coldness. ("I feel cold").

ARMS STRETCH /See also: EYES RUB]
Description:  Both arms are raised, with the fingers outstretched. The sender may yawn

simultaneously.
Meaning: Fatigue. ("I am tired").

BICEPS FLEX /[See ulso: CHEST BEAT (BESE)]
Description:  One or both arms bent at elbows, fists clenched to show bulging muscles.

Meaning: Strength. ("I am very strong.").

CHEST COOL [See ulso: COLLAR PULL and FACE FAN |
Description:  The sender's pulls at his/her shirt/ blouse/ dress to cool his/her chest.

Meaning: Heat. (" feel hot").

COLLAR PULL /[See also: CHEST COOL and FACE FAN |

Description:  The forefinger is inserted between the neck and the collar of clothing worn by
the sender and moved to and fro a number of times, causing the collar to be
pulled away from the sender's neck.. (Possibly more of a male gesture than the
other two ways of sending this message by gestural means).

Meaning: Heat. ("I feel hot").

EAR CUP /See also: EYEBROW(S) RAISED(2); [BESE]; HEAD TILT (BESE)]

Description:  One hand makes a cup behind the ear on the same side or uses one or more
fingers to push the ear forward.

Meaning: Hearing difficulty. ("I can't hear: speak up").



EARS BLOCK
Description:  The ears are blocked by the sender's forefingers or by being covered by the

sender's open hands.
Meaning: Refusal to listen. ("I do not wish to hear this").

EYES RING [See also: EYES SHADE]
Description:  The two hands form "binoculars" in front of the sender's eyes.

Meaning: Close attention. ("I"m watching very carefully!")

EYES RUB /See also. ARMS STRETCH]
Description:  The knuckles of the forefingers rub the eyes, and the sender may yawn

simultaneously.
Meaning: Fatigue ("I am tired").

EYES SHADE ([See also: EYES RING]
Description:  The open hand, palm down, forms a shade over the sender's eyes.

Meaning: Difficulty in seeing clearly. ("I"m trying to see").

EYE(S) WIPE

Description:  The right forefinger "wipes" the eyes, as though drying tears.
Meaning: Distress. ("I am upset").

FACE FAN [See also: CHEST COOL and COLLAR PULL]

Description:  The open hand, palm sideways, is flapped to left and right in front of the
sender's face. (Possibly more of a female gesture than the other two ways of
sending this message by gestural means).

Meaning: Heat. ("I feel hot").

FINGERS AND THUMBS "CAMERA"
Description:  The forefingers and thumbs of both hands make "bracket" shapes at the outer

corners of the eyes and the fingers bend down simultaneously and shoot up
again.
Meaning: Still photography. ("Someone is taking a photograph").

FINGER(S) "SHOOT"

Description:  The forefinger (s) point at someone, with the thumb (s) pointing up and the
remaining fingers curled into the palm. The hand is then tilted back towards
the sender once or twice.

Meaning: Mock shooting of someone who has done something foolish. ("Bang, bang!

You're dead!")

FINGERS "SMOKE"
Description:  The forefinger and middle finger are placed near the mouth and moved
forward and backward once or twice. Eyebrows may be raised simultaneously.

Meaning: Smoking-related query ("Is smoking allowed in here?"/ "Would you like a
cigarette?" /"Do you have a cigarette?" Etc.)



FINGER TO MOUTH
Description:  The forefinger points to the sender's open mouth and simultaneously, the

sender leans slightly forward and pretends to vomit.
Meaning: Mock nausea. ("It makes me sick!").

FOREHEAD PRESS (1)
Description:  The back of the hand is pressed against the forehead, making the head tilt back

slightly. The eyes may be closed.
Meaning: Faintness. ("I feel faint").

FOREHEAD PRESS (2)
Description: The fingers and thumb of one hand press against the forehead, with the head

slightly forward.. There may be a frown of concentration accompanying this

gesture.
Meaning: Concentration. (" am trying to think").
HAND CIRCLE

Description:  One hand holds an imaginary old cine camera at chest level or above, while
the other hand makes clockwise circling movements in a forward direction at
one side and slightly forward of the face.

Meaning: Cine/video photography. ("Someone is filming").

HAND TO MOUTH (1)

Description: The bunched hand is raised to the mouth repeatedly.
Meaning: Desire for food. ("I want to eat").

HAND TO MOUTH (2)

Description:  The hand, with fingers and thumb curled around an imaginary drinking vessel,
is raised to the mouth and tipped back towards the mouth two or three times.

Meaning: Desire for liquid refreshment. ("I want a drink").

HAND "WRITE" [See also: HAND "WRITE" (BESE)]

Description:  One hand mimes writing (possibly on an imaginary piece of paper held in the
other hand or just in the air) while the sender makes eye contact with the
receiver of the gesture.

Meaning: Intention to write / Writing. ("I will write").

HANDS "DRIVE"
Description: Both hands are raised, fists closed or semi-closed in front of the sender at

chest level and placed on an imaginary steering wheel, followed by a mime of
driving a vehicle.
Meaning: Driving a vehicle. ("I am driving a vehicle").

HANDS "STRANGLE"

Description:  Both hands, open palms down, fingers and thumbs slightly curled, are brought
towards each other at chest level and squeezed around an imaginary throat.
There is usually an accompanying grimace.

Meaning: A threat. ("I could strangle you").
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NAIL BITE /See also. LIP BITE (1) (BESE)]
The fingernails of a hand are moved rapidly to and fro across the sender's

Description:

teeth. A facial expression of mock anxiety normally accompanies this gesture.
Meaning: Mock anxiety. ("I'm really scared / worried now!")
NOSE HOLD
Description:  The thumb and forefinger pinches the end of the nose, closing the nostrils.
Meaning: Bad smell. ("I smell something bad").

TEMPLE "SHOOT"
Description:  The extended forefinger (and often middle finger) is pointed at the side of the

head with the other fingers closed and the thumb pointing upwards.
Meaning: Frustration/annoyance at some stupidity. ("I could shoot myself". / "You
should shoot yourself".

THUMB AND LITTLE FINGER HOOK
Description:  The hand is brought up to the side of the head with the middle three fingers

closed. the thumb near the ear and the little finger near the mouth.
Meaning: Telephoning. ("I want to make a telephone call™).



Appendix 3: British English Language Teaching Emblems (BELTES)

This is a set of gestures used in this research in English Language Teaching situations in
Britain by British English teachers. Most of these gestures also feature in the lists of standard
British English Emblems or BEEs (both British English Symbolic Emblems - BESEs - and
British English Mimic Emblems - BEMEs). This is because they are gestures which are in use
in the wider British culture outside the EL class and teachers naturally draw on these to
communicate meanings non-verbally in the EL class. However, that there are often subtle
differences between the conventional standard meanings which are attributed to these
gestures within the wider culture outside the EL class and the meanings which teachers intend

by their use of these gestures, as listed here (See Chapler 4.4).

Where two sets of meanings exist and both are used in the data, both are given, but the EL-
specific meanings are listed first. The standard meanings follow and are given in italics with

a superscript indication of their origin ( M

indicates a BEME standard meaning; ° indicates a

BESE standard meaning).

The presence of an asterisk after the name of a gesture signifies that it is a BELTE* i.e. that
it would normally be considered to be a Metaphoric, but is given emblematic status here
because of the consistency of form and meaning with which it is used by the teachers.

EAR CUP
Description:

Meaning:

The open hand is cupped around the ear or one or more fingers push the ear
forward.

(1) I think you gave the correct answer! Please repeat it.

(2) I want you to listen carefully.

(3) Please speak up - I can't hear you.M

EYEBROW(S) RAISED [See also HEAD TILT]

Description:

Meaning:

The teacher raises one or both eyebrows as s/he makes eve contact with a
student.

(1) Do you know the answer?

(2) Do you understand?

(3) This may seem unusual/ strange but it is true.

(4) This is interesting §

(5) Are we agreed? *

(6) What did you say?”® .

(7) I am surprised / astonished / unable to believe this”®

FINGER BECKON /See also HAND BECKON]

Description:

The teacher's closed hand is held up to chest level, with just the

forefinger extended. The forefinger then curls and uncurls several times while eye contact

Meaning:

with a student is maintained.

(1) Come on - give me the answer.

{2) Continue - your answer is not yet complete.
(2) Come here.”



FINGER CIRCLING?* [See also HAND CIRCLING]

Description: ~ The forefingers move together, pointing in opposite directions, but parallel and
with the first two joints overlapping. The fingers then move around each other
in circles, but maintaining the same distance from each other throughout the
gesture

Meaning: (1) A continuous tense is required.

(2) Continue - complete the sentence.
(3) Continue - give me more examples.
(4) I'm talking about an ongoing activity [normally a Metaphoric gesture].

FINGER HOP [see ulso FINGER POINT AHEAD]
Description: The teacher's forefinger moves up and forward in semi-circular hops.
Meaning: (1) The future (in the future / a future tense form is required etc)

(2) Let's move on (to another task / activity)

(3) And so on/ Repeatedly.s / Habituallyg

FINGER POINT AHEAD /See also FINGER HOP]
Description:  One or both of the teacher's forefingers point ahead.

Meaning: In the future/ a future tense is required.

FINGER POINT TO STUDENT(S) /See also HANDS POINT TO STUDENT(S)]
Description:  One or both of the teacher's forefingers point to one or more students.
Meaning: (1) You will answer / You answered

(2) I want you to work together.

(3) You / a set of people with whom you can be identified>

FINGER POINT TO TEMPLE(S)
Description:  One or both of the teacher's forefingers point to ( or touch) the side (s) of

her/his head as s/he looks at the student(s).

Meaning: (1) Do this in your head - as opposed to on paper.
(2) Think
FINGER SNAP

Description:  The teacher's thumb and middle finger are pressed together firmly before the
thumb is allowed to slide off towards the forefinger, making a 'snapping'
sound. (It is possible that this gesture may be restricted in use to male teachers
addressing male students).

Meaning: (1) Answer quickly.

(2) Sudden remembrance of something previously forgotten. §

FINGER WAG (See ulso HEAD SHAKE)

Description:  The forefinger of one of the teacher's hands is wagged from side to side or up
and down.

Meaning: (1) This is wrong. / This is the wrong answer.
(2) Beware: this is a false assumption
(3) Nonverbal emphasis of intended meaning of accompanying spoken

language



(4) No
(5) Listen to me!®

Note: This gesture can substitute for, or reinforce the HEAD SHAKE. For greater
emphasis, the forefingers of both hands may be wagged from side to side

towards each other.

HAND BACK?* [See ulso THUMB(S) BACK]
Description:  The open hand is flapped back to point over the teacher's shoulder.

Meaning: In the past / A past tense form is required.

HAND BECKON /See also FINGER BECKON]
Description:  The teacher's open hand, palm up, is extended and the four fingers curl and
uncurl towards the teacher several times.
Meaning: (1) Come on - give me the answer.
(2) Come on - your answer is not yet complete.
(3) Come here. ®

HAND CIRCLING?* [See also FINGER CIRCLING]

Description:  Usually both of the teacher's open hands move at the same time, one slightly
behind the other, if in front of the teacher, or moving in unison if at either side
of the teacher, but in both locations tracing circles in the air. (Sometimes,
when the teacher is holding something in one hand, this gesture is made with
only the free hand).

Meaning: (1) A continuous tense is required.

(2) Continue - complete the sentence.
(3) Continue - give me more examples.
(4) I'm talking about an ongoing activity [normally a Metaphoric gesture].

HAND POINT TO STUDENT(S) [See also FINGER POINT TO STUDENT(S)]
Description:  One or both of the teacher's hands point, palm up or palm down, to one or

more students. Sometimes this gesture encompasses all the students.
Meaning: (1) You will (all) answer (in turn) . / You (all) answered (in turn).

(2) I want you to work together.

(3) You / a set of people with whom you can be identified.

HAND WRITE
Description:  The teacher's hand mimes the act of writing.
Meaning; (1)This is a written task / Please write the answers down

(2) A request for the bill to a waiter in a restaurant. s
(3) I will write M

HANDS FORM GLOBE*
Description:  Both of the teacher's hands, slightly cupped and palms down, are raised to
chest level before moving out and around, tracing the shape of a globe in front

of the teacher.

Meaning: (1) Give me a general term
(2) All together / taken as a whole [normally a Metaphoric gesture].



HEAD NOD
Description:  The teacher's head moves up and down several times. [In addition to the

emblematic meanings given here, it should be noted that the HEAD NOD also

has a polite phatic function when it accompanies/ replaces spoken

greetings/farewells/thanks].
Meaning: (1) That is a correct answer. / What you are saying is correct.

(2) Nonverbal emphasis of intended meaning of accompanying spoken
language (particularly when students' listening comprehension is
perceived to be poor).

(3) Prompt for S(s) to provide affirmative response.

(4) You should answer/ You answered.

(5) Yes /I agree. ®

(6) I understand. s

(7) I am listening. ®

HEAD ROLL /See also WRIST TWSIST]
Description:  The teacher's head tilts first to one side, then to the other side. This head

movement may be repeated once or twice.
Meaning: (1) Your answer is partly - but not wholly - correct.

(2) Maybe yes, maybe no. s

(3) So-so / half-and-half. $

(40 I am considering the options. °

HEAD SHAKE /[See ulso FINGER WAG, FINGERS WAG and HAND WAG]

Description: The teacher's head is shaken from side to side several times.

Meaning: (1) This is not the correct answer. / What you are saying is wrong.
(2) Nonverbal emphasis of intended meaning of T's accompanying spoken
language (particularly when students' listening comprehension is perceived to
be poor).
(3) Prompt for S(s) to provide negative response or to concede that the answer
cannot be provided by the S(s).
(4) Oh. I don't know - how can I express this simply?
(5) No /I do not agree. °
(6) I'm not sure about this.®
(7) This is difficult to believe (Strange but true).’

HEAD TILT ([See also EYEBROW(S) RAISED]
Description:  The teacher's head tilts to one side.
Meaning: (1) Do you think you know the answer?
(2) Do you want to expand on your answer?
(3) I'm listening S
(4) Hmm, let me think.®
PALM(S) UP
Description:  One or both of the teacher's open hands reach out, palm(s) up . A questioning
facial expression sometimes - but not always - accompanies this gesture when
Meaning #1 is intended.
Meaning: (1) Do you know the answer?/ Can you give me the answer?
(2) That is the correct answer. (‘'Exactly!’ /'That's it!")
(3) That is my point! (‘Exactly!" /'That's it!)) 5
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(4) Appeal by the speaker for agreement. ( 'You see?’) ®
(5) Appeal by the speaker for approval. (OK?") S

THUMB AND FOREFINGER RING (1) /See also THUMB(S) UP]

Description: The thumb and forefinger of one or both hands, palm(s) forward is/are raised
to shoulder level in front of the teacher and moved forward deliberately
towards the student(s). There is normally always eye contact with the recipient
and the sender often smiles or opens the eyes wide while making the hand
gesture.

Meaning: (1) That was a perfect answer. / Absolutely correct.

(2) Perfect.®

THUMB AND FOREFINGER TOUCH*

Description:  The thumb and forefinger of one or both hands, palm(s) up is/are raised to
chest level in front of the teacher, but the precise position of the hand(s) may
vary. Concentration is on the expression of meaning and eye contact is not
always made.

Meaning: (1) I want a precise answer - a specific word/phrase.

(2) I am trying to express myself very precisely [normally a Metaphoric
gesture].

THUMB(S) BACK* /See also HIND BACK]
Description:  One or both thumb(s) is/are used to point over the teacher's should er.

Meaning: In the past / A past tense form is required.

THUMB(S) UP
Description:  The teacher holds out one or both thumbs, pointing up.
Meaning: (1) Yes. that is the right answer.

(2) Positive .

(3) Approval. S

WRIST TWIST /See also HEAD ROLL ]
Description:  The open hand is held out, palm sideways or palm down, and moved by

twisting the wrist from right to left and back several times.
Meaning: (1) Your answer is partly - but not wholly - correct.
(2) 1 am undecided about this (So-so / half-and-half).”



Appendix 4
Why the Key Prime Emblems may be misinterpreted by some EL students

British EL teachers should not assume that all their students will share the conventions which
exist in Britain with regard to the Head Nod, the Head Shake and the Eyebrows Raised.
Although the forms of these gestures may be known to students, the meanings which are
ascribed to them can vary from country to country, sometimes comprising the opposite of the
meanings understood in Britain. Equally, the messages sent by means of the Key Prime
Emblems in Britain may be sent by means of different gestures in other countries. The
following represent a small selection of the different ways in which "Yes" and "No" may be

indicated by gestural means in other countries — with the raising of eyebrows featuring on

both sides of the divide.'

In many countries in the Middle East - and also in Greece,” southern Italy and Sicily - the
gesture which indicates "Yes" is a slow twisting and tilting of the head with the chin moving
to the speaker's left and the top of the speaker's head to the right. This may be accompanied
by a slow blink of the eyes. The gesture for "No" is a sharp up and down movement of the
chin - accompanied by the quick raising of the eyebrows and sometimes a tongue click. In
Greece there is also a hand gesture in which the closed right hand is raised - with increased
height indicating increased empbhasis - and its fingers uncurled. The various gestures can also
occur individually to transmit these meanings. In Turkey, for example, where these gestures
also apply, "No" is often indicated merely by the raising of the eyebrows;’ in Iran, the "Head

Toss" alone is normally used to indicate: "No", but when accompanied by a click, the

meaning becomes an emphatic "No".

In Abyssinia. throwing the head back and raising the eyebrows is the way to indicate "Yes";

to indicate "No", the head is jerked towards the right shoulder.

! The information in this appendix has been gathered over a period of several years, mainly from native speakers
of the countries mentioned. but sometimes also from expatriate Britons. -

? Where one says /ne/ , confusingly for "yes" and /oxi/ for "no".

? In the Philippines, on the other hand, raising the eyebrows means "Yes".
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In some parts of India. Delhi in particular, "Yes" is indicated by a side to side motion of the
head, with the ears moving down towards their respective shoulders alternately, while
nodding the head forward and backward means "No". In Nepal, the head is also tipped from

side to side to indicate "Yes" but the movement is short and sharp.

In South America. a "No" gesture often involves lifting the hand to face level. In Venezuela,
the closed hand, with just the forefinger extended is held in front of the face with the palm
towards the face of the sender and the whole hand is waggled from side to side. In Brazil,
"No" is often signalled by raising the open hand to the front of the mouth and waggling the
fingers. This is similar to the Japanese gesture for "No" which involves placing the open hand
in front of the face, with the thumb towards the face, and making a fanning movement with
the whole hand. To signal "Yes", a Japanese will move the upper body forward once. (The
Head Nod is used to indicate politely that a Japanese is paying attention to what is being said,

but does not necessarily indicate understanding or agreement).

Differences such as these may be a complicating factor in the early stages of a study visit to
Britain with students misinterpreting the meanings of the Key Prime Emblems, either

consciously or subconsciously, and probably also having their own gestures misinterpreted.



Appendix 5
ELT IN A UNIVERSITY SETTING

There are many EFL and ESL students at British universities, and many of them attend English
Language courses at university Language Centres like those at the two universities where the data
for this research was collected. Courses may be academic and aimed at university students who wish
to improve their English specifically for study purposes or to pass examinations; others may be
commercial and aimed at students who wish to combine the study of general English with a holiday
in England or who are seeking to improve their English to help them move forward in their careers.

The students filmed for this research were attending courses like the following, which are frequently

offered at Language Centres:

1 EAP (English for Academic Purposes) courses for overseas students who are studying at
university level or who are planning to do so. These courses normally run throughout the academic

ear, but many universities also organise pre-sessional courses (for prospective undergraduate and
y prosp

postgraduate students).

2 Courses which lead to widely-recognised external examinations such as the UCLES
(University of Cambridge Local Examinations Syndicate) / RSA (Royal Society of Arts
Examinations Board) suite of exams, particularly the CAE (Certificate of Advanced English) or the

CPE (Certificate of Proficiency in English). These are longer courses which also normally take

place during the academic year.

3 Summer school courses which run during July and August and which are focused mainly on
General English, but with a range of 'Options' such as Business English, Academic Study Skills,

English Literature. Media Studies so that students can customise their studies to suit their

requirements.

4 Courses which are designed for specific groups, usually single nationality groups from one
area abroad or employees from one overseas company. Such courses take place throughout the year

and vary in length and content according to the clients' requirements.



In addition to students attending courses such as these, there are often other EFL and ESL students

at British universities who may have little to do with their university Language Centres. These

include:

5 EFL undergraduate exchange students who follow mainstream courses and study alongside British
students. These students may come to Britain under the auspices of a separate English Studies
department within a School of Languages. Such students are normally in Britain for up to a year, but
there are various permutations within different degree courses. Their level of English needs to be

good enough to cope with the demands of mainstream courses and they are usually selected

carefully with this in mind.

6 ESL students who have either settled in Britain or who have come to study at undergraduate
or at postgraduate level in Britain before returning to their own countries. Many of these students,
who are accustomed to using English in their native countries, may also have little to do with the

university Language Centre if their level of English has been judged satisfactory by the school or

department within which they will be studying.
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