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bySTEVIEMAYHOOK 

This original research was undertaken as a direct result of the researcher's 

organising education-industry links programmes for sixth formers on behalf of a 

charitable Trust established for the purpose, Understanding Industry, and her 

background as a qualified Teacher of the Deaf. It sets out to describe and 

evaluate the process of adapting such programmes for application in the context of 

schools and colleges for students with impaired hearing or vision. 

Having considered various methodological approaches, the models of 

action-researcher and researcher-practitioner seemed the most appropriate. The 

research was conducted by assisting specialist centres to run courses and 

conferences that would foster relationships with locally-based companies and 

enable their students to have an experience of equal value and interest to that 

routinely enjoyed by their mainstream peers. 

Modification of materials and presentation methods were negotiated and 

evaluated with the intention of developing models which could be applied in other 

settings and with students presenting a wider range of special needs. The 

research took place during a time of major political change and in the context of a 

serious reappraisal of the philosophy and structure of provision for students with 

special educational needs and disabilities. 

This work is believed to be an important contribution to the development of 

both industrial awareness on the part of young adults with special needs and 

disability awareness of employers. Scarcely any literature exists on this subject, 

yet recent changes in demography, technology, medicine and social attitudes 

mean it will assume growing importance for both education and industry. 
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1.1 Background and Rationale 

Since the mid-1970s there has been much debate in political and educational circles as 

to the appropriateness of modem education in preparing young people for the adult world of 

work. At difkrent times and in diverse ways, attention has fbcussed on the school 

curriculum, post-16 provision, careers education and guidance, work experience, role-

shadowing, involvement of industry in the classroom, links with the wider community and 

the development of new vocational qualifications. Some of these initiatives have been short-

lived whilst others have evolved and/or survived. 

In the same period, attitudes towards the education of students with special needs 

have changed and provision has accordingly undergone various modifications. Medical 

advances throughout the century, and particularly in the post-war period, have meant that the 

life expectancy of children bom with congenital handicaps has risen and previously routinely-

fatal childhood and viral infections are more likely to be survived, albeit sometimes with 

consequential acquired disabilities. 

The liberalisation of social attitudes developed in the 1960s and 1970s in both 

America and Europe towards ethnicity, gender and sexual orientation led to a general raising 

of awareness and acceptance of principles concerning equal rights of opportunity for all 

citizens in the areas of health, education and social interaction, although concrete measures to 

facilitate access and participation have taken longer to be implemented and are by no means 

universal. Britain followed America's example with a move towards greater educational 

integration in the early 1980s, causing a corresponding contraction in the number of places in 

'special schools' available as many centres closed or amalgamated. Both mainstream and 

special schools had to consider their levels of physical and academic access and various 

models were developed. 

It is the concern of this work that, despite a theoretical equality of access to and 

participation in all aspects of the curriculum, the nature of education-industry links 

programmes may effectively exclude many students with special needs because of their mode 

of delivery, assumptions of ability or location and setting. 
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1.2Aims and Objectives 

In undertaking this original research, the intentions were to produce a synthesis of 

existing material and analyse a range of research Endings by: 

1. identifying some of the special needs presented by students in mainland Britain; 

2. identifying and describing some of the m^or organisations and schemes currently 

involved in education-industiy links programmes; 

3. conducting an analysis of current involvement by students with special needs in the 

programmes run by one of the identified bodies viz ILWeryfaWmg TWityf/y 

4. assessing the relevance and appropriateness of students' participation in these 

activities to their life experiences and expectations; 

5. developing and running modified programmes as pilot studies; 

6. evaluate and develop these 'pilots' for future use in other settings. 

13The TntendedMethodologv and Structure 

To conduct this research and obtain significant findings it would be necessary to: 

1. study published data to identify a range of special needs and use similar sources to 

identify key providers of education-industry links programmes; 

2. analyse the current programmes of one such agency (UI) and the participation in 

them by students with special needs; 

3. negotiate with interested 'special' schools/colleges to develop pilot courses 

addressing the needs of their client groups; 

4. develop a system to sensitively request participating mainstream schools and 



colleges to identify any specific special needs of students taking part in traditional 

courses; 

5. develop a sensitive way for students to identify their own perceptions of their needs 

and describe their experience of links with industry to date; 

6. use personal accounts from participants to enable UI to produce and adapt 

programmes and materials for use with students with a range of special needs and 

train participating personnel appropriately. 

1.4Early Days 

When the proposal for this research was originally drafted, it was expected that the 

researcher would use personal, existing contacts in mainstream schools to begin gathering data 

on participating students classiGed as presenting special needs at the start of the 1997/8 

academic year. The entire membership of Understanding Industry - a network of around 80 

self-employed Regional Organisers - would then be apprised of the project at their annual 

conference in February 1998 and their help would be enlisted in gathering data on the 

participation levels of special needs students in the various geographical regions. Plans would 

then be drafted to run pilot courses in integrated and special school settings. Two events 

changed the structure of the anticipated itinerary and the scope of the research. 

Firstly, because of internal budget constraints, it was decided that for the first time in 

several years there would not be an annual conference in 1998, although it was hoped to 

reinstate the tradition in the following year. As it turned out, there was no annual conference, 

or any other opportunity to address even large groups of UI personnel, during the whole of 

the research period. 

Secondly, and more significantly, in the summer of 1997, Understanding Industiy was 

given a grant by the newly-formed Lloyds TSB Foundation to develop two pilot courses for 

students with impaired hearing. If these initial programmes were successful, consideration 

would be given to the possibility of funding further pilot courses over a two-year period. 

Being a qualified, practising Teacher of the Deaf and having already outlined the proposed 

research to the Senior Management of UI, the researcher was asked to co-ordinate this new 



project, which led directly to the implementation of point 3 of the methodology and structure 

described above and in turn reduced the relevance of point 4. 

In February 1998, an approach was made by a Sussex-based charitable trust for help 

in running a course to raise awareness of industry and the world of work for students with 

visual impairments. Given the researcher's established interest in the field of special needs 

provision and the Trust's location being within her regional responsibility, it was a natural 

and simple procedure to integrate the request into this research project. As a consequence, it 

was agreed that a programme would be negotiated to be incorporated into the Trust's summer 

school to be held in August 1998. 

These initial courses were sufRciently successful to allow for further funding to be 

confirmed for the project to be extended to three years, giving a total of eight pilot courses for 

the hearing impaired and four for the visually impaired. It had always been realised that it 

would be impossible to investigate the full range of special educational needs in this project. 

It was therefore decided on the basis of available funding and existing expertise to concentrate 

on students with hearing or visual impairments attending appropriate special schools or 

colleges offering post-16 education. It was anticipated that many students would present 

secondary disabilities either in addition to or as a consequence of their sensory impairment: 

for example, dyslexia, cerebral palsy, autism, emotional or behavioural disorders and the 

issues these raised in formulating suitable programmes would facilitate point 6 of the aims 

and objectives. 

I.SThe Political Context 

Many of the changes in special educational provision mentioned above had taken 

place as a consequence of the 1978 Wamock Report - that is, during the eighteen years of 

Conservative government which began the year after the Wamock Committee published its 

recommendations. This period saw a concerted drive towards the integration of children with 

special needs into mainstream schools and a contraction of the discrete provision o8ered by 

'special' schools. 

In the spring of 1997, just as this research was being prepared, the Labour Party came 

to power pledging that its main priority was to be "education, education, education." There 



inevitably followed many changes in all educational sectors and this contributed to the 

difGculty in finding up to date sources of reference to support or contextualise this research. 

The Department of Education and Science had become the Department for Education and 

Employment under the previous administration in 1995, which suited the new govermnent's 

initiatives in hfelong learning and emphasising the relationship between education and the 

world of work. 

When the research period had concluded and this thesis was being drafted, another 

election was held, again returning a Labour government The Department for Education and 

Employment was swiAly renamed the Department for Education and Skills, now stressing 

the pre-eminence of the learning process but still suggesting the goal of universal 

employability. An e-mail enquiry about ofGcial policy regarding students with special needs 

and education-industry links (as defined in this research) elicited the following response from 

the DfEE's School Business Links Unit: 

/'eop/e, eapecfaZ/y w/fA a 

rArowgAowf fcAoo/ wAzcA 

wz// acA/eveTMewf, Mcreayg oW affew&ZMCg, 

aW aff/YWef prepwe j/oz/Mg /More 

otfwZf wwtfMg /(/e. fo jecwe grgafer ZMVo/ve/Mewf Aztymgff fo 

ac/z/eve fAw." 

"From 2007 Zearwrng aW Cowwc/Z ((LS'Q 

rg;!poyK;6!7z(y, fArcwgA ZocoZ ewwmg fAe j?rovz&;on gcAzcaf/on 

Deve/qp/MgrnZ f/oceTweMfy Teac/zar f m eacA q/̂ f/ze -̂ 7 

weay. 7b megf f/ze /"ĝ oyiyẑ zZzfy, /oca/ aw/ Mafzo/za/ e^ca/zo» 

Aẑ zTzefj' /z?zA: orga7ZMafzo/z.yyb/7Mg<̂  cowoTfza z/z eac/z q/'̂ /ze areay. 

7%zj wf// gyza /̂e f/zg/w fo jcrovzofg a .9z/zg/g ̂ c g fo Aof/z â cAoo/f aW 6ztyz»gfâ gĵ  

fo (^/zvgr a ra/zgg q/̂ Azg/z ĝ z/a/zfy acfzvzYf&y an(f a fmg/g co/z/racfzng /)ozMf 

f/zg Zoca/Z^C^." 

"fFg db Mof Aavg a/zy Mafzowa/ gzzzdkmcg wAzc/z oz/f /zow fcAoo/^ 

aW Azfgz/zgf̂ y a^roacA fAw m fgnw q/̂ ,SEM.. " 



When the proposals for this research were being drafted, the term 'education-industry 

links' was taken to mean the active participation by pupils and students in activities led or 

supported by businesses. However, during the time this project was undertaken, there was a 

strong political drive for businesses to become involved in the sponsorship of education (for 

example, with the establishment of Technology Colleges) or in the exchange of knowledge and 

skills through reciprocal staS" placements described in the DfES e-mail above. It should be 

noted that, unless otherwise stated, all references to education-industry links programmes in 

this work refer to schemes involving direct pupil/student participation. 

Given this ever-changing milieu and lack of cohesive policy, there are no apologies 

made for this thesis being based on the subjective observations of the researcher and the 

participants in the twelve pilot courses. Whilst this renders any conclusions unavoidably 

context-specific, it would seem reasonable to assume that the responses gathered from the 

researcher, students, teachers, institutions and session leaders may be attributable to others in 

comparable (if not precisely replicable) situations. 

1.6Education-Industrv Links Activities 

Recognising a general lack of awareness of the opportunities in, and needs of, modem 

industry and conmierce amongst school and coUege leavers has led to a profusion of 

education-industry links programmes being established in the past two decades. Some of 

these have been purely local developments, whilst others have provided a model networked 

on a national scale. It is not possible to give details of every initiative currently active, but 

the work of some of the 'm^or players' at the time this research commenced is described 

below. For reasons already outlined, it was decided that the work of one of these 

organisations. Understanding Industry, would be examined closely throughout this work, but 

it is only Gtting that some of the other schemes operating at this time also be acknowledged 

and described. 

Young Engineers runs a network of science, engineering and technology clubs in schools and 

colleges throughout the United Kingdom. Over 1,000 centres are involved, with 14,000 

students participating and local companies providing expertise and resources. The work is 

separated into Young Discoverers for primary school children; Young Irmovators for 11-19 

year olds and Young Entrepreneurs for 14-19 year olds. Their activities enable students to 



develop communication and problem-solving skills as well as gaining direct knowledge and 

understanding of engineering, industry and enterprise. 

Neighbourhood Engineers was launched in 1987, with its programme run on a full-time 

basis by a network of managers across the United Kingdom. Currently there are some 12,000 

volunteer Neighbourhood Engineers, 2,000 secondary schools and 180 primary schools taking 

part. Teachers and engineers work together to assess how best they may use the range of 

skills and resources available to contribute to meeting the objectives of the School's 

Development Plan. Students' needs are established and suitable activities to enhance and 

develop the curriculum are developed. These may involve activities days in the school, 

industrial visits by students or representation at careers fairs and conventions. 

Understanding Industry' is a national organisation, established in 1977 and supported by 

some 1,300 companies. Funding comes 6om three m^or sources: contributions received 

directly 6om industry (about 150 companies make donations amounting to 60% of UI's 

income); fees paid by schools towards the cost of their courses (15%) and grants from a 

variety of bodies such as Education Business Partnerships, Training and Enterprise Councils^, 

charitable trusts and government agencies make up the remaining 25%. In addition to 

providing money, support from industry also includes the provision of session leaders to 

visit schools and colleges to run interactive workshop sessions, hosting industrial visits and 

producing materials. At the time of the research, the programmes were adapted to meet the 

needs of particular centres, with a standard course involving around eight sessions, either in a 

1-3 day conference format or spread over several weeks. Managers from local businesses lead 

sessions on their area of expertise (Marketing, Production, Finance, Design and Development 

etc), giving a brief personal career history, an overview of their company and their role within 

it and setting a problem-solving activities to raise awareness of the issues and skills involved 

in their line of work. The programmes are seen very much as a partnership, with students 

gaining an insight into the modem world of work and companies benefiting from their raised 

proGle in the community and the opportunities offered for staff development (presentation 

skills, motivation, product knowledge etc), particularly for young graduate management 

trainees. To support the programmes, each student receives a copy of the UI text book 

which contains chapters on each of the topics offered. In keeping with UTs aim to "inform, 

involve and inspire" students, the book contains a mixture of theory, case studies and 

^ <y2007 (lie fAe T-gfgarc/zf/zK wor/l way D7 way 
ay Dyna/Mzcy, made fo fAe range 
^ were m 200/ fAe A9C, a y f A g ZyES" e-maf/ a6ovg 
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activities. There is also a collection of 'Briefcase' exercises written to help session leaders 

provide relevant and appropriate activities. 

Young Enterprise aims to build an infrastructure enabling students and business people to 

engage in practical business projects. This is achieved by adopting a 'learning by doing' 

approach for several projects aimed at students &om Year 10 onwards. Project Business 

(UK) targets 14-15 year olds, running nine one-hour class project sessions in school and a 

half-day industrial visit. The Company Programme is run for 15-19 year olds, giving 

practical business experience and personal development through the running of a company. 

The Team Enterprise Programme is run for the same age group and beyond, and is 

specifically aimed at students with learning difficulties who follow a flexible programme to 

gain practical business experience. 

There are many other forms of education-industry links run directly by schools and 

colleges which do not necessarily involve specialist agencies. The most obvious example 

would be work experience placements, which generally take place for a week or more during 

Year 10. These are usually organised by a designated teacher, although local Careers Services 

or Education Business Partnerships may be involved and take on much of the routine 

administration. Other schemes might involve a series of industrial visits as part of a careers 

programme or to support coursework; guest speakers 6om industry visiting schools to 

address pertinent issues or ad hoc projects negotiated between teachers and local companies, 

possibly on cross-curricular themes. In the Post-16 sector, most vocational courses have an 

element of vocational experience as an essential course requirement. 

Jones (1997) describes the essence of a good school-industry activity as sound 

planning, leading to a worthwhile return for all the partners: 

cwTy/cwZz/m 

* jXowMg pecy/e gam reaZ-Zz/e aW fAg worW 

worX: wA/cA f/ze/M acA/evg fAg/r ocWezMfc oW vocorffOMaZ goa/y 

* zM/Zz/gMcg aW .y/Kg;g fAg owf /raz»mg 

q/" ow/z/wfg/zfW /z^wrg wor^rcg " (p4) 



1.7The Effects of Sensory Impairment 

In order to appreciate why discrete provision might be deemed necessary for students 

with impaired hearing or sight, it is necessary to have some understanding of the impact these 

disabilities have on communication, learning and behaviour. It is not the function of this work 

to give an analysis of causes of sensory impairment, conduct an in-depth debate on 

communication philosophies or a detailed investigation of technical aids available, although 

these issues may receive some mention in the context of the case studies. For readers 

interested in acquiring more understanding, the appropriate charities (eg RMB, RNID, 

NDC8) will be able to supply more detailed information and most libraries will have a 

selection of appropriate titles available. 

Hearing impairment does not just prevent a person hearing, it impacts on their own 

self-expression and the way they interact in everyday situations. Unlike their hearing peers, 

deaf babies do not acquire language naturally and casually &om the day they are bom; they 

need help in learning to use the residual hearing they possess and need to be deliberately 

included in activities or conversations to learn the conventions of communication (they will 

not 'overtear' what is going on and choose to participate). Their condition may be 

recognised and appropriate hearing aids and family support made available within the first 

few months of life; around 41%, however, are not diagnosed until after the age of two, 

although the phased introduction of newborn hearing screening (UNHS) will hopefully change 

this. The longer deaf children remain undiagnosed, the longer they will be without the 

equipment and personnel to help them use their residual hearing and acquire language (spoken 

or signed). 

Deaf children have limited access to people who can communicate eGectively with 

them on a daily basis. As most (around 90%) have hearing parents, the whole family has to 

adapt to meet their needs. If the child's first language is to be British Sign Language, the 

family will also learn to sign, but most conversations and communication both inside and 

outside the home will be in spoken English and the deaf child will effectively be excluded. If 

the child is to brought up to be 'oral' ie using spoken English as their primary form of 

communication, they will need constant guidance and input^. 

^ acgrw/rmg wz/wra/ E/zg/w/z, 
^ 9 8 ^ or (79 .̂5^ aW/or fee fYe^c/zer 
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BSL uses a different syntax to spoken English which may lead to unconventional 

sentence structures, particularly in written English. For example, the question "where is my 

red car?" would be expressed in BSL as "my car, red, where?" Concrete language (nouns and 

some verbs) is fairly easy to learn, but abstract concepts are a lot harder to acquire and use. 

For example, a child may be able to name a clock or watch, but concepts related to time -

tomorrow, urgently, slow down, five minutes - are harder to understand. Humour, passion, 

irony are difficult to appreciate and deaf people are often very literal. Conversational styles 

are not picked up informally by oveitearing intonation and language-use in diSerent contexts 

and this can lead to apparently inappropriate remarks or language that seems strangely dated. 

Dea&ess is a hidden disability and the everyday encounters most of us take for granted can 

cause difficulty and embarrassment for the deaf person. Somebody calling &om behind and 

getting no response may interpret this as rudeness; someone giving or seeking information 

who turns away 6om the deaf person may mistake their subsequent lack of comprehension 

for a lack of intelligence. Conversations may involve more touching and physical gestures and 

include abrupt or direct comments that a hearing person may Gnd disconcerting. 

A deaf person finds it hard to carry out two language-based tasks simultaneously. 

Making notes during a lecture or scanning handouts while the speaker continues with their 

presentation, are virtually impossible for them. If vocabulary is unfamiliar, they will find it 

hard to interpret it even given the context, so gathering new information and applying it 

appropriately, particularly in a technical Geld, is slow. Hearing children understand and use 

spoken language before they acquire hteracy skills. The same is true of deaf children but, 

because of their later and slower language acquisition, their development of literacy skills is 

also delayed. The average reading age of a deaf school leaver is around 9.6 (compared with 14 

for their hearing counterparts). It is important to remember, there6)re, that limited literacy 

skills do not indicate a lack of intelhgence and that text is not necessarily the best medium for 

conveying new infbrmatioiL It should be noted that student responses quoted from their 

questionnaires in later chapters reproduce the actual language used, including 'errors' of 

grammar and spelling. 

Whilst deafness does not directly affect intellect, it has a profound effect upon the 

development of language and subsequently upon social/emotional maturity and, ultimately, 

life e;q)erience. Many hearing-impaired students enter further education to follow nationally-

recognised courses, although they often need longer to complete the 'standard' educational 

process. It is common for hearing-impaired students, for example, to follow a GNVQ 

10 



Intermediate Level course, even though their GCSE examination results would have 

objectively qualified them to undertake Advanced Level .̂ This is because the one-year lower 

level course enables them to gain a working knowledge of the speciahst vocabulary they will 

encounter and to adapt to new learning methods as well as giving them a chance to mature 

socially so that they are better equipped for the progression. Thus, hearing-impaired 16-19 

year olds, whatever the setting and their academic potential, are likely to appear younger in 

terms of their expectations, behaviour and general knowledge. 

Visual impairment: Unless they have an additional hearing impairment or learning 

difficulty, visually impaired students will have the same level of spoken language and literacy 

skills as their sighted counterparts. Written information may need to be presented in a 

particular format for individuals but it is a mistake to assume that all blind people use braille. 

Only about 12,000 people read braille on a regular basis in Britain, with many visually 

impaired people preferring large print and some may be able to read normal print. 

Technological advances enable visually impaired people to scan documents into their 

computer for large-print display, thus increasing the range of materials to which they have 

access. 

A popular myth is that visually impaired people have exceptional hearing or smell as 

a kind of innate compensation for their lack of sight. The truth is that a person naturally 

develops strategies for coping with everyday life and if one sense is weakened there is 

obviously a greater reliance upon the others. Visually impaired people use common sense 

and practice rather than magic to perform tasks such as catching the right bus or making a cup 

of tea 

Another popular image in literature and 61ms is the blind person feeling faces to 

identic people. In fact, around 77% of visually impaired people have enough sight to be able 

to recognise Mends close up. If they don't recognise someone by sight or voice, they will ask 

who they are. Those few who rely on touch to identify people and objects are generally 

multi-handicapped, with touch being their only way of understanding the world 

Depending on the nature and extent of their visual impairment, blind people may not 

use conventional body language. Some may not face the speaker or they may have 

mannerisms (facial expressions, physical gestures) that seem odd to a sighted person. Others, 

particularly those who have lost their sight as adolescents or older, may be very aware of the 

11 



importance sighted people place on things such as eye contact and make a conscious eflbrt to 

conform, even if they are not gaining any personal benefit &om it 

It can be seen from this brief analysis of sensory impairment, that session leaders 

recruited to take part in the pilot courses would need to be more aware of Aoii; to 

communicate effectively rather than w/zaf to communicate. Standard presentation tools such 

as handouts, overhead projectors, Powerpoint and so on would be less effective than small 

group discussions, practical demonstrations and direct involvement. Many managers attend 

specialist training courses in how to give effective presentations and to acquire appropriate 

interpersonal and technical skills, but many of their standard techniques would be need to be 

questioned and abandoned to be effective in this context 

I.SMotives and Aspirations Behind the Research 

Bassey (1999) describes three types of empirical research: fAeoreffca/r&yearcA 

(enquiry carried out in order to understand); evo/z&zfh'g rayearcA (enquiry carried out in order 

to understand and evaluate) and rgj'ea/'cA (enquiry carried out in order to understand, 

evaluate and change). The categories provide models, but are not rigidly separated and the 

researcher may act at one time as a theoretician, at another as an evaluator and at another as 

an action researcher. 

The research undertaken in this project falls mainly into the category of 'action 

research'. Bassey describes action researchers as: 

"... feac/zery or w/Ao org cAwzge 

aW gWwafe f/ze Mew r&ygarcAery are ztymg aW 

cr/ffca/ m on fo f/zg/r 

"f^grgaf j^wccga"^/ fAgorefzcaZ rg-cgarc/z OTẐ/ gva/z/afh'g rga-garc/z 

zMvarza6^ /eacf fo a: m ordlgr fo argrvg f/ze rgâ garcA g q/̂  

ofA/aMcmg AnoWg(%g oncf acfzon rgfgwc/z M 

rgcor(/g(/ OM/x z» f/ze /Mg/Morzgj: f/zoj'g /zo TTzey aW 
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(zre wwer Aecazfyg wAaf way fAe oz/fco7»e q/"̂ Ae cAarngg f» fAefr 

wor^/ace - 6wf fAe rgff q/̂ (Ag wor/<^ /?K^ no/ 6e gfveM fAg c/zcMce /o ĵ /zare 

fAg ZfMdgyf/aWfMg," (pp40-42) 

At the start of this project, it was very much the aim to investigate and improve the 

participation levels of students with special needs in education-industry links programmes. 

The researcher's employment as an organiser of such events for mainstream students and 

background as a Teacher of the Deaf prompted interest in this field and the hope that the 

suspected existing low levels of participation would be improved as a direct result of the 

research process. At a time of increasing integration/inclusion of students with special needs 

into mainstream settings, it seemed particularly important to identify and address factors 

which would specifically present barriers to their participating fully, as opposed to simply 

being present, during such programmes. 

It took no more than a general awareness of disabihty issues to recognise that such 

programmes presented difBculties in terms of physical access (on industrial visits, for 

instance), cognitive access (in terms of the level of supporting texts) and sensory access (for 

example, texts being in media that students could not use). More formal research was needed, 

however, to identify and define these issues systematically and address them successfully. 

The following chapters, and in particular the twelve detailed case studies, demonstrate how 

this was achieved. 
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2.1 Introduction 

This research was undertaken in order to investigate access to, and the suitability of^ 

current education-industry links programmes for students with special needs. In 

acknowledgement of the diversity of settings and participants, and the fact that these courses 

represented a new endeavour for both UI and the centres involved, the programmes have been 

referred to throughout this work as 'pilots'. Any of the individual events could be regarded 

as a 'stand alone' experiment to be evaluated for further development in its specific context. 

However, reflecting upon all twelve courses together as one piece of research would enable TJI 

to consider the feasibility of developing its products/services to be economically viable and 

apphcable in a variety of situations for students presenting a wider range of special needs. 

As can be seen 6om the postscript at the end of Chapter 4, most of the participating centres 

requested further courses, modified in the light of these initial experiences, while UI 

considered them collectively and assessed the need for discrete funding, time allocation and 

specialist skills to be developed in comparison with its existing mainstream provision. 

The information was gathered through oral and written accounts supplied by 

students, their tutors and volunteer session leaders and observations made by the researcher. 

From these data it was intended to develop programmes sympathetic to the learning styles of 

students with specific needs, to be run initially as pilot courses and then further developed to 

enable such students, in both discrete and integrated settings, to participate in a meaningful, 

quality experience. From this it can be seen tbat the research process aimed to both identify 

issues and attempt to address them through a continuous process of development and 

evaluation. 

Because of the number of agencies involved in this field and the continual introduction 

of new initiatives by governmental and other bodies, it was decided to base the research on 

the work of one well-established organisation (Understanding Industry). This offered several 

advantages. The researcher had a pre-existing involvement and was therefore already famihar 

with the charity's "products', aims and potential contribution to the field. UI had a national 

network of Regional Organisers running programmes in a varied of schools and colleges 

which would enable additional information to be gathered both formally and anecdotally. 
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Around the time this research was first suggested, UI had begun to acknowledge the 

difRculties inherent in its existing programmes for students with special needs and received 

funding to develop pilot courses for hearing-impaired students - this was then used to 

support applications to other bodies for further sponsorship of courses and resources to be 

developed for other students with special needs. It was hoped that the celebrations of 

Understanding Industry's 21st anniversary and the appointment of HRH The Duke of York 

as its patron in 1998 would further raise the organisation's profile and perhaps ease its access 

to suitable settings and personnel to develop pilot courses. 

In addition to questions of Aow such courses could be organised and run, there were 

ethical issues raised as to wAef/zer they should be developed at all. Would there be students 

whose special needs might render them unemployable and, if so, was it fair or useful to 

expect them to attend a course demonstrating the workings of, and opportunities in, modem 

industry and commerce? With a general trend toward 'integration' or 'inclusive education', 

was it appropriate to be diverting resources into discrete provision rather than extending the 

applicability of the programmes already successfully running in mainstream settings? 

Reference would have to be made to the educational theories relating to the aims of post-16 

education for students with special needs as well as issues of equality of opportunity. 

2.2Methodological Concerns 

Because the research fbcussed on the work of one organisation, there were fears that it 

might not demonstrate sufficient scope or academic rigour. However, the rationale for this 

decision has already been cited. In addition, the findings of a research programme with 

clearly-defined parameters would leave open the potential for future application, 

development and comparison in other contexts, whereas an analysis of the subject in a variety 

of settings might yield data that was difficult to disseminate meaningfully or to use 

developmentally as the research progressed. 

A more serious concern was raised by the potential conflicts of the researcher as a 

participant in the project. The research would comprise several strands, co-ordinated, 

implemented and interpreted by one person. This situation obviously raised questions of 

ethics, impartiality, consistency, data handling and bias, so it was important to address these 

issues, setting them in context and reflecting upon the overall management of the research. 
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This provided an opportunity to: 

' reiterate the origins of the project; 

* identi^ the people involved at different stages and the interaction between parties; 

' reflect upon the effect the direct involvement of the researcher might have in terms of 

influencing the behaviour, attitudes and responses of other participants, gaining access 

to institutions, gathering, recording and evaluating data; 

* catalogue the processes adopted; 

* refer to authors in methodological issues for objective insights. 

The project started slowly, with just two pilot courses being run in centres for 

hearing-impaired students in the Srst year of guaranteed funding. The experience gained and 

resources developed enabled a week-long programme in the summer to be run for visually-

impaired students. An evaluation of these courses secured another two years' funding from 

the Lloyds TSB Foundation and led to the two courses for hearing-impaired students being 

repeated for the next post-16 intake and another college 6)r visually-impaired students 

requesting a course, for which additional discrete sponsorship bad to be secured by UI's 

London office stafF. Three new pilot courses for hearing-impaired students were negotiated 

for the second year (and these, too, asked for a further course to be run in the next academic 

year) and three further centres were recruited for pilot courses for the third - and final - year 

of the Lloyds TSB Foundation sponsorship. 

Although the process described seems simple and linear, it has to be remembered that 

there could be up to a year between the initial contact with a centre and the actual running of 

a course or conference, during which time there might be periods of virtual idleness and others 

of 6enetic activity with several tasks being undertaken concurrently. Marshall and Rossman 

(1999) stress that: 

"... r&yearcAery ybr f/fMe 

gTMerge over ff/ng 

A w eMowgA fo aW are 



(jlsa/ /y? Âaf //zevf^a6(x e/Mgrge (/wmg 

/zg/fAforA;" (pp86-87) 

Each new course beneGted 6om the experience gained with its predecessors: 

* the questionnaires used to measure the effectiveness of the courses were initially 

adapted from the standard monitoring materials already used by UI, but then 

had to be further modified to make them more accessible to the students and to yield 

more meaningful data; 

* the standard text book used in mainstream institutions needed to be modified to make 

it more accessible to students whose disabilities aSected their literacy skills, but at the 

same time giving them a comparable resource; this needed updating each year to keep 

it in line with the standard product and further modification was needed when 

supplying it to centres for blind students (for transcription into braille or large print, 

and later on audio cassette); 

' the programmes for the first two pilots were negotiated and both centres happened to 

pick the same format which proved very successful; this was then presented to the 

other centres as a template which they could adopt or adapt to meet their own needs. 

' at the end of the Grst year, as agreed with the sponsors, a handbook 6)r session 

leaders working with sensorily impaired students was prepared by the researcher for 

publication and distribution by UI 

The role and involvement of the researcher became multi-6ceted to incorporate 

several diverse responsibilities: 

' impartial recorc/gr of the research project; 

' /vacfoMgr in the field of special education; 

of the organisation facilitating most of the research opportunities; 

of the pilot courses; 

of the session leaders 

to the programmes being observed; 

to the centres' staff in developing and evaluating the programmes 

It soon became apparent that some of these roles could present conflicts of interest. 

For example, having designed and organised the programme, it would be hard to reflect 
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objectively upon its eSectiveness; having a prior and ongoing involvement in special 

education would inevitably influence the priorities and understanding of the programmes' 

content; in training the people who would deliver most of the programmes, there was scope 

for further influence upon their management and effectiveness ... and so on 

This issue is addressed by Robson (1993): "...e^Azca/ c/f/g/wMaw /wrA: M awy r&ygarcA 

( T i v o A ' / M g Y e a / wor/c/' wg Mof 6g a6Zg fo, or wfj'/z fo, coMfroZ fAg 

ffA/of/oM a/wqyj' f/zg /MfgMfzoM o r q / " c A w z g g ogfoczafg /̂wzfA f/zg 

7%/'̂ _/orcg,9 fAg rgĵ garc/zgr, wz/fzMg/y or MOf, ZM/o WwgyzA /̂Mg/zf'.y aW TMora/ 

(yz/gm/Mow." (p30) In this instance, the researcher became involved, and developed diverse 

relationships, with several parties. 

Teachers.' Teachers were crucial in ± e development, implementation and evaluation 

of the pilot courses. Firstly, they were the gatekeepers who could grant or deny access to the 

centres and students. In nearly all instances, initial contact was made with with Head 

Teacher or Principal of a centre; they could then determine their own level of involvement 

and, consequently, the relative levels of involvement of their designated staff. First contact 

was made by telephone, letter or fa)^, giving a brief introduction to Understanding Industry 

and an explanation of the funding available to run pilot courses with a suggestion that a 

meeting be set up to discuss their possible involvement. It was acknowledged that they 

would need more information before being able to contemplate negotiating a programme and a 

'goody bag' was duly dispatched containing a copy of the mainstream UI text book, a sample 

of a typical session activity, guidelines for course management and standard introductory 

literature outlining the work of Understanding Industry, along with a letter giving greater 

detail about the Lloyds TSB project and ways their centre could become involved. 

In every instance, this approach was successful and led to a meeting with appropriate 

staff (that is, those who would be directly involved in any pilot course that was set up). The 

researcher Ihen took on the role of Salesperson/Negotiator, identifying the needs of the 

potential client, outlining the products available and ejecting an acceptable compromise. By 

the end of the meeting, the date(s) 6)r the course/conference would be agreed; a provisional 

date set for the session leaders' disability awareness workshop and the topics to be included 

^ ZTzg fg/TM 'TgacAgr' ^ ztygef fo covgr ^gacAz»g a// ZMc/zAâmg f 
Zgcfwg/̂ y, TMforjr, aw/aZfo MOM-fgocAzMgf̂ ({̂ w/zo woz//c/6g ZMVo/vg(f 

wzf/z f/;g o/% f/zg coz/rfg or co/^rg/zcg, fwc/z Tgc/z/zzc/a/zf or &g/zz/zg//zfg/prg/̂ gr& 
^iS'gg/^^gWucv^ 
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on the programme would be decided. 

Such positive responses were much appreciated and obviously enabled the researcher 

to feel confident in her dealings with the various centres. However, it had to be accepted that 

a negative response was always a possibility and that this should not be taken as a personal 

rebuff Delamont (1992) warns that rqpyTOTY (A/e fo 

cWfz/T-g-c/ay/z... o r o r f/z f/ze/feW j'effmg." (pl22). This could have been 

a very real possibili^ in the case of one venue described in the later chapter of case studies, 

where the centre had been the subject of a disappointing OFSTED report and morale was 

subsequently low at the time the conference was being set up. 

Session Leaders. The next step was to act as a Recruiting Officer for the session 

leaders. These were identified in various ways: networking with regional Understanding 

Industry personnel; networking through established session leaders who might have contacts 

in the appropriate region; and cold canvassing by telephone or fa;^. The process was similar 

to that used to gain the interest of the Heads of centres: describe the project, explain the 

commitment required and o8er to send further information. As session leaders volunteered 

their services and the programme began to take shape, the centre would be informed of 

progress. 

About a month before the course/conference was due to run, a training workshop was 

held for the session leaders at the centre concerned, casting the researcher in the role of 

Trainer. This role was, in fact, shared with one or more staff 6om the centre who would 

explain the nature of their students' special needs, the philosophy and practice employed in 

meeting these needs in that particular educational setting, a tour of the site and a practical 

deaf- or Vl-awareness raising session. The Researcher-Trainer's input was an expanded 

reiteration of the work of Understanding Industry, setting this information in the context of 

the special school/college, an explanation of how the project would be monitored and the 

provision of sample materials. 

Students. Crucial to the whole project, the students interacted with the researcher in 

various formal and informal ways. Firstly, the researcher acted as the Event Co-ordinator 

who, having set up the course/conference behind the scenes, also became its uniting, visible 

'face' for its duration by leading the Introduction and Summary sessions; 'chairing' each 

session; acting as a Support Worker when session leaders needed a Scribe or someone to help 
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the students understand a task they had been set. At the same time, she was treated as a 

Visitor/Guest to the centre and accorded appropriate hospitality; there were also 

opportunities to act as a Confidante between sessions when students would discuss their 

feelings about the event in progress or disclose details of their studies and personal lives. 

Understanding Industry, The Lloyds TSB Foundation et al Although working 

largely autonomously, as an Employee of UI, the researcher had a duty to record and report 

the progress and outcomes of the pilot schemes. This information was then used by staff at 

the London office to keep the Foundation apprised of the use to which its funds were being 

put and the basis of appeals to other grant-making bodies to gain further sponsorship for 

development and consolidation work The London ofGce was also responsible for ordering 

and supplying appropriate quantities of the modified materials developed for the pilot 

courses and needed a suitable period of notice to meet demands. Most of the centres running 

pilot courses were in areas with their own UI Regional Organisers: these people had to be 

approached tactfully so that they perceived the project as an opportunity for their own 

professional and business development, rather than as an invasion of their territory. 

The University of Southampton and ESRC Whilst setting up and running the 

pilot courses, it was important to remember that the researcher, as a registered Student in 

receipt of an ESRC Studentship, also had an obligation to inform the University of the work 

in progress and its contribution to the developing thesis. 

Robson (1993) outlines the growth and role of the 'Practitioner-Researcher' and his 

description tallies well with the situation being investigated here: 

/yacffffOMer-regearcAer M fAe frwe f w A o f g y o A M 

6g a .yAorZ-fe/TW arraMgg/MgM^ 

fo gmaA/g Âg gMgrn/y fo fa^g^/acg, or a ag:̂ mAMg»f...7%g 

movg is fox/ardk re/gvanf fo fAe j?rq/e,s&(ona/ ggffmg, m parf af fga,;f 

(fĝ gnMz/zgff Zy fAg agg/%&% aW coMcgrw fAaf fgffzMg...7%g âgffYfOMa/ 

crgaf/Mg a q/^/a6owr m /)rq/gĵ ,yfOMa/ AgÂ egM 

20 



awf rea'garcAerj' Aay /f,9 owM pro^/e/m' w/zeM fAe mfeMfzow M fo 

ff̂ wgMcej)mcfzcg. TVeffAer &)ef /ze^ m (^e/(y;Mg ̂ Ag ejcfew^cf 

j-mma/." (pp446-448) 

Being a qualiGed Teacher of the Deaf (ToD) was both an advantage and hindrance 

when dealing with teachers at the various centres. On the one hand, it lent credibility to the 

proposals and reassured staff that the wider implications of hearing-impairment were fully 

understood and would be taken into account when drafting the programme. However, some 

stafF (generally Uiose not involved in the early negotiating phase or not long established in 

their role) clearly felt that the involvement of an outsider indicated they were in some way 

lacking the necessary skills to make adequate provision for their students. 

This led the researcher to modify her behaviour: in the Grst instance, to radiate 

confidence and consult supportive staff as co-workers. In the second case, a more deferential 

air was adopted, with information being imparted under the guise of support-seeking 

questions ("I've prepared my summative session but wondered whether your students will 

have experience of organising themselves in groups?"). Whilst trying to avoid extreme Uriah 

Heap-like obsequiousness, staff who were clearly feeling insecure or even hostile about the 

pilot course, needed to be shown that their expertise was valued and the researcher was 

h^py to receive guidance to foster an harmonious, positive atmosphere. As Delamont 

(1992) points out, oAj'grvgr ZaAoar fo 

wWerfaAsM, owe M a 

o7Z€ w a TM/ffwzce aw/ fAaf f y n a r y 

/gar or rej'Zj'f oMe 'j' " (ppl22-123) 

These issues are discussed by the various contributors to Clough and Barton (1995) 

and in particular, John Hill's chapter, ''Entering the Unknown - Case Study Analysis in 

Special Schools', sums iq) the experience perfectly: 

c/ecM/oM fo rm/o/vg&f 'oM fAg growW Aowever caitye 

coM/mzW TTmy w/Mg Mafwra//)/ fAg 

gor/̂ ybrfMw/af/oM m fAg fcAoo/f aMtf... /May 6g af^zZ'wfa6/g fo 

fAg fAaf / Aa(/ a AyioWĝ ĝ ^gcW fcAoo/mg aW wow /g-vf q/̂  

aM 'oMffzaigr'. 7%g acc^fomcg q/^/^ygfg/zcg, Aovcgvgr, a/K/ gg/zgro/ 

/parfzcyo^zoM ZM fAg q/̂ fAg j'cAoo/j' ̂ ^g(/jwoA/g/m. Jw/ggc^ /zz?zgf ẑ  

6g(WMg fo 6g cikAzcAgf/gvgMf,y. yif aAvo /MgaM/ fAaf / wow /gff a6/g 
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fo 'coMfro/' 7?̂  roZe ay a r&yearcAer oWo/m fo o^ecfivify. 

"Occow/ow a/fo occz/rrec/ w/zgM ro/e aa' a» 'owf^fdkr' way c/earfy 

o^Vfoay -ybr g%m?̂ Zg, a/fAowgA moff f ( ^ p r e c / a f e c f 'oM e^fra /xzfr 

Aa»dk' fo/Mg made c/ear, ^Mo^ m i4'o/'6&, rAaf / W(%y e/f.;rzg?f7Mg dbf/y 

mwfmg. 7/ M'aj' af ,mcA f W / 6eca/Me aware ^Aaf m rgaZ/Vy 7 way af Âg 

gd^e q/"wAaf way gomg OM." (pl03) 

Being present throughout the courses/conferences meant that informal, almost social, 

relationships were built up between ± e researcher-and-students, researcher-and-teachers and 

researcher-and-session leaders. Potential influence by the researcher on the running of the 

course and the evaluations given at the end was therefore a real concern: if a good rapport had 

been established with one or more of the parties involved, they might find it difBcult to give 

negative responses or even constructive criticism, which ultimately would devalue the pilot 

schemes. This was addressed by stressing that the event had been a pilot course and that, 

whilst it had been very successful, the researcher was keen to develop proposals for an even 

better event the following year and that positive suggestions 6om those involved would be 

essential. In this way, the emerging '6iendships' were able to be used to advantage without 

compromising the investigative rigour of the project 

A similar dilemma emerged with regard to disclosing the fact that the courses were 

being used not just to increase Understanding Industry's portfolio of 'products', but also 

contributing to the researcher's personal project. Once more, if this was disclosed it might 

invoke a 'sympathy' response and skew the running, outcome and evaluation of the project. 

However, it would be ethically wrong to have people unwittingly participating in the research 

process. This problem was addressed by informing people about the research being 

undertaken almost as an aside. In the case of teachers and session leaders, this was done, 

literally, by imparting the information in parentheses* when introducing the project 

Students were told verbally during the introductory session when the background to the 

course/conference was being explained and a short personal biography was being given by the 

researcher. 

Because each pilot course involved relatively few people and it was fairly easy to 

estabhsh a rapport, particularly between the researcher and other professionals involved, care 

had to be taken not to exploit the goodwill of the people or institutions. Session leaders were 
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not paid for their contributions and many gave up considerable periods of time in order to 

develop suitable practical activities and to consult with the centres over appropriate language 

and methods of presentation. This time was contributed by them personally in terms of 

foregoing leisure time and also by their employers in allowing them to attend the training 

workshop, run their own session and often donating time and materials &om company 

resources. Many supplied prizes for competitive activities or "freebies' as goodwill gestures. 

Obviously, such professionalism and generosity was much appreciated by both the centres 

and Understanding Industry, and further contact would be desirable. However, a balance 

needed to be achieved between appreciation and exploitation as individuals could not be 

expected to make such huge personal investments in activities very often. 

Centres were expected to provide at least basic hospitality to all Visitors - drinks and 

biscuits at break times, lunch for those arriving or departing at that time of day, car parking 

facilities - and most made a particular effort, especially where catering was concerned. 

Demands were also made upon administration staff for last minute photocopying and sundry 

stationery items, and technical staff were also on call to help with recalcitrant video 

equipment or reluctant overhead projectors. Whilst each request was minor and quickly dealt 

with, it has to be remembered that there were several people visiting the school for short 

intense periods over just a few days and that all the normal functions of the centre still had to 

be maintained. 

Students, too, had unusual demands made upon them: they were used to being taught 

by qualified Teachers of the Deaf or Blind or having support from Communication Support 

Workers. The courses/conferences presented them with people who were in the main unused 

to communicating with sensorily-impaired people and were accustomed to providing 

information verbally and/or visually according to their own communication needs rather than 

those of their audience; the structure and length of the sessions differed greatly 6om their 

usual timetable and the working day was extended for most of them. In order to help them 

overcome the problems of concentrating for intense periods (lip reading, assimilating new 

vocabulary, working in unfamiliar groiq)ings), half-hour breaks were inserted between 

sessions. Informal acknowledgment of their efforts from both the teachers and the researcher 

was therefore essential to keep up morale and commitment. 

When considering some of the ethical issues involved in designing qualitative research, 

Marshall and Rossman (1999) assert that: 
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aw/ efA/ca/ mzzyr 6g fAowgAf fArowg/z cwe/W^ 

f» a// /MOjf jporf/cz^ar/y /M â gwff̂ fvg aW ^a6oo we(M...^fAg 

rgj'gaT'cAgr wzZ/ rgg'Wfre //gqp/g fo cAa^ge ̂ Aey mwA/zej' or JoMÔ g fAg//" ff/Me, 

fY Z)e vo/zmfa/}'. ff%af w rowf/Mg aW acc^fa6/e m o/zg a'am/zg /May 6e 

Aan?^/ m aMofAer; w/zaf w voZwMfggrê / /» owe may 6e T̂ /ffAAeM ZM aMOfAer. 

2%g ygj-garc/zer caMMô aMfzczpafg eveTyfAmg, 6wf fAe mmf revga/ a/z 

awarg/z&y-y aW an q ^ r e c z a f z o n a W co/?z7Mzf7»e»f fo, gf/zzca/jprzMC /̂gf 

re^earc/z." (pp90-91) 

Robson (1993) provides a pertinent and reassuring analysis of Ae advantages and 

disadvantages of carrying out research as an 'insider'. Although it can sometimes be difGcult 

to establish credibility for one's self or the research project when already personally known 

to those from whom information and support will be sought (what might be termed 'prophet 

in his own land' syndrome), there are advantages of knowledge and access as well as what 

Robson calls f racfzrzoMgr-rgj^earcAgr' .^ergy Wiereby practitioner insights and roles help 

in the design, carrying out and analysis of useful and appropriate studies (p447). 

In an attempt to imply as much objectivity as could reasonably be expected given the 

circumstances described, it was decided to present this thesis written in the third person, 

despite its being entirely based on the work of the author. 

23Setting Up 

As already stated, at the time this research programme was being drafted and the 

preliminary background work was being undertaken. Understanding Industry was encouraged 

to apply for funding 6om the Lloyds TSB Foundation to develop programmes for hearing-

impaired students as it was felt that such students did not have full access to current school-

industry links provision or careers information. A proposal was duly drafted, indicating the 

time, money and resources needed to set up two pilot courses in the first year, with the 

situation to then be reviewed and further funding and support to be negotiated for up to two 

further years and six more pilot schemes. Being a qualified, practising Teacher of the Deaf as 

well as a Regional Organiser for Understanding Industry, the researcher was approached to 

work with staff in the London Office on this proposal and to co-ordinate any project that 

resulted from a successful application. 
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Once the grant had been confirmed, a lot of time was spent identifying the best way 

for it to be spent. Understanding Industry already ran a range of flexible courses and 

conference formats with a content that was successful and valued by existing client groups 

and with costings calculated based on experience and the multiple use of materials already 

developed. This particular project was addressing the issue of a sector of the student 

population either being totally excluded or unable to gain from participation to the same 

extent as their fully-hearing counterparts. There were several issues to be addressed in order 

to develop two pilot courses which would immediately tackle some of these problems and be 

capable of extension and development in the immediate future, including questions of costs 

and time speciGcally generated by the unique nature of the courses. 

2.4Establishmg a timescale 

A m^or factor in the proposal was the time needed for preparation: identifying 

centres to run the pilot courses; negotiating programmes suited to the students' needs; 

adapting existing materials or producing new ones to meet the special needs of the students; 

recruiting and training suitable session leaders for the pilot courses; liaising with other UI 

Regional Organisers and monitoring/evaluating the two pilots. 

To help assess the minimum time which would need to be allocated to the project, 

several Teachers of the Deaf were approached informally for their opinions. These people 

were all involved in Post-16 education, examination supervision, text and external examination 

modification or the production of in-house resources and most were members of NATED^ or 

BATOD®. The unanimous response was that 'considerable' time would be needed, firstly to 

produce useful and relevant materials and, secondly, to fully prepare session leaders for their 

input. 

The general consensus was that a minimum period equivalent to a full term (roughly 

60 days) would be needed to produce or adapt resources. It was also considered important 

not to under-estimate the amount of time necessary to train session leaders. These would 

most likely be drawn 6om two sources: existing session leaders from the appropriate regions 

who were willing to adapt their usual presentations to suit the new audience, and people with 

no previous UI involvement who were familiar with the needs of deaf people and had 
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appropriate professional backgrounds (for example, recruited through organisations such as 

DELTA^ or the NDCS% many of v^tom are the parents of deaf children). In either case, the 

time involved in preparing and delivering one or more specialised training sessions would be 

greater than that required to run a conventional training day in a large company for 

prospective session leaders, for which training materials and standard resources had been 

developed for several years. 

After much negotiation, it was agreed that 60 days directly involved in setting up the 

two pilot courses would be funded at an agreed rate of pay, with a further ten days allowed 

for additional work identiGed and completed by the Project Coordinator (the researcher) or 

another person co-opted for their expertise. This time was to be used to negotiate with 

potential pilot centres, plan the programmes, recruit and train session leaders, modi^ 

materials, run the pilots and evaluate them. The remainder of the grant would be used for the 

production of resources (books, exercises, training aids) and the administrative costs normally 

associated with running courses such as the Organiser's salary and travel expenses. 

Obviously, this would impose some restrictions on the nature and extent of work to be 

undertaken, but it was felt to be reasonable and feasible. 

The following summary of one of the pilot conferences is given to illustrate the 

administration process and the involvement of the researcher in the projects and the lives of 

their participants. The centre is a non-maintained school for hearing-impaired children in a 

seaside town in the North West of England. It has around 50 pupils/students aged 11-19, 

taught either on site or at a local further education college. 

799^ Letter of introduction sent to the Head Teachef 

OcfoAer Following an exploratory telephone conversation, a meeting is 

held at the school between the researcher. Head of School and 

Head of the FE Department. An outline programme is devised 

and provisional dates booked for the conference and session 

leaders' training workshop 
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- AfbrcA 7PPP 

Potential session leaders identified and contacted, further 

information sent if responses positive and plans confirmed as 

necessary; modiGed materials ordered from London office; 

RO for Merseyside contacted and enlisted to help 

Fax sent to the Head to give a progress report; this and 

successive messages meet with no response 

(getting worried) Fax sent to head of FE; message received by 

return explaining the Head is on long-term sick leave; dates are 

in the school diary but staff are unaware of Wiat is involved; 

detailed telephone conversation with Acting Head followed by 

further information in the post 

Complete session leader recruitment; information sent regarding 

training workshop and all conGrm attendance; school notiGes 

researcher that more students than anticipated have signed up -

London informed that more modified text books are needed 

Training workshop held at the school'"; teachers still seem 

under-prepared but committed and session leaders are all keen; 

modified text books arrive at school and office staff organise 

them into folders ready for distribution 

Accommodation booked; materials duplicated, resources 

collated; some session leaders telephone to discuss their plans 

The ConArence!" 18 students; 2-4 teachers present at all 

times; all session leaders arrive promptly and provide varied 

experiences; students' enthusiasm and conduct are superlative; 

session leaders all express willingness to return, run sessions in 

mainstream schools or host industrial visits to their companies; 

teachers very impressed with the whole event and keen to see it 

extended in the future; local press take photographs and details 

for their education supplement, providing welcome publicity 
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for all concerned; the modified books had not been distributed 

in advance - they were put in a teacher's ofGce and she had not 

realised what she was meant to do with them; distributed at the 

beginning of the second day of the conference 

7999 Researcher writes up summaries/evaluations/reports in various 

formats for all interested parties 

2.5Recruiting Participant* 

To some extent, the culture of the participating schools/colleges would aSect the 

amount of time required and the type of modiGcations having to be made to existing materials. 

There were many variations to be considered and it would be important to select centres that 

would represent as much of the spectrum as possible and o8er experiences which could be 

assessed and developed for use elsev^tere. 

Integrated (or inclusive) settings would have had the advantage of having students 

used to working in a mainstream environment and coping with conventional language and 

practices. This situation would be able to identify problems hearing-impaired students had in 

dealing with unfamihar materials and speakers, and the compromises and strategies needed for 

them to cope. However, it would only present students who had already proven their ability 

to 'get by' and, if the project was to be linked meaningfully with this research, then students 

ah-eady experiencing some degree of segregation or exclusion would be preferable candidates. 

'Special' schools and colleges for either residential or day students would have the 

advantage of presenting a wider range of sensorily-impaired students and they would be more 

accustomed to articulating their needs and difficulties. Even within this supposedly 

homogeneous group there would be a wide variety of educational styles and practices 

involved: residential students attending mainstream colleges with specialist support; colleges 

running in-house courses; sixth form or further education departments attached to special 

schools; communication philosophies involving varying degrees of oral and manual languages. 

It would be possible to have students involved in the project who were studying on a range of 

courses 6om the pre-GCSE to Higher Education and it was likely that some would have 

secondary disabilities (either physical handicaps or learning difGculties). 
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Two centres were initially approached and they both expressed an interest in 

participating in the development of the pilot schemes. The first was a selective residential 

secondary school for hearing impaired children, with a large sixth form ofkring a range of 'A' 

Level and GNVQ courses, mostly in-house. The school follows a natural aural philosophy: 

sign language is not used as a form of communication either in class or in the residential areas. 

The second was a residential college drawing post-16 students 6om the whole of Ihe United 

Kingdom. It has around 200 students studying on a variety of courses, mostly on site. The 

college uses Total Communication (a combination of spoken and signed language). Both 

centres offered GNVQ courses in Business and Administration and it was decided to draw 

the m^ority of students for the pilots 6om these groups as they would have some prior 

understanding of the topics to be addressed and the programme would help deliver valuable 

information for inclusion in their coursework. 

2.6Deveiop!ng the Programmes 

Once the programmes had been agreed, it was necessary to identify session leaders. 

This involved a process of networking through estabhshed contacts, as already described, and 

cold canvassing companies found in Yellow Pages for the two areas. 

The m^or task involved the re-writing of the text book. Both centres had opted for a 

loose leaf format, incorporating space for students to make their own notes. It was decided 

to re-write each chapter of the book, keeping to the spirit of the original but with modiGed 

language and streamlined text Each chapter would be printed on different coloured paper and 

given its own simple logo in keeping with the content - for example, a picture of a calculator 

was used for the chapter on Finance - and which could be used to break up the text visually at 

key points. A vocabulary section would be drawn up for each chapter and space left at the 

end for students to add their own comments, notes and queries both before and during the 

course. There were several advantages to this system: 

' it would enable minor alterations to be made to any chapter without m^or disruption 

to the whole text; 

' it would facilitate the production of an accompanying text for any programme that 

exactly matched the units being studied; 6)r example, the grammar school had decided 

to have a Production but no Small Business session, whereas the opposite was true at 

29 



the college; 

chapters could be produced, amended or omitted to meet speciGc needs of diSerent 

centres so that a bank of materials could be collected and selected to support a varied 

of programmes; 

a 'master' copy of the standard UI text book would be given to the centre for the staff 

to use as a resource for future classes or to extend the programme content once the 

event was over. 

Z.TResearch Took Applied. Reviewed and Revised 

This research required a hybrid methodology due to the lack of existing data on the 

sutyect, the diversity of settings in which research was conducted and the range of 

participants contributing to the project. In addition to observation and personal dialogues 

(both formal and informal) with individuals representing themselves or their institutions, an 

attempt at producing substantive, quantitative data was made by the use of standardised 

questionnaires used during the various pilot studies. 

Understanding Industry had a pre-existing bank of differentiated questionnaires 

routinely issued to students before and after their courses, to tutors to monitor the content 

and quality of courses in progress and to session leaders to reflect upon their experiences and 

there were also pro forma analysis sheets for UI personnel to summarise the responses'^. 

For the purpose of monitoring standard courses and conferences in mainstream settings, they 

had proven useful, simple and effective. However, as a tool to evaluate the particular 

experiences of students with special needs, they were of limited use for two reasons: 

' they did not ask about students' prior or current involvement in other education-

industry links activities; 

' the language used (originally aimed at traditional A-Level sixth-form students) was not 

readily accessible to students with learning difficulties or delayed language acquisition. 

The students' questioimaires were modified to address these issues" and employed, 

apparently successfully, in the two pilot courses run for hearing-impaired students in 1998 

and reproduced in large print format for visually-impaired students in 1998 and 1999. The 

See 
' ̂  See G 
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questionnaires for tutors and session leaders were not felt to be in need of modification at this 

stage, although these contributors were encouraged verbally to e)q)and their answers or 

submit further observations separately if they wished to do so. 

In the spring of 1999, the first of three pilot courses for hearing-impaired students 

booked for the current academic year was run at a school in London. The school uses Total 

Communication, with pupils organised into tutor groups according to their specific language 

profiles. Whilst all the pupils use some Arm of manual communication, they may use British 

Sign Language or Sign Supported English, depending on their needs. The 16+ Department 

therefore contains students who, whilst all fluent and confident manual communicators, have 

varying degrees of oral comprehension and literacy skills. A further complication is that the 

school has a wide catchment area involving students from diverse ethnic and social 

backgrounds, with English (spoken, signed or written) not necessarily being the first language 

in the students' homes. 

It became apparent during their completion in the introductory session that the 

modiGed questionnaires were not really suitable for this group. Despite the simpliGed 

language and more direct questions used in comparison to UI's original documents, the 

students were not clear as to what information was being sought or how to express it. The 

signing Interpreter negotiated definitions to give the students: for example, 'industry' was 

first changed to 'business' and then further refined to 'the world of work'. Even this did not 

convey the spirit of the questions and several students made responses based on school 

'work' as this was the most familiar context of the word for them. 

It was felt that information given in this way would be of very limited use and so, 

before the course progressed further, the student questionnaires were further modiSed^^ to 

make them simpler to use and easier to understand, which would in turn render them more 

useful when analysing the responses. The new post-course questionnaires were administered 

during the concluding session, although it was decided not to ask students to 're-do' their pre-

course responses. 

There were some misgivings about changing the data-gathering tools part-way through 

the research, but upon reflection it was felt more important to gather meaningful information 

as closely as possible from source than to have convenient and tidy statements made either 

without full comprehension or greatly removed &om their originator's lived experience or 
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expressed thoughts. Robinson (1993), in her description of Problem-Based Methodology 

(PMB), stresses that "a oz/gAf fo rofAer f&m fo, w/zafevgr 

we Am'g f/ze q / " " (p23). 

"FJSMzf w/zgM re^'ewcAerj' ZMfeMc/ fAe/r fo 

coM/rf6«fe /o f/ze OT^ove/mg/zf (^m^/e/zzf q/^rocfzce... q/̂  

fAoz//(f /ze<^^ac^^zo/zerj', rgfearc/zerj' aWfAoj'g w/zoy%/7Z6/f/zgzM fo 

zzTzArffaw/ wAy z/zz/cA rea'ewc/z /zW 6^zf(%poz»fMg/vacfzca/ rgWfj' aw/ w&ẑ  

M re^z/fre^y gzveyz fAaf o/ze &iej: wzfA fo /waAe a /̂ rac^zcaZ co»^z6wfzo/z. TTze 

cAozce Aehyeenf^MoWof/zer q;::^oac/zgj^ ẑ  Meẑ /zer a c/zozce 6gfwegM /̂zeo/y 

aW/racfzce, nor a c/zozce 6eAi/ggM rzgoz^ aw/re/eva/zcg... zf /weaw 6ez/zg 

jpr^weo^ fo /Move 6acA: aw//t)/f/z Agfwgg/z aca6k/?zzc /Aeo/y fAeorze^ q/̂  

ac/zofz z/z a gcA/cafh'g afzWogẑ  a6oz/f f/zg «^/zcafzo/z^ gacA ybr fAa 

r&yoWzoM q/̂  fAe fg/ecfac/ /yo6/g//z... / /zof c/azz/z /̂zaf fBMzf a ̂ rWzgm 

...TTzofg reackry wAoâ g z?zgfAo6&)/ogy r^reMce aw/ zMapzrafzo/z are 

^/wac/zgTM TMgmAgrfAy wz//... 6g cAa/Ze/zgec/... f/zz/zA âcroj-f 

f/zo,s:e 6oww/arz&y aw/ fo eva/wfe f/zezr cz/zTgnf rea^earc/z ̂ racfzce, zzof m 

fe/TMf q/"zA; adTzergw ê /o ĵ arac/zgzM c/zaracfgriyfzcj ,̂ 6z/f m fgrzw q̂ ẑ y (/sgrgg 

q/̂  zw/ẑ zoM q/̂  f/zoi-g ̂ aA^gf q/̂  z/zgz/z/y wAzcA gyzAaMcg rAgzr c/zaw:gf q/̂  

Mâ z/zg a co/z/rzAw/zofz fo fAg r&Wz//zo/z q/" g</z/cafzowz/ /?ro6/g/w." (Preface 

pp ix-x) 

Whilst re-appraising the students' questionnaires, it became apparent that the original 

tutors' questionnaires did not reflect the unique nature of these pilot courses. This in turn 

meant that the quality and relevance of tutors' responses was limited and so Aese too were 

amended'' and one was issued to the tutor involved with the course in progress. 

Having overhauled the data-collection tools for the students' and tutors' responses, it 

seemed sensible to take a fresh look at the session leaders' questionnaires and these too were 

amended^" to bring Aem into line with the new style and, again, increase Aeir relevance in 

evaluating the effectiveness of the pilot courses in increasing the access of students with 

special needs to education-industry links programmes. The London course was too far 

advanced for the new questionnaires to be issued to participating session leaders, but they 

would be used for the two pilot courses planned for the summer term. 

'̂gg v4^gw/DC 
&g v4/:y?gw/a: 
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Observation of the students completing the revised post-course questionnaires 

suggested that they found them easier to understand and use. Several asked for guidance 6om 

the Interpreter and their tutor, but this was largely to confirm their understanding of the 1-5 

grading system for their answers rather than for translation of the questions themselves. 

Generally, the speed with which the forms were completed and the conversations generated 

suggested this was a much less stressful exercise than the completion of the preliminary 

questionnaires just five weeks earlier. 

It was appreciated from the outset that 'students with special needs' did not 

comprise an homogeneous group and that the diversity of needs and methods of addressing 

them would be wide-ranging. However, in order to collect data on their involvement with 

education-industry links programmes it was felt necessary to have a common core to the 

research strategy that would allow for an element of comparison and evaluation. It was felt 

that by using similar materials throughout the research process, patterns of experience could 

be identified and recommendations made. 

Although modified questionnaires used in the initial courses run for hearing- and 

visually-impaired students seemed to be elective, the experience in the London school 

immediately raised doubts about their universal application. If students were to be able to 

give personal accounts of their prior involvement with industry at the start of the course and 

to evaluate their experiences during the running of the UI programme, they needed an 

opportunity to express themselves in language which was meaningful to them aW would 

convey that meaning to the researcher and subsequent readers. Conversely, it was feared that 

re-drafting research tools at this stage could reduce the significance of their findings or even 

nullify the information previously gathered. 

It was important to consider the purpose of the methodology: whether the aim was to 

collect responses to a set of pre-determined questions for quantitative analysis or to collect 

diverse but significant personal accounts 6om students and others relating to the research 

topic. This latter goal was the prime motive and so facilitating the recording of the message, 

rather than preserving the sanctity of the medium, had to take priority. Adherence to a data 

collection format could not be allowed to restrict or misdirect the information respondents 

could, or wished to, contribute. 

Miles and Huberman (1994) acknowledge this problem, stating that 
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(fecw/ow m a rea/ ygM-ye, (zy o/za^x^c - or <W% rafwcffow -

6gcaz*yg cowfram /afer aMa/yĵ z\y Zy /Wmg owf cg/fam varza6/gf awif rg/affOMĵ A f̂ one/ 

affgWmg o^Agrf. Dg.yfgn deciy/ofty a6^o perĵ zj'̂  oW Zafer amz/yf^,' f/z^ pr^gwre 

}/ow aMa/yfzc 7Movg,y..." (pl6). Whilst this can be a good thing in that it prevents too many 

interesting-but-irrelevant issues being raised and pointlessly pursued, some research projects 

(such as this one) can beneGt 6om 'rogue' information being 'accidentally' gathered and 

highlighting beneficial or detrimental effects of events Wiich had not been considered by the 

researcher but were significant to her subjects. 

It is important to remember that there were formal responses being gathered &om 

three sets of people who might give very different accounts or have disparate objectives each 

time a course was run. There would also be formal and informal observation by the 

researcher during the running of the programmes and dialogues between all concerned 

(Researcher/Course Organiser, Teachers, Session Leaders and Students) in various 

combinations before, during and after the courses ran. These conversations might be 

recorded, overheard, informally reported to a third party or referred to in the questionnaires, 

and be subsequently incorporated into the final evaluation by the researcher. These less 

structured, unsohcited contributions could be as valid and informative as the more formally 

gathered data in assessing the accessibility of education-industry links programmes by 

students with special needs: when this was considered, the consistent format of the 

questionnaires seemed to be less important. "fFbrdk, orgwiffgff zMfo or 

/kzwe a coMcrgfe, v/v/af yZavor /More com'Mcmg fo a 

reader - onofAer re^earcAer, a /?o/fcy7Ma^r, a pracAY/oMer - fAa/z /lage^ .yz /̂Marwecf 

»zw;6erf." (Miles and Huberman, pi). 

This belief is further supported by Denzin (1989). He believes it is the job of the 

researcher to relate biographically meaningful experiences to wider society and institutions. 

The more objective scientific methods (involving validi^, generaJizabilily and so on) have to 

be set aside in favour of a concern for meaning and interpretation of the accounts presented 

by the people undergoing the experiences being investigated. 

2.8Summarv 

The research undertaken involved many elements. The positive aspects were that the 
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work was neither narrowly conGned to objectively observed case studies (in which valuable 

information only accessible through personal informal involvement might be lost), nor did it 

simply comprise a series of successful but isolated events lacking in opportunity for 

development or application elsewhere. The experience gained and lessons learned &om each 

pilot course had immediate application in the real world as well as cumulatively presenting a 

'mix and match' selection of good, bad and possible practice to increase the effective 

involvement of students with a range of special needs in education-industry links 

programmes. 

Potential drawbacks presented by the researcher adopting several roles and developing 

inter-cormecting relationships with parties forming part of the research subject have been 

identified. To avoid these complications would have meant stepping away completely &om 

the process and handing over the reins of organisation and evaluation to another party, which 

in turn would impact on the nature of the project and radically alter the culture in which it 

was beii% conducted. Upon reflection, a degree of 'contamination' may have to be 

acknowledged and accepted as being of marginal significance in any final conclusions reached 

as a result of the process described. 

The decision to amend the materials used in gathering data was felt to be justiGed and, 

indeed, beneficial to the progress of the research for several reasons: 

' conclusions drawn from responses to questionnaires could not be deemed signiScant if 

the respondents had not fully understood what they were being asked; 

' there seemed little point in researching access to education-industry links programmes 

by students with special needs if the research tools themselves were not accessible to 

the subject group; 

' because of the diverse settings, participants and experiences involved, this research 

project could not be expected to reach just one definitive conclusion followed by the 

drafting of a single recommendation to address it It was to be expected that there 

would be a range of frendk indicated and that, in turn, a range of suggestions or 

solutions might be formulated to consolidate or enhance opportunities for students 

with special needs. It would therefore be acceptable for the research tools to be 

flexible enough to ^ther comparable if not identical information 6om each setting. 

It was therefore concluded that not only had the decision to further amend 
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previously-modified materials during the period of research been correct, but that further 

adaptations should be considered if neither of the previous versions proved appropriate at 

Aiture venues. Concerns about the analysis of responses gathered through difkrently-worded 

but philosophically-comparable materials was offset by Delamont's (1992) reflections on the 

analysis of qualitative data: 

fAg fAg /-goK/mg, rqppo/f, oW 

f/zg arg M 7/ w Morg 

fo Am/g f/zoz/gAf carg/W/y (̂ cw7Mg»feaf fAg /)rocg,yĵ , oW 

Aaryg rgcogMfzg f̂ f/zg w/gaA^gfĵ gj' q/̂  wAaf wcLv db/zg f/zoM fo /Kzvg 

j&//owg(/a 'corrgcfVgc^." (pi52) 

In short, it was expected that this research, whilst addressing the key issues originally 

identified, would also strongly demonstrate an understanding of current educational theory 

and an appreciation and application of recognised academic research methodology. 
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3.1 Introduction 

Literature was sought for two purposes: to provide inspiration for, and 

examples of^ good practice in research methods which would help with the structure and 

execution of this study; to provide background information on the issue of access by students 

with special needs to education-industry links programmes. 

Finding literature directly relevant to the theme of this work proved very difficult. 

There were titles available dealing with generic special needs issues, others dealing with the 

specific needs of students sharing an identified disability or educational disadvantage and 

books on modem educational provision (academic and vocational) and philosophy. It proved 

impossible, however, to 6nd works dedicated to education-industry links programmes (and 

little or no mention was made of this subject in volumes on vocational education) and, 

subsequently, there were no documented data on the experience of students with special 

needs on these programmes. 

Several searches on the Internet and through various social science databases proved 

no more fruitful. An 'e-mailshot' to various DfEE personnel identified during this trawl 

eventually elicited the following response from the Department for Education and Skills' 

library in ShefBeld: 

Am r&ygarcA owyowr we Aorve 

aZ'Ze fo co/Mg zg) wf/A vg/y rggwgjt... ca/: 

ggg, aomg f/zesg org fo ?MafgrW wAfcA zf f /̂zg 

/'ro /̂gTM - Am'g a / r g a t ^ - K f&zf wg Aava /a/̂ gg 

TTzafgrW OM E<afz/(%ẑ fo»/7Wziy/y}/ awf ^gc/a/ A/gg(6 6ẑ f vg/y /fY//g OM wzy/Amg 

/̂ze fwo arggj'. coZ/gqgz/g ĵ g<zrc/zg(f 2 yozz/TzaZ 

... 6zzf /zo j-z^caw m/zWmgre/gvoMf oyf/c/g^ fAere g/f/zgr " 

Given the vast changes that have taken place in educational provision for students 

with special needs in the past twenty years ie the reports by Wamock and Tomlinson, 

establishment of the Further Education Funding Council, followed by the Learning and Skills 
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Council and introduction of OFSTED inspections, it was felt that only literature published 

after 1980 would be consulted (unless an historical perspective became necessary during the 

development of the study). 

3.2Kev Sources 

The following texts proved to be the most useful in identifying possible methods for 

gathering and interpreting data and defining and establishing the context in which the research 

would be conducted. 

Research Methods: 

Gladwin, C.R. (1989) EfA/wgropWc DecMow Tlrgg 

Mgec/ fo Aow /7eop/g /waAe a reoZ-wor/lcf 

fo Azzow ^ dlzciy/oM cr/fer/a m'ecf ^ fAg groz^ m 

coLyg can m^ervewe m fAe a 

Mew /'oZfcy f/zmgy 7%^ org MOf w m 

fAeonzmg fAe cAo/ce or gven m A/zowmg Aow a 

pw^zcw/w a are coMcerMeĉ  

growp raf/zer f/za/z zwfzvz^fw/ ^e/zovzor. Fief, rea/zze ^kczfzo?z Zf 

yregrz/gMf/y OM zwAvẑ fwa/cê ^ e/zfe/pn.ye, a/fAougA groz^f q /^qp/e zfz 

TTzeefmĝ  oW zWzvMwa/f o» Âezr cwM 6ofA decMzom. /fowever, 

6ecaz^g f/z^ wwzf fo /vecfzcf groz^ AeAavzor m â zYz&zno/zj; M w/zzc/z zf z\y 

fwKvMffa/f wAo are z?zâ z»g f/ze decmo/zf, woMf a ^ocW ĵ cze/ẑ zĵ f fo fe// 

Âe/M TMOj-f q/̂ fAe W^z(A/a/.y /»fAe groz^p //zaAe fAe cAozcef (jb." 

(pp7-8) 

Decision trees employ a method used for two decades to enable ethnographers in 

many cultures to predict actual choices ofindividuals in groups. It uses ethnographic' Geld 

work techniques to elicit from the decision makers themselves their decision criteria which are 

then combined in the form of a decision tree, table, flowchart or set of 'if-then' rules or expert 

' 'EfA/zogrî y/zy' ẑ  Jl^yzee/ a ; Âe w/orA: q/̂ dg.ycrz6z»g ci^/fz^g^o/?z f/ze wẑ 'zve or zMazakr 
/)ozMf q/̂ vzew mzMg ef/zMogropAzc zMfervzew aW /̂ a/fzczpaM/ o^fervafzow. 
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systems which can be fed into the computer. It has two distinctive features: 

* reliance on ethnographic fieldwork techniques to illustrate the decision criteria 

* an insistence on a formal, testable, computer-based model of decision process which is 

hierarchical or tree-like in nature. 

Decision tree models blend the different research approaches of cyclical-discovery 

(ethnogr^hic research) and straight-line research plan (as in other social sciences such as 

economics, political science etc). They are f pictures of the real world, like model 

trains. 

c/zozce m a f/fg ^gg, aW fAg 

dgcmoM crAgrfa af fAg q / " f A g frgg <jgMô g(/ Zy < >, oW (Ag 

(jgcwfOM OMfcomey ĉ gMofge/ ̂  fAg gM(̂  fAg /fgfAy q/̂ fAg /rgg. 7%g 

(/gĉ fOM TMaAgr af fAg fqp q/̂ f/zg frgg q/"ofAgr 

(fgcrnoM zj" ĝf q / " ^ /^g Âg »o<jg.y q/̂  

f/zg ^gg, Aaj'gf^ o» or Agr rgjpomgj' w '̂ g»/ ' fAg Argg OM a 

fo a o z / C c o / M g . " (ppl3-14) 

Several examples of the model and processes are given in the book, including decisions 

by farmers on whether to plant potatoes and by residential students deciding whether to 

book canteen breakfasts. Common problems are identified. The value of this method is seen 

to be its application by policy planners in developing long-term strategies and in providing 

feedback to social planners as to Wiy initiatives may be Mling. 

Although this model would not be used as the foundation for the research to be 

undertaken in this study, its processes and philosophy could conceivably be modified for use 

when researching participation in programmes by students with special needs. 

Miles, M.B and Huberman, AM (1994) gmf/ffaf/vg Dafa w (2nd edition) 

" /g/ ZAz/ffafrvg c&zAz arg /Morg fo /g(%/ fo ^ 
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aW Mew fo gef m/YW 

coMc^fzo/w aW fo gg»gmfg or revMg coMc^^aZ^^OTMeM/or/b. FfMa//y, fAe 

/fWmgy^OTM gw/ffaf/ve Am;g a ^w//(y q/" 'u»deM^6z/f(y'. P^briiy, 

e^ecW/y orgaMwe /̂ z»fo mcfdleM ,̂y or j'fone.y, /zave a coMcre^e, vh;/(/ 

/MgaMMg/̂ / ̂ ovor f/zaf q/?e» proves yar /Morg coMVMcmg fo a reaf^gr -

a»o^Aer rgj^earcAer, a ̂ Z/cyTMoA r̂, a /?rac^#fo»er - fAaw j7agey o/̂  

fz/TM/warfj'gc/MW7»6er& " (pi) 

There has been an increase in qualitative methodology from the mid-1980s and a 

general increase in the complexity of research so that a mix of qualitative and quantitative 

methods may be used. The authors explain the jargon used and describe Ae book as a 

practical sourcebook for researchers 

"Transcendental realism": social phenomena exist not only in the mind but also in the 

objective world and some lawful and reasonably stable relationships are to be found among 

them. The lawfulness comes 6om the regularities and sequences that link together 

phenomena. From these patterns we can derive constructs that underline individual and 

social life. 

"Owr (fo Mof wye 'covermg /rnvf' or fAe (ZecZz/cffve /ogfc q/̂  

/?af/zer, cwr g.)̂ /a7zaZfo?MyZow a/z occowzf c^Aow 

(^^r/Mg j-Zrwcfwrej' /̂ rocA/cê f /Ag gvg/zfwg 06j'grvgfi az/w fo accowzfybr 

gvgMf̂  rafAgr fAa/z fo ofocw/Mg/W /Ag/r â gg'wgMcg... fo^rovWg a cofwaZ 

q/^fAg/brcgg of worA:" (p4) 

The second chapter, fbczwmg, ̂ owWmg cAg CoZ/gcffo» o/̂ Dafa." fAg ^«6fAz»ffvg 

was reassuring: 

6Zg.yzgM akcwzow ca», m a rga/ a'gwg, 6g fggM ay - a 

gorf oMffczpaforv (Wa rgcZẑ fioM - Agcam ĝ fA^ coMffram /afgr (maZy&K 6)/ 

rw/mg oz/f cgr&zm varza6/&y oW rgZaf/oywA .̂y a/K/ af̂ gy&AMg fo orAgr& 

Dg.Hg» dgg/fzow a/,yo pgrvw^ fz^c^or^ Zafgr zf," fAey^r^gzzrgj/ozzr 

a/zaZyfzc MOvg&.." (pl6) 

The authors give guidelines with regard to designing the 6amework for research, time 
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allocation, formatting questions, defining the boundaries, sampling etc and move on through 

the various stages of analysis, display and interpretation of data and verification of 

conclusions. 

Ethical issues involved in research analysis are tackled in Chapter 11. Having raised 

several specific issues (worthiness of project; competence boundaries; informed consent; 

benefits, costs and reciprocity; harm and risk; honesty and trust; privacy confidentiality and 

anonymity; intervention and advocacy; research integrity and quality; ownership of data and 

conclusions; use and misuse of results; conflicts, dilemmas and trade-offs) the authors give a 

useful checklist to the would-be researcher 

' - consider how your general ethical position could be viewed 

" - draw up a checklist of possible problems 

' frg/z/Mf/Kz/y - draft a contract outlining commitments and responsibilities 

" - memo/team scrutiny 

' - objective input 

Their concluding remarks (Chapter 13) give a final summary of their advice: 

' Think display 

' Be open to invention 

* Expect iteration 

' Seek formalization and distrust it 

" Entertain mixed models 

' Stay self-aware 

' Share methocklogical learnings 

This is a very positive and accessible book and its contents seemed particularly 

relevant to research involving the collection and interpretation of high levels of anecdotal 

evidence from those involved in (or excluded from) various education-industry links 

programmes which may in turn have different formats, timescales, content and objectives. 
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Robinson, V. (1993) #fgygarcA / o r fAg 

Awafcg 

"Gzvg» fAg ̂ /efAora q/̂  Mew apyroacAe^ a^oc^/ aW ĝ A/corfOM 

rgj^earc/t / »gW /o 6e c/gw a6oM^jprecffg^ wAaf / a w f ff Mof 6emg c/afme^/ 

yor A^fAodo/ogy. Fzrff, f B M ff wAen 

rgj'ga/'cAgny mfawf f/zezr li/orÂ  fo coM/rfAwfe fo fAe //T̂ roveyMeM^ o/j^roA/emy 

o/^rac^fce. &»ce f/z&yg are Tzof fAg o»/y/w/poj^gq/^ga^z/caf/o» rgfgwcA, / am 

c/af̂ MfMg qpgprqpnafg /»g/Aodb/ogy cAofCg. ^ 

^cny/g<a^g o/^fBM Aowgvgr, f/zow/<y Agî  ̂ mcf̂ /̂ OMgry, rg-ygarcAgM aW 

fAof g w/zo yz/W fAgTM /o wK/g/vfoW wAy mz^/; rgfgarcA 

rgj-z/Z/j' a/%f wAâ  rggwyg f̂ g/vgM o/zg dbgf fo /MaA% a 

^ac/zcaZ coMfrf6z/̂ zo». TTzg cAo/cg AgAvggM fBMaw/ of/zgr q^roacAgj^ ̂  

TZgffAgr a cAofcg 6gAygg/z fAgo/y aW/^rac^zcg, Mor a cAozcg 6gAfgg/z ngoz/r 

aW rg/gvwzcg. ^gj-garcA o/z /7m6/g/Mj' q/^racfzcg oW Ofz /'roZ'/gTMLy arzfg 

wyfAm acaok/Tzzc (̂ Lycî /Mgf 6ô /z /zzaAg Agmy fAgorgf/coZ a»(/ g/?^yfca/ 

(yg/Ma»(6... ff /Mga»$ 6g;/zg^r^xirg^/ fo /zzovg a/Zî yb f̂/z 6eAyggM 

acoK /̂Mfc /Ago/y oW ^Agongf aĉ zo/z ̂  a /zzz/fwa//y g<jwca/n;g (/Wogz/g a6oz/̂  

fAg z/ẑ /zcafzoTZĵ  q/̂  gacA /or /Ag rgjro/z/̂ fOM q/̂  fAg Wggfa^ proA/gzM. 

'%co?z6^ /afo c/of/M cAaf a ̂ wa<̂ zg7M, 6ofA Agcaztyg fAgrg M 

coMf f6(gm6/g dbz/̂ f a6oz/f f/zg Wf(^z^ q/" afiyfrnc/zoM^ wzcif Agcaẑ yg 

^afz/rgf q/̂ gacA fo-ca//gcf/'wa%6g7M arg fo 6g ẑ/AKf M/zf/zz/z zY. TTzô g rgadizz'̂  

Mz/zo.yg /zzgZ'Ao&'/ogy r^rgMcg aw/ zwpzm ẑo/z are (/g/^g(/ Zy 

j)ora(fzgm mem^grg/iip wiZZ, 7 Aqpg, 6g cAaZ/gnggof 6); f/z^ 600A: fo fAmt 

acroj^f ^Aô g Z'ozzyzdlaT'zĝ  oW gva/zzafg Âgzr cz/rrgzz/ refgarcA /racf/cg, Mof 

m fg/Tzw q/"zff ad%grgMcg fo ̂ aroK/zgTzz cAamc^grM/zcy, Zfz/̂  m fgmz,y q/̂ ẑ a' 

<jggrgg q/̂  ZTZc/ẑyzoM q/" ̂ Aofg/^fwgf q/̂  ZM̂zzzzy vcAzc/z eM/zmzcg fAgzr c/zancgj' 

q/̂ zzzô zzzg a co/zfrzAwrzo/z fo fAg rgĵ oWzo/z q/̂ gf̂ wcafzowz//proA/gwiy. " 

(Preface pp ix-x) 

The author is based at the University of Auckland and the instances cited where her 

theories have been applied have taken place in New Zealand. The book takes examples of 

real educational problems and practices and provides edited accounts of how they were 

identified and how the methodology was introduced. 
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In considering "Taking Problems and Practitioners Seriously", the author states that 

"a owgAf m/Aer f/za/z 6e fo, wAafever we Am;e 

f/ze q/'zAy " (p23) She writes of "espoused theories" which she defmes 

as theories of action inferred from how people say they behave or would behave and 

"theories-in-use" wtich are inferred from actual behaviour (p29). In "Defending and 

Developing Problem-Based Methodology" there is a model of Guiding Values lading to Key 

Strategies and hence to Consequences and the process of Critical Dialogue is described. 

Part n of the book is titled "Using PBM". In analysing educational problems, case 

studies of Western College's professional development programme and Northern Grammar's 

attempt to establish democratic leadership are presented in the 6amework of independently 

determining the existence of a problem; examining constraints and strategies imposed. Using 

this mode, it was found that the professional development programme at Western College 

failed because it was fo cnYzcaZ/y 

exa/MZTze e%ẑ zMg oW a/fe?7za^h;e fgacAmg a W " (p93) - a cautionary 

tale to consider when setting up and evaluating education-industry links programmes! 

Chapter 7 considers the issues raised by intervening in educational problems through 

two case studies. "TTze 7 azM ̂ Twâ z/zg M '/zmy owe /ze^ ̂ eqp/g fo 

fAezr f/zgorzgf acfzofz M̂/zew fAoj-g are z/T /̂zcafg f̂ m (pi35) 

zM̂ eŵ kcf or wMZMfeWgf̂  coTzâ eg'z/eMc&y q/przor ̂ ro6/eyM-

.9o/vz/zg ... ^acfzce .ygrzowg(y zMgUTiŝ  zf& rggî zrgmeMfa: 

M0/7»â zvg f/zeorwzMg... zm'o/vg.y rg/gvaw^/^racfzYzo/zerj'm a 

(fzaZogzca/ jwocgj:^ f/zaf zf ĵ zTMẐ /aMgoziy/y crzfzca/ aW co//a6omfzvg." (p256) 

In considering obstacles to progress with PBM, she writes: 

"...^gfgwcA-t/rh'gM g(A/cafzo»a/ z/T̂ rovg/waMf regz/zray zM̂ eMfĥ e ̂ cg -

fcy&fcg coMfocf Agfwggn rgâ gwc/zgM oW^mcfzYzo»gr& A/cA an gj^gngh/g 

awf fzzMg-cowz^z/zg/zrocg.yj' cozĴ f 6g a ^gvgrg cowfraz/zf o/z f/zg z/̂ zfgMcg q/̂  

f^M"(p261) 

This was indeed a controversial issue in establishing pilot courses, with UI staff based 
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in the London OfRce very concerned about the mounting costs of personal visits to the 

centres involved. This could be overcome to some extent by using critical dialogue as 

described in Chapter 3. 

This book was e^gected to be highly influential in the early development of this 

research project The model of regarding a wish (in this case for students with special needs 

to have access to education-industry links programmes with the same opportunities and 

outcomes as their mainstream peers) being regarded as a problem to be deGned, so that 

strategies for its remedy can be formulated with critical dialogue taking place between the 

various agencies involved, would seem highly apt. For example, it could be applied in the 

modification of materials, establishment of discrete pilot courses and training session leaders. 

It is important that all participants (students, tutors, links programme organisers and 

presenters) are seen to have a voice in the process and that their ongoing experiences are 

catalogued, challenged and acted upon in the search for resolution. 

Denzin, N.K. (1989) Jwfaprgffyg 

This book deals with the ways in which biographical texts are written, read and 

interpreted, with a focus on the construction of the biographical information From being a 

mainstay of sociological investigation in the early part of the century, it fell out of favour as 

more 'scientific', statistical methods gained favour. It began to regain acceptance in the mid-

1970s and recent years have seen 'a reawgewcg m cgyroac/zef fo f/ze 

aW Az/TMaw ' Cg/zfra/ fo f/z^ vzew; Aof 6gg/z f/ze 

argi^e/z^ f/zaf wc/gf/gf, aw/ fAe q/'/zzawzM e.̂ ĝ grze/zcg cwz reac/ay 

jrocW faxAy, f/zaf iy ay ̂ /rz/cA/rgĵ  r̂ r&yeTZfafzoTz f/zaf fymAo/zc TTzeâg 

wAĝ /zgr ora/ or wz/fgyz, Am;g fo^/z o/z a^o6Zg/»afzc m fAg z7ZfgAprgfh;g j^rq/gc/. 

gwgjffiOMa /zovg e;Mgrgg(f coMcemzMg Aow fgxfg we aufAored^ aW Wg/prefgdl.. TTze 

cg/ẑ roZ ayj;zwy)ffo/z q/̂ f/zg 6zogr(^/zfca/ /?zgfAo<i. ̂  Mow qpg/z fo ĝ z/gff/oTZ. M a a-ocza/ 

azowaZ, /zwra^zvg /?rodwcfzo7z. 2%g /Mgf/zocf q^ zAy /?/"0(/z/cfz0M M M w/zaf zf 

/^rof&cgc/ a6oz/f zf. w coMfgyzf. " (p9) 

He refers to this issue as f/zg q/prg^g/zcg. Quoting several examples &om 

famous autobiographies and biographies, Denzin identifies nine conventions in the structure 

^T/zfg/prgfzvg Azogr^^/y M dl̂ Tzgcf af; CrgafzMg /zfgm/y, MaTTOf/vg, accozmf^ aW 
r^fgfg»fafzoMg q/̂ Zh/gô  g:ig?grzg/zcgĵ . 7gZ/z»g aw/ fwcrz6z/zg j^forzgf. 
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of how lives are written about and which deGne the biographical method as a distinct 

approach to the study of human experience: 

' f/zg acMfewe q/" ofAgry 

* Aegfwzmgj' 

' Ayzow/i aW o^ferverf 

* o^gc^/vg 

' rga/ /7grfoyw rgaZ /h/gf 

" g;î grfgMcgĵ  

* frwfA/MZ ffafg/»g/!fj' ffiwgwwAg f̂̂ o/M y?cffo/w 

An auto/biographical account is a subjective interpretation of events presented using 

these conventions. It is the job of ± e researcher to relate meaningful biographically 

meaningful experiences to wider society and institutions. The more objective scientiGc 

methods (involving validity, generalizability and so on) have to be set aside in favour of a 

concern for meaning and interpretation of the accounts presented by the people undergoing 

the experiences being investigated. The second chapter is dedicated to the clarification of 

terms employed in the biographical method, making distinctions between terms which might 

otherwise be regarded as synonyms. 

In providing interpretive guidelines, the author criticises the classic, objective, natural 

history approaches because of their logocentricity and insistence on finding order, rationality 

and reason in lives and ignoring the problems raised by the processes occurring between 

experience and expression. 

Objective hermaneutics extracts sociologically relevant information Aom a 

biographical account and compares it to a motivational structure based on a 'typical' course 

of life and hypothetical motivations. The differences between the account and the model are 

used as the basis for a structure of the individual case. It provides an attempt to develop a 

qualitative counterpart to the usual criteria used by quantitative research. Biographical 

information is used to answer established sociological questions such as the effects of 

unemployment. Denzin describes the strategies and formats of the interpretive researchers, 

highlighting the relationship and collaboration between the researcher and their subject 
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(including group storytelling) and the problems of biographical illusion and biographical 

coherence. 

A working model of the approach is provided in the c h ^ e r "Selves, Stories, and 

Experiences". Stressing that can ever 

(p69), Denzin sets out to show how the traces and evidences of problematic experience that 

are given in personal accounts can be read. The turning point life experiences ("epiphanies") 

are discussed and interpreted, demonstrating that: 

' stories come in multiple versions without clear endings or beginnings 

" stories are grounded in a group's culture where criteria of truthfulness are established 

* the stories told are never the same as the stories heard 

' stories are shaped by larger ideological forces 

Auto/biographies are never concluded because new information is constantly 

emerging: previous accounts are elaborated, corrected or challenged and re-presented. The 

stories move away 6om their originator towards the cultural group in which they are told and 

which shapes their content and delivery. This book assumed greater relevance and interest 

upon a second reading and its observations on the relationship between storyteller and 

interpreter were instrumental in structuring the way accounts were elicited from students, 

tutors and others, and subsequently used to report the case studies. 

Trowler, P. (1998) JSffMcaffow foZfcy; a wcw/ogy 

The timing of this publication was interesting since it was written Wien a new Labour 

(and New Labour) government - trumpeting its political priority to be "education, education, 

education" - had recently taken control after power had been held by the Conservatives for 18 

years. It compares the ideological and practical issues concerning educational policy. 

Chapter 6 (&/wca^zo» ( W f was of particular interest 

with its comparison of two models of the relationship between research and policy 

formation: the engineering model and the enhghtenment model, with examples and critical 

examination of both. 
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gMg/Meermg mtxje/ a aW a W f ^ 

^rcipgr, r/gorouy g^fz^af/onaZ rgĵ garcA ca» gh;e j?o/;cy /MaAer.; Aarâ  &rfa aW 

ygĵ w/Ay OM wAfcA fo Aofe fAe/r jw/fcy akcMzow. Tif a/iyo /TT̂ /zey zf M 

fo ̂ /TMw/â g a raf̂ /oMa/, fqp-akw/z, ^efcrfpffOM^r acfzoM OM fAe 

fAgjrg (̂ gcmoMf. 7/ ẑ  /m^ed^ /» ofAer M/ordiy, fo fAe maMogerW 

a^roacA fo /?o/fcy w^ZaMeMAzffo/z." (pi 13) 

"7%e az/M q/̂ /fAe eM/fgAfgw»g»/ /MO<j<g// ^ f7/w/»mafe g(A/caffo»a/ 

M&Mgg, gh^mg ̂ Zicy /Ma&eM a gooĉ  groimcfing in fAe coMfe%f wifAm wAzcA 

ĵ eeA fo /wzAe/wZzcy, f»c/z&/fMg we//^rmzz/o^ee/ f/zeon&y wW coMc f̂a^ 

ivAzcA COM zY /More e:Qo/zca6/e fo fAe/M. 7%gre ̂  Mo ô (^/n;gr fAe 

'/n^A' Aecfmyg f/zaf zf âggM of a ̂ i/Mt&zTMgMW/y ̂ ro6/e/MarAc coMC^f. 

^ w e v e r zY zf z/y^/fanf f/zaf po/zcy maAerĵ  jr/zoM/̂ / 6e mi/are q/̂  fAe (/z^renf 

vg/'j?zoMj! q/̂  f/ze fnzf/z Âaf arg re/eva/zf ZM f/ze ̂ /zqy /ze/e^ f/z6y are cowz^grzM^ 

Aecazfyg /̂zgj'g /zave z/?^o/faMf z/y^/zcafzow/br/)o/zqy owfcozMga'. 7/z f/zK ĵ gwg, 

f/ze g/z/zgAfgWTzgTZ/ zMOf̂ / ^ c/ojrg/y a///W f/zg p/zgM07»eMo/ogzca/ ̂ g r^^c^g 

o» f/za z/?̂ /g/MgMfafzo» q/̂ c/za/zgg... ̂  varzg(y q/^q/^re^garc/z/zZ^ ẑ /zakr f/zzf 

/zgac/zMg, zMc/WzTZg gf/zMograp/zzc aW gva/z/af̂ zoM M̂ orA:" (pi 19) 

The examples and discussion of the models helped establish a realistic goal for this 

research - to use evidence from case studies to describe current practice and suggest future 

developments applicable in a variety of contexts. The project clearly fell into the 

'enlightenment model' which offered comforting reassurance when issues of ethics and 

validity were being considered. 

Context: 

Reeves, F. et al (1993) Com/WMAy A'igĝ f awf flxrfAgr 

The book describes the innovative work of Bilston Community College in the 

Midlands. Although a study of one specific establishment, it raises issues which can be 

assumed to be relevant to all institutions providing post-16 education. 

"...yz/zf/zgr g(Azcafzo» co//gggĵ  cazznof â z/ŷ /y 6g ̂ ge/z or ^rgafg(/ aâ  /argg 
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fcAoo/f. 7%^ are orgaMwafmywjprovf^f^g a TMixee/ aW 76-7P 

_ygar-o/<3̂  ^qpWaf;oM, fo/Tze Avo /Mf/Zfon m M«m6er Mar/onaZ/y, wffA a 

/MOff (ffveMg cz^fcw/zaM d^oww ̂ ro/M mwzy froKAf/oTw, fMc/mAng 

V) Voco f̂o/W, <7/%/a(W^ et/wcof̂ zoM, ay ii/g// ay f>%^frfa/ /ram/Mg..." 

"C/fgM/̂  groz^f coMffjf o»(x fAe acfwa/ or pofg»/W f/WsM/g, 

q/'Aziymgfĵ , ^ammgageMc/ey, aW fAe TrammgaWEMfgyprwe 

CowMcz/j'." (pl) 

The College has an open access, equal opportunities policy and monitoring shows 

that 1,400 students (8%) declared some 6)rm of disability on their application form and 1,000 

students on part-time courses have special educational needs. 

'7f eaff/Mafg^y f/zaf 7»ore fAa/z (̂ .2 or 7^.2%, fAe a(A//f 

/fopw/affOM m fAe ^mgdb/M are (/(faA/e /̂.' ay;gz/re w/zfc/z w mcrgaymg 

aĵ  /wefAcaZ fgc/zMo/ogy /wore (Aĵ a6/e6f/%op/e a/h/e aM6f /Ag /)qpw/af/o» 

growâ  oZ(/er. AWfo»a/(y, fAg 2 6 (AaaA/g^/feqp/g AgAi'ggM fAg aggâ  

q/^76 a/K^ fAgrg are ay^oxf/Mafg/y 7.27 7»f//fOM wAo arg gconoTM/ca/̂  

acfh;g... y4 7Ma/brz(y q/̂ fAg .^60.000 6fMa6/g(f}/oz/Mg/)gqp/g wWler fAg agg q/^76 

wf// gM/gr fAgyo6 marAg^ ovgr fAg »g;cf 70}'garf. fAgrg arg a/rga<^ 

ĵ O.OOO (7Ma6/g(//)gqp/g 6gAyggM f/zg aggy q/̂  7^ a/w/ .^0." (pi 9) 

"/M rggarc/ fo frafwrng, Âg /owyo6 aî ccg f̂ rafg q/^o«»g/)g(y/g 

(/^aAf/fffg,:; co77g)/gfmg fAg 7bz/fA 7rammg&;Ag7Mg w f/Zz^frafgc/ m a awvgy 

coM f̂wcfĝ f Ay fAg A^C m 7P&7. 7/* co/?zparMOM w/fA fAe /laffOTia/ avgragg q/̂  

/)gr cgM!̂  OM/x 22/7gr cg»f q/yozgzg/)gqp/g w/YA (6fa6fZ;ffg.y o6faf»g(/ ayo6 

a/?gr co/T /̂gfzMg fAg fcAgmg (7bz/fA 7̂?g)/qyyMgMf aW Trammg T̂ gâ owcg 

79&^. 7Loca/(y, aâ z/Zf ̂ rammg cgyz/rgj' cafgrmg^r atWty wzfA ̂ g c ^ / 

/gar»Mg a r g w z f A wa/fmg /wfiy, aW acfwAf wAo are wzfAoz/f 

^amzMg j7/acgf arg fz/mzTzg fo fAg co//ggg^r framzMg a W gt/z/cafzoTZ m a wfdg 

raMgg q/^fw^gcfy. fcAoo/f fAg /zz/ZM̂ gr qZ/M^z/f wzfA jWawgwA q/̂  

^gcza/ g(/wcafzoMa/ /zggf/ zf rwzMg. TTzty )Vf// rgWf gvgMf*/a//y ZM grgafgr 

(fgmaW 6gzMg /yzaĉ  o/z fAg co//ggg. 77zg ra/zgg q/^zw/^gw^/zf ZzvMg 

ZMzfzaf/vgf (^g/qpg(f ZM fFb/vgrAa/?^fo/z jrzMcg 7P8J Aaf a/fo /g(7 fo a dg/zzawf 

ybr Morg g^A/cafzona/ /̂ rogra/MZMgâ  /o g»cozzragg aw/ Âg ramgg q/̂  
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TTzere are /arge (fz\ya6/g<^peop/g, }/ozmg oW o% w/zo wwA 

/MaA% ẑ yg q/̂ fAe co//gge gf̂ wcaf/oMaZ aW frammgprov/j^/oM... TTze co/Zegg 

/MWf affemp^ fo /»ggf fAe ck/Mow//or . i^c W Mgg6& /̂ /-ovMzoM wzfAoz/f m 

w y wcy co7? r̂o/MMf»g fAa grzAz/fYy &%WMgperyoMa/iyggf ĵ grvfce^ 7%g 

fay^ iy fo g»a6/e w/YA or /ewMmg g^^cw/ffay fo 

OM a/vogroTMMe q/̂  f/zefr cAo/ca, a/oMgy/diz o/Aer j:/We»r^ 

6wf, fAw iy MofyeoLyfA/e, fo /Trovf^k ^ec/aWjprogT-a^rngf fo /ngef 

f/ze/r fM /̂vfc&Az/ Mggak. " (pp20-21) 

The college has strong links wi± the Special Education Department of the LEA and 

has developed links with other service providers and users. The equal opportunities policy 

encourages disabled people to participate in the decision making processes of the college eg 

staff development; non-discriminatory admissions processes. There is ongoing counselling, 

advice, support, adaptation of materials etc Aroughout the programme of study. 

As an example of contemporary further education issues and practice, this book is an 

interesting resource. However, in relation to the topic of this research it does no more than 

set the scene in which education-industry links programmes may run. Other than a brief 

statement that a raywZf q/̂  worA; fAe co/Zege Aaf Mgw 

Wff/zm fAg co/M;MU»;(y. C/ofg w/fA g7?^Zqygrf, fAg ffb/vgrAa/y^fOM 

ZyafWMg a/%yEMfg/priyg Cowzcf/ A-ammg agg«c/ef are v z W (pp73-74), the matter 

is not addressed. 

Coffey, D. (1992) ArAoofy omf - Deve/qprngwA w 

The author supports the view that there is little pre-existing literature on this topic 

and that resources wiiich do exist tend to be generated through careers education and guidance. 

It is important that strategies for helping people into the world of work take account of the 

prevailing attitudes in schools and the wider world. To this extent, the book centres on what 

it describes as the 'vocational values' of schools as demonstrated through both their formal, 

curriculum activities and their more implicit attitudes and conduct. 

49 



/Twpofg â oz/rcgf (zW Wwgf /̂zaf 

f&yge/ aW coMfmi/e fo f/K^e f^e cz/rrfcw/zwz q/"fcAoo/iy, oiy wg// ay f/zo^g 

^cfo/y aW co/zfrnwe fo _/az/ /̂ o //^z/g/zcg .;cAoo/& " (p5) 

The book takes an historical perspective from the early nineteenth century onwards, 

reaching a turning point in modem thinking around the mid-1970s vAen James Callaghan 

made a controversial speech at Ruskin College, Oxford (18th October 1976). A consultation 

document .gf/wcaf/oM &!Aoo/f 797!^ said the speech had been made against a 

background of strong criticism of education, based on a feeling that 'YAe 

way OMf fowc/z wzfA ŵzdkzTMgM/a/ Mgg(//or .BnYam fo ji/zrh/g gcoMO/MzcaZ/y m a /zzgA(y 

co/?^fffh;g ^Aroz/g/z f/zg ^c/g/zg/ z/j; a/Z(̂  com/Mgrcg. " (2)gpa/Y7?zg»f q/̂  

Ec/zÂ zfzoTz aW .S'czg/zcg / 7 P 7 7 / w y4 CoMfwAafrrg Docwmgnf jLoWon 

//MS'O p ^ . The document accepted Aat much of the criticism was fair and in a later 

statement suggested that many teachers had little understanding of the world outside of the 

education system. It was felt that if Britain was to prosper, then its young, enterprising and 

talented young people had to be made aware of the importance and attractions of careers in 

the world of industry and commerce. 

The book charts the development of the new vocationalism throughout the 1980s, 

including the setting up and expansion of various links between industry and education and 

with 1986 being designated Industry Year. In 1987, the CBI set up its Education Task Force 

to regulate links with schools and allocate funds for future initiatives. In many urban areas in 

1988, compacts were set up whereby young people contracted to work to goals set by local 

employers and their schools or colleges, in return for which they were guaranteed either a job 

with training or training leading to a job. Margaret Thatcher had announced the 

establishment of the Training and Vocational Education Initiative in 1982 and it had been set 

up under the auspices of the Manpower Services Commission in 1983. Three years later, it 

was operating in 73 LEAs with 50,000 pupils having followed courses and in 1987 it was 

made available to all schools in the country. 

The Youth Training Scheme was started in 1983; the CertiGcate of Pre-Vocational 

Education was introduced in 1985. GCSEs replaced GrCE ' 0 ' Levels and CSEs in 1988. The 

first City Technology College was established in Solihull in 1988 (Kingshurst CTC), with its 

capital costs met by up to 40 industrial and commercial companies. By 1991 there were 15 

CTCs. 1991 saw the establishment of 82 Training and Enterprise Councils to supply local 
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solutions to local business needs, the same year that the DBS' White Paper, OMc/ 

Tram/Mgyor f/zg CeM/wy was published. Public schools have been slower to respond to 

changes than those in the maintained sector. 

One problem not addressed by these initiatives was that of a shortage of teachers in 

scientific, mathematical and technology subjects as (ironically) new graduates in these fields 

opted for careers in industry rather than education. 

Although this book does not address the issue of students with special needs, it 

provides useful information about the development of some of the initiatives discussed in this 

work. Understanding Industry was set up in 1977 ie at the time of Callaghan's Ruskin 

speech and the consultative document, and it has continued to adapt and flourish over two 

decades whilst many of the other initiatives have simply ceased to exist or been superseded 

by other short-term measures. 

Sim kiss. P., Garner, S. and Dryden, G. (1998) TViecf? gxygrkwcg (roTwAfow 

This proved to be a useful and encouraging text, being one of the few sources of 

reference found to address the issue of work-preparation opportunities for blind students. 

Taking every third person on the RNlB's Student Support Service Register who finished 

Post-16 courses in 1994, a sample of 172 respondents was identified to take part in the 

survey using telephone questionnaires and focus groups. v/ewf (/waAW 

f/zgTMfe/vef we in fAg //fgrafzg-e OM rra/tyfTTzez-e w a ybr r&yewcA mfo 

M fAa var/ozty q/"fraywiffOM." (p20) 

The research aimed to identic the level of support in careers guidance and work 

experience visually impaired students receive; the level of support they would like; factors 

influencing success in gaining employment; agencies involved in securing employment and 

whether individual experiences were influenced by gender, ethnicity or degree of visual 

impairment. A detailed account of the survey and focus groups is given, but it is the 

summary and discussion sections which proved most supportive in preparing to analyse the 

Gndings of this research project: coMcgm n/MMmg rArowgA fAg awf 

f/ze ybczty grot^p^ Aay 6ggM f/zg aW q / " f 

/ o o ^ M g a f ^ r o c g j ' j ' g f x/zY/zm f/zg ^^g/M. " (pi29) 
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Lee, D., Marsden, D., Rickman, P., Duncombe, J., (1990) fowfA 

This book charts the development of the Youth Training Scheme (YTS) in the 1980s. 

This was a national initiative bridging the divide between education and employment for 

unemployed and largely non-academic school leavers. Although far 6om popular and despite 

many incarnations, the Scheme contained many elements that would be regarded as good 

practice in vocational schemes for young people in the ensuing decade: work experience 

placements, development of vocationally relevant key skills (then known as core skills); 

work-awareness training. 

Originally a response to the problem of youth unemployment, the Scheme grew out 

of several other initiatives (such as Work Experience on Employers' Premises - WEEPS -

Youth Opportunities Programme - YOP) of varying length and quality. From a one-year 

programme, it was expanded in 1986 to two years and subsequently became more employer-

based and employer-led with the development of nationally recognised accreditation such as 

NVQs (National Vocational Qualifications). Initially intended to compensate for 

disadvantage 6om discrimination or disability, changes in structure and fimding led it to 

evolve into the accepted progression route for school leavers not wishing to attend full-time 

college on conventional courses and not qualified or equipped for adult employment. 

fAaf FTN 

'gg'wa/ '/or a/Z ow/y 

wag m B fcAemej, ywrfAer f 

w/zo were (/iyacfvaMfaggf/ or m 

AfgA wzeTMp/oyrMeMf fo e/zaA/g fAem m TMarW. 

AWie B oW 

TMazM/y m .^gcW worA;y/zqpa wAfcA were MfgwiW fo 

/7ro6AA:g aW q/^gf f/zg/r ^4/^p/acg/»gMfi; ware f/zor^gr OMf/ ẑ z/a/Zy 

m a varfg(y Coff-cz^mg ẑ w/gr yZS" 2 /zay wow r^/acga^ 

A^Wg B Zyy^gr r̂g7Mfz/?/z /?/acga: 'ybr f/zg oW a/f/zozyg/z 

'ggzWzfy (%po7fz^z(y' iy ffzZZ a cr^grzo/zrgcogMzYm/z, g/^rcgmeMf 

zf fo ̂ /zg 'f (1)/'̂ /TMgr /wz/zagmg agg/z/:ŷ  fAg/m ĝ/v&y. " (ppl 1-

12) 
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The Mode B YTS programmes contained futures which addressed many of the needs 

experienced by students in this study: lower academic attainment upon leaving school; lack of 

experience of the world of work; opportunities to develop social as well as vocational skills; 

time to mature in a supportive setting whilst experiencing a variety of woitplace settings. 

On the whole, the book was concerned with the impact of YTS and its political implications, 

but its descriptions of ideology and practice provided interesting an background to the 

development and structure of education-industry links programmes in the 1990s. 

HART, S. (1996) JVigak; CWWrgw 'iy 

An interesting account of the author's developing professional interest in pupils with 

special educational needs and the structure, methods and outcomes of her own research 

project. Essentially, as a remedial teacher in an inner city school, she wanted to work in a 

more integrated fashion with colleagues across the curriculum. 

efYAer m own or m of/zgr coMfex f̂. 

f/zaf fAey cowM »of faAe o» /wore. a 

fgacAer r a / a 6 o w f /»rovf a'fow payf fcz/Zar 

cow/(/ 6ofA OMa//y «Mco;?^rfa6/g a W z / m / e / T / z m m g . 7 

ybzfW f/zaf /Tzô f pô yĵ zAz/zf/gf fAaf occz/rre<^ fo /»g coz^(f /zof 6g /?z f̂z^gc/ 

gzfAgr Agcaztyg fz/yzg co/zf/razMty or /gar romMg f/zgzM M/ozz/f/fggm fo 

6g z7?̂ ()/ZMg crzYzczfZM q/"my coZ/gagzzgjr' worA." (preface p xii) 

This certainly felt familiar when some of the centres in this study were initially 

approached about the possibility of setting up pilot schemes involving tutors from across the 

curriculum, people from industry and disruption to the normal timetable! 

Because of time restraints on her original research, she decided to move into the area 

of in-service education. 

'Wow, af a refz^f q/̂ worA^mg wzf/z g^i^rzg/zcgf/ ̂ gac/zgrâ  o/z gTzĝ z/zTy-

6aag(/ m-aervzcg cozzrgg&, /afarfg(f fo^ee cowzgcfzow 6gfM/ggM f/zg 

mg /̂zod'o/ogzca/ gz/&yf zow /wjrg f̂ 6}/ /?zy f a / z 6 ^ zworg gg/zgW m f/zg 
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r&yearcA. T/i parf/czz/w, / r e a / z f A a f 7?y jffWk" /MfgAf 6e 

a6/e fo /MoArg a con/7'/6z/AoM fo fAeâ e 6}" Ag^mg fo gâ faA/wA a c/ew 

(fwfzMcffOTZ ^ehveeM TModi&y q/^roc^/f/oMg/' rea'gwcA wAzcA reg^mre jbzoWe^^e 

q/̂  r&ygwcA Mê /zo6/o/ogy aW a/z (%proacA wAere ̂ ow/g<^g aW guĝ g/Y/̂ e 

(̂ rh/gcŷ OTM fgacA/Mg 6g acc^fg^/ ay a /gg;Yf/Mafg wztf fz^^cfgM^ 

rgfoz/rcgybr rgĵ garcA. " (pl23) 

'7 ̂ gM; wf//?owf a f/^zdow q/̂  fAaf fA/f /raM /̂TMa/fOM &%/ co/»g 

a6oz/f f zfz^/y being in ± e classroom and thinking w/f/z w&ffgvg/- rg^oz/rcga" 

/ coz/Zc/ /Mẑ yfgr, aW Mof Agcowg q/̂ a/zy c o r ^ / rg^garcA dgg/gw, or fAg 

f/̂ z/gMcg q/̂  fAg Mgw AMoWgf̂ g fAaf / way acg'z/frmg a6ouf rgf garcA 

TMgfAodb/ogy." (pi 24) 

This book deals with issues of subjectivity, bias and the relationship of 

researcher to her subject and Gndings in a way that encourages confidence in adopting 

and adapting strands from established methodological practices to develop one's own 

research tools to not only enable specific research to be undertaken but for the outcomes 

to be disseminated in ways appropriate to their audience. 

BARNETT, C. (2001) 7%g 

Chapter 22, Ec/wcaf/oM q/^/Wzty/rW Dg/^^, provides an interesting synopsis of the 

issues facing the educational system following the second world war. It was clear that 

education and training did not meet the needs of a modem industrial country: for example, 

breakthrough inventions by British scientists could not be manufactured at home because of a 

shortage of suitably trained engineers, managers and technicians. There was a shortage of 

teachers and youth leaders. Britain's traditional class-based society suppressed aspirations 

and, at the beginning of the war, only 1 in 865 went to university, compared with 1 in 275 in 

America, 1 in 480 in France and 1 in 604 in Germany. 99% of working class children left 

school wiA no qualifications or with just the School CertiGcate which did nothing to prepare 

them for the world of work. Of those entering Higher Education, most chose to study the 

arts rather than applied sciences. Before 1939, very few universities recognised production 

engineering at post-graduate level and none offered a chair in business studies. Even 

economics was veiy much a minority subject. 
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The second world war highlighted these shortcomings in education and training and a 

succession of reports proposed changes that would encourage technical subjects to be studied 

at HE level, including management skills. The Education Act of 1944 set out to provide 

appropriate education routes for all children, with parity between them, but actually just 

reinforced the traditional class divisions between academic and vocational education - and the 

Report of the Crowther Committee in 1957 found these class divisions reinforced by the 

optional school-leaving ages of 15,16 and 18. By the mid-1950s little had changed and most 

of the reconmiendations for improvement had been ignored. There was a similar lack of 

progress in introducing HE courses in management and business studies. Arguments for 

compulsory post-school education, refurbishment of buildings, investment in education at all 

levels were made in much the same way as they are are being made today. 

Although this book does not deal with the period featured in this research or directly 

consider the issue of education-industry links programmes, it is interesting (and alarming) to 

see that the issues are largely unchanged. School-leavers (despite the raising of the school 

leaving age to 16 and the implementation of the National Curriculum) are still regarded as 

unprepared for the world of work and many have a negative image of a career in 'industry'. 

Employers are stiU lamenting the basic skills levels of new recruits and vocational training for 

16-19 year olds are still criticised and subject to constant review and change. This was an 

interesting book to read as a companion to Lee et al (1990), discussed above. 

Other sources were discovered and consulted as the work progressed and have been 

acknowledged in the References section; several have been cited in other chapters. 

55 



CHAPTER 4: CASE STUDTFS 

4.1 Intrnduction 

The fbllowing case studies describe and evaluate the establishment and running of the 

twelve Understanding Industry pilot courses for students with sensory impairment. Eight 

courses were run for hearing impaired students and four for those with sight loss. 

Understanding Industry's traditional remit was to offer courses to students aged 16-

19 and this was strictly adhered to in mainstream settings. For these pilot courses however, 

this restriction was relaxed for two reasons: 

* Some students were older than 19 because their disability had necessitated them 

spending longer in the education system. For example, delayed language acquisition 

meant they needed to work at a slower pace and so took longer to complete age-

appropriate courses or to progress to the next level. Others had missed considerable 

periods of schooling Wiilst receiving medical treatment and others had acquired their 

sensoiy impairment later in life rather than being bom with it and so had undergone 

rehabilitative training. 

' Some students were under 16 because the centres they were attending were veiy small 

and viable groups could not have been established without their presence 

The statistics and reflections were gathered from questionnaires issued to students for 

completion before and after the course, to tutors to complete during the course and to session 

leaders for their reflections after their contribution to the course'. In addition, there are 

observations made by the researcher and reported responses which were made through 

informal communication with those involved. All reproductions of student comments made 

on their questionnaires have been reproduced without 'correction' as examples of the language 

and literacy skiUs represented in the sample. 

The centres are not named and students' identities have been changed: however, given 

the relatively small number of special schools throughout the country, it is not possible to 

ensure complete anonymity. As discussed in the chapter on context and methodology, all 
^ f o r more ZA r̂mafioM OM fAe iowiaire^ ancf fAeir f/ie 
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parties were informed that the course would contribute to this research and none raised 

objections to being described or quoted. Individuals and companies have been named in 

acknowledgement of the time and effort Aey contributed to these pilot courses. 
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4.2Summarv of the First Pilot Course for Hearing Tmpairmi StndentN 

TheVenue: A residential grammar school for hearing impaired children in the home 

counties. The school follows a natural aural philosophy, developing students' eHectiveness 

in using their residual hearing and improving their speech with the help of specialist staEP and 

technology. The sixth-form comprises students who have progressed 6om Key Stage 4 in 

the School and students who have transferred at 16 6om mainstream and special schools 

throughout the United Kingdom. Around two-thirds of sixth form students progress into 

Higher Education. The School is non-maintained and students are funded either by their 

Local Education Authority or the Further Education Funding Council. 

TheProgramme: The programme ran over two and a half days and was supported 

throughout by Teachers of the Deaf and a Technician. 

DATE & TTMR 

9.6.98 
Afternoon 

10.6.98 
9.00-10.30 

SUBJECT 

Introduction 

Industrial Visit 

Management 

SESSION LEADER COMPANY 

Stevie Mayhook Understanding Industry 

Alan Glanville BT Call Centre 

Maureen Mulhgan Thames Trains 
Scott Newman 

11.00-12.30 

1.30- 3.00 

3.30- 5.00 

10.6.98 
9.00-10.30 

Marketing 

Finance 

Design and 
Development 

Lynn Bell 

Barrimore 
England-Davis 

David Foster 

Human Resource Jo Ridley 
Management 

Southern Electric 

Lloyds Bank pic 

BT Age & Disability Unit 

Newbuiy Building 
Society 

11.00-12.30 

1.30-3.00 

3.30- 5.00 

Production 

Customer Care 

Summary 

David Handley 

Juhe Hughes 

Stevie Mayhook 
Alistair Ogilvy 

P C Cox Limited 

Sainsbury's 
Supermarkets 

Understanding Industry 
Lloyds TSB 
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The Students: It was decided to run a course for nine or ten first-year GNVQ Advanced 

Level Business students. Obviously, they would all have some degree of hearing impairment 

(ranging from moderate to profound) and would be assisted by individual hearing aids, radio 

aids, a good staff: student ratio and a new group aid system - recently developed on-site - that 

was considered to be a vast improvement on conventional models. Because of their area of 

study and the timing of the course, it was felt that these students would have some prior 

understanding of many of the topics and could gain directly in terms of additional input 6)r 

their coursework. 

Preparation: The researcher had completed one of her Teacher of the Deaf teaching practice 

placements at this school several years before and made a direct approach by letter to the 

Principal (a well-respected and much-published figure in the world of deaf education) in 

September 1997. After some initial difficulties, a preliminary meeting was set up with a tu^r 

from the Business Studies Department early in December. It was a pleasant surprise to 6nd 

out that she had previously worked in a mainstream school which had run Understanding 

Industry courses and therefore understood the basic aims and methods employed. Despite 

her positive attitude, she was worried that the traditional format, for several reasons, would 

not be suitable for hearing-impaired students and had therefore not introduced them at the 

school. For example, the class sizes were much smaller than those in mainstream schools, 

which would make the usual Briefcase activities difficult to execute; although the students 

were academically bright and ambitious, the format of the text book (language and layout) 

would make it difficult for them to use quickly and effectively; the time needed to prepare for 

and run the sessions would take up too much precious class time. On the other hand, the 

opportunity to meet 'real' business people and discuss their experiences would be invaluable. 

It was decided to hold the course in a three-day conference format in the second half 

of the summer term when students would be approaching the end of the first year of their 

studies and the pubhc examinations would be over. The outline programme was drafted to 

give a good mixture of subjects that would be of direct relevance to the students. Half-hour 

breaks between sessions were incorporated because following verbal input &om strangers, 

whether aurally or by concentrating on lip reading, could be very tiring; the breaks would also 

allow them an opportunity to talk informally with the session leader or discuss saUent points 

with their tutor. There would be at least one Teacher of the Deaf present at each session to 

help with cormnunication. 
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After discussion about the suitabihty of the text book, a loose leaf folder with 

modiGed chapters and language was identified as being preferable. Only the chapters relating 

to the topics on the programme would be included, to make it of immediate relevance, while a 

copy of the standard text book would be issued to the School for teachers' use in later 

classes. This would be produced by Understanding Industry and issued in advance of the 

course so that the tutor could introduce or reinforce concepts and vocabulary before the 

conference. 

The Session Leaders: The local UI Regional Organiser was contacted to apprise her of the 

situation, invite her participation and request help in identifying possible session leaders. She 

was able to furnish some named contacts in local companies wto might be willing to help and 

these were used as a starting point in filling the programme. Sainsbury's Head Office had 

already agreed to supply somebody to run the Customer Care session and once the dates 

were fixed a named person was identified. Others were fbund by networking through 

contacts in other areas who were able to identi^ local colleagues, counterparts or even 

competitors. 

TheTraining Workshop: A twilight training session was held for the session leaders a 

week before the course was to run. It was felt that this would enable them to receive and 

retain information that was crucial to their presentation and, if necessary, to modify their 

plans. If they had any queries, there would be time for them to contact an appropriate 

person at the school. It was well attended and all the session leaders said it had removed a lot 

of their preconceptions and misgivings. As well as information on the causes and effects of 

hearing impairment and the resources available from UI, the session included a tour of the 

school (and a chance to see a varied of activities in progress) and light re6eshments. 

The Conference: The students were a little wary to begin with, but with a very hands-on 

industrial visit starting the proceedings, enthusiasm quickly grew. All the session leaders 

were well prepared and had obviously taken on board the issues raised during the workshop, 

taking time to introduce themselves and their wodc, providing handouts and practical 

activities. There were some technical problems with the new group aid system, but these 

were dealt with by tutors 'scribing' difGcult or unfamiliar vocabulary on the board, the use of 

an overhead projector for 'live' notes and opportunities for questions and answers to conGrm 

students' understanding. The summary session involved a competitive team-based activi^ 
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from UI's Briefcase collection^ that drew together the various strands of the conference. 

Every student received a certificate of attendance which provided evidence for the key skills 

assessed in their coursework. 

Feedback and Tmplications: Verbal feedback throughout the event was very positive, 

especially after the visit to BT where students and staG'had an opportunity to explore the 

technological advances that could enhance workplace practices in the near future. Nine pre-

and ten post-course questionnaires were returned (four boys and six girls). All the students 

said they would recommend a similar programme to others. Of the nine who returned both 

their questionnaires, three originally had a positive impression of industry and six were 

neutral, but by the end of the course this had changed to three feeling very positive and six 

positive. Similarly, their understanding of industry was originally 6ve good and four average 

and this changed to three very good, five good and one average. Interestingly, three had 

originally been considering running their own business while six 'didn't know', but three days 

later this changed to one 'yes' and eight 'don't knows': it was apparently more daunting than 

they originally thought! 

In general, the main benefit was felt to be the opportunity to learn about people's 

different backgrounds and how they obtained their current positions. Others felt they had 

gained a lot &om hearing people talk about exactly what they did at work. The most popular 

sessions were those which included chances to work in small groups and give presentations. 

The most common criticism was that there wasn't enough help with vocabulary - the 

students wanted more ohp transparencies or live 'scribing' ^^en new ideas were being 

introduced or when tasks were being set. 

Students' evaluative comments included: 

» "After 2 and a half days of learning different areas of the business, it has become more 

cler what each one entails." (Jill, aged 18) 

» "P think the best/most useful fisatures of the course were] BT, they showed us the 

videophone, I really hked it and it told me the lastest for Deaf People" (Esther, aged 

17) 

' "[My opinion of industry and commerce is now very positive because] I realised that 

I can work in the industry & comerce even with my dea&ess." (Basil, aged 17) 
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Session leaders were very positive about the event and all commented on what they 

would change about their own presentations if they were asked to take part in the future. For 

example, one said he would ask students to wear their headsets (with the group aid) for the 

first part of his session to focus their attention on key vocabulary and issues, and another 

said she would prepare more of the information in advance. 

The staff responses were collated and summarised by a tutor who had played a m^or 

role in the running of the event: 

"... PFe a// agree //zaf ve/y gooaf 

oz/r we f/ze coz/r-ye aTzef f/ze /zMaZ 

One of f/ze mam (Wvmzfageg q / " f / z e coig-jfe woaf matz/zg wzY/z 

/oca/ wz<̂  w/e zMfeW fo ĵ freMgf/zg/z /zM ĝ vkzYAyb//ox'-ẑ  vzfzfar 

or gMg'uzT'zay. wow/c/ ve/y ZMfereffê / m n/»AZZMg a .yzmz/ar cowa^e agam 

aW / wz// 6e recozM/MeWz/zg zf fo f/zg Bẑ z»gâ & 6"^Wzgf... 

"(96vzozi9/y gacA zTze/M ĝr f / z a y fAgzr oif/z qpzMZOM a6oz/̂  fAg 

giz&z/z/y q/̂ gac/z â gĵ ẑoM, aw/ fo/Mg q/"f/zg â gfâ zo/z /gac/gr̂ y wgrg Ag^grj9r^arg(/ 

aw/ TMorg mvarg q/̂ fAe 7zggi& q/̂ oz/r f f A a y z of/zgra:, j-o fozMg q/̂ oz/r 

cowfrz/cfh;g co/M/zzg/zf̂ ĝ  jpgc^c ĝ-ya-zo/z m/̂ Agr f/zwz fAg cozzrfg ZM 

ggMgm/... )fg a/jroygg/ f/zof wg cozz/(//zovg Agffgr/'r^argf/ oz^ ybr 

f/zg coi/râ g aW gn&wgt/ f/zaf f/zg}/ a// /zW worAzzzg Agoĉ /zoMga ybr f/ze groz^ 

az(/ ̂ j-fg/Tz..." 

The local Regional Organiser had been able to attend most of the sessions and 61t 

confident in running a future course at the venue if there was sufGcient interest and funding 

became available. 
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4JSummarv of the Second Pilot Course for Rearing Tmnairwl Students 

TheVenue: A residential college for heanng-impaired students aged 16+ in South Yorkshire, 

oGering a range of vocational and academic courses on site or support for those wishing to 

attend the local mainstream college. Total Communication (signed language used 

simultaneously with spoken English) is employed to accommodate different pre&rences and 

needs. Students come from mainstream and special schools all over the United Kingdom, 

funded by their Local Education Authorities, the FEFC or Training for Work and attend for 

1-3 years depending on their subject, course level and progression routes; some go on to 

study in Higher Education, whilst the m^ority seek employment. A large range of vocational 

training is offered on-site by specialist teachers in appropriately equipped workshops, some 

of them open to the public (hairdressing and catering for example). Work experience 

programmes are organised and monitored in the students' home areas during the summer 

vacation. 

TheProgramme: The programme ran over two and a half days and was supported 

throughout by teachers from the Business Studies Department and Communicators. 

DATE & TIME 
22.6.98 
Afternoon 

23.6.98 

9.00-10.30 

11.00-12.30 

I.30-3.00 

3.30- 5.00 

24.6.98 

9.00-10.30 

II.00-12.30 

1.30-3.00 

STJBJECT 

Introduction 

Visit 

Finance 

Marketing 

Customer Care 

SESSION LEADER COMPANY 

Stevie Mayhook Understanding Industry 

David Parker 

John Wozniak 

Small Businesses Peter Smith 

Tracey Midgely 

David Parker 

Sainsbuiy's Stores 

TSB Business Banking 

PYBT (S Yorks Area) 

Doncaster Free Press 

Sainsbury's 
Supermarkets 

Design/Development Lindsay Witham BT Age & Disability Unit 

Management Dave Horton 

Human Resource Harry Marsden 
Management 

BT 

GNER 

3.30- 5.00 Summary Stevie Mayhook 
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The long breaks between sessions were incorporated because many of the students 

would be relying heavily on lip reading and following a signed translation of the presentation, 

which requires a great deal of concentration and can therefore be very tiring. The breaks 

would also allow time to talk informally with the session leader or discuss salient points with 

their tutor. 

The Students: Originally it was agreed to run the course for 12 students, but in fact 15 

participated. Between them they were studying a combination of GNVQ Foundation Level 

Business, NVQ Business and GCSE subjects. One student was studying Electronics and 

another Industrial Design: these were both invited to take part as they were previously 

known to the researcher. 

Preparation: The College was initially keen, but suffered logistical problems in getting 

negotiations under way. The Principal had been contacted in August 1997 and was very 

enthusiastic; however, he was admitted to hospital with a serious heart condition and 

communication ceased. Further enquiries identiGed a suitable contact and the Grst meeting 

took place with her in October; however, it was then decided that the Employment Liaison 

Officer would be a more appropriate contact person and after a further meeting it was decided 

that the Head of Business Studies (previously known to the researcher through NATED 

activities) should also be involved in the planning stages. Neither she nor the college had any 

previous experience of working with Understanding Industry, but she was very enthusiastic 

about the idea of running a pilot course. 

The text book (as anticipated) gave cause for concern as both the language level and 

the presentation (large bodies of text, close-printed) were felt to be unsuitable for students 

with low reading ages. A loose leaf folder with the relevant chapters appropriately modified 

was identified as being preferable to the text book. This would be produced and issued by 

Understanding Industiy in advance of the course so that the tutor could introduce or reinforce 

concepts and vocabulary before the conference. Looking at the questionnaires that would be 

used to evaluate the programme also raised issues about their accessibili^ to the students. 

Although the questions related to the students' own experiences, it was felt that the 

vocabulary and concepts embedded in them would be difficult for the students to interpret 

and respond to effectively. 

It seemed a good idea to draw students &om a range of vocational areas, but this 
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would present timetabling problems; it was therefore decided to run the pilot over three days 

in the summer term, beginning with an industrial visit to 'set the scene'. Because many of the 

students were on service-oriented vocational courses (motor vehicle maintenance, hairdressing 

and catering, for example). Customer Care was felt to be an important area for them to 

address as many of them had concerns about their ability to deal with the public. 

Understanding Industry's Regional Organiser for Derbyshire and Doncaster was 

contacted to apprise him of the situation, invite his participation and request help in 

identifying possible Session Leaders. He was not able to furnish named contacts, as he ran 

very few courses in that area, but he identif ed some local companies A^o might be willing to 

help. 

The Session Leaders: Appropriate and willing session leaders were identified and 

approached by various means, such as contacting head ofGces of large companies and asking 

for their regional contacts; networking through other UI personnel; networking through 

existing UI session leaders or cold canvassing with the aid of Yellow Pages. All the session 

leaders were sent a copy of the UI text book, session leader guidelines and sample Briefcase 

exercises for their topic. 

The Training Session: The session leaders were all invited to attend a training session to be 

held at the College on 20th May to raise awareness of issues relating to communication with 

deaf students and running UI sessions. There was a good response, with only one person 

unable to attend. In addition to the session leaders, the Employment Liaison 08icer, English 

and Communications sta% the researcher and the local UI Regional Organiser also came along. 

It was led by members of staff from the English and Communications Departments and 

included a tour of the site to see classes in progress in some of the teaching areas and lunch 

was provided in the training restaurant where Catering students learn and work. The more 

formal part of the day took place in the Learning for Life suite, where the conference would 

be held. To underline the difficulties faced by students, there was a quiz, an opportunity to 

listen to part of the presentation though hearing aids (using stetoclips) and excerpts from a 

video\ Finally, there were examples of students' literacy skills and an explanation of Wiy 

there were oAen 'errors' or unconventional structures in spelling or grammar. A summary 

sheet of communication issues was given to each session leader for future reference. There 

was then a brief synopsis of UI's work and a discussion of the implications of the previous 

TTzmz/gA G/owf' 
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talk when planning sessions for this event. The modiGed text book was shown and there was 

an opportuni^ to discuss ideas for activities. 

The general consensus was that the training session was useAil as many of the 

implications of deafness had not been fully ^rec ia ted beforehand. It also helped to remove 

some of the 'mystique' surrounding communication with deaf people. Most of those present 

said they had revised their initial plans for their sessions as a result of the day's input - and 

there was a great deal of genuine sympathy expressed for the person who was unable to 

attend! 

TheTJI text book was modified to make the language and content more readily accessible to 

hearing-impaired students. Each section was designed to be free-standing by being printed on 

different coloured p ^ r , having its own recurring logo and a glossary of terms to help 

students become familiar with the vocabulary they would encounter in that section and during 

the ^propriate session. Copies of the relevant chapters (and ring binders for storage) were 

sent to the College in advance but, unfortunately, because of the number of 'contacts' 

involved, they had not reached the appropriate person until the Friday preceding the start of 

the conference. The students had an opportunity to look at them and work through some of 

the vocabulary pages with a tutor on the Monday morning. 

TheStudents' Questionnaires also needed to have their language/grammar modiGed to 

become more accessible to these students. 

The Conference encountered a couple of problems when two of the session leaders had to 

withdraw at short notice: one managed to send a replacement and the other supplied the 

equipment and the researcher led the session (having seen it delivered during the Grst pilot 

course), assisted by the previous session leader who fortunately worked for the same 

company. 

The visit proved a great success and generated a very positive attitude towards the 

next two days (helped by each student and tutor receiving a gift voucher before they left 

the store). Having initially shown some reluctance to 'go to a supermarket' the students' 

enthusiasm grew as they were taken behind the scenes to visit the offices, the 6eezer, the 

secure alcohol store and to have the work of the in-store bakery explained and demonstrated. 

The staff in all departments made the students very welcome and they were asked a great 
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many questions about job opportunities, staff relations, competition from other supermarket 

chains and security. 

The students were relaxed and enthusiastic about the rest of the course, joining in 

happily with practical activities and asking questions. Radio aids and group aids were not 

used, but each session was supported by at least one Teacher of the Deaf and a 

Communicator. The signed 'translations' were continuous and this proved both strange and 

amusing: for example, when a Session Leader made a joke, got no response and moved on to 

their next point and then found the students laughing - they had not taken into account the 

time needed for the Communicator to translate the punch hne! 

The Summary session was reorganised to accommodate a variety of end of term 

activities. The first part took place in a space created between the end of lunch and the 

beginning of the Human Resource Management session. To draw together the various 

sessions, the students were organised into three groups to complete a Briefcase activity^. 

The briefing sheets, sweets and stationery items needed had been prepared in advance and the 

main learning points of the exercise were presented on a prepared ohp transparency to 

reinforce the relevance of the exercise. Post-course questionnaires were distributed, 

completed and collected after the Human Resource session and then the certificates were 

presented before everyone departed to the departmental barbecue and quiz. Although the 

original schedule had been disrupted, the level of enthusiasm and involvement remained high. 

Feedback and Tmplications: The programme generally ran very smoothly, with only the 

summary session having to be slightly reorganised. The local UI Regional Organiser attended 

on Tuesday and Wednesday and was thus able to get to know several of the session leaders 

and to understand the needs that future courses at this venue might generate. All the Session 

Leaders made time to talk to the students and tutors over coffee. They all made positive 

comments about the interest shown and effort made by the students and said they would be 

willing to be involved with the College in future. 

The tutors were impressed by the range of Session Leaders and the efforts they made 

to communicate appropriately with the students. The Head of Business said the conference 

had been better than she had expected (probably because she had not been involved in the 

initial meeting and had received much of the information via a colleague) and she would like to 

book some kind of UI programme in the future, preferably earlier in the academic year so that 
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inibrmation and experiences gained could be incorporated immedia^ly into students' 

portfolios of work. 

Fourteen students completed pre- and post-course questionnaires. At the start of the 

course, one had a very positive impression of industry and commerce; two were positive, 

nine neutral and two very negative. In their subsequent responses, this shifted to one very 

positive, four positive and nine neutral. Those considering a career in industry or commerce 

rose 6om three to six, with a corresponding decline in 'don't knows' 6om eleven to eight. 

Student comments included: 

' "[My knowledge and understanding of business is now good because] I am have a 

good for me and more learn us. I have interesting." (Wayne, aged 18) 

' "It will help me to run a business if I want to I have more knowledge about business." 

(Jeremy, aged 18) 

' "It was fim. you got involved and games were introduced so we never got bored... 

[The personal benefits I have gained 6om the course are] more confident and 

inderstand better." (Leah, aged 18) 

' "I now have a clear idea of what the industry is about, as I had no idea before...I now 

realise how hard it is going to be to get to the top. You have really understand what is 

going to be expected..." (Denise, aged 19) 

In general, the main benefit was felt to be the opportunity to learn about the diHerent 

roles performed by people in industry; even those on Business Studies courses did not 

originally feel they really understood what business was about, but the course seemed to 

have helped this. One student said that what she gained was an understanding of the term 

'breakeven'! Criticisms or suggestions for improvements were few. 

There was no discernible diSerence between the efkctiveness of session leaders vAo 

had attended the training session and those who had not. This is probably because the latter 

had received all the information presented. Also, the presence of a Communicator helped 

with unfamiliar vocabulary and any lack of visual support. Not surprisingly, the most 

popular sessions were those with the most student participation - and the generous 'freebies' 

were also greatly appreciated. Typical comments 6om session leaders included: 
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... raygrvaffow, /cgrfazn^ e/yqya/ fAe euĝ eneMCg, /a/;ge(K 

cfwe ô fAg affeMfh'e»eg^ aW fAe/wffcyaf;o» q/̂ f/ze ^ o / v a i " 

(C/bA/z PPbzMzaA; 7 S ^ 

"7 TMMyf (KAM/f f/zaf / wa; a AzY f^reAewfh;e o f 6 w f / ^AorowgA/y 

g/ypye(/ fY. ^ 7 ca/z 6g q/̂ wg/ a&y/jfoMce myWzfre ̂ /gaye do nof A&y/fafg fo gh;e 

/Me a ca/A " (%z/7}' A ẑr̂ akM, GJVE/̂  

"Once / acA/aZ(y /?^ f / fAoroz(g/z/y e/ycygf/ ff, /y 

Acy?e f/ze fA&^n(y (y/f// 7/oz/W affeWmg fAe ^rammg wor^Acy? mva/wA/g 

aW a/̂ yo eac/rg/Mĝ y f/z/̂ grgffmg. " (f gfgr 7%g f rzMcg 'f 7/w() 

The tutors' responses were summarised by the Head of Business Studies: 

"...f^g ĵ A/cfgMÂ  gyyqygaf f/;g 3 d!crt/f 6g/z^fg(f^o/M f/zg vwfozty 

fgjfffOTM wAfc/z covgfg^y a// f/zg zyy^orfa/zf argoy /f/z^(/ fo f/zg;r coz/râ gworA: 7 

^ g / fAe coz ĵ̂ g Aaf gh/g/z fAam a pracfzca/ zwzgAf̂  Z7z/o fAe Aẑ z/zĝ m; wor/̂ y 

aW wz// Aavg gh;e7Z f/zgm /or Âoz/g/W ybr ^Ag/r ̂ fz^g careg/" 

"77;g agMfOM /gWera /provzdgcf gooef varzefY azW f/zg jffWg/zfj: 

/?zofh;af/o/z /gva/i; AzgA ^ /̂ Aezr vwzozfyj^rgfg/zfafzon mefAodk. wof goo<^ fo 

ATZow /Aof fo/»g q/" f/zg/M /g/f fAaf a^gf^gff Wfzy Mof a Aarrzgr fo f/zgzr g/? /̂qyzMg 

Mgw rgcn/zff fo /̂ Agzr vror^rcg.../^g/ f/zof zf way wg///wf foggf/zgr wz(/ way a 

^zzccgff/zz/ gW fo fAg f̂ ZAjg/zff acodlz/Mzcygw, coTWo/z&zfz/zg fAgzr /gWTzzMg aW 

provẑ fzMg ZMfgrgff oWpracfzcaZ gm ĝyzg/zcg ZM f/zazr area q/jtza^". 

The modiGed, modularised text book was felt to be useful both as a preparation for 

the course (if received in time) and as a revision tool. The worksheets and leaflets distributed 

in each session were immediately filed with the appropriate chapter, to be referred to when 

the students returned to study for their Intermediate GNVQ. The decision that only the 

chapters relating to the course were supplied was felt to be good as students were not 

confused or put off by irrelevant information, while ± e tutor had a copy of the original 

publication \^tich could be used, developed or modified to meet future needs. 
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4.4Summarv of the Third Pilot Course for Hearing Tmnalred Stndents 

TheVenue: A facility for Deaf and Hard of Hearing Students in Continuing and Further 

Education in London. Assessment and support are offered to hearing-impaired students 

attending local mainstream colleges. Pupils leaving the local school for deaf children can 

choose to follow a Foundation course in Continuing Education on site. The programme 

includes teaching in small groups in their own building with designated staff; work e)q)erience 

placements and vocational study links with a local college. Students study core subjects to 

gain RSA, GCSE or AEB qualifications. They have opportunities for speech and language 

therapy and have privileges to distinguish them from the school pupils (no uniform, 

independent stu(^ time, a conmion room and kitchen). 

The Centre uses a Total Communication approach (manual or signed language is used 

simultaneously with natural spoken English). The students travel independently to the 

centre from across Greater London, so they have diverse backgrounds and for many English 

(spoken, written or signed) is not the first language used at home. 

TheProgramme: The programme ran on a 'one session per week' basis over half a term. 

Each session was supported by a Teacher of the Deaf and a signing Interpreter (fimded by 

the SRB). 

DATE/TIME Sim.TECT SESSION LEADER COMPANY 
23.2.99 
2.00-4.30pm Introduction Stevie Mayhook Understanding Industry 

Visit Cathy Barrie Connex South Central 
23.99 
2.30-4.30pm Marketing & Sales Mike Lewis Currys 
9J.99 
2.30-4.30pm Design & 

Development 
Noreen Grennan National Grid Company 

163.99 
2.30-4.30pm Customer Care Andy Cook Sainsbury's Supermarkets 
23.3.99 
2.30-4.30pm Personnel Brendan Ryan Wandsworth Council 

Summary Stevie Mayhook Understanding Industry 

The Students: Seven Continuing Education students were chosen by their tutor to take part 

in the course. There were six boys and one girl; one was aged 16, one was 18 and the others 

were all 17. They had a variety of vocational interests and were all studying for NVQs and 
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other qualifications. None of them used spoken English as their preferred mode of 

communication. 

Preparation: The Centre, Wiich had no previous experience or knowledge of UI's activities, 

was contacted and visited earlier in the academic year. The modified text book and 

questionnaires that had been used in the previous pilot schemes were shown to the tutor, and 

the earlier programmes were discussed as a potential &amework. It was decided that because 

of the varied nature of the continuing Education programme, with its o@F-site commitments, it 

would be best to run the course as a series of discrete sessions over several weeks. The 

students would find it less confusing than trying to absorb information and varied 

presentations in a conference format and there would be more time for tutors to prepare and 

de-brief them between the sessions. The level of language used in the modified book and 

questionnaires was still felt to be beyond the abilities of the students who would be 

participating, although a great deal of support would be given. 

An outline programme was negotiated and the tutor was kept informed by telephone 

and fax as progress was made. 

The Session Leaders: Willing contributors were identified and contacted by various means. 

Some were nominated by their Head OfGce personnel because they had expressed an interest 

in education links activities; some were identiGed aAer networking through session leaders in 

other regions and others were cold canvassed using the local press and Yellow Pages for 

inspiration. All the session leaders were sent a copy of the UI text book, session leader 

guidelines and sample Briefcase exercises for their topic. 

The Training Session: All the session leaders were invited to attend a workshop on the 

afternoon of 5th February. Unfortunately, only two Session Leaders were able to attend: one 

was overseas, one was only identified on the day the training session was held, and one sent 

apologies because she had to provide cover for an absent colleague at short notice. The two 

who attended were enthusiastic, asked pertinent questions and discussed ideas for their 

sessions. UI's local regional organiser was also unable to attend due to prior commitments. 

Those who attended were given a tour of the school and the 16 Plus Centre, where the 

sessions would take place. To underline the difficulties faced by students, there were 

excerpts 6om the video, 'Listening Through Frosted Glass', examples of students' literacy 
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skills and an explanation of why there were often unconventional structures used in their 

spelling or grammar. A summary sheet of communication issues was given to each Session 

Leader for future reference. The researcher then gave a brief synopsis of UI's work and 

discussed the implications of the previous talk when planning sessions for this event. The 

modified text book was shown and there was an opportunity to discuss suitable activities. It 

was felt that the training session was useful as many of the implications of deaAiess had not 

been fully appreciated beforehand and initial plans would be revised. There was a great deal 

of concern for those who had been unable to attend the workshop, so they were contacted 

individually and sent a summary of the workshop and all the handouts, with an invitation to 

contact the Centre with any queries. 

TheTH Text Book Having been modified in preparation for the first two pilot courses, 

further revisions were made to keep it in line with the mainstream text which had been 

updated during the summer of 1998. As before, each section was designed to be 6ee-standing 

by being printed on diSerent coloured paper, having its own recurring logo and a glossary of 

terms to help students become famihar with the vocabulary they would encounter in that 

section and during the appropriate session. Copies of the relevant chapters and ringbinders 

were sent in advance but had not arrived in time to be distributed to the students before the 

course started, so they did not have an opportunity to prepare for the topics or leam 

unfamiliar vocabulary before the introductory session. 

TheStudents' Questionnaires had also been modified for previous pilot courses and were 

ready for use. However, the students found even the modified version of the pre-course 

questionnaires difficult to understand and required a great deal of help to complete them, so 

both these and the post-course questionnaires were modified further while the course was in 

progress^. In the summary session, the students found the evaluation process much easier, 

only requiring help with spellings and structure rather than the concepts. 

The Course: The main points for the Introduction were summarised on ohp transparencies 

which had been prepared in advance. This session was intended to be brief to allow for a 

quick departure for the visit to Victoria Station but, despite being in the modiGed form, the 

questionnaires presented many difGculties and Ihis section took longer than anticipated. The 

researcher. Teacher of the E)eaf and Interpreter helped the students complete the 

questionnaires, but some of the vocabulary was unfamiliar and suitable interpretations needed 

' 5'ee MM on aW A/efAo&iZogy 
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to be negotiated; this in turn produced some answers which were known to be inappropriate 

or inaccurate (for example, "industry and commerce" became the '\vorld of work", "work 

experience" or "work" which some students then believed to refer to coursework they 

completed in the Centre). 

The students found the visit 6scinating and asked questions ranging &om whether 

there were any deaf staff employed at the station through to what would happen if they leA a 

baby on a train! They investigated facilities available on the concourse and platforms and 

went behind the scenes to learn how reservations are made, how the progress of individual 

trains can be monitored and how information is given to the public. Of particular interest 

(and concern) was the response to a question about services for deaf customers: at first they 

were told there was no text phone facility (reinforced by a brief call to National Rail 

Enquiries) but then a member of staff found a number given in the timetables (staff seemed to 

be unaware of this service). They were also told that a T-loop system was in place at the 

booking ofRce windows (to assist hearing-aid users) but had been switched off because it was 

incompatible with the public address system! Although spoken communication was difGcult, 

a fluent dialogue took place with simultaneous signing/speaking translation and the students 

were confident and persistent in their questioning. 

The Marketing session started with the students identifying carrier bags 6om the 

Dixons Group stores and saying what they sold. They then worked in groups to devise in-

store promotions for personal organisers; they came up with some good ideas, drawing on the 

previous discussion and their own experience as customers. As a bonus, they were allowed 

to keep the organisers, which made this a particularly popular session!. 

The Design and Development session was also well received. The activity was one 

the company had prepared for UI's Briefcase but, having read the information on 

communication issues, the session leader adapted it to make it more accessible. They settled 

well to the task, Wiich involved communication and numeracy skills, and required them to 

explain their decisions. 

The Customer Care session was led by two members of stafF 6om the local 

Sainsbury's branch who had been asked to step in at short notice. They were well prepared 

in terms of their content and visual aids for the session but had some difficulty in explaining 

the company's philosophy of the hfelong value of a customer and generating delight rather 
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than satisfaction Aware that some of the session had gone over the students' heads, the 

session leaders oGered to arrange a behind-the-scenes visit to the store in the near future. 

The Personnel session kept the students very busy, discussing how employers decide 

what kind of person they need and why applicants might be selected for jobs. They thought 

about the relationship between job descriptions and people specifications and worked in 

teams to draft their own 'specs'. Mock interviews were then held with the students acting as 

either as candidates or interviewers, illustrating the relevance of certain questions and the 

attitudes that might influence decisions. A general summation followed, with the completion 

of the new post-course questioimaires and presentation of certiGcates. 

Feedback and Implications: The programme ran reasonably well but undoubtedly suffered 

from the poor turn-out at the training workshop and last minute changes in session leaders. 

The local UI regional organiser did not attend any of the sessions, Wiich meant further 

support would be needed to run a subsequent course at the Centre. All the sessions over-ran 

their scheduled finishing time, with students continuing to ask questions and refer to the 

activities, which demonstrated the real commitment and interest of all those involved. Every 

session leader made positive comments about the enthusiasm of the students and said they 

would be willing to be involved with the Centre in various ways in the future. 

The same Interpreter was present at every session. This was definitely an advantage 

as the style of interpretation was consistent and she became 6miliar with the format and aims 

of the sessions. A researcher 6om the body granting the SRB funding for the Interpreter 

asked for more information about the course (she had attended the Design and Development 

session) for their evaluation process and wrote: 

M/ere 

The tutor was impressed by the range of Session Leaders and the efforts they made to 

communicate appropriately with the students, but felt that it should really have been 

considered a priority to have as many as possible attend the training workshop to increase 

the eSectiveness of their conmiunication. 
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All seven students returned their questionnaires. The summaiy made interesting 

reading as it appeared that as a result of the course there had been a distinct upward shift in 

their knowledge and understanding of business and a corresponding downturn in their 

impression of it. This unusual situation was probably due to the re-drafting of the second set 

of questioimaires and the students understanding the later questions better! The questions 

requiring a 1-5 grading system were completed appropriately and consistently, but the 

written, qualitative responses were difRcult to interpret In general, the main benefit was felt 

to be the opportunity to learn about the diGerent roles performed by people in industry. 

Criticisms or suggestions for improvements were few and it was universally agreed that other 

students should be offered the chance to participate in the future. Not surprisingly, the most 

popular sessions were those with the most student participation. 

The modified, modularised text book was not felt to be a total success: students did 

not have time to consult it before the course started and it was difBcult for them to access 

independently. The students treated them with respect and added information collected 

during the course, but they were clearly not comfortable about using them as a resource. This 

might suggest that earlier distribution (perhaps by several weeks) would be useful. 

Although funding was available to run another course at this centre the following year, 

there were not enough students to form a viable group. However, the tutor was keen for the 

contact with UI to be maintained and for similar events to be organised in the future. She 

intended to maintain relationships with the session leaders for other activities such as 

industrial visits and work experience placements. 
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4.5Siimmarv of the Fourth Pilot Course for iTwiring Tmpaired Sjudents 

TheVenue: A non-maintained Cathohc school for hearing-impaired pupils aged 3-19 years 

in northern England. Being a residential centre, students come from various locations and 

have diverse backgrounds. Although essentially a Cathohc School, it has pupils and staff of 

other denominations and faiths. Its mission statement reads: 

OM a ncA CArwfzaM 

aW wA/c/z f/ze gacA /Me/nAgr fAa co/M/Mzozffy arg 

aw/ fAe p/oce q/̂  /Ae ce/z/rg q/"ow 

TTzrowgA aw omZ aW w/f/z wg are co/?B?zẑ gc/ 

fo gMcowagzng fo (yeve/qp gooaf jpggc/z owf ZaTzgwogg. 

co/M/Mz/TMgTzf wzdlgr/zgf ow az/M fo d!g/h;gr a 6a/aMcgii gfAÂ aAo/z 

w/zzcA wz// Zeocf gacA j9ẑ zZ fo f/zgyî Z/Mgnf q/̂ Azâ  or Aer /)ofg»fzoZ." 

The School follows an oral philosophy, using the Maternal Reflective approach. This 

means that children's speech and language are developed by stafFextending their original 

utterances in much the same way as the parents of young hearing children would do (for 

example, a child might say, "We go park," and the adult would reply, "Yes, that's right, we 

went to the park today"). Much of what children do is recorded using pictures with captions 

or written reports negotiated between pupils and teachers. 

Post-16 students wishing to attend mainstream courses in local colleges of Further 

Education can have their needs assessed and appropriate support provided. They have 

access to the specialist facilities for educational and personal support in the School, including 

Speech and Language Therapy, audiological monitoring and assessment, and careers education 

and guidance. Support (oral and written) at college is provided CACDP-trained Notetakers 

and includes deaf awareness training for mainstream tutors and students. Work experience 

placements are provided through College links or Project Trident 

TheProgramme It was decided to hold the event over two and a half days, including an 

industrial visit and a variety of on-site interactive workshops, as had been the case in the first 

two pilot courses. The conference was supported throughout by at least two Teachers of the 

Deaf and a Note-taker, with access to a Technician as required. 
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DATE & TIME 
28.6.99 
1.45-2.15pm 

2.30-4.30pm 
29.6.99 
9.00-10.30 

11.00-12.30 

L30-3^0 

3.30- 5.00 
30.6.99 
9.00-10.30 

11.00-12.30 

SUBJECT 

Introduction 

Visit 

Management 

Marketing 

Customer Care 

Design & 
Development 

Production 

SESSION LEADER COMPANY 

Harry Marsden 

Martin Kingsley 
Jan Hartley 

Small IBusuiesses I^eterfSmidi 

(j]S%3FL(irorl[S)kdicHi) 

National Grid 

Princes Youth Business 
Trust 

Paul Stevenson York & County Press 
Moya Cunningham 

Liz Jackson 

Robin Marsden 

Mark Lonsdale 

J Sainsbuiy 

Shepherd Design Limited 

John Smith's Brewery 

1.30-3.00 Human Resources Chris Lamb Unison 

3.30- 5.00 Summaiy Stevie Mayhook Understanding Industry 

The Students: Thirteen post-16 students (7 boys, 6 girls) took part in the conference, aged 

16-19 and following a variety of courses. 

Preparation: The researcher made an announcement at the 1997 NATED annual conference, 

outlining the project and inviting members working in appropriate settings to contact her if 

they would consider running one of the pilot courses. The School's Post-16 Co-ordinator 

expressed an interest and the researcher visited the school in the autumn term. Understanding 

Industry courses had not been run at this venue before and the tutor had no previous 

knowledge of such courses in mainstream settings. The programmes and materials used in the 

previous pilots schemes were discussed and evaluated: despite their modification, there was 

still some concern as to the appropriateness of the resources for use in this context. An 

outline programme, similar to that used by the 6rst two pilot centres, was negotiated and the 

tutor was kept informed by telephone and fax as progress was made. 
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The Session Leaders were identified and contacted by various means. Harry Marsden from 

GNER, having taken part in the second pilot course, agreed to organise a behind-the-scenes 

visit to York Station (a visit to London's Victoria Station by students on the third pilot 

course had been very successful). He did not attend the training session at the School as he 

felt his previous experience had given him an understanding of the communication issues 

involved. Peter Smith of the Prince's Youth Business Trust and Liz Jackson from 

Sainsbury's had also been involved in the second pilot course and were willing to contribute 

again. Liz could not attend the training workshop, but contacted the School to discuss her 

session. 

Martin Kingsley and Jan Hartley had recently attended a training workshop held by 

UI for National Grid stafTand volunteered to become session leaders. They both attended 

the training session held at the School. John Smith's Brewery had already been very 

supportive of UI's work in the region throughout the year and there was some concern that 

they would not be able to take part in this event. Mark Lonsdale, however, was able to adapt 

a session he had run in mainstream schools and he attended the training workshop. 

After several cold calls to local newspapers, the York and County Press agreed to lead 

the Marketing session. Andrew Bilton attended the training session and was supported by 

his colleague, Moya Cunningham, at the conference. The Design and Development session 

also proved difficult to fill, but aAer some very circuitous netwoildng. Shepherd Design 

Limited came up trumps with Robin Marsden. He was recruited too late to attend the 

training session, but paid heed to the information he was sent and made contact with the 

School a few days before his session. Unison's York ofBce was cold canvassed, using their 

involvement in the Sussex region as an introduction. Their Education Officer, Chris Lamb, 

was very interested in the proposed conference and attended the training session. All the 

Session leaders were sent a copy of the UI text book, session leader guidelines and sample 

Briefcase exercises for their topic. 

The Training Workshop was held at the School on 24th May in the Chapel, which would 

also be the venue for the conference. The format was kept informal, with plenty of time for 

participants to ask questions. The local UI Area Manager and two of her colleagues were 

also able to attend. 

A tour of the School enabled participants to see pupils of various ages at work and to 
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observe the teaching methods and environment the students were used to. The main session 

was led by the Post-16 Co-ordinator and included information about the impact of hearing 

impairment on communication, literacy and personal development and a demonstration of the 

technical aids that would be available. A summary sheet of communication issues was given 

to each session leader for future reference. There was then a brief synopsis of UI's work and 

a discussion of the implications of the previous talk when planning sessions for this event. 

The modified text book was on display and there was an opportunity to photocopy sections 

of interest and discuss possible activities. The tutor asked session leaders to let her know 

what activities were planned so that she could ensure appropriate resources were on hand and 

organise students into compatible groups. 

All those v̂ dio attended felt that the training session was useful as many of the 

implications of dea&ess had not been fully appreciated beforehand. The opportunity to see 

how 'expert' staff communicated, the level of students' vocabulary and the technical 

equipment available enabled them to plan appropriate sessions with exercises that were 

accessible to the students without being patronising. 

TheUI Text Book had been modified and updated. Copies of the relevant chapters (and ring 

binders for storage) were sent to the School in advance but had not arrived in time to be 

distributed to the students before the course started. A copy of the original publica^on was 

given to the School for staff use. 

TheStudents' Questionnaires had also previously been modified. This was the first time 

that the latest versions, revised in the light of difficulties experienced during the third pilot 

course, would be used both before and after the course. 

The Conference: The event ran smoothly, with the students attending enthusiastically and 

all the session leaders having carefully prepared their input. A member of the school staS^ 

acted as a 'scribe' throughout the conference, using a computerised note-taking facilily which 

projected her transcription onto a screen. This had the effect of providing 'live sub-titles' in 

each session and the notes could be saved for editing and later distribution. 

There was some initial delay to the start of the industrial visit because of problems on 

the line just outside the station. The students were split into two groups to ease mobility 

and within these groups the students were further 'clustered' so that they could be attached 
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to a tutor who would make notes \\iuch they could consult during the visit. The platform 

and car park areas were very noisy which made it hard for the students to concentrate on 

information being provided; the visit to the ticket ofRce inside was more useful as the person 

demonstrating procedures could be heard and seen more easily and the students were 

interested in the computerised booking system. The training centre was very impressive and 

students had an opportunity to sit in a more acoustically-6iendly setting and ask questions. 

The Management session was well-prepared with information summarised on ohp 

transparencies and reproduced as handouts. The practical exercise proved challenging but fun 

as students made economic and environmental decisions about supplying a new shopping 

centre vyith the necessary power. Small Businesses introduced the work of the PYBT, 

encouraging the students to consider the skills and resources needed to estabhsh a new 

enterprise. 

The Marketing session had been well-prepared, with ohp transparencies and 

summative handouts. The students' pre-existing knowledge of marketing strategies was 

limited, so much of the planned work was set aside to enable them to gain maximum benefit 

from a couple of short exercises, working in small groups with the help of tutors. The 

students started discussing issues such as shoplifting and attitudes of staff to young 

shoppers, which provided a natural lead-in to Customer Care, exploring the lifelong value of a 

customer to the company. This session was very practical, with a mixture of discussion and 

observation activities. The figures involved for a customer remaining loyal throughout their 

adult hfe were impressive; when this was extended to show the impact of good or bad service 

and the knock-on efkct of customers giving favourable or critical accounts of their 

experiences to fnends, the figures became very complex (especially for the person trying to 

do the maths on the flipchart!). 

Design and Development was also well received. Despite the short notice, the session 

leader had put in a lot of thought and came armed with handouts, scale models, materials 

samples and a Powerpoint presentation. Some of the students were very interested in 

industrial design and the construction industry and all of them were able to relate to his work 

when he talked about York's new swimming complex and explained how many modem 

buildings such as 6st food restaurants are pre-fabricated Portakabins, assembled on site. The 

Production session was also very practical, with the students assembling sections of 

pipework to a brief^ then repeating the exercise with the components and groups re-arranged 
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to demonstrate the importance of good organisation and teamwork in the production process. 

The Human Resources session addressed discrimination and equal opportunities - a 

highly relevant issue for these students. The role of unions in the workplace was discussed 

and students considered case studies and gave presentations distinguishing situations which 

were unfair 6om those which were actually illegal and identi^ing actions that could be taken. 

The Summary session used the Egg Cups exercise from the UI Briefcase', 

incorporating elements 6om all Ae previous sessions. The language and scenario had been 

modified for the previous pilot courses and - after a slow start - the students became very 

involved in the competitive element of the activity. The post-course questionnaires were 

completed and the certificates presented. 

The room was suitable for the purpose, and the hospitality extended to visitors was 

excellent. Some of the younger pupils prepared snacks at break times which provided an 

opportunity for the session leaders to talk informally with the staff and students. The 

cookery teacher was retiring after many years at the school and a recipe book had been 

compiled Maturing many of the items which had been served. UI purchased several copies 

and sent them to the session leaders along with letters of thanks for their involvement. 

Feedback and TmpMcadons: On the whole, the programme ran well. The visit was not as 

successful as had been the case on the other pilot courses and there were possibly two 

contributing factors. The first was the noisy setting of the site and the problems station staff 

were having at the time; the second was the students possibly not understanding the reason 

for the visit and not being adequately prepared for the experience. A more 'traditional' 

setting such as a hotel or factory may have been more appropriate and, in future, it might 

help if students had a chance to consider the role of the visit in the programme as a whole and 

prepare some questions in advance. The late arrival of the text books probably exacerbated 

the problem. 

Attendance at the session leaders' training workshop had been excellent and this was 

reflected in the high level of visual aids, awareness of vocabulary and the short activities 

prepared. All the session leaders and the tutor felt this had been a worthwhile experience and 

would encourage future session leaders to the centre to take part in a similar activity. 
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The presence of a live' Notetaker on the whole was positive, especially as the 

information could be saved and reproduced for distribution later on. However, some session 

leaders found it disconcerting: many had carefully prepared ohp transparencies and handouts 

which were largely ignored as students concentrated on what was being put on to the ac^acent 

screen. Session leaders also found it distracting to catch sight of what they said being re-

worded and lost the flow of their presentation. The facility had been described at the training 

workshop but not demonstrated at length and it proved more invasive than had been 

expected. At future events, it might be better if the Notetaker defined key words, gave 

guidance on pronunciation and summarised sections or instructions, rather than reiterating 

everything that was being covered. The same Notetaker was present at eveiy session, which 

provided consistency in the way information was presented. 

The local UI persoimel were unable to attend any of the sessions other than the last 

half-hour of the summary. However, as they had been very enthusiastic at the training 

workshop it was hoped that they would reinforce the new contacts made with local 

companies and continue to be involved with the School. All the session leaders made positive 

comments about the interest shown and effort made by the students and said they would be 

willing to be involved with the School in future. 

The tutor was impressed by the range of session leaders and the efforts they made to 

communicate appropriately with the students. She was particularly pleased that the 

conference had been organised by a qualiSed Teacher of the Deaf and felt that this was an 

important factor in ensuring the success of such a venture ("For a special school for the deaf 

it was very useful to have Stevie's expertise as course organiser"). Criticisms concerned the 

late arrival of the text book (which was otherwise felt to be a good resource) and the lack of 

structure in the visit. Generally, the experience was felt to be very worthwhile and the 

School would be keen to run another similar event. The tutor's own input had contributed 

greatly to the efBciency of the conference as she pre-planned groupings 6)r the diSerent 

activities to ensure an appropriate mix of skills and language. 

All the students seemed to identic different sessions as being of the most personal 

use, although overall the main benefit was felt to be the opportunity to leam about the 

different roles performed by people in industry. Not surprisingly, the most popular sessions 

were those allowing the most student participation. The numbers having a positive opinion 

of the business world rose significantly by the end of the course, although those 
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contemplatmg a career in business and industry or considering running their own business 

dropped slightly (probably due to greater understanding of the implications). All were either 

very glad or glad they took part in the course and the m^ority (11) said they found it easy to 

understand the sessions.^ Their comments included: 

* "I am glad I did learned Business and industry. I am quite interesting in this course. 

Thanks for having fun for us." (Evan, aged 18) 

' "P have a very positive opinion of the business world because] I have learned many 

difBcult things to put a business formed together but the course was worthWiile 

understanding. [I understand the business world a lot better because] before I thought 

it was just buying things and set up but I didn't realise it was lots more than that. .. 

the activities which we took was a challenging but fim... I am very grateful because I 

have learned alots about the Business in Industry and getting lots of information it 

will be very useful for me in the future. Many thanks." (Mike, aged 17) 

* "p have a positive opinion of the business world because] I have learnt a lot about 

business, I have lots of awareness about business, union, etc. It would made 

successful for my job in the future... Before I don't know about business very much, 

now I do know much better e.g. fiance teamwork etc. I didn't realise there have lots 

of different things in business." (Vanessa, aged 16) 

' "It really help me alot and I'm glad that I've taken part of i t " (Jake, aged 16) 

^ gMeafw/iymireg AW Aeen /provecf easier fo 
/wore vMeoMmg/M/ e vgry/oAM werg fo ztyeff/or a// fAe 
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4.6Snmmarv of the Fifth Pilot Course for Hearing Impaired Students 

TheVenne: A non-selective, non-maintained special school for hearing-impaired children of 

primary and secondary school age offering both residential and day provision in a north-west 

seaside town. Post-16 Further Education students are supported in local mainstream colleges 

and the centre also provides direct support for hearing-impaired students at a number of 

colleges in the region, including notetaking, tutorials, speech t h e r ^ and literacy/numeracy 

workshops. The School follows an Auditory-Oral philosophy, aiming to maximise the use of 

each pupil's residual hearing in order to promote the development of spoken language. There 

are fewer than 50 pupils/students in total, so there is a strong sense of community. 

TheProgramme: A conference format over two and a half days was chosen, to be held at 

the end of the summer term when the timetable and resources would be more flexible 

DATE & TIME SUBJECT SESSION LEADER COMPANY 
12.7.99 
1.00-1.30pm Introduction Stevie Mayhook Understanding Industry 

2.00-4.00pm Visit Ian McGuigan Prince of Wales Hotel 
13.7.99 
9.00-10.30 Health & Safety Julie-Ann McKee British Nuclear Fuels 

at Work Limited 

11.00-12.30 Small Businesses Chris Halhwell The Prince's Trust 

1.30-3.00 Marketing and Matthew Eld Liverpool Daily Post & 
Sales Echo 

3.30- 5.00 Customer Care John Davies J Sainsbury pic 
14.7.99 
9.00-10.30 Design & Dr Belinda Crook Phillips Components 

Development Limited 

11.00-12.30 Management Paul Rogers Halifax (North West) pic 

1.30-3.00 Human Resource Adrienne Moores Boots 
Management Terry Wilson 

3.30- 5.00 Summary Stevie Mayhook Understanding Industry 
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The Students: With the school being so small, it was decided to draw students from years 

10, 11 and 12. Nineteen pupils and students were present for the introductory session and 

two more joined the group on the second day, giving a total of ten girls and eleven boys. On a 

similar course in a mainstream centre, this would have been considered a small group, but in 

this context it was unusually large as classes of deaf students rarely number more than eight 

due to their communication needs. The size could make it harder for students to follow 

instructions or discussion - especially the younger ones who had no experience of attending 

mainstream college classes - so this would need to be drawn to the attention of the session 

leaders when helping them prepare their activities. Ages ranged 6om 13 to 20, so they were 

obviously following a variety of courses and had different levels of prior knowledge and 

e^qiehence. 

Preparation: Understanding Industry courses had not been run at this venue before. The 

School was visited early in the academic year, following a direct approach to the Head 

Teacher. A meeting took place between the researcher, the Head Teacher and the Head of 

Further Education Direct Support (FEDS). An outline programme was negotiated and dates 

fixed for the conference and a training workshop for the session leaders. 

There was some concern early in the spring term as the Head had been absent and the 

Acting Head did not know what the diary entries were about; faxes sent by the researcher 

about progress and plans remained unanswered. The situation was rescued, however, with 

&esh information being sent and regular updates being 6xed through as the programme took 

shape. 

UTs local Regional Organiser was keen to be involved, although he ran very few 

courses in the town and did not have many appropriate contacts. He was, however, very 

supportive and was able to access local resources (such as newspapers and Yellow Pages) to 

help identify potential session leaders. He attended the training workshop and was present 

for most of the conference. Other UI personnel in the region also proved very supportive. 

The drama suite was originally allocated for the event and the training workshop took 

place there, but for several reasons the actual conference was held in the gym, which suited 

the purpose equally well. A high level of staff support was provided, with the Year 12 Tutor 

present throughout and support being given by two or three additional tutors for each 

session. 
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The Session Leaders were identified and contacted by various means. The local Tourist 

Information ofRce supphed the names of three m^or hotels and their General Managers and 

the Prince of Wales Hotel offered to host a visit. British Nuclear Fuels was approached to 

lead the Health and Safe^ session (not a regular topic on UI programmes) at the suggestion 

of local UI personnel. During the preliminary visit to the School, the researcher had bought 

copies of the local newspapers and as a result, Matthew Eld of the Liverpool Daily Post and 

Echo was approached to lead the Marketing session. 

Chris HaUiwell of the Princes Youth Business Trust was approached as a result of 

networking through their Hove office, which is veiy supportive of UI courses run in the 

Sussex Region. Sainsbury's Head OfBce was approached to suggest someone to lead the 

Customer Care session and, after a few staff changes, the task was eventually taken on by 

John Dawes and a local Checkout Manager. 

The Design and Development session proved difficult to fill, even with the help of 

locally-based UI personnel. Just a week before the training workshop was due to be held, the 

local regional organiser suggested contacting Phillips Components, with whom he had a past 

association; aAer a few days of silence, they confirmed that Belinda Crook was able to cover 

the topic and would attend the workshop. Management also proved a surprisingly difficult 

topic to cover until UI's Regional Training Manager suggested contacting the Halifax, who 

had been very supportive in the Manchester area. AAer several telephone conversations, 

Paul Rogers was volunteered. Boots had recently been approached by UI's North West 

Regional Director to become involved with local courses and two staff offered to take part. 

All the Session Leaders were provided with copies of the UI text book, guidelines for 

running sessions and sample activities Aom Briefcase for their topic. 

The Training Workshop: Attendance at the workshop, which was held about three weeks 

before the course was due to run, was excellent In addition to the session leaders, the local 

UI Regional Organiser and Training Manager were also present. Julianne McKee was unable 

to attend, but visited the school later the same day for a summary of the issues covered. 

Matthew Eld was very keen to participate in the conference, but was unable to attend the 

workshop, so he provided an outline plan of what he intended to cover in his session. 

The School's Acting Head, Head of Further Education and the Audiology Technician 
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gave inputs on the causes and effects of hearing loss and the impact on communication and 

learning. A summary sheet of communication issues was given to each session leader for 

future reference. There was then a brief synopsis of UI's work and a discussion of the 

implications of the previous talk when planning sessions for this event The modiGed text 

book was shown and there was an opportunity to discuss plamied activities and to 

photocopy materials of interest. 

A tour of the School enabled participants to see pupils of various ages at work and to 

observe the teaching methods and environment the students were used to. The teaching staff 

were very welcoming and spent a lot of time discussing their aims and methods. Lunch in the 

staff dining room gave further informal opportunities for wide-ranging discussions of issues 

relating to special education. 

All those who attended felt that the training session was useful as they had no 

previous understanding of the implications of deafness. The opportunity to see how 'expert' 

sta8^ communicated, the students' language skiUs and the technical equipment available would 

enable them to plan appropriate sessions with exercises that were accessible and relevant to 

the students. The staff of the school were gratified that the session leaders were willing to 

take the time to attend the workshop and find out the needs of the students they would be 

working vyith. 

TheUI Text Book had already been modified and updated, so copies of the relevant 

chapters (and ringbinders for storage) were sent to the School from UTs London ofRce. 

Although they actually arrived on the day of the Session Leaders' workshop and the office 

staff had collated them appropriately, they were put into a staff member's ofBce who had 

not realised they should be distributed immediately and students in fact did not receive them 

until the conference had started. 

The Students' Questionnaires had also been modified twice and were ready for use. 

The Conference: The Introduction followed what was becoming the 'normal' pattern of the 

completion of pre-course questionnaires, an explanation of the work of UI and the 

background to this event, with the main points summarised on ohp transparencies which had 

been prepared in advance. This session was brief in order that the students could leave 

promptly for their visit to the Prince of Wales Hotel. 
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The visit vyas a great success. The students were divided into two groups, each 

accompanied by two Teachers of the Deaf^ and they made their way around the building in 

opposite directions to make communication and access easier. There were opportunities to 

see and compare 'behind the scenes' ofRces and stafFfacilities with the public '&ont of 

house' f^ilities offered to clients. They enjoyed seeing the bedrooms, suites, bar, restaurant 

and banqueting facilities but were less impressed by the basement area where administrative 

staff worked and took their breaks. Broken glass on the concrete floor and a notice saying the 

hotel had come bottom in its chain's league 6)r customer care caused great amusement and 

was referred to often during the following two days. The experience provided real-life 

situations to consider during the ensuing sessions and the hotel stafF made them very 

welcome. 

The Health and Safety session was well plarmed and built on students' prior 

knowledge and experiences. They were first asked to identify potential workplace hazards in 

a cartoon and then worked in three groups to produce risk assessments of such everyday 

tasks as making a pot of tea, repairing a bicycle puncture or cooking a simple meal. The 

students responded well and worked effectively in their teams with tutor support. 

In the Small Businesses session, the work of the different branches of the Princes 

Trust was described and there were some lively role-playing activities to raise the students' 

awareness of the need for good communication in business. This was a very physical session 

and proved popular with the students. 

The Marketing session had been well prepared, although some of the concepts were 

outside of the students' experience and vocabulary. Helped by the tutor, the session leader 

concentrated on the importance of good market research, the vyays companies get information 

about potential customers and what is needed to draft an elective questiormaire. The 

Customer Care session followed on conveniently as Salisbury's staff e)q)lained the lifelong 

value of a customer to their company. They gave brief personal career histories and most of 

the session was very practical, with students watching a video and identi^ing good and bad 

customer care practices. 

Design and Development got the final day off to a lively start. The session leader 

arrived early to set up her equipment, having put a lot of thought into devising a practical and 

sa& experiment to illustrate the need for products to be designed weU and improved upon to 
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suit their intended purpose. She gave a brief personal career history, then described the 

company and its main products. The practical task involved testing how high rubber squash 

balls bounced at difkrent temperatures and whether the construction of the balls aSected this 

(one team used 'fast' balls and the other had the 'slow' balls). As this involved using dry 

ice, methylated spirits and boiling water, it looked very impressive and students were 

required to follow basic sa&ty procedures. Every team member had a job to perform, 

whether it was dropping the balls, measuring the height of the bounce or recording the results 

on a table. When the experiment was over and the results discussed, the session leader related 

this activity to the tragedy of the Space Shuttle which had exploded upon being launched 

because the efficiency of some rubber components was affected by outside temperature 

changes. 

The Management session required the students to be more contemplative: they had a 

range of skills to identic and to consider how they might be applied in a managerial role. 

This exercise stretched and developed their vocabulary and gave them an opportunity to 

consider their personal strengths, weaknesses and aptitudes in dealing with different 

situations. They then moved on to practise prioritising responses to a series of telephone 

messages. 

The Himian Resources session considered several aspects of employment, with 

students identifying the range of products and services oAered by Boots and thinking about 

the implications for job availability and the type of people that might be needed. 

The Summary session involved the Egg Cups exercise 6om the UI Briefcase'. After a 

slow start the students became highly competitive. It was interesting to see how the three 

teams developed veiy distinct personahties, with management styles ranging from the 

despotic to the laissez-faire. The post-course questionnaires were completed and the 

certificates presented. 

Feedback and Tmplicationa: The whole event was considered a great success by all those 

involved. The stafF felt that the experience had been very positive 6)r all concerned and were 

keen for a similar event to be held the following year if funding became available. Several 

photographs were taken for the School's records. 
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wg// zty/Mg a vanefy acf/vzY/ef, aA%f ̂ eajWrf." (Tutor) 

"7%6 /7Z(pf̂  awf fre/MgMdbẑ /y fAe ^gpeneMce an̂ / we 

/ooArmgybrwwcf a/rg âK^ fo M&cf }/gar/" (Acting Head) 

The tutors were impressed by the range of Session Leaders and the efkrts they made 

to communicate appropriately with the students. The variety of activities and contrasts in 

style used in the different sessions had helped to maintain students' interest throughout the 

conference. 

All the session leaders were keen to develop further relationships with the School, 

whether in terms of visiting to give talks about their work, hosting industrial visits or oSering 

work experience placements. Although many of them had felt nervous initially about 

addressing a deaf audience, they 5)und the experience stimulating and were eager to discuss 

ways their presentations could be improved for the future. The turn-out to the training 

workshop had been very good and this was reflected in the high level of visual aids, 

awareness of vocabulary and type of activities prepared. The local newspaper's 

photographer came to the Marketing session and the conference was featured in its education 

supplement during the summer, providing an opportunity for positive publicity for both UI 

and the School. 

7 gfwe ofAer /gat^rf gomg fo fAw vg»Mg 

6g/ To go fo fAe T r a m m g y b r Z^atfgrj, /ybwkf fA/f 

fm/a/mzAZg." (Belinda Crook, Phillips Components) 

The students were enthusiastic and joined in all the activities willingly; they were 

attentive, took part in discussions and used their radio aids and individual post-aural aids 

appropriately to gain maximum benefit during the different activities. Their comments on the 

post-course questionnaires were very positive. It was particularly pleasing to see the way 

the di@erent year groups integrated: this is possibly a result of the school being &irly small. 

They all seemed to identify difkrent sessions as being of the most personal use, although 

overall the main benefit was felt to be the opportunity to learn about the different roles 

performed by people in industry, with the most popular sessions being those which included 

high levels of practical involvement. Typical comments included; 

' "P now have a positive opinion of the business world because] there are lots of 
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businesses and many things in the indusry. .. [I think the most useful parts of the 

course were] the people coming in from their work to tell us about it .1 eryoyed it 

really good, the long hours of the course were well worth it as it gave us more ideas of 

the business and industry world" (Philip, aged 15) 

* "I have really eigoyed the course work I have done because it was really fun and 

enjoyable." (Donna, aged 15) 

' "I think the most useful parts of the course were v^en we did activities to go deeper 

into the subject" (Marlene, aged 14) 

The room was suitable for the purpose, with chairs and tables that could be easily 

moved into suitable groiqiings for difkrent activities and a large expanse of walls on which ad 

hoc displays could be mounted. Additional space was available in nearby classrooms which 

was useful when groups needed to prepare presentations without being observed by their 

'competitors'. The hospitality extended to visitors was excellent. 

The local UI Regional Organiser attended most of the conference and therefore built 

up a good relationship with staff which would be useful in negotiating future courses. The 

students did not gain much benefit from the modified text books as they were not distributed 

in advance. It was stressed to them that the folders should be kept safely and contained a lot 

of information that could be of interest and use to them in the upcoming year. 

It was hoped to build on this very positive experience and to run further UI 

conferences at this venue. However, because of the wide age range involved, the m^ority of 

students who took part this time would be likely to participate for the next two or three 

years, so careful thought would need to be given to extending the excellent results of this 

event whilst keeping it accessible for younger pupils who would be taking part for the first 

time. This concern was also raised by some of the Session Leaders in their response sheets, 

although they were keen to maintain involvement with the School. 
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4.7Summarv of the Sixth Pilot Course for Hearing imnairAH Students 

TheVenne: A residential college for Deaf people aged 16+ in the Midlands, providing a 

range of support to meet the needs of its students attending a variety of vocational and 

academic courses at local mainstream colleges, with some provision for on-site pre-vocational 

or foundation level courses. Total Communication (signed language with spoken English) is 

employed to acconunodate different preferences and needs. Students come 6om mainstream 

and special schools all over the United Kingdom, funded by their Local Education Authorities 

ortheFEFC. 

TheProgramme: Because most of the students attended different mainstream colleges and 

had designated support workers and programmes in place, it was decided to run the course as 

a series of twilight sessions over several weeks, with Wednesday being identified as the most 

suitable day. A Teacher of the Deaf and an Interpreter would support all the sessions. 

DATE/TIME SUBJECT SESSION LEADER COMPANY 
20.10.99 
6.00-8.00 Introduction Stevie Mayhook Understanding Industry 

Visit Kerry Dighton Sainsbury's pic 
3.11.99 
6.00-8.00 Human Resource 

Management 
Lilhan Greenwood Unison, 

10.11.99 
6.00-8.00 Marketing Brian Slack Powergen pic 
17.11.99 
6.00-8.00 Management Bob Mercer Midlands Mainline 
24.11.99 
6.00-8.00 Growing 

Businesses 
Nicola 
Tomlinson-Murphy 

The Prince's Trust 

1.12.99 
6.00-8.00 Production Bobby Haywood Severn Trent Water 

Limited 
8.12.99 
6.00-8.00 Summary Stevie Mayhook Understanding Industry 

The Students: It was anticipated that there would be 12 students in the group, 

studying GNVQ Advanced Level Business or Information Technology. 

Preparation: The researcher had previous positive dealings with the College Principal 
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through NATED and an earlier research project. As a m^or centre for the tertiary education 

for Deaf people, it had been planned to contact the college and offer the opportunity to take 

part in a pilot scheme but this was pre-empted by the Training and Development Manager 

contacting UI's London office making enquiries about a potential course. He was therefore 

contacted with information about the project in progress and the pilot courses that had 

already been run and, subsequently, a meeting was set up in May 1999. 

The students attend mainstream colleges during the day and have 'twilight' tutorials at 

the centre in the evenings, and the tutor wanted the UI sessions to be run in these slots to 

cause minimum disruption to the students' routines. He was impressed by the modified text 

book and felt it was highly suitable for use by the College's students. The language of the 

student questionnaires was also deemed appropriate. 

An outline programme was negotiated for the autumn term, taking into account local 

m^or industries and the type of personnel who might be willing to contribute at the 

unconventional times. A training workshop for the session leaders was planned to be held in 

October, also in a 'twilight' slot. 

The UI Text Book Relevant chapters of the modified text book with ringbinders for 12 

students and a copy of the standard text for staff were dispatched in good time for the start 

of the course. 

TheSession Leaders: Despite the unusual timing, it was not too difficult to recruit 

appropriate session leaders. Sainsbuiy's Head OfRce identiGed a large branch v ^ c h could 

host a visit at the required time; networking through existing Unison and Prince's Trust 

contacts identified their appropriate local representatives; UI had recently recruited several 

Powergen staff as session leaders and a series of telephone enquiries eventually led to Brian 

Slack; Midland Mainline and Severn Trent Water were both cold canvassed with the help of 

Yellow Pages. All the session leaders were all used to working shifts or flexible hours as part 

of their jobs and were quite happy to lead sessions in the early evening. 

TheTraining Workshop: A training workshop was held for the session leaders on 6th 

October, 5.00-7.00pm. There was a full turnout, including session leaders, the researcher and 

tutors. Refreshments were waiting as people arrived and the session began with an 

opportunity to meet some of the staff who would be supporting the course and a discussion 
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of issues relating to the effects of deaGiess on communication, learning and personal 

development. This was followed by a brief tour of the site and a discussion of UI sessions, 

the imphcation for running such a course at a centre for hearing impaired students and 

opportunities to investigate resources available. The session leaders were very enthusiastic 

and asked a great many questions to help them plan their sessions appropriately. In addition 

to the standard text book, photocopies of the modified chapters and suitable Briefcase 

activities, session leaders received guidelines for running sessions, including the UI guidelines 

for working with sensorily impaired students. 

The Course: The date of the first session had to be ac^usted as the half-term break had not 

originally been taken into account The researcher arrived to find only three students present 

(two male and one female, aged 18-22), along with an Interpreter and a researcher seconded 

&om the R]\IID to look at ways of improving relationships with employers (neither had been 

at the training workshop). Enquiries suggested that no more would be attending this session, 

so pre-course questionnaires were distributed and completed while a hasty telephone call was 

made to Sainsbuiy's to warn of the depleted numbers. The visit was very interesting, with 

the three students asking very pertinent questions about the store the structure of the 

company and employment conditions. The staff had put in a great deal of effort, organising 

re&eshments and bags containing handouts and gifts for the anticipated 12 students, plus 

staff 

It was clear that the course could not proceed if student numbers and sta@" support 

could not be increased and after a brief correspondence, the session leaders were contacted 

and told that the programme would not be running after all. 

Feedback anH TmpUcations: As can be imagined, aborting a pilot course at such a late stage 

caused a great deal of anger and disappointment amongst all concerned. It had to be 

remembered that the other pilot courses had all been highly successful and that statistically 

the success rate had in all likelihood exceeded probabihty. However, the time, efkrt, travel 

and money that had been spent on the failed course could not be recouped and would need to 

be explained to the sponsors. 

As the tutor who had been responsible for organising the event at the college had not 

been present at the introductory session, he was contacted by fax upon the researcher's 

return to Sussex the following day. Although the introductory session was regarded as an 
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important element of a course, it was hoped that the situation might still be rescued. It was 

stressed to the tutor that session leaders were expecting 12 students and had planned 

activities accordingly and that the researcher would be travelling &om Sussex each week to 

support the programme: if student numbers could not be guaranteed, the course would have 

to be cancelled immediately. He responded swiftly but did not seem to appreciate the full 

implications of the situation: 

'7 2 

c a w e / f o w aW revMzf m /Ag 

6g ̂ ofafAZg (K 7 Aavg/i Y gof fAg ff/Mg fo ggf ^og-7MarcAg(/ fo 

fZ/77Z fg/TM. Or 

"2 )fg coMcg/ awfjxoz/ co/Mg fo /)̂ Ag co//gg^ fo Mggof;afg (̂ /rgcf/y 

wffA fgoTTM /gae/gry f o f A g 6gj:̂  w a y T T z ^ / mggf OM PPW/zgĝ &rx 

6̂ grM007K. 

'7 (^/ogMg aW / do (gyrgc/afg foo /MzM 6g (// 

- 7 7 a/M. 5'o/7y agam. " 

Obviously, neither of his suggestions were viable and by this time the College had 

closed for its half-term break. The session leaders were informed immediately that the 

course would not be proceeding and all expressed regret, saying they had enjoyed the 

workshop and had looked forward to contributing to the programme. They all oSered to 

take part in any similar projects run in the future. 

Understanding Industry's London office asked for a full report, with full details 

of meetings, correspondence and costs. A letter was sent 6om the Chief Executive to the 

College Principal itemising the charity's concerns and outlays and explaining ± e 

implications with regard to its credibility with the companies concerned and the wasted 

precious funding. A few days later, a letter was sent from the Training and Development 

Manager (signed in his absence) to the researcher: 
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'7/e/f / fo fAg oW a/zge/- fAg ca»cg//aAo» q/̂  

f/;g 'L/hdgrĵ faWmg TWzty^' Aaw caztygâ j/ozi 7 a/M reo/Zy for/y fAaf ff /zaa?; Y 

wor^6/ oW ac^ow/ga^g /Aof fY ff gMfyg/y oz/r^w/f. / (^rgc/afg fAg 

Aw(f fAaf j/ow Aovg/wf m. 7%g pgqp/g / fAg ĵ z/̂ gcf wfYA, wgrg 

vg/y f/?yrg.9ĵ g(f WffA wAaf W6K o» <%(?gr. 

'Vy ^ jprovmg vg/y fo TMOfzvafg f fWgMfg }y/zo Aavg Aaf/a y«/Z 

63k[y af co//ggg aW wg dbmg !*gfr owM cofgrmg aW 'Aoztyg^g^mg' /Mfo 

gvgM/»g A/forW& M a^ro6/g/M fggmy /̂ arf/cWa/'/y 6W fAM /̂gar. 

"/ Aopg fW}'OM w;Z/ acc^f opo/ogig^ aM(f arzncgrg rggrgfa. 7 Aopg 

f/%zf )/ow gxcg/Zg/zf worÂ  dbĝ y/v̂ oapgr. 7/gg/ for/yybr /Ag fg» ̂ fWgnf.; wAo 

j'zgMg6f ybr f/zg cowr̂ g 6z^ cozi/66z Y 6g AofAgrgef fz/rw z(p. 

"7 Aqpg wg COM wor^ foggfAgr af f o/mg jwmf. Z)o Ag^ z^ ZÂ 77»g(̂  -

f̂/Tzg 7 ̂ zow/ 7 /zavg /gw?zf a /of a6ozff /zow fo rzm fwcA coz/rfg& " 

Despite the low turnout and cancellation of the course, the pre-course questionnaires 

completed by the three students attending ± e introductory session have been included in the 

Gnal statistical analysis because of their value in identifying previous education-industry links 

e;q)eriences and their existing understanding of the business world. Other centres had 

presented unequal numbers of pre-and post-course questionnaires (because of illness, absence 

at the start or end of the programme or 'drop outs') so the lack of measurable progress in this 

particular group did not seem to present m^or difficulties in terms of the overall signiGcance 

of ±e research findings. 
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4.8SHmmarv of the Seventh Pilot Course for Hearing TmpmirMj Students 

TheVenue: ISrhiatedcHittH3l(j%it(X)asttbe(]cdleg:eis a(}o»e(iu(%Kd{Maal<:entre:R)rliearing 

impaired students, several of whom have additional physical disabilities or learning 

difficulties. Students are taught on-site and at a local sector college with support from 

speciahst stafT A team of specialists based at the local School for the Deaf (the main feeder 

school) provide a range of support services such as speech therapy. 

TheProgramme: Because many of the students would find the varied programme and new 

language diSRcult to assimilate, it was decided to run the course as a series of weekly sessions 

over approximately half a term. The College uses Total Communication and signing/speech 

interpretations were provided throughout the course. 

DATE/TIME STm.TRCT SESSION LEADER COMPANY 
27.4.00 
9.00-12.00 Introduction Stevie Mayhook Understanding Industry 

Visit Morag Bailey Sericol 
3.5.00 
9.00-12.00 Marketing Richard Purvis Kent Regional 

Newspapers 
10.5.00 
9.00-12.00 Personnel John Handley Kent Careers Service 
17.5.00 
9.00-10.00 Design and 

Development 
Barbara Beevis J Sainsbury pic 

24.5.00 
9.00-12.00 Growing 

Businesses 
Rowan Pringle 
Shane O'Leaiy 

The Prince's Trust 

31.5.00 
9.00-12.00 Summary Stevie Mayhook Understanding Industry 

The Students: Seven students (five boys and two girls aged 16-17, with varying degrees of 

hearing impairment and some additional difficulties) took part in the course. They had all 

been following an in-house foundation programme Wiich involved attending the local college, 

basic education/study skills, vocational 'tasters', work experience and enterprise projects 

(running a car valeting service and badge-making). Their progression routes would depend on 

individual needs and interests. 

Preparation: The College was contacted and visited at the end of the previous summer term. 
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TTheonsliadtxseiiiio pHRrvioiisiuiviyh/eirKaat î fhiilUiideangbiacUiig IiidiKai}rimdtba%; TA%is!M)ine 

concern about the appropriateness of the programmes available because of the students' low 

academic attainments. It was eventually decided to run the course on a 'half-day per week' 

basis in the first half of the summer term 2000 and to begin the course with an industrial visit. 

The text book, although modified to meet the needs of students with delayed or impaired 

language skills, was still felt to be aimed at too high a level for the students to cope with 

independently and it was agreed to issue copies well in advance of the start of the course. A 

second visit took place to confirm details of the programme and meet the stafF who would be 

supporting the programme. 

The Session Leaders were mainly recruited on the recommendation ofUI's local Regional 

Organiser, with the exception of the representatives &om the Prince's Trust who were 

identiGed by netwoddng through that organisatioiL 

All the Session Leaders were provided with copies of the UI text book, appropriate 

briefcase activities and UI's handbook on working with sensorily impaired students. 

The Training Workshop: Although the general interest level was high, only one Session 

Leader (Richard Purvis 6om the local newspaper chain) managed to attend the workshop. 

Others either had prior commitments or had difficulties arise at short notice. Obviously, this 

gave rise to concern amongst tutors, but the absentees were issued with a summary of the 

information given and encouraged to contact the Centre with any queries about 

communication or their planned activities. 

TheUI Text Book had previously been adapted into a loose leaf format with modified 

language for use by hearing impaired students. Copies of the appropriate chapters and a 

standard text book for staff use were delivered to the school during the Christmas break but, 

due to staff changes, they were not actually distributed to students before the start of the 

course. 

TheStudentOuestionnaires were those developed and used on the earlier courses for 

students with special needs. 

The Course: The first session comprised the researcher introducing herself and the work of 

UI to the students, allowing time for pre-course questionnaires to be completed - which 
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required a high level of staff input. Rowan and Shane 6om the Prince's Trust had been 

unable to attend the workshop but Rowan came along to the introductory session to meet the 

students and to get an idea of the level at which to pitch their session. The tour around 

Sericol's warehousing, production and administration areas proved very popular, especially 

when it ended with a trip to the staff canteen and the distribution of 'goody bags' containing 

souvenirs of the visit. 

The Marketing session was pitched perfectly for this particular group of students. 

Richard described the various departments in a newspaper and then encouraged students to 

explore the role of headlines. A gesture which was really appreciated by the students was the 

distribution of personalised 'flyers' which he had produced based on his earlier discussions 

with the tutors. 

John Handley had an established relationship with the college and so had a good idea 

of the pitch and pace needed. His session followed on very well G-om Marketing as he began 

by having the students design labels for spaghetti tins and then used a flipchart exercise to 

progress 6om the idea of selling a product to selling one's self 

Barbara had less time available than the other session leaders due to a prior 

commitment, but she was very keen to take part. She discussed the company's plans for 

new stores and products and how they are publicised. The students sampled various items 

and then developed their own ideas for possible new products. With hindsight, Barbara felt 

she had tried to cover too much in too short a period but greatly eryoyed the experience and 

expressed an interest in taking part in future events at the college, especially if a preparatory 

workshop was offered. 

Rowan and Shane explained the work of the Prince's Trust and how applications 

should be made; they also discussed grants specifically available for people with disabilities. 

The students took part in an exercise involving the 'pricing of a product' which had been 

produced by one of Rowan's clients. 

In the Summary session, the students competed in the 'Egg Cups'' exercise to draw 

together the various strands of business they had discussed in the preceding weeks. They 

then completed their post-course questionnaires and were presented with their UI 

certificates. 
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Feedback and TmpUcations: The students discussed the programme in the summary 

session and generally the feedback was very positive. Some had difRculty and needed help in 

remembering or distinguishing the various sessions. Seven pre-course questionnaires were 

received, but only six students were present when the post-course questionnaires were 

completed. 

Generally, there was a slight upward shift in their opinion and understanding of the 

business world although, as in previous courses, the number wanting to run their own 

businesses declined after the programme had been completed. The course was &lt to be 

interesting and useful and was regarded as helpful in planning their future careers. The 

m^ority were glad they had taken part and most said they found it easy to understand the 

sessions. Comments included: 

' "P think the most useful parts of the course were] talking about the different [kinds] 

of business" (Roberta, aged 17) 

' "P have a positive opinion of the business world because] I like this course" (Jordan, 

aged 17) 

' "P now understand the business world better because] business makes money." 

(Leslie, aged 17) 

The tutors felt the pilot course had been worth implementing and suggested that 

holding a course at a similar point in the following academic year would be most beneficial, 

with the modified text books being distributed and used throughout the year to support 

enterprise activities. The remainder of the current term would include a series of industrial 

visits to various large companies in the area and it was felt that students' appreciation would 

be enhanced as a result of the UI course. 

aye Aemg /wzde fAroz/gA T'/'mce worA 

/f/e M greaf fo " (Jenny, Tutor) 

In addition to the college staff^ UI's local regional organiser attended the four key 

sessions and gathered 6edback from the session leaders. Written responses 60m session 

leaders proved hard to secure, but informal feedback after their sessions showed a positive 

attitude towards the event and a general willingness to participate in the future - especially if 
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the training workshop were to be run again. 

The room was suitable for the purpose, with enough space for both whole-group 

discussions and syndicate activities. A good staff: student ratio ensured adequate support 

throughout and efBcient interpretation of speech/signing. 
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4.9Sammarv of the Eighth Pilot Course for Rearing Tmpairmd Students 

TheVenue: Situated on the Sussex coast, the school caters for deaf children aged 5-18, 

following a philosophy of Total Communication. The staff includes qualiGed Teachers of the 

Deaf^ specialist Communication Workers, Special Support Assistants and Child Care staff. 

The School was fbimded in 1945 with the aim of: 

fz/cA a Ae or 

f Ag OM ZeavfMg fcAooZ wf// a6/e fo fate Aff or /zer m focfe(y, 

/W/gjr/ z*yg or Agr m ̂ /zg prq/^f/OM or occz^fzoM 

or Aer cAozcg aW /Mix OM egwZ fer/Ma: wzYA Aeormgj?eqp/g." 

TheProgramme: It was decided to run the event over three days in the summer term, with 

students competing in teams to make presentations on a business they might set up and run. 

At least two members of staff attended each session to help with communication. 

DATE & TIME SUBJECT SESSION LEADER COMPANY 
12.6.00 
12.45pm Introduction Stevie Mayhook Understanding Industry 

2.15pm Visit Jason Fox Brighton Thistle Hotel 
13.6.00 
9.00-10.30 Health & Safety Hugh Jones Independent Consultant 

11.00-12.30 Customer Care Spencer Gregory Sainsbury's Supermarkets 

1.30-3.00 Marketing Ben Cleavley Newsquest (Sussex) Ltd 

3.15-4.00 Team planning session 
14.6.00 
9.00-10.30 Design/Development Robin Lannin Smithkline Beecham 

11.00-12.30 Personnel Sally Norvell American Express 

1.15- 2.30 

2.45- 3.45 

3.45-4.00 

Di Simmons 
Jenny Lloyd-Lewis 

Team planning session 

Student presentations 

Summary Stevie Mayhook 
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The Students: Fourteen students, nine boys and five girls aged 15-18 and with varying 

degrees of hearing impairment, completed the course. They were studying on a variety of 

GNVQ, GCSE and other courses. 

Preparation: The School was already known to the researcher as she lived locally and had 

had previous contact with some of the staff through unconnected activities. Having contacted 

the School during the previous academic year, a meeting was set up in the autumn term with 

the Careers and PSHE Tutor/Transition Co-ordinator. An outline programme was negotiated, 

with dates agreed for the conference and a training workshop for the session leaders. It was 

decided to run the course over three days after the summer examination period. As a weekly-

boarding school, pupils arrived late on Monday mornings and this was taken into account 

when planning the programme. It was decided to begin with an industrial visit and end with 

students making team presentations. 

TheSession Leaders: Again, because the course was running in her 'home territoiy', most 

of the session leaders were known to the researcher and had participated in many mainstream 

UI courses. Others were recruited by networking through existing contacts. The dates 

proved problematic in that several people who expressed an interest in taking part had prior 

engagements. 

All session leaders were provided with copies of the UI text book and suitable 

Briefcase exercises (if they did not already have them) and were issued with UI's guidelines 

for working with sensorily impaired students. 

The Training Workshop proved equally problematic and only two session leaders were 

able to attend - one of vvtom subsequently had her job re-defined and had to withdraw 6om 

the programme. However, they both found it very interesting, felt that it gave them a better 

understanding of what was required in this situation and provided an opportunity to discuss 

and negotiate the content of their session. The staff had prepared packs on communication 

issues and thumbnail sketches of the students taking part which were sent to those unable to 

attend with the usual UI materials developed to help them prepare for their sessions. 

TheUI TextBook which had previously been modified for use by hearing impaired 

students and updated to keep it in line with the mainstream text, was delivered to the school 

prior to the course start date. Despite its modification and previous use, the tutor 
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commented in her feedback that it had "still too high level language for [this schools's] 

pupils." 

The Student Questionnaires developed for use on courses for students with special needs 

were used, with sta@" helping students who found some of the language difficult. 

The Conference: The sessions were held in the ball, which allowed for flexible 

presentations using visual aids, use of personal post-aural and radio aids and various student 

groupings for different activities. The introductory session allowed the researcher to 

introduce herself and the work of Understanding Industry to the students and provided time 

for pre-course questionnaires to be completed with staff helping as required. The Briefcase 

activity 'Egg Cups'" was used to establish the tone of the course and then time was spent 

explaining the presentations the students would be required to give at the end of the course. 

The students had been organised into three teams of mixed abili^ and interests by the tutor 

so that they would be fairly evenly matched when preparing and giving their presentations. 

During the visit to The Brighton Thistle Hotel, the students learned about the 

hospitality industry from both a customer's and an employee's point of view. There was 

plenty of time for re6eshments and questions and the students enjoyed looking around the 

various facilities. 

It had proven difRcult to find a Session Leader for Health & Safety at Work, which 

was not a conventional UI topic but felt to be important for these students. Often when 

applying for jobs or work experience placements, deaf students are told they cannot be taken 

on because of the health and safety implications of their hearing impairment, although in most 

situations there is no legal sanction for such disbarment. Through a series of telephone calls, 

Hugh Jones was identified. He had prior experience of working with students with a varied 

of special needs and worked as a consultant on safety matters in the entertainment industry. 

He led an interesting session with students identi^ing many potential hazards in different 

work situations and learning about the concept of risk analysis. One student went so far as 

to comment on his questionnaire that he now wanted more information about s a f ^ issues. 

The Customer Care session was originally going to be led by Sainsbury's Customer 

Care Specialist for the region, who had attended the workshop at the school. Unfortunately, 
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her job was re-de6ned a week before the start date and she had to withdraw. Sainsbury's 

were very helpful and identlGed the local in-store Bakery Manager, Spencer Gregory, as a 

suitable replacement. He had very little time to prepare but used existing Sainsbury's 

resources well; he was confident with his audience as his grandmother is deaf and a former 

pupil of the school. The students identified examples of good and bad practice on a video and 

learned about the history of the company. There was plen^ of time for questions and the 

cake Spencer brought was much appreciated during the afternoon break by students and stafT 

alike! 

Marketing was led by Ben Cleavley &om Newsquest (pubhshers of the local daily 

newspaper and weekly 6ee sheet). He had led many sessions in mainstream centres, but 

took advantage of the workshop to learn more about the needs of deaf students. He 

developed a very practical session based on designing the front page of a newspaper and 

producing a suitable flyer to support it. There was a vast range of topics selected for the 

main headline, but the one about the school's teachers winning the Lottery prompted a lot of 

interest &om the staff! The Gnished products were displayed for the remainder of the course. 

The Design and Development session was also led by an experienced UI session 

leader who had participated in many courses in mainstream centres and also with visually 

impaired students. He was unable to attend the workshop as he was on holiday at the time, 

but developed a modified version of his usual session. The students identified everyday 

products they thought were either well or badly designed and considered Wiy they held these 

opinions. He then set them a competitive group-based task involving the design and testing 

of paper aeroplanes. The students found some of the business-fbcussed instructions difBcult 

to follow, but with help from the school's staff, they took on the main principles and much 

fun was had demonstrating the flight capabilities of their different designs. 

Personnel was led by three members of staff &om the Human Resources Department 

of American Express (a m^or employer in the area). They led a lively session looking at 

application and interview skills with particular attention paid to non-verbal communication. 

They had been unable to attend the workshop due to the pressure of work but had spoken to 

the Tutor about possible approaches and topics for their session. 

The students were given two blocks of time in which to prepare the presentations to 

be given in the final session. They had to describe a small business they might set up, giving 
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details of how much money they thought they would need to get started, what they would 

charge for their services, how they would attract customers and so on. They could choose 

between starting a car valeting business or running a pet sitting/dog walking service. The 

judges were UI's South East Regional Director and the Bursar's Assistant from the School. 

Neither had seen any of the course in progress and so were completely impartial. The 

students gave their presentations in British Sign Language and a stafF member gave a spoken 

interpretation to the judges. Two groups chose to talk about setting up a pet sitting service 

and the third opted for car valeting. 

Given the limited time available, their presentations showed splendid imagination and 

flair. Points were awarded k r content, delivery and evidence of team work. The winning 

presentation not only included detailed start-up plans but also (rather optimistic) projections 

for the future. "Animals R Us" came a close second with ambitious plans to look after any 

animal, no matter how exotic; the third group opted for car valeting and gave an impressive 

description of the division of labour between the team members to ensure all aspects of 

running the business were covered. Prizes of sweets and felt tip pens were awarded to the 

two sets of runners up, with the winners receiving complimentary cinema tickets, kindly 

donated by the Odeon complex in the town. 

Feedback and Implications: This was the first UI course to be run at this venue, and was 

generally felt to have been successful on several levels. The students gave positive feedback 

about all aspects of the course and seemed to have liked the variety and the very practical 

nature of many of the sessions, especially when working in teams. Their feedback included 

the Mlowing observations: 

' "P now understand the business world better because it] was easy for interpreter and 

talk people for me" (Frank, aged 18) 

' "P now understand the business world better because] people come our School to 

explain to us it help me understand about in the future" (Karen, aged 16) 

' "I ergoyed myself (Dave, aged 16) 

' "P now understand the business world letter because] I been involved.' (Sharon, aged 

16) 

All the Session Leaders said how much they had erijoyed the experience and that they 

would be willing to be involved in further activities with the school. They all conmiented 

informally about being surprised at the interest and commitment shown by the students and 
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that they had found commimication and the exchange of ideas much easier than they had 

expected, thanks to the signed/spoken interpretations provided throughout the sessions. 

The evaluation sheet from the American Express session leaders was the only one to 

oSer real criticism about the organisation of the event. In particular, they felt they had not 

been suitably prepared by UI in advance (none of them had been able to attend the training 

workshop). 

"... fAg wAaf lye rea/ffee/ fArowgA 

Werwa/ confacAy af fAe afcAoo/ we (/e/ivgr. we were 

f e/zf /M<Acâ e(f fAe /eve/ /̂ze â fz/deyzty ww TMWcA Azg/zer 

... we /zw//o c/zaMge fAe ^ne/ybr fAe êâ âzoM & r/f coMfewf o/z ĵ evero/ 

occaâ zoTM:... w<iy /zof/70̂ ĵ z6/e fo faAe/urfAer fz/Me fo vMzf fAe gcAoo/ a/z^ 

//eg/ fAaf ZTZOĵf co7?̂ a/zzeĵ  are ve/y co/M/wzAê / ca/z Y AzAe ẑ/Me owf /oo 

/MMcA fo re/x o/z z/̂ r/MafzoAz co/MZMg fAroz/g/z. 

'W// fAof woa needed way OMe j:Aeef fAe aWze»ce, 6rz^aW of̂ ecfh ê 

oW //e/f /Aere wa; rafAer foo mz/cA z/̂ /7?zafzoM fe»f wAzcA »o-o»e woWf/ 

ever Aorve fz7?ze fo reoz/... " 

Despite these misgivings, the response ended positively: 

"^Fe a// fAoroz/gA/y e/yqyeaf fAe qR9orA//zz(y, we fAe 

eAyqyeĉ  zf foo oW zY Ae^(/ ^Ae^ aW wowZô  /z^ fo 6e gzveM fAe q^^rfwzzfy 

agazM. 7%e feacAerf were grea^ foo." (Sally, American Express) 

In contrast, all the other session leaders commented on how useful the information 

sent had been and that they would keep the communication guidelines for future reference. 

'W ê/MeM&'zty <%porfz//zz(y fo a^reczafe a/ferMafzve co/M/MW»zcaf/OM 

6%proacAê  - me fAz/zA; Aar(/ aAoz/f â eWzMg owf a c/ear, z/n̂ êrffandbAZe 

meâ fage fo ewz/re zY waâ  rgceh;e(/ay z/zfew^ f̂" f7(o6z/z, jŜ Mẑ A&̂ /z/ze ^eecAaz/^ 

"/7 woẑ W aafywe ofAer .Segarzo/z Z/eat/er̂  zẑ e fAe framzMg oky 

acc/zTMafzĵ e, /ear?z a6oz/f fAe cAz/JSre/z ly aAz/zYzea:, eyzvzrowMeMf aM6̂  
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waf pgrAqpf /woff̂  gAyqya6/e fê j-ZoM yeA 7%g 

iyerg/x)Zf̂ g, weZ/ cfMc^/ma^aWgnfAu^frnf/c... ^ fAomz/gA/y efyqya6/g 

o/̂ emooM." (Sen, jVeŵ gi<e&f Z,fmzfe<̂  

Overall, the conference was much appreciated by all concerned, although it is almost 

certain that the students would have gained even more had the attendance at the session 

leaders' workshop been greater. The level of language used in both written and oral 

presentations was felt to be too high for this particular group of students. This was reflected 

in the tutor's comments: 

m wA/cA f/zg cowrâ e coz/Ẑ / 6e /y^ r̂ovee/ woz//(f 6e/ Morg /)gqp/g 

fo affgWDgq/̂ /4wwg»&$f fram/Mg 6^rg cfg/h'g/}'. /a/zgwagg, 6o//z;« 

600^ & M fow, gygM TMorg. A/brg v w z / a / f A g j'gMfOM 

coMfg/ẑ f wgrg goo(/ o» fAg wAo/g. 7%g /wigMagg /gvg^ wgrg foo A/gA. 

K nggcfgc/ ig 6r;g/̂ g;̂ /anaf;oM&, on ocfh/ify wzfA /of& o/pupi/j^arfzc^fzoM, 

fAg/z ffarf (/Mcmfzo/z a6oz/f /wmAy." (Tutor) 

The hall was ideal for the purpose, with ample space for whole-group discussions, 

syndicate activities and displays. Appropriate audio-visual aids were available and there was 

an excellent staff: student ratio to cope with commimication and practical issues. The 

students' enthusiasm and conGdence in dealing with strangers contributed greatly to the 

success of the conference. 
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4.10Sunimarv of the First Pilot Course for VisnaUv ImDairMl Students 

TheVenue: A charitable Trust established in 1842 to promote the education of visually 

impaired young people throughout Sussex. This is now a registered grant-making charily 

promoting education and employment of visually-impaired young people up to the age of 25, 

offering a variety of services through family support liaison, advocacy, training and a 

Jobseekers Club. In 1998, the Trust approached UI offering to fund the development of a 

pilot course adapted from standard UI programmes to be run as an option in their Summer 

School programme for that year. 

TheProgramme: It was decided to run the programme Friday-Friday, incorporating off-site 

visits, centre-based theory sessions and student presentations. The days were divided into 

"morning" and "afternoon" sessions, to allow some flexibility in the length of sessions and 

Thursday was left clear as the students would not normally attend on that day. 

DATE & TIME 
7.8.98 
Morning 

Afternoon 
10.8.98 
Morning 

Afternoon 

11.8.98 
Morning 

Afternoon 
12.8.98 
Morning 

Afternoon 

14.8.98 
Morning 

SUBJECT 

Introduction 

Visit 

Organisation 

Visit 

SESSION LEADER COMPANY 

Stevie Mayhook Understanding Industry 

David Lewis 

Chrissie Osborne 
Linda Skinner 
Nicky Silva 

Lisa Watson 
Ann Grant 

Working With People Rachel Bond 

SEOS Displays 

Legal & General 

Legal & General 

American Express 
(Europe) 

Visit 

Bright Ideas 

Preparation 

Presentations 

Alison Wescombe Brighton Thistle Hotel 

Paul Huntley 

Paul Huntley 
Stevie Mayhook 
Jan Townsend 

Paul Huntley 
Maureen Dickson 
Alison Evans 

Acorn Inns 

Acomlnns 

Understanding Industry 
The Trust 

Acomlnns 
Understanding Industry 
The Trust 
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The Students: It was decided to limit the number of students participating to twelve. This 

would allow for easy mini-bus transportation on industrial visits and would allow for a 

realistic staff: student ratio for support. The number of students influenced the structure of 

the programme and twelve allowed for three permanent competitive teams to be estabhshed 

for its duration. All the places were filled and the composition of the whole group proved 

very interesting. 

There were five girk and seven boys, aged 13-25 and studying a range of subjects for 

GCSE, 'A' Level, NVQ, GNVQ, degree and post-graduate qualifications. Eight students 

attended mainstream schools or colleges and the remainder went to special schools or were 

training at the Trust's offices. There was a wide diversity of industrial experience within the 

group: &om none at all to two years' employment as a graduate engineer (prior to losing his 

sight). The level of visual acuity experienced within the group ranged from total sightlessness 

to useful but impaired vision; three students used long canes to aid mobility when on visits. 

Preparation: The Trust initially approached UI's London office and was referred to the 

Regional Director for the South East. An exploratory meeting was held in the spring to 

discuss broad issues of viability and then a second was held including the researcher in her 

role as Regional Organiser for Sussex with experience of students with special needs. It was 

felt that a standard programme would be difficult to run in a way that would be both 

meaningful and interesting for students with restricted vision: however, the basic concept of 

having people from industry addressing issues raised by their work was felt to be highly 

valuable. Two subsequent meetings and informal discussions resulted in a programme equally 

balanced between sessions held at the Trust's ofGces and industrial visits to local companies. 

This balance was unusual and there were some concerns about the availability of session 

leaders and a willingness to host visits at the height of the holiday season. However, it 

proved surprisingly easy to find people keen to participate. To overcome the difGculties 

posed by the students having varying levels of prior knowledge of the world of work, the 

traditional headings for the sessions were changed to make them more accessible and open to 

wider interpretation. 

Although none of the students had guide dogs, two of the staJBT did and session leaders 

had to be forewarned of this fact in case of allergies, phobias or difficulty in accessing 

premises on visits. 
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At the time this course was set up, it had not been intended to run pilot courses for 

visually impaired students as part of this study. The Trust had approached UI about running 

the programme and with it not being for a school or college and slightly outside of UI's 

normal remit, different funding arrangements were set up. However, the normal UI 

monitoring procedures were applied and when funding later became available 6)r similar 

courses, it was decided to include the data. 

The Session Leaders were drawn mainly &om UI's established database for the region. 

David Lewis at SEOS had both led sessions in schools and hosted industrial visits by local 

students. After an initial reaction of''But we make visual display systems - is that suitable 

for blind people?" he was happy to organise a tour of his company's premises and promised 

to check that the site was particularly tidy to prevent accidents. Legal and General 

Assurance had three very experienced session leaders who were all keen to take part and one 

approached their Personnel Department with a view to organising a fbllow-on visit to their 

offices. The local American Express office had three staff who had previously run UI 

sessions on Human Resource Management but none were available for the appropriate date; 

however, a colleague in Milton Keynes had heard of their experiences and was interested in 

becoming involved. The Brighton Thistle Hotel had not previously been involved with UI 

courses, but the researcher had established contacts there through her previous work in a local 

school for the deaf Despite a recent change in personnel, Alison Wescombe was happy to 

organise a visit. Paul Huntley, the proprietor of Acorn Iims, had been involved with previous 

conferences and readily agreed to lend his expertise to the programme. 

TheTraining Workshop: AU the session leaders were extremely keen to take part in such 

an interesting project, but were concerned about issues of communication and safety. Given 

that the UI personnel had no previous experience of working with visually impaired students, 

an awareness-raising session seemed imperative. A workshop was originally booked for 10th 

July but for a variety of reasons, none of the session leaders were able to attend. This caused 

great consternation, particularly for staff at the Trust who had no prior dealings with UI and 

seriously began to doubt their competence. 

A second workshop was set up for the morning of 17th July and most of the Session 

Leaders were able to attend. This provided an opportunity to raise awareness of issues 

relating both to communication with visually-impaired students and running UI sessions. 

The Trust provided simulation spectacles so that the session leaders could appreciate some 
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of the degrees of impairment the students would experience and the stafT answered the 

various questions raised in terms of potential session content and tasks that could be set. 

Session leaders were invited to submit materials (information about their companies, exercises 

to be completed etc) for the Trust to have transcribed into appropriate media such as large-

print, braille or CD-ROM to meet the specific needs of individual students. A handbook had 

been prepared summarising the issues covered and the session leaders were encouraged to 

contact the Trust with any queries. 

It was generally felt that the training session was useful as many of the implications 

of visual impairment had not been fully appreciated beforehand. Several of the people 

present said it had made them consider the imphcations of having visually-impaired 

colleagues or clients and they would be investigating their own companies' provision in this 

area. 

TheUI Text Book had previously been adapted to make the language and content more 

readily accessible to hearing-impaired students. It was decided to use this format for this 

course, but with further modifications to ensure the folders contained information specifically 

relating to issues raised on the programme. Each section was edited to remove the unwanted 

material and graphics. This was then supplied on disk to the Trust for production in large-

print and braille. White ringbinders with the UI logo in dark blue were supplied for storage. 

The Trust was issued with a 'complete' modified version and also the standard text book for 

future use with students working at a higher level. 

The modiGed, modularised text book was generally felt to be a usefiil resource, 

although it was not specifically used during the course. The large print format meant that, 

despite being heavily edited, it occupied a lot of space in a standard ringbinder - and the 

braille version was even more cumbersome! 

The Students' Questionnaires had also been previously modified for use with deaf 

students and these too were reproduced in large print format on A3 sheets. Some of the 

students would be able to complete them independently, but some would need to have the 

questions read aloud and to have their responses scribed. 

The Course: The first session consisted of an introduction to the programme, completion of 

pre-course questionnaires, an explanation of the work of UI and the background to this event 
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The main points were summarised on ohp transparencies and handouts which had been 

prepared in advance. It was explained that the week's events would be linked to an ongoing 

competition: using information and ideas gained through the course, each team would make a 

presentation about a service they would provide for a particular target client group. The 

winners would be given 6ee tickets to Thorpe Park (kindly donated by Thorpe Park after an 

approach from UI's Regional Director). To illustrate some of the considerations to be made 

when running a small business, the students took part in the Egg Cups exercise 6om UTs 

Briefcase collection of activities" . 

The visit to SEOS for an overview of a modem 'factory' proved a great success and 

generated a very positive attitude towards the next few days. The company supplies visual 

display systems such as flight simulators for commercial and military use. The students were 

shown around by members of the company's stafT and had opportunities to ask about human 

resource practices, technology and ethical issues. The older students who were investigating 

potential career paths found the organisation of staff into project teams and the range of 

information technology facilities and products of particular interest. The company donated a 

polo shirt and talking watch and it was decided to award these to students who demonstrated 

special qualities during the week. 

The session on business organisation gave the students a chance to consider a variety 

of management issues and skills &om logistics to communication with customers. The theory 

was then demonstrated in practice during the visit to Legal and General's ofRce complex 

where the group was shown around different departments, with opportunities to talk to staff 

and monitor telephone enquiries from customers and their agents. It was interesting to see 

and discuss the organisation of stafF into specialisms, a very different principle to that at 

SEOS. Refreshments were provided in the stafFcanteen and several managers were available 

to answer questions about the company, its structure and services offered. 

In "Working With People", the students considered issues of both staff management 

and customer haison skills. There were several short activities which were recorded on a 

flipchart for future reference. The hotel visit gave the students an opportunity to 6nd out 

about the range of jobs available in such an organisation, the expectations management has of 

its staff, standards expected by customers and skills and attitudes needed when dealing with 

difficult situations. Students were able to visit a suite and a standard room and compare the 

front of house facilities with behind the scenes in the less glamourous staff lift area. 
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"Bright Ideas" was the title given to the session that, in other contexts would usually 

be called "Small/Growing Businesses", providing an opportunity to consider some of the 

material they would use in their presentations. Paul helped them consider various factors in 

running a hotel, bar or restaurant and to appreciate the implications of targeting specific client 

groups such as ethnic minorities, gays, business people, 6milies etc. To further illustrate 

this, he took them to visit one of his pubs (conveniently situated opposite the Trust's 

ofBces!) and provided them all with lunch and a tour of the premises. He gave them 

information about the company's 'loyalty' card scheme and spent the aAemoon helping them 

prepare for their presentations with unbiased advice. He obviously inspired them because 

half of them turned up on Thursday to continue their work, despite having a &ee day. Those 

who could not get to the office (mostly the younger or less independent students) telephoned 

one another to discuss work in progress. 

The final session was given over to the students' presentations. They were allowed 

some time to rehearse and co-ordinate the work that had been completed since Wednesday 

afternoon. The judges comprised one of the Trust's staff (herself sightless), UI's Regional 

Director for the South East and Paul Huntley from Acom Inns. They could award up to 10 

points for each of four categories: original idea; content; presentation skills; team work. The 

judges' scores for each team would be added together to give the final result (maximum of 120 

points). 

The first group talked about their plans to open a vegetarian restaurant called FoW/or 

They outlined their reasons for choosing a particular location, the ^pe of customers 

they hoped to attract, the menu they would offer and the philosophy that determined the 

decor (green for vegetables, nature and health; white for purity). They had floor plans 

showing flexibility of fiimishings to accommodate customers with various needs (physical 

disability, size of party etc). Each member of the team had undertaken a specific task and 

researched information or produced materials which they then described. There were detailed 

menus, stafT training programmes and suggestions for getting start up capital. 

The second group wanted to open a facility for mid-teens that emulated the adult 

environment of a pub or club (but without alcohol) and avoided the traditional youth club 

image of social workers and table tennis. They had contacted Social Services and the Princes 

Youth Business Trust to ask about potential fimding and had received favourable responses. 

They described the facilities and activities they would o@er, including a discreet advice centre, 

114 



and their stafRng policies. Because of the radical impact of this venture, it would be called 

7%e and would be located in the town centre for easy and safe access, with opening 

times to reflect the needs and commitments of this age group. They would aim to break even 

to develop and consolidate their services, but would not be driven by the sole aim of making a 

huge profit. Leaflets were distributed to reinforce and summarise some of the information 

and it was explained that although the bulk of the presentation was delivered by one of the 

team members, the background research had been evenly distributed and undertaken 

The third group chose a similar theme but used a short drama to put their case across. 

Using the format of a daytime television show, the eponymous presenter of 

questioned the proprietor of a teen pub project about to open in the town. Other 'panel 

members' were a Conservative Councillor/concerned parent and HRH the Prince of Wales, 

whose Youth Business Trust had given the project financial backing and support. Issues of 

security, philosophy and desirability were debated in front of a 'live studio audience'. This 

group was handicapped by one of its members declining to take part at the last moment and 

her role (the interviewer) was taken at short notice by one of the Trust's staff. 

After consultation between the judges, the winners were the first team with Fofx//br 

They scored a total of 99.5 points, against 99 points for TTze and 90 points 

for the teen pub. Each member of the winning team received a certiGcate, Iheir ticket for 

Thorpe Park and details of the trip. 

The presentation was then made for the Outstanding Student award. The SEOS polo 

shirt and a certificate were presented to the youngest student in the group who, despite his 

youth, had consistently raised issues during the course, asking appropriate questions and 

demonstrating a mature attitude and understanding of the topics covered. His interest and 

appreciation had been commented upon by several Session Leaders as well as staff 6om UI 

and the Trust and the decision to give him the prize was unanimous. The speaking watch and 

a certiGcate were awarded to a girl studying GNVQ Business Studies for being the student 

who had made the most personal progress during the course. She had started by being fairly 

reticent and had ended by being the driving force behind the Food for Thought project and its 

key presenter. In addition, she had taken a keen interest in all the activities, identified the 

kind of working environment she wanted join and had decided to approach the Brighton 

Thistle Hotel to negotiate a work experience placement. There was some concern that both 

the individual awards had been given to members of the same team that won the tickets to 
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Thorpe Park, but it was felt that all ± e presentations had been made on merit and had been 

genuinely earned. 

Feedback and Tmplications: The course was regarded as a success in terms of maintaining 

and increasing the motivation of the students and generating positive responses from 

eveiybody involved. The mixture of on-site activities and visits to local companies was 

greatly appreciated and some students even suggested that more visits should be included. 

The main benefit was generally felt to be the opportunity to investigate different working 

environments and to discuss with local employers potential opportunities for employment. 

One student, embarking on a Masters course in Industrial Relations and Human Resource 

Management, approached several of the session leaders with a view to arranging work 

placements during the vacations. Several students mentioned that they had become more 

conAdent about expressing themselves and now felt positively about their future employment 

opportunities. 

Having been initially worried by the poor attendance at the original workshop, the 

Trusts staj^ visibly relaxed as the course progressed and it was clear that session leaders and 

students were all working hard to maximise the effectiveness of the programme. In a letter of 

thanks to the organiser, the Employment/Training Assistant wrote: 

"7 /br a// yow Am/g grve/z, oW 

Aaraf Aavg m a courage. / 

ATZow /Aaf wAo /xzrf e/yoyeAf f/zgmfeA'gf, aW Zazmf 

a W f/ze PFe were a// fAe vo/z/7?zg /̂zaf 

f / z e j y o z / M g a W //ze way f/za}/yoz/zeff z/z. " 

Twelve pre- and eleven post-course questionnaires were returned, many with 

additional comments or supplementary information provided voluntarily. Impressions and 

knowledge of the business world showed a marked increase and the whole course was rated as 

excellent (3), very good (5) or good(3). The students gave various reasons for enjoying the 

event, ranging from establishing contacts for possible employment to developing a sense of 

humour: 

* "[My opinion of industry and commerce is now very positive because] I personally 

think it is a good option of recognizing yourself (how bright you are, or can be with 

help and support 6om the right people)... [At] first I was suspicious about myself (I 
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think I was not useful!, not required)... [The most useful features of the course were] 

the visit and understanding of people involved. .. [I have gained a] bit more confidence 

on my knowledge and understanding of life skill... I loved the tour around the four star 

hotel, excellent I would personally loved to work in that environment." 

(Tamsin, aged 18) 

''By the visits I now understand what industry and commerce are all about... UI has 

given me a greater understanding ...p have gained] good skills: P.R., more conGdent." 

(Dale, aged 15) 

"It has given me wider understanding of what industry is all about. .. My knowledge 

has increased and widen my choices. [The best/most useful features of the course 

were] the visits to the industries themselves and to see how thy operate... p have 

gained] more conSdence and knowledge of industry enviroimient." (Kathy, aged 22) 

"[My opinion of industry and commerce is now positive because I am] more aware of 

the diversity of the commercial sector... has reinforced my existing knowledge... [The 

best most useful features of the course were] contact with employers re. possible 

work placements." (John, aged 24) 

"[The best/most useful features of the course were] that we could design our own 

business and get advice on how to run it... I have socialised with more people and 

have now seen how to talk to diSerent types of people." (Melvin, aged 16) 

"I have worked in industry for 2 years... [The best/most useful features of the course 

were] the people visiting explaining their jobs and potential openings in the 

organisation for me... Given me more confidence to know I can still do things now I 

have lost my sight." (Matt, aged 25) 
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4.11Summarv of the Second Pilot Course for VisnaHv TmpairAd Students 

TheVenue: A co-educational college in Surrey providing vocational and educational courses 

for 120 visually impaired clients. Specialist support services include assessment, low vision 

assessment, rehabilitation, speech therapy, physiotherapy, educational psychology services, 

career and personal guidance, leisure activities and 24-hour medical cover. 

TbeProgramme: The programme was designed to fill the spring half-term break. The 

schedule incorporated on-site sessions and industrial visits, with half-hour breaks between 

morning sessions to allow for informal discussions or exercising guide dogs. 

DATE & TIME 
15.2.99 
1.30-5.30pm 

16.2.99 
9.00-10.30am 

SUBJECT 

Introduction 

Marketing 

SESSION LEADER COMPANY 

Stevie Mayhook Understanding Industry 

Chris Batten Chartered Institute of 
Marketing 

11.00-I2.30pm Finance David Cole Lloyds Bank 

1.30- 5.00pm Visit Beverly Smith Sainsbury's 
17.2.99 
9.00-10.30am Small Businesses Mike Davis PYBT 

11.00-12.30pm Customer Care Beverly Smith Sainsbury's 

1.30- 5.00pm Visit David Lewis SEOS Displays Limited 
18.2.99 
9.00-10.30am Production Robin Lannin Smitbkline Beecham 

11.00-12.30pm Personnel Lorraine Bruce HSBC/Midland Bank pic 

1.30- 5.00pm Visit Jenny Hasseldon Caradon Trend 
19.2.99 
Morning Preparation Chris Batten Chartered Inst. Marketing 
22.2.99 
11.00-12.30pm Final Preparations 

1.30-5.00 Presentations Beverly Smith Sainsbury's 
Maureen Dickson Understanding Industry 
Sue Jones RNIB 

Summary Stevie Mayhook Understanding Industry 
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The Students: The course was run for the benefit of students who would be at the college 

during the February half-term period. At the time of the initial meeting between UI staff and 

college tutors, it could not be predicted how many students this would involve, their ages or 

the extent of their visual impairment. In the event, there were 11 students, some residential 

and some travelling independently each day. All the students were studying for NVQs in 

Information Technology. The age range was much wider than UI's normal remit, with 

students aged 19-59 in the group. The size of the group allowed for easy mini-bus 

transportation on industrial visits and would allow for a realistic stafF-student ratio for 

support in sessions and on visits. Three permanent competitive teams were established by 

the tutor. 

There was a wide diversily of educational and industrial e)q)erience within the group. 

Some had only experienced work through college simulations or vocational placements whilst 

others had previously held responsible positions or been self-employed. As the age range 

would suggest, some of the group had been visually-impaired Aom childhood whilst others 

had lost all or part of their sight as adults. The level of visual acuity experienced within the 

group ranged 6om total sightlessness to useful but impaired vision; two students had guide 

dogs which accompanied them throughout the course. Two of the group also had hearing 

impairments. 

Preparation: The programme was devised as a result of the course tutor's experience of UI 

courses in a mainstream environment and the experience of the local UI staff in rurming a 

programme for visually-impaired students the previous summer. 

An exploratory meeting was held to discuss broad issues of viability and various 

formats were proposed. It was felt that a standard programme would be difficult to run in a 

way that would be both meaningful and interesting for students with restricted vision: 

however, the basic concept of having people from industry addressing issues raised by their 

work was felt to be essential. The one-week programme containing a mixture of visits and 

presentations with an ongoing competitive theme was deemed the best option and in due 

course the tutor faxed though an outline programme and confirmed dates for the course and a 

training workshop for session leaders. The programme was fuller than had originally been 

anticipated but, given the age range of the participants, it was felt that they could cope with 

more information and activity. 
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As with the first course for visually impaired students, it had not originally been 

intended to include this course as part of the research project. It was initially run as a 

'mainstream' course, with ac^ustments made to funding arrangements to take account of the 

atypical client group and additional work involved in devising a suitable programme and 

preparing the session leaders. 

The Session Leaders were drawn 6om UI's established database for the region or by 

networking with existing contacts. Chris Batten 6om the Chartered Institute of Marketing 

was a veiy e^qierienced session leader and also had a pre-existing relationship with the college. 

David Cole was cold-canvassed using the involvement of other Lloyds branches as an 

introduction. Bev Smith was identiGed after the researcher contacted Sainsbury's Head 

OfGce and then the Regional OfGce. Mike Davis was suggested by another PYBT branch. 

David Lewis had both led sessions in schools and hosted industrial visits (including one by 

the previous group of blind students) and was happy to organise a tour of his company's 

premises. Smithkline Beecham's Robin Lannin has taken part in several courses and 

conferences in the Sussex area and was happy to help on this occasion. Royal Sun Alliance (a 

m^or employer in the area) was enthusiastic about taking part and hosting a visit; however, 

the company underwent m^or reorganisation between the training workshop and the start of 

the course and the visit had to be re-located to Caradon Trend, a local engineering company 

and supporter of UI; a message was later received saying they would have to withdraw 6om 

the Personnel session, too, and a UI 'regular', Lorraine Bruce &om Midland Bank (undergoing 

its own transformation into HSBC), kindly stepped in at 24 hours' notice. 

Chris Batten offered to facilitate one of the 'preparation' sessions and Bev Smith 

offered to be a judge for the students' final presentations. 

The Training Workshop was set up for the morning of 18th January and most of the 

session leaders were able to attend. This provided an opportunity to raise awareness of 

issues relating to communication with visually-impaired students and running UI sessions. 

The college provided simulation spectacles and conducted a series of simple exercises to 

demonstrate some of the effects of different types of visual impairment; the staff answered 

various questions raised regarding potential session content and tasks that could be set. 

Technical support systems such as CCTV were demonstrated and there was a discussion and 

demonstration of mobility issues which were particularly important for those hosting 

industrial visits. Session leaders were invited to submit materials (information about their 
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companies, exercises to be completed etc) for the College to have transcribed into appropriate 

media such as large-print, braille or CD-ROM to meet the speciGc needs of individual 

students. A handbook had been prepared summarising the issues covered and session leaders 

were encouraged to contact the College with any queries. It was generally felt that the 

training session was extremely useful: many of the implications of visual impairment had not 

been fully appreciated beforehand and several people present said they would be 

investigating their own companies' provision for visually impaired staff or clients. 

TheUI Text Book had previously been adapted to make the language and content more 

readily accessible to hearing-impaired students and had been further modiGed for the previous 

pilot course for blind students. Since then, the standard text book had been updated and so it 

was necessary to do the same with the modified versions. 

Each modified section was edited to remove unwanted material and graphics and was 

then supplied on disk to the College for production in large-print or braille. Unfortunately, 

there was a problem with the format of the disk supplied and the modified texts were still 

being downloaded 6om e-mail and photocopied on the morning of the introductory session, 

so students were unable to study them in advance. None of the students needed a braille 

version, but all needed large print; some were able to use 14 pt on A4 pages, whilst others 

needed further enlargement on to A3 sheets to make the text accessible. Obviously, this made 

the documents quite bulky. White ringbinders were supplied for storage and the College was 

issued with a 'complete' modiGed version and also the standard text book for future use with 

students working at a higher level. 

The Students' Questionnaires had also been previously modified and these were 

reproduced in large print format for students to complete independently or with help &om 

their tutors. 

The Course: The Introduction comprised the researcher introducing herself to the students, 

issuing pre-course questiormaires and explaining the work of UI and the background to this 

event. It was e]q)lained that the week's events would be linked to an ongoing competition: 

using information and ideas gained through the course, each team would make a presentation 

about a service they would provide for a particular target client group. The wiimers would 

receive a prize. In this instance, the prize was a box of chocolates for each team member: 

various ideas such as vouchers for a local restaurant or leisure centre had been considered, but 
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because of the diversity of this group it was felt that a collective prize would not be 

appreciated. To illustrate some of the considerations to be made when nmning a small 

business, the students took part in the 'Egg Cups' exercise &om UI's Briefcase coUection^^. 

Some of the students, particularly one of the older gentlemen, were resistant to the activity 

and seemed dubious about the value of the course in general, but on the whole there was a 

positive atmosphere. 

The Marketing session was well received, possibly because the session leader was 

himself a man of mature years. The students took part in discussion and exercises which 

built on their experience of running a service out of the IT Department and considered how 

this could be marketed to a wider clientele. The Finance session gave a lot of practical, factual 

information about raising and monitoring funds for a small business. 

The visit to Sainsbuiy's was only a partial success. A branch in Rustington, West 

Sussex, had been suggested as they were piloting systems to assist customers with sensory or 

physical impairments and were keen to get the students' reactions. When this was suggested 

at the training workshop, the tutor had been enthusiastic about the idea: however, he was not 

on site for the actual course and the tutor in charge pointed out that it involved a very long 

journey and the students would no sooner arrive than they would have to leave to get back in 

time for their afternoon transport. After some hurried discussions pleading calls, it was 

agreed that the Finance session would end 15 minutes early, there would be a short break for 

dogs to be exercised and then Ae group would set of^ meet Bev in the stafF canteen and have 

lunch while she gave them information about the store and the company. They would then 

have their tour of the shop and return (hopefully) by 5.00pm. Even this did not quite go to 

plan and they were around 20 minutes late getting back, which upset taxi drivers, and the 

canteen staff had not been given enough notice to cancel lunches so food had been wasted. 

The students felt that they did not have enough time in the store to appreciate the 

innovations, so they might as well have gone to a nearer branch and had more opportunities 

to ask questions. 

In the Small Businesses slot, Mike Davis was able not only to give information about 

the main work of PYBT, but also on new projects without an upper age limit aimed at people 

with disabilities. He encouraged the students to consider their strengths and interests and 

ways that these might be applied to set up a business. The Customer Care session with Bev 

Smith was very popular, with lively discussion and many anecdotes about good or bad 
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service encountered in stores. 

SEOS supplies visual display systems such as flight simulators for commercial and 

military use and the visit proved very interesting because of the use of IT at various levels 

throughout the administration and production processes. The students were shown around 

by members of the company's staff and had opportunities to ask about human resource 

practices, technology and ediical issues. 

Robin Lannin's Production session included a history of Smithkline Beecham and 

information about its products and also gave students a chance to compete in their teams to 

design and produce the most efkctive paper aeroplanes (the winners received SB polo shirts). 

Once again, most of the students entered into the spirit of the activity and there was a lot of 

goodwill, but one or two people were uncomfortable and said they felt the exercise was 

puerile. Although Lorraine Bruce had very little time to prepare her Personnel session, she 

generated a lot of interest by giving a brief description of her role and then allowing students 

to ask questions about recruitment and interview procedures in her company and others. She 

was very Aank and admitted that some of them might encounter difficulty in gaining 

employment because of their age rather than their disability. The visit to Caradon Trend 

(again, arranged at short notice) ran smoothly and enabled students to visit production and 

administration areas. Of particular interest was the customer care section where calls are 

received and dealt with using a networked computer system. 

At this point, the students should have been consulting with their team members and 

planning their presentations, but because of personality clashes the original groups had 

disintegrated. The tutor helped them to re-organise into four teams and they duly prepared 

and gave their presentations, which were judged by Bev Smith from Sainsbury's, Maureen 

Dickson 6om Understanding Industry and Sue Jones from the College. 

Feedback anH Implications: Because this course had not originally been intended to be 

included in the research project, the pre- and post-course questionnaires were passed to the 

Regional Director to analyse as she had played a m^or part in negotiating the funding. By 

the time the data were needed, the original documents were no longer available for further 

statistical analysis. The following observations are therefore based on the report sent to the 

centre at the conclusion of the course. 
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The mixture of on-site activities and visits to local companies seemed to have been 

appreciated. There were some problems which affected the nmning and quality of this 

particular course and these would need to be addressed if a similar venture were to be 

considered in the future. 

Firstly, having accepted that a course of this nature would attract students outside the 

traditional 16-19 year old age group, it was nonetheless disconcerting to learn 6ve weeks 

before the course started that this would range from 19 to early fifties and be fmrly evenly 

spread out. In the event, two of the participants were in their late fifties and most were 20-

35. Given their other differences in life e]q)erience, educational attaiimient, employment 

history and personalities, it was extremely difBcult to organise a course to meet all their needs 

and interests. UI's remit is the provision of quality courses for sixth formers and the 

recruitment and training of session leaders and the support materials offered reflect this. 

However, in this instance, most Briefcase exercises were not suitable (either because of the 

students' disabilities or their perception of them as patronising) and the session leaders had 

not been prepared for dealing with such a diverse audience. The age range proved far more 

difQcult to deal with than the visual impairment, and it was lucky that many of the session 

leaders were mature or in positions where they have to deal with a range of people that 

enabled them to cope with some of the resistance that was put up by one or two members of 

the group. 

Secondly, the tutor who had been responsible for initially approaching UI, leading the 

training workshop and deciding on the programme did not attend any of the sessions. The 

tutor who was present was very supportive, but had found herself confronted with the task 

of printing and collating the text book at the start of the course, motivating students and 

deahng with problems such as the changes to the schedule for the Sainsbuiy's visit. The 

quality of the course suffered through this lack of continuity. 

Thirdly, the room provided for the course was not ideal. Although the students made 

the most of it and it had the advantage of giving them access to CCTV and computers, it was 

difficult for them to sit so that they were visible and/or audible to one another and the session 

leader, and when they split into small groups for activities the work spaces were limited and 

difBcult to access safely. 

Finally, as had been recognised with running other courses for students with special 
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needs, a great deal more time and support was required than for a 'standard' UI course. All 

participating session leaders needed a training session similar to the one described above and 

the opportunity to discuss their intended presentations with either the UI organiser or a 

member of the centre's staff. Similarly, it is vital that local UI representative attends the 

training session so that they are equipped to recruit future session leaders. 

On a more positive note, all the session leaders said they would be willing to take part 

in other activities at the College and they would investigate opportunities for work experience 

placements. The tutors felt that, despite some resistance, all the students had benefited 6om 

the experience and that their 6nal presentations demonstrated how much knowledge had been 

gained. In turn, the students said they appreciated the opportunity to talk to people who 

could give realistic information about employment opportunities, which was - without 

exception - their m^or concern. 
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4.12Snmmary of the Third Pilot Course for Visnallv Imnaired Students 

TheVenue: The Further Education Department of a school for children with little or no 

sight in the South West of England. As a specialist residential centre Wiose origins date back 

to 1838, it has a strong identity and attracts visually impaired students from around the 

country. It aims to give its students the same opportunity to realise their maximum potential 

and level of independence as their sighted peers by providing a blend of post-16 education, 

training and recreation backed up with specialist support, including work experience 

placements and attendance at a local college. Understanding Industry courses had not been 

run at this venue before. 

Programme: It was decided to run the programme Monday-Friday towards the end of the 

spring term. Each session would last two hours, to allow for plenty of discussion and to 

accommodate reasonable breaks which had to be taken in a diSerent building. A visit to a 

workplace and opportunities for students to give presentations were considered important 

components. Each session was supported by at least one member of the college staff 

DATE/TIME SUB.TECT SESSION LEADER COMPANY 

133.00 
12.00- 4.30 Introduction Stevie Mayhook Understanding Industry 

Visit Andrea Brighton Barclays Bank pic 
14.3.00 
10.00-12.00 Small Businesses Ann Maloney The Prince's Trust 

1.30- 3.30 Health & Sa6ty Kevin Cooke Exeter City Council 
153.00 
10.00-12.00. Design/Development Tony Davison IBM (UK) Limited 

1.30-3.30 Customer Care Lisa Honaban J Sainsbury 
16J.00 
10.00-12.00 Team Work Ian MacDonald BT 

1.30- 3.30 Personnel Jeanette NichoUs ACAS 
and Jill Drummond 

17.3.00 
a.m. Preparation time 

p.m. Presentations 
Summary Stevie Mayhook Understanding Industry 
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The Students: Nine students, with varying degrees of visual impairment, attended. Ages 

ranged &om 17 to 21, so they were following a variety of courses and had difkrent levels of 

prior knowledge and experience. During the programmed sessions, the students were 

organised into three groups for syndicate activities, based loosely around their areas of study; 

for the Gnal presentations they worked in two groups with an even spread of skills. 

Preparation: The College was visited early in the academic year, following a direct approach 

to the College Director during the summer vacation An outline programme was negotiated 

and dates Gxed for the conference and a training workshop for the Session Leaders. A second 

meeting was held at the end of the autumn term to share this information and discuss ideas 

with staff who would be participating, selecting students or supporting the event in various 

ways. The Visually Impaired Centre was allocated for the conference, which suited the 

purpose very well as it had movable desks, enough space for activities and good audio-visual 

support. 

The Session Leaders were identified and contacted by various means. As there was no 

local Understanding Industry Regional Organiser in the area, there was no pre-existing 'pool' 

of volunteers, so recruitment took place by networking with existing contacts in other regions 

and cold canvassing. This proved a long process as much of the task involved making initial 

telephone calls to identic an appropriate person in an organisation and then waiting for them 

to respond. Without an established relationship, such communication obviously took a low 

priority for many, and often contacts assumed that if they simply did not return calls it 

would be realised that they were declining to take part. 

It had originally been hoped that a local hotel or leisure facihty would host the 

opening visit, but although several such enterprises expressed interest, they all seemed to be 

in the middle of refurbishment programmes or company mergers. With the scheduled training 

workshop approaching, Barclays Bank was contacted since they had furnished funds for an 

audio version of the text book and, eventually, the manager of the local regional ofBce agreed 

to host the visit, although she had reservations about how interesting it would be for students 

with impaired vision. 

The Regional Disability Manager of the Prince's Trust was eager to take part in the 

programme, once she was identified by the Trust's London office. Exeter City Council was 

approached to lead the Health and Safety session (not a regular topic on UI progranimes) and 

127 



an Environmental Health OfGcer, volunteered to take part. The Design and Development 

session proved difficult to Gil without local knowledge, and companies who had been 

involved in neighbouring areas of the county were unable to help. IBM's Tony Davison was 

based in Hampshire, but was willing to help on this occasion as he felt he could beneGt 

personally and professionally 6om the experience. Sainsbury's Head OfRce was approached 

to find someone to lead the Customer Care session; although not a traditional topic on UI 

courses, it was proving veiy popular with the special schools and colleges and Sainsbuiys 

had been veiy supportive. The Customer Care Specialist for the South West was unavailable 

on the date required but her counterpart for Bristol and Wales volunteered her services. 

Management also proved a surprisingly diSRcult topic to cover until Ian MacDonald 6om BT 

offered to lead the session based around the topic of team work. He had previously led 

sessions in mainstream settings but had no prior experience of working with visually impaired 

students. He considered various activities from the UI Briefcase, but many involved retaining 

and sharing written information which presented logistical problems in this setting. The 

Personnel session was led by Jeanette Nicholls from ACAS and her visually impaired 

colleague, Jill Dnunmond (accompanied by guide dog, Mollie). They had been asked to look 

at issues relating to equal opportunities and grievance procedures. 

All the Session Leaders were provided with copies of the UI text book, guidelines for 

running sessions, UTs handbook on working with sensorily impaired students and sample 

activities from Briefcase for their topic. 

The Training Workshop: Attendance at the pre-course workshop was very poor, which 

raised some concern. The m^ority of session leaders had accepted the invitation and the 

importance of the session was stressed in all communication. However, when the day 

arrived, only the researcher and Ann Malone 6om the Prince's Trust turned up. The college 

stafFhad put in a great deal of effort to make the session a success, with audio-visual aids and 

handouts prepared to e^glain the nature and range of visual impairment, special catering 

arrangements and several members of the college staff giving up their time or finding people to 

cover their scheduled duties. Despite hurried telephone calls to the absentees, numbers could 

not be increased and the day was swiftly re-scheduled so that a minimum of staff needed to 

attend and the itinerary would be a great deal shorter. 

Ann Malone was enthusiastic and took fuH advantage of the information and 

demonstrations on offer. She said she felt a lot more confident about her contribution to the 
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course and was looking forward to the personal and professional gains she would make fî om 

the experience. The manager 6om Barclays was unable to attend due to pressures of work, 

but as she was hosting an on-site visit rather than delivering a workshop-style session, it was 

felt that she could prepare adequately using the UI materials. After the workshop, the 

researcher visited the branch to speak with her and discuss the format for the visit in the light 

of issues that had been raised. The Environmental Health OfGcer had become ill since agreeing 

to take part and was unlikely to be back at work in time for the con&rence; Kevin Cooke, a 

Student EHO, stepped in but could not attend the workshop. He arranged to observe the 

introductory session in order to meet the students and assess the level at which his own 

session should be pitched. Because of the distance involved, Tony Davison had already said 

he would be unable to attend the workshop but he arrived at the college early on the day of 

his session in order to speak to the staff about the students and their communication needs. 

He had an advantage in that he worked closely with a number of visually impaired colleagues 

and was heavily involved in issues of communication using computers. Sainsbury's 

representative could not attend the workshop but arrived early on the day of her session to 

talk with staff and observe the Design and Development session. BT and ACAS were unable 

to release the appropriate staff due to pressures of work. 

Those who did not attend were sent summaries of the main points covered and 

provided with thumbnail sketches of the students who would be attending. However, the 

poor attendance was felt by the staff of the college to suggest a lack of real commitment and 

understanding of communication issues on the part of the session leaders. It clearly drew into 

question the abihty of UI in general, and the researcher in particular, to run such an event in 

this type of setting. Expectations for the success or impact of the final event were obviously 

lowered. 

TheUI Text Book had previously been modified for use by hearing impaired students. 

Sponsorship by Barclays Bank enabled an audio version to be produced and this was one of 

the first centres to benefit from the facility. A copy of the standard text and the modified 

print version were given to the college for staff to use as appropriate in the future. 

The Students' Onestionnaires developed for use on courses for students with special 

needs were issued to the college in advance so that they could be reproduced in appropriate 

print sizes; one student who uses braille had her responses written in by a member of staff. 
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The Conference: The Introduction comprised the issuing of pre-course questionnaires, 

describing the work of UI and e^qilaining the background to this event Remaining time was 

then given over to preparing questions to ask during the visit to Barclays Bank that 

afternoon. The visit was hosted by the Branch Manager, Andrea Brighton, who showed the 

students the main areas of the bank, both '6ont-of-house' and 'behind-the-scenes', and talked 

about its history and the various services offered. The students' prepared questions enabled 

Andrea to know what their particular interests were and answers that couldn't be given 

immediately were noted and the appropriate information forwarded to the College within a 

couple of days. Two important pieces of information were that there is increasing 

centrahsation of roles in the industry (eg call centres) and that recruitment levels of new stafT 

are currently low. Both these factors could obviously affect students' career aspirations. 

In the Small Businesses session, Ann encouraged students to think about the personal 

qualities needed to set up a business and to practice the procedures needed to produce a 

business plan; she also gave information about the Trust's other activities. The Health and 

Safety session was well planned and presented students with a chance for both whole-group 

discussion and syndicate work. Kevin discussed the powers of EHO's, the consequences of 

bad practice and then helped the students explore and apply the principles of risk assessment 

in different situations. In Design and Development, Tony led a lively round-the-table 

discussion which illustrated the design process and also allowed students to give their 

imaginations 6ee rein. They were amazed to find that, after what had seemed an outlandish 

proposal, many of their ideas were entirely feasible 6om a technical standpoint, which then 

led them to consider the role of design within a business organisation where maiteting, 

finance and production functions would also influence their work. Customer Care had the 

students exercising both diplomatic and mathematical skills as they calculated the li&long 

value of a customer and ways of turning a satisfied customer into a delighted one. Revenue 

lost or gained as a result of customer telling their Aiends about the service received ran well 

into six figures, which made the students realise the importance of satisfied customers to a 

business and showed them the potential power they have as consumers. The Management 

session took in issues of organisation, motivation and team work as the students worked in 

groups to solve the problem of organising a hohday rota for stafF with conflicting preferences. 

It was interesting to see how each team adopted a different attitude &om "They can't all have 

what they want, they'll have to accept alternative dates" to "let them have what they want 

and we'll cover their work ourselves or employ temps". For Personnel, Jeanette and Jill came 

armed with information in various formats explaining what ACAS does and how disputes can 
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be settled. The session covered contracts of employment and disciplinary procedures. The 

students were given a selection of case studies which they discussed in syndicates and then 

gave feedback to the whole group. 

The final session comprised the students giving presentations in two groups about a 

new business they would start in the area. They had used their free time during the week to 

collect information and were given the whole of Friday morning to prepare. The 

presentations were judged on the criteria of content, presentation skills and evidence of 

teamwork by the College Director, his Deputy and Kevin Cooke 6om Exeter City Council. 

The first team presented a drama showing the work of an employment and advice centre for 

people with disabilities. They had taped interviews with College members to gauge support, 

designed logos, made a list of equipment and resources needed and identified a suitable 

location from the property section of a local newspaper. The second group used ohp 

transparencies, tape recordings and handouts to describe an activity centre they would like to 

set up. Both groups had clearly tried to take on board many of the issues touched on during 

the week and the judging was a very difficult process, with only a couple of points tipping 

the balance in favour of the activity centre group. Sainsbury^s had veiy kindly donated jE40 

in vouchers as a prize and it was decided to give €25 to the winning team and t l 5 to the 

runners up. 

The post-course questionnaires were completed and the certificates presented at the 

end of the afternoon. 

Feedback Implications: Despite concerns generated by the poor turnout at the training 

workshop, the Wiole event was regarded as a great success. All the staff at some point 

during the week said how much better the event had been than they were expecting: they 

were impressed by the effort session leaders made to organise appropriate activities and their 

willingness to discuss employment opportunities candidly with the students. The two 

student presentations had far exceeded their tutors' expectations and the amount of research, 

imagination and detail they had put in - mostly in their own time - was astonishing. It was 

said by several staff that the event had given students opportunities that helped them surpass 

the expectations usually held for them. 

All the session leaders said they had enjoyed their time in the College and would like 

to develop deeper relationships with its staff and students by giving further talks, hosting 
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visits or arranging work experience placements. Although many of them had felt nervous 

initially about addressing a visually impaired audience, they found the openness of the 

students made the experience stimulating and fun and they were keen to discuss ways their 

presentations could be improved for the future. Kevin Cooke felt the experience was so 

valuable that he wrote an article about his experience for the Councirs in-house journal^ . 

The tutors were impressed by the range of session leaders and the efforts they made to 

communicate appropriately with the students. The variety of activities and contrasts in style 

used in the diff^ent sessions helped to maintain students' interest throughout the conference. 

It was suggested that any future events (a proposal for which there was great enthusiasm) 

should build on this positive experience but that careful attention should be paid to the timing 

to reduce the impact on college attendance (early September or late June would probably 

best, depending on the courses and students involved). Typical comments included: 

were open oW inveMfive o W i g o f 7?zore q/̂ if fAmi 

7 W a/fo Me fAe fo /Mvo/ve /a AZfW 

co/Zeagw^ m ay«fwre ^ e f ^ ' e f f f O M Ze<3Je7)) 

'W ife// moffvo^et/ group. were a// m /̂ Ae ewe 

e%ercKe wAere were jp/zf ZMfo gro2^& 7%ê e(f6acA^ wayzYh/e -

fAowgAf fAezr wmferf " ^aMe%, .S&yf fOM Zeodle/)) 

The students were very enthusiastic and joined in all the activities willingly; they 

were attentive, took part in discussions and worked in allocated small groups very 

effectively. They all seemed to identify different sessions as being of the most personal use, 

although overall the main beneGts were felt to be the opportunity to work in teams and meet 

people from industry. There was a marked upturn in their opinions and understanding of the 

business world and all were enthusiastic about the course, contributors and resources. Their 

comments included: 

" "P have a positive opinion of the business world because] I now know how they all 

have to work as a team" (6%aroM, agec/ 7 7) 

' "Tony (IBM) said there is a good structure for visually impaired to progress. He said 

there was a blind person in his 6rm who was higher up than him" (f afr/cA, age^/ 7 ̂  

' "I was impressed by getting my work in Braille and by the lady from ACAS with a 
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guide dog who showed that I could get a job like her." 7P) 

"I know a lot more than I did" (MzrA, agecf /&) 

133 



4.13Summarv of the Fourth Pilot Course for Visually Imnaired Students 

TheVenue: A residential, speciahst college based in the Midlands catering for blind and 

partially sighted people of all ages and backgrounds, including those with some additional 

disabilities or moderate learning difGculties. It provides and supports general education and 

vocational training to enable students to develop the skills and personal quahties needed to 

progress in life at work, home and in the community. The college was purpose-built in 1989 

on a university campus and enjoys a close partnership with the local mainstream FE facility. 

Understanding Industry courses had not been run at this venue before. 

TheProgramme: It was decided to run the programme on a one-session-per-week basis to 

accommodate other timetabled activities. This meant that the researcher would only be able 

to attend for the introduction and summary sessions, but locally-based UI personnel would 

be able to monitor the other sessions. 

DATE/TIME 

93.00 

11.00-12.00 

I.15-2.15 

16.3.00 

II.00-1.00 

23.3.00 

11.00-1.00 

303.00 

11.00-1.00 

6.4.00 

11.00-1.00 

13.4.00 

11.00-1.00 

SUBJECT 

Introduction 

Visit 

Customer Care 

SESSION LEADER COMPANY/ADDRESS 

Stevie Mayhook Understanding Industry 

Maxine Johnson LADKIA" 

Richard Turton 

Personnel: Peter Savage 

Opportimity Knocks! 

Tesco Stores pic 

Unison 

Production: Make It Alison Hutchins Leics Engineering Training 

Efficiently, Make It 

Profitably 

Business 

Organisation 

Ken Walton 

Ray Homett 

Student Presentations 

Summary Stevie Mayhook 

Group 

The Prince's Trust 

Understanding Industry 

Understanding Industry 

' owf DM/r/cf 
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The Students: Thirteen students, with varying degrees of visual impairment, attended the 

first session. Ages ranged 6om 17 to 49, so they had different levels of prior knowledge and 

experience. About half of the group were on a Foundation programme and the remainder 

were studying for NVQs at Level 1 or 2. Three students decided not to complete the course, 

so the remaining ten worked in two groups to prepare presentations for the final session. 

Unfortunately, two were absent for the summary session and so there were only eight paired 

questionnaires available for detailed analysis. 

Preparation: The centre was initially contacted by letter and then visited earlier in the 

academic year to discuss a possible pilot course. A further meeting was set up and an outline 

programme and workshop for session leaders were negotiated. A ground floor con&rence 

room was allocated for the sessions and appropriate staff to support the sessions and 

provide technical assistance were identified. 

The Session Leaders had been identified and contacted by various means. Ray Homett, 

UI's Regional Organiser for Northamptonshire, was very supportive in making suitable 

contacts and others were approached through cold canvassing and networking through 

existing contacts in other regions. An industrial visit proved quite difBcult to set up, but after 

trying various existing and new contacts, Ray persuaded Maxine Johnson, Business Manger 

of the LADKIA, to show the students around the training centre on the first afternoon of the 

programme. Alison Hutchins of the Leicestershire Engineering Training Group was 

successfully approached by Ray to lead the Production session. 

Because of the company's support on previous pilot schemes, contact was made with 

Sainsbuiy's in Loughborough via their London and Midlands offices, and it was understood 

that they would lead the Customer Care session. However, due to a misunderstanding, they 

were unable to take part and the local Tesco store agreed to take on the role at short notice. 

Unison's Nottingham office offered to lead the session on Personnel: their Education 

OfScer had previously been scheduled to take part in a similar event at a college for deaf 

students, but the course was called off at the last minute". The Regional Disability Manager 

for The Prince's Trust had also been booked to take part in the aborted course for deaf 

students and was willing to take part in this programme. However, she was unavailable for 

the appropriate date and her colleague. Ken Walton, attended instead. It was agreed that this 

f ybr /fearmg 
135 



session would be run in two parts, with the Prince's Trust discussing issues affecting the 

establishment of small businesses and Ray Homett ofUI exploring organisational structures. 

All the Session Leaders were provided with copies of the UI text book, guidelines for 

running sessions, UI's handbook on working with sensorily impaired students and sample 

activities for their topic. 

The Training Workshop: Unfortunately, it proved difficult for session leaders to attend as 

agreed and impossible to find an alternative date to suit eveiyone. However, the UI 

personnel met with several members of college stafT and discussed communication issues and 

individual students' needs. Those who did not attend were informed of the main points 

covered and provided with thumbnail sketches of the students who would be participating. 

Thein Text Book had previously been modified for use by hearing impaired students and 

sponsorship from Barclays Bank enabled an audio version to be produced and this was one of 

the first centres to beneGt from the facility. A copy of the standard text and the modified 

print version were given to the college for stafF to use as appropriate in the future. 

The Questionnaires developed for use on courses for students with special needs were 

issued to the college in advance so that they could be reproduced in appropriate print sizes 

for the students. 

The Course: The Introduction comprised the researcher introducing herself to the students 

and explaining the work of UI and the background to this event Students had some time 

before and during a buffet lunch to start discussing ideas for their final presentations. 

The visit was hosted by Maxine Johnson, with support from her colleagues in the 

difkrent training areas. It was explained that LADKIA offers training to people who are 

either unemployed or who have jobs but need to upgrade their skills. The centre is based in 

an industrial area with several textile companies within walking distance, and is able to place 

around 85% of trainees immediately upon completion of their training. The students were 

shown around the various work areas and the diSerent skills were explained. There were 

opportunities for hands-on practice at cutting, pressing and overlooking, which caused great 

amusement, and time was available for questions about the organisation. Upon returning to 

the College, the students were organised into three groups to work through the Egg Cups 
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activity 6om UI's Briefcase"^. This helped establish team identities and raised awareness of 

some of the issues that would come up in subsequent sessions. 

The Customer Care session was led by Tesco's Bakery Manager, Richard Turton, 

who discussed the range of jobs performed by Tesco staff and the various customer care 

issues that arise when working with the public. There was plenty of opportunity for 

discussion and one student had prior experience of working in a bakery, which added interest. 

For Persoimel, Peter Savage had been asked to look at various workplace situations, rather 

than recruitment procedures. He divided the students into two teams for a quiz on health and 

safety issues and discussed the many acronyms that students may come across at work. 

During the Production session, Alison Hutchins produced several artif^ts for the students to 

handle and consider the implications of producing them commercially. She also explained her 

own career history. 

The session on Business Organisation was held in two parts. After an ice-breaker 

activity. Ken Walton of the Prince's Trust explained his role in helping people with 

disabilities who are interested in setting up their own businesses. Ray Homett compared the 

various departments in a business to the positions in a football team, to highlight skills 

needed and the interdependence of different roles in ensuring the efGciency and success of the 

whole team. 

The 6nal session comprised the students giving presentations in two groups about a 

new business they would start in the area. They had used their 6ee time during the preceding 

weeks to collect and organise relevant information. The presentations were judged on the 

criteria of content, delivery and evidence of teamwork by a College Tutor, the researcher and 

UI's Regional Organiser for Nottingham, Terry Hazard. None of the judges had been 

involved with any of the sessions after the introduction and visit, so there were no 

preconceptions about the groups or their projects. Two students were absent, so both teams 

comprised four members. The first team gave a strong introduction to their company, giving 

its name, purpose and background. 'Sammy Electronics' specialises in supplying electronic 

equipment for blind people; a handout was issued giving further information on its operation 

and Gnancial status. The students then took on the roles of satisfied customers, 

demonstrating and endorsing some of the products. The second team described 'Whizzkids', 

a childcare facility. It offered extended opening hours to accommodate parents working shifts 

or with particular needs such as single or teenage parents. Full details were provided in a 
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produced full colour floor plans of both the interior and exterior areas of the nursery, 

including details of security measures and specialised work areas. A laminated poster was 

also available. They confidently answered questions about stafRng levels and recruitment. 

Both groups had clearly taken on board many of the issues touched on during the 

course and had also incorporated their own areas of interest. The judging was a difficult 

process, but it was felt that the second group had a more polished dehveiy and gave more 

evidence of collaboration. They received vouchers to the value of tlO donated by Tesco and 

the runners up received a selection of soaps donated by Bronnley. 

The post-course questionnaires were completed and the certificates presented. 

Feedback and Tm plications: Despite the poor turnout by session leaders for their training 

workshop, the event was an overall success. Session leaders are encouraged to visit the 

centre before a course for students with special needs is run because the range of needs and 

abilities can vary enormously, even within a seemingly homogeneous population such as "the 

visually impaired". The UI handbook for Session Leaders working with sensorily-impaired 

students addresses many of the relevant issues, but cannot generate the level of preparation 

and insight that can be gained by attending a short workshop on site. 

Staff who had not been involved with the course-in-progress but attended the final 

session were impressed with the way the students had co-operated to develop well-

researched presentations, the supporting resources produced and the confidence with which 

they were delivered. The room was suitable for the purpose, with chairs and tables that 

could be easily moved into suitable groupings for di@erent activities. Each session was 

supported by at least one member of the college staff. It would be hoped to build on this 

positive experience and to run further UI courses at this venue. Learning &om the pilot 

course, consideration would be given to the range of students invited to participate, timing in 

relation to the academic year and the 'running order' of the subjects covered. 

The general feedback from the students was positive, with the m^or benefit seeming 

to be the increased understanding of how businesses are organised and the way various roles 

influence one another. Some suggested that more visits should be included on the programme; 

a couple expressed the opinion that they would have liked to have seen more of the 
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administrative work at LADKIA, as well as the practical workshop areas, since many of 

them are hoping to go into Gnancial or administrative positions. Key comments included: 

* "I think the most useful part of the course was finding out about business 

structures." (CArW/za, 

' "I now understand the business world better and I feel confident about getting 

involved in it." (A&zr/oM, ^9) 

* 'The most useful parts of the course were working with people in a group; I enjoyed 

trying different things." aggcf 2J) 
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4.14PoNtscr:pt 

All the pilot courses were greatly appreciated by the institutions involved and all 

requested similar events for the following year. As anticipated, they felt the programmes had 

given the students a valuable insight into the world of work and helped them to form realistic 

career aspirations. The benefit of having practitioners from a variety of speciahsms added 

vahdily and credibility to the information given that is sometimes not appreciated when 

disseminated through a third party such as a Careers Adviser and the staff felt that genuine 

links had been formed with local employers which could be developed in a variety of ways. 

Above all, both tutors and students felt that the opportunity to communicate with strangers 

and work collaboratively with students &om diGerent subject areas boosted their confidence 

in dealing with future problem-solving and decision-making situations. 

Approaches were made to various Trusts and other funding organisations and 

sufficient monies were raised to enable courses to be offered the following year at the same 

centres (with the exception of the venue for sixth course for hearing impaired students, which 

had needed to be abandoned). 

These '6)llow on' courses took various forms. In the centres for hearing impaired 

students hosting case studies 1 and 2, the local regional organisers felt confident enough to 

take on the organisational role and ran programmes similar to those cited. The third centre 

felt the programme had been of enormous benefit to the participants but, unfortunately, the 

following year had too few students to run a viable programme; they did ask, however, to be 

considered if funds were available in the subsequent academic year. 

The fourth centre ran a similar programme but re-structured the days and times and 

the industrial visit took place in a city centre hotel, which proved more satisfactory. It was 

hoped to run a third course at this location, involving students &om a local mainstream 

school. 

The fifth centre was very small and several of the students who participated in the 

pilot would still be attending the following year. To overcome this, a completely different 

programme was negotiated, based on the theme of kite-making. Students were organised into 

three teams, given a demonstration of kite-making and flying and spent two days designing, 

planning and making their kites, using all the skills and topics covered in the pilot course. 
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The 'new' students were able to learn 6om their more experienced colleagues, who in turn 

were able to practise their staff training and management skills. Nobody had prior experience 

of using electric sewing machines and a lot of fiin and satisfaction was derived &om mastering 

different types of seams, hems and applique skills. The v\%ole event was very popular, with 

several local companies - and, most importantly, the Northern Kite Group - participating. 

As with the previous centre, they hoped to run a third course involving students form a local 

mainstream college with whom they were forming links for integrated activities. 

Case study centres 7 and 8 were also keen for similar programmes to be organised for 

the following year. 

With regard to the centres for visually impaired students, the first pilot centre was 

keen to run a similar course but found that most of the students applying for the next summer 

school had aheady taken part in the pilot and so decided not to proceed. The second centre 

ran a successful programme, modified somewhat from the pilot to be less frenetic and better 

supported by college stafF; because of clashing commitments, the actual event was overseen 

by three UI stafF although the planning was undertaken by the researcher. 

Despite the problems experienced in the planning stages of the third pilot course, the 

centre was very impressed with the level and range of work the students had produced during 

the week and were keen to offer a similar experience to a new cohort the following year. The 

centre in the Midlands wanted to consider running a further course, possibly with a more 

cohesive group of participants. 

The enthusiasm and demand for these courses suggested that they fulfilled a role not 

addressed in other ways. However, there were several issues raised. 

The courses were considerably more expensive to run than their counterparts in 

mainstream schools and colleges. This meant UI staff being involved in a m^or fimd-raising 

exercise for a small number of courses, deflecting time and money away &om their 

mainstream activities. The suggestion that the 'special needs' courses be standardised in 

terms of the variety of programmes and range of session leaders involved was resisted on the 

grounds that 'special needs' generated 'special provision' and the whole point of the pilot 

courses had been to identify the kind of accommodation that needed to be made for these 

students to have an experience of equal value to that of their mainstream peers. 
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These discussions took place at a time when the Directors of UI were considering re-

branding the charity, changing the contracts issued to its self-employed workforce and 

standardising the courses offered to schools and colleges. Several issues were raised (not 

pertinent to this research) and it was decided not to progress with the courses for students 

with special needs in the diverse ways that had been developed during the pilot phase. It was 

hoped that the materials developed during this process and one or two of the formats would 

suffice to run courses for such centres in the future, without the need for dedicated staff^ 

discrete funding or many of the additional input that the pilots and their fbllow-on courses 

had generated (again, a discussion of the wisdom or outcome of this decision is not within the 

remit of this research project). 
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5.1 Introduction 

Emerging &om the preliminary meetings with staf^ it became apparent that a m^or 

concern was their students' lack of exposure to the everyday world of work. Work 

e]q)erience placements were organised either by the centres or the mainstream colleges they 

worked with, but few students had or took opportunities for part-time jobs either in the 

evenings or weekends. Several reasons presented themselves: students with sensory 

impairments need to do more preparation and fbllow-up work to keep up with their 

everyday studies and so have less free time; weekly boarding students who only see their 

families at weekends do not want to spend their leisure time avyay from them (and they may 

also face strenuous journeys Friday night and Monday morning, making them less inclined to 

want to woik in between) and a lack of conSdence or knowledge about the application 

processes involved coupled with a fear of rejection or concern about operating in a less 

supportive and more integrated setting than they are used to. 

However, it was also felt that such experiences would greatly enhance the students' 

understanding of the range of work available and the general 'ethos of the workplace' whilst 

enabling them to address concerns about conmiunicadon. Allen et al (1989) found that 

employment was a lot easier to find after leaving school if a part-time, paid job had been 

undertaken, rather than simulation or voluntary activity. One-third of the students in their 

study found work independently, but the m^ority received help 6om school professionals or 

family networks. However, they also found that: 

fAe/r A g a n A g T T z g r g a neef//or /More dleq/yoz/fA fo gef OM 

oW fo ĵ A ĝ Aw-forzay wAf/e m 

cowiye/oT-f, o f A e r ( K f w f fAe/M. " (pi39) 

Interestingly, Bull and Bullis (1991) found in their (American) study of 326 

secondary education programmes for deaf and severely hearing impaired adolescents, that 

residential schools for the deaf were more likely to implement effective transition programs 
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than mainstream or 'other' institutions. Certainly, the vocational preparation oGered in the 

second case study of deaf students showed a high level of commitment to on-site training and 

practical links with students' home areas; that this was not a common feature of the studies 

may be due to this being a long-term residential centre whereas many of the others offered 

only weekly boarding &cilities and therefore did not have the resources or feel the same 

necessity for such deep involvement. This is reflected in Bull and Bullis' analysis: 

f / z e / r a W 

aW of/zer fervzce ywzy /act fAe 

aWrefoz/rcay f o / r a w z f z o M qp̂ zoTZf... 

"TTze JIafa Aerez/z fz/gg&yf fAa/ rgfzĉ Mfza/ z/z ge»era/, /zorvg 

/zzgAer z/?̂ /eMg7zAzfzo/z fAan do f/zg TMazw/rgam OMf/ of/zgr Tif 

appearj' f/zaf â /z/câ o/'j'm rgf^e/zfW j-c/zoo/f /zm/g O^̂ rfz/Mzfzgĵ  fo 

z7?̂ /g/?zg»̂  /̂zg va/yzMg co7?^o»g»f^awzfzoM /̂ rogra/Mf af a /zzgAgy mfg 

//zaM MOM-rgfzf/gyzfzaZ/yogrww. T/z aa&f/fzo», rgĵ zdlg»fza/ j;c/zoo/f a 

cgM/yaZ 6ayg q/"gdz/cafzo/z a W ^ y g r v z c g j " . . . foW^z/zg oW 

ffygaW/MZ/zg - ^Mof fz/? /̂̂ ZMg - f/zw q/?gM coz7 /̂g% r̂oc&yf... 

"TTzg ZTZvo/vgTMgMf q/"a(/zzZf j'grvzcg aggzzczgj; if ff/z g(fz/cafzo/zar/ agg»czgf 

way f̂ g/zMaZ arga f/zaf, aZf/zoz/gA AzgMy vaZẑ ĉ  way /)oor/x z/?̂ /g/Mg/zfg<i " 

(pp342-343) 

Wootton and Lewis (1981) describe the 'Into Work' programme devised by City Lit 

in the 1970s to address the needs and concerns of young deaf students making the transition 

from school to adult hfe. The programmes included communication, numeracy, life skills, 

health education and current aSairs: 

'T/owgvgr, fAg cayggrf g<f«caf̂ zo» a»(/ wo/'t &;î gMgncg /̂ rogra/WMgf, 

w/zzc/z ZTZc/wok f/zg ̂ racfzca/ <%p/zcafzo» q/̂ mz/c/z f/zaf̂  zf fawg/zf ZM fAg ofAer^arf 

q f̂Ag coz/rfg, arg fgg/z ay /̂zg 7?za/br cowj'g co/?^»gMty. /» carggrf f/zg 

//zgzr capa6z/ffzgĵ  aW zMfgygaff a/zd f/ze /z/»zfafzo/z fAgzr 

dgf̂ gĵ ĵ  z/?^fgj: OM f/zgm. T/̂ nMafzoM zf grvg/z aAoz/f ^/^rg/zf %?gj; q/}b6j; 

wAzc/z arg (̂ zfcẑ yj'gg/ ZM dIgfazA T ĝrg arg vzfzZiy fo varzoẑ a'̂ 77%y, â o/wg q/̂  

w/zo/» g7? /̂qy < 0̂a/)?gqp/g a/rga(^ aw/ fo carggry qj^cgj; aW JbA 
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CgM/ref fo g//̂ ZG}Y»e»f." (pi 1) 

"DwMg fAe cowfe a// fAe Mve ĝfTi/gg/z fArgg aW/rve 

(izj^renf worA: gĵ erfeMce/'Zace/MeMfj!... wor^ g^^gnefzce Aaw Afo az7?w. Fzrff 

fY affe/7^(y fo g/vg fAg f a rea/ eapeng/zce 6emg m a Agorf/zg' 

eMV̂ OM/MgMf... ĵ ecoW ff q/̂ Tv f/ze c^orfw»/(y q/"^/Mg owf 

q/"wort f» j:g/fr»g& 7%e jpZacemeMff Aove fMoije 

lYT̂ rovemeMfa; m afWenfa; &e(̂ coA ĉfeMce wẑ TMo/wzfy (pi2). 

While Ais document may be out of date and changes may have taken place due to 

earher and better diagnosis of hearing impairment, technological improvements in audiological 

support, increased awareness of disabili^ and equal opportunity issues and development of 

vocational education, it is interesting to note the key concerns of core skills, work experience 

and employability remain constant. 

Agathangelou (1982) describes a study of seventeen profoundly deaf 16-year olds 

who were found woA experience placements of various kinds and duration: 

6y owj^e/vgj' fAg Caregr; ̂ grv/cg m 

gM/Mfmg f/ze q/"ew^/qygM/or wort eayerfgMce ^wever, 

com;<j<gm6/e way g»coz/Mfera^ Zy q/̂ fAg ̂ vg fcAoo6. 7%zf 

(̂ wg fo fAg gg/7gra/ /act q ^ t M o w / g < ^ g q/̂  fAgzr /oca/ g/?zp/qygrf aw/ 

jfo/Mg rgfgrvg (b» f/zg ̂ arf q/̂  f/zg Aga(/ fgac/zg/)) m mzfzafmg a <5̂ zrgcf (%proac/z 

6}; fg/̂ /zoMg or VMz/. 7%gyg /zzgfAodk wg j^z/mfprovzc^f/ ayy /̂g p/acgf jbr 

p/agg/MgMf aw/ wgrg z^g(/ 6y z/:y o/zcg fAg fc/zoo/ r^orfet/ <^^cz///y a^e/ /act q/" 

rgjppowg. CoTM/MZ/Mzcaf/o/z ^ /gf̂ gr q/̂ g/z ra^gj? aWfigz/zYy aw/ z/?̂ /fgĵ _/br 

TTzaẑ  gm /̂qygrj;, a/z zMvo/vg/yzg/zf //z z/MMgcgffa?)/ 6wrgaz/crafzc/?rocg(/z/rg." 

(Pl7) 

'V/z a// zmfa/zcgf, Âg co/?^gfg/zcg z)? /̂;g(/ z/z fAg ̂ g^r/»a/zcg o&î grwgc/ 

&zi7pr;j[g(/ a//jxzrfzga gxc^f /̂zg frazMgg Az??zfĝ  TTzey rg.!{po7Z(/g(/ fo a// a^pgcfj; 

q / ^ f g f ^ wzzTz z/ẑ gr&yf̂  6z/f wgrg /zof rĝ zcg/zf z/z r^orfzMg (Ag pr^rrgc/ fafAŝ , 

agazwf ^Aofg (/w/ztg(/ ^ fo/Mg z/z.M'aTZCgf, f/zg ̂ r^rg»cgf rgpor^g(/ wgrgybr 

f/zg /Morg co/?^/gx, fgc/zMo/ogzca/, fzzMg-cowz^z/zg zMvo/vz/zg /zzg/zgr ffafz/Ly 

aM(/̂ oc;a6/g a^gcfa; q/̂ f/zg worA, gĝ  agazMsf ̂ Ag morg mg»W, r^gfzYryg aW 
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.yocW/y zfoWgf/ coAM/akm/fOM w/of o/"overr/fAMg 

fTT̂ rfoMCg oWyo6f rgg'z/frmg /oMg /̂ erzodk ^07» co-

wof^rj' wgrg g^ecW/y c/W/Aedl ' (pl8) 

As a result of the placements, five of the young people were made o@ers of 

employment. Agathangelou concludes that time and resources must be made available for 

work experience as it is of great value to the young people involved. 

Crudden et al (1998) researched similar issues with visually impaired students: 

were wfYA a 76 zfeTW or aW 

Of AW fo Wecf a MUTM̂er ̂ o/M 7 fo J fo ^/cofg Aow (Ag /fern m 

oAfammg cz/rre/ẑ  orĵ T-ev/oz/fyo6. wz g&&/cafzo7z awf Aavz/zg 

/)revzoẑ 9 wor^ eû erzeMce werg râ gc/ af f/zg /MOff /zg/^^/ ô/̂ /z ĵ corĝ f 43^, 

yb//owg(f 6gMg a6/g fo ggf arowM^ ̂ } / o z / r . y g i y ^ / z m - M g a ̂ fzYh/g 

a/fzfWg 7&zfg(f orvgragg m z^orfa/zcg wm 6gmg (lyfgTfh'g (3.9^, 

/zorvrng a<^^h;g gg'z/;̂ wzg»̂  /zm;;»g a rgZafzvg or^/gw/ M//zo Agî g /̂ 

Zocafg f/zgyoA (3. rgcgfvpzg orfgnfafzon aM(/mo6;/f(y frmnmg (3.4^, 

rgcgh/ZMg co/Tzpẑ gr fraz/zmg (3.47 ,̂ 6gf)zg z/zap̂ ĝ / Zy fomgo/zg wzfA a viyzAz/ 

(AyaAz/zfy (3.26)̂ , rgcgh;mgyo6 /razMZ/zg (3.7.^ awf ATzowzMg f/zg 

g7? /̂qygr 6^rg 6gz/zg /zzrgf̂  ^.07^. 7(aW /zg/^Z jprovwzoTZ o/̂  

/ra/zaporfafzoM (2.7^, wor̂ z/zg wzYA a rgAa6z/zfô o7z coz/Mĵ g/Zor (2.77) aW 

/"gggzvzMg ZTẐg/Tzgw; frazMZAzg (9. " (p55) 

Wolfe (1998) also 6)und that experience in the workplace was the most effective 

factor in obtaining paid employment: 

"Mbrg ZT/̂ orfa/ẑ  gvg/z //zaw fÂ zZ/j' or crg(^»/W^ iy x'orÂ  g^gr/g/zcg. 

For /)gqp7g wzY/z vzfz/a/ zTẑ azrzMg/z/, gJî rzgMcg va/zVabfgj: a6z/zz)/. E)̂ grzgMcg 

ZM g/YAgr /7az(f or vo/zz7zfggr wor^ w o/zg q/̂ fAg AMOff z/?̂ orfaMf ôz/fTzf or 

wzY/z vzĵ zza/ z/?̂ azr/»g»Ẑ ^ ca/z fo /̂ roy/zofg f/zezr carggrf. TTzrozzgA 

worÂ  g.q)grfgMce, f/z^ can argcz/rg re/^gnce^^om pgqp/g w/zo /zovg argen 

f̂ g/TZ Z7Z acfzoTZ a/ẑ / cwz vgrz;^^rpro^gc/h;g g/?;y7/cygrf Âgzr worf/z ay 

g/T /̂qyggj'... 7b Ag^/)gop/g vzfz/a/ z/T^zryMg/z f̂_//Wwor^ zrz fAg 27̂ ^ 

cg/zfzi/y, ̂ ygrvzcg /̂ rovẑ fgrâ  /Mztyf g67z/cafg f/zg/M a6oz^ gzT /̂oy^̂ '* '̂ 
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FbcaffOMor/ frawmg if /Morg zAa/z yugf //ze (y/fcrefe rgg^w/ra^/a 

/'ar^cM/aryoA,- // covgrf a 6ro(%f rwigg acA/evg/»gnff, oW 

gû grfe/zc&y fAaf w/// Az^ yo6 /Ae/r 

cweer goa^ m 6ZM zMcrgaymg/y g/oW aW fec/zMo/og/caZ /wzrA f̂̂ /acg." 

(ppllO-113) 

It is not only students with special needs who believe work experience to be of key 

importance in starting their careers. In the SCRE's research into the value and importance of 

life skills in the curriculum in mainstream settings conducted by Powney and Lowden (2000), 

responses were noted to be similar, irrespective of students' educational level or home area. 

Their findings showed that the 200 students stressed the importance of communication and 

interpersonal skills for all aspects of life and also emphasised the need to possess critical 

thinking and problem-solving skills. They believed that work is the most importance form of 

experience to develop these trans&rable life skills. a 

fMore avowee q/^f/zonybrTMa/ ecA/cafzoM." (p2) 

The staff at the centres taking part in the pilot courses all expressed the hope that by 

inviting representatives of locally-based companies to run a short workshop session with 

their students, channels for further involvement would be opened up - most especially offers 

of future work placements and industrial visits. Opportunities to be in a place of work, 

interacting with staff at difkrent levels, being subjected to workplace disciplines of time-

keeping, security procedures and dress codes and having their perceptions about the actual 

content of some jobs challenged was felt to be vitally important in helping sensorily impaired 

students prepare for the transition to employment or plaiming progression routes through 

Further and Higher Education. 

5.2Data Collection 

As has been explained in the chapter on the methodology used in this research, the 

actual structure of the questionnaires issued to participants was modified slightly during the 

course of the project to enhance the relevance and potential influence of the data collected. 

Although this was felt to be justifiable and desirable, it meant that a straightforward 

statistical analysis of the responses would not be possible. Instead, the students' responses 

have been analysed by themes and trends that are discernible on the questionnaires and also 
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from the in&rmal discussions that took place during the course of each programme. 

It also has to be remembered that the content of individual programmes varied (both in 

terms of content and deliveiy) and this could be expected to impact on the degree in change 

of opinion to some questions. For example, if a p^ogramme had not included a 'Small 

Business' session, students' attitudes to wanting to run their own business could not be 

expected to have b%n challenged or changed significantly during the course. 

Students' Questionnaires: A total of 132 students took part in the programmes and 116 

pre- and 113 post-course questionnaires were returned (shortfalls being accounted for by 

authorised absence for the corresponding part of the course and those not saved 6om the 

second programme for visually impaired students, as explained in the chapter on case studies. 

The difference of three in actual returns pre- and post-course are due to the abandonment of 

the course for hearing impaired students described in the case studies). The students' ages 

ranged &om 13 to 59, although the great m^ority were in the 17-22 age band. Courses and 

levels being studied varied from one student about to start his GCSEs to another studying for 

a Masters degree, but the m^ority were on NVQ or GNVQ programmes of different kinds. 

70 students were studying economics or business studies in some form. 

Probably the most grati^ing outcome was the huge shift students acknowledged in 

their opinion and understanding of the business world. When responding to the statement "I 

have a positive opinion of the business world" there was a shift &om 47 who agreed or 

agreed strongly and seven who disagreed or disagreed strongly to 79 and none respectively. 

Similarly, "I understand the business world" initially scored 45 positive responses and 28 

negative, which later changed to 79 and nine. 

Shifts in ambitions to work in business or industry showed a less dramatic, but 

nonetheless observable, shift towards the positive and perhaps, more significantly, a 

reduction in those who were not sure. When it came to wanting to run their own business, 

there were no signiGcant changes in those who were considering the option, but a small shift 

away 6om definitely not wanting to to being unsure. A contributing f^ tor to this was 

probably the result noted in a couple of the programmes where - having been given the 

opportunity to consider the skills and aptitudes needed to run a successful business - some 

students had found the option less attractive. 
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Only eight people had a low opinion of the text book but, as the case studies show, 

some students had not received them in time to use them effectively, so there is a distinct 

possibility that some respondents were simply being polite. 95 students expressed a 

positive or very positive attitude to having taken part in the course and only four expressed 

definite reservations. 

Responses 6om the seven centres using the doubly-modified questionnaires (71 

respondents) showed only two students found their course neither interesting nor useful. 18 

were not sure of the value of course in contributing to their school or college coursewoik, but 

46 felt positively or very positively about this. Similarly, 15 deGnitely felt the course had 

influenced their career aspirations, 22 agreed and 25 were not sure. The number of students 

who would recommend such a course to others followed a similar pattern. 

Probably the most significant question for tutors and session leaders was &amed in 

the statement "I found it easy to understand the sessions". In the grading system of 1 

signifying strong agreement through to 5 indicating strong disagreement, the responses were 

1:11 2:31 3:19 4:8 5:2. This is a pleasing response, given the time and eSbrt that had gone 

into modifying materials and resources, preparing participants and providing support during 

the sessions. There has to be some caution, however, in accepting these scores at face value 

for two reasons. 

Firstly, as with the responses to the value of the text book, there is a possibility that 

some students may have wanted to 'give the right answer' and not oflend contributors by 

saying that they struggled with the sessions. 

Secondly, it is possible that some students may have had more difficulty than they 

were willing to acknowledge because they were a&aid of being thought stupid. Such an 

attitude is by no means confined to students with sensory impairments: most teenagers are 

reluctant to admit they have not understood something, and it is possible (although we 

cannot be certain or test this) that students on these courses were eager to make a good 

impression on potential placement providers or employers. This danger is probably most 

acute in the setting of centres for hearing impaired students following an oral philosophy as 

there is perhaps more pressure for students to demonstrate receptive and expressive 

linguistic competence in spoken English. Possibly one of the best articulated responses to 

this issue was offered by a boy on the first course for hearing impaired students: 
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'7 Am/g fo fAg cowrj-e f / w(w» Y &g» 6wf w//mg 

/o Am;g a go aW now / g / W 7 ay z/̂  wcM w/orfA f/ze wAz/g ea^remce. /f 

woi//(f 6eM^f fo Ms; greaf/y ej^cza(y deo/^efy/e. TTzere way (̂ ^CM/fzay 

m co/M/»z/Mfcâ fo» wzfA wme peqp/e ̂ 07» fAe coTT̂ oMfea; 6wf we zManget/ fo 

overco/Mg zf wAzc/z gzve a vaw/a6/e OM a6oz/f f/ze ̂ f«rg." (Sa/Ty, agg(/ 

;z ; 

Despite these reservations, the picture painted is probably more accurate than not. 

Even if half the students overstated Aeir agreement by one grade, the responses would be 6, 

21,25,13 and 6 respectively, which should still be regarded as a grati^ing outcome. 

Many of the comments made by students have been included in their centres' case 

studies. In addition to their written comments, there were 'off the record' statements made 

to the researcher, session leaders and tutors as the courses progressed. As with the written 

feedback, many observations related to employment opportunities and the much wider scope 

for employment than had originally been considered. Of particular interest was the 

revelation that IBM employed several visually impaired people at a high level and that 

people with sensoiy impairments could be active planners and decision-makers in the 

workplace. 

With regard to previous exposure to 'the world of work', most students had 

undertaken some form of work experience within the past couple of years. This varied &om 

the adults who had recently lost their sight and had previously followed conventional career 

paths to pupils who had been placed for short periods with local companies under the 

supervision of their schools and colleges. In the latter case, discussions with staff established 

that placements had not necessarily been linked to career aspirations, but had generally 

centred more upon developing an awareness of workplace etiquette - familiarising students 

with a daily routine that was longer than an educational one, dealing with adults as colleagues, 

recognising hierarchies, accepting unfamiliar procedures and dress codes, independent travel 

and so on. (An exception to this was the 'second' centre for hearing impaired students which 

helps set up placements in students' home areas during the summer vacations to match their 

interests and to integrate them into their local working community.) Although these issues 

can be challenging to any young person entering a workplace for the first time, it is especially 

so for one used to the secure environment of a special school or college, with supportive staff 
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iind]x;ers v/hoimdkaisbuidzKxaess arKi(%Droiniinicadio%iiieeck;{in(i\%twsre esserdiai ibRmsportis 

generally provided. 

The earlier questionnaires had not addressed this topic speciGcally, but tutors had 

been asked about students' prior experiences during the planning stages of the courses and 

students were invited to add details of previous links with industry to their questionnaires. 

Of the 84 students who supplied such information, 70 had undertaken at least one 

work experience placement, some during their current course and others at their previous 

school. Retail, ofRce work/computers and childcare were by far the most popular placements 

but the Aill range included motor vehicle maintenance, gardening, tourism/hospitality/leisure 

centres, warehousing, gardening, cleaning, kennel work and hairdressing. Some placements 

were carried out on-site, acting as classroom assistants with younger pupils, helping in the 

ofGce or working alongside ancillary staff 

Only 21 had any experience of paid employment, some of them the older students at 

centres for the visually impaired who had lost their sight more recently, but some of the 

younger students had done part-time paper rounds, window cleaning or worked in the 

holidays in various settings. 

22 said they had taken part in Young Enterprise programmes and six said they had 

been involved with mini-enterprises (it is possible that these two terms were confused by 

some students, althoi^h most had help &om their tutors in completing the questionnaires and 

therefore should have been clear as to the difference). 

35 had been on industrial visits and 47 had attended a talk of some kind on work-

related issues in school or college. 

Tutors' and Session Leaders' Questionnaires: Responses from tutors and session 

leaders have largely been covered in the ch^ter on case studies. On the whole, the tutors 

involved with the planning and/or supervision of the courses were conscientious about 

returning their questionnaires and several included a letter with additional comments. 83 

session leaders (in addition to UI personnel and staff &om the centres) took part in the 

twelve courses. They were less forthcoming in terms of completing their questionnaires but, 

because of the commitment they had already made in terms of time and energy, only one 
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reminder was sent to try to elicit a formal response. 

There are a couple of possible reasons for this difference. Teachers are perhaps more 

used to planning, implementing and evaluating using set formats; although an 'additional' 

curricular activity, they associated the courses with the students' school or college activities 

and so regarded the request for evaluative feedback as routine. 

Session leaders, on the other hand, undertook the activity very much as an addition to 

their normal role. Although related to their area of work, it had no direct impact on their 

everyday jobs and once the session had been conducted it assumed little relevance in their 

work situation. The questionnaire could be viewed as just one more non-essential request 

impinging on their time. However, virtually all the session leaders gave spontaneous, verbal 

feedback immediately after their session. Some felt that they had pitched the level of then-

presentation too high; others felt they had not met the needs or expectations of the students. 

On the whole, though, they found the experience to be extremely positive and admitted they 

had enjoyed the experience far more than they had anticipated. Their disability awareness 

had been raised and they were now motivated to find out about the numbers of disabled 

workers employed by their companies and the range of work undertaken. Those who were 

dissatisfied with their sessions expressed a desire for a 'second chance' by participating in 

future courses or developing other links with the centres. Most said they would investigate 

opportunities for work experience placements or industrial visits to their premises. A 

common theme in both verbal and written feedback was the value of the training workshops: 

those who had attended felt it had helped them prepare appropriately and those who had not 

taken part wished they had. 

plications 

Although each course was free-standing and tailored to meet the needs of a particular 

population in a specific institution, there are trends that can be discerned and which could be 

applied in other situations. 

The first observation concerns the composition of the student groups. Although the 

basic format could be applied to students on a range of courses, in a variety of settings and 

with diSerent backgrounds, the research shows a strong indication that there must be a degree 

152 



of cohesion amongst the students over and above their shared disability or centre of study. 

Particularly in three of the four centres for visually impaired students, it was clear that the 

wide age range presented impacted detrimentally on the overall success of the programmes. 

Participants \\iio were up to a generation older than some of their colleagues had more 

experience of both the theory and practice of the world of work. They were more likely to 

have acquired their disability more recently and to therefore still be coming to terms with a 

severe, unpredicted life change that was not generally the case with the younger students. 

Although not deliberately disruptive, these older students tended to inhibit the session 

leaders and to dominate discussions and regarded many of the simulation activities as puerile 

(despite reassurances that these were often based on exercises used in management training 

programmes). Interestingly, the age range seemed to impact more on the smooth execution of 

a programme than the levels of attainment or range of vocational interests represented in the 

groups. 

It would therefore seem advisable to establish a specific age band. UI courses were 

initially intended for 16-19 year olds, that is, those in sixth form centres or further education 

colleges. As has been explained earlier, this was relaxed in the case of students with sensory 

impairments because of possible delayed or interrupted progress related to their disability. 

Taking these two factors into account it would probably be reasonable to set an upper age 

limit of 25 for this particular type of programme. Interestingly, in the first course run for 

visually impaired students (where the oldest participant was 25), the younger members of 

the group did not seem to be in anyway handicapped by their relative lack of experience, 

especially when it is remembered that the prize for overall best student in fact was awarded 

to the 13 year old. 

In addition to forming a fairly cohesive age group, it was also seen to be important for 

students to feel comfortable with one another. Even students based at the same centre were 

not necessarily used to working with the other individuals on these courses. The 

introductory session and/or preliminary industrial visit not only introduced the blueprint for 

ensuing sessions, it also enabled students to get to know each other quickly and informally as 

they pooled their ideas and observations. It can be seen that several students felt that 

working with other people had been a m^or advantage of the course and had helped them 

develop communication and social skills quickly and effectively. 

The programmes included theoiy and practice that gave opportunities for key skills (a 
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pre-existing element in GNVQ programmes) to be developed at a time they were beii^ 

introduced into the mainstream curriculum for all students. Virtually every session 

encouraged the use of diverse methods of communication, application of number, problem 

solving, evaluation of their own learning and assessing the implications of information and 

communication technology in a variety of settings. 

To be eSective, the course content had to take account of the interests and 

experiences of the students and they needed an opportunity to prepare for the various 

elements. In the case of industrial visits, this can be seen in the change 6om indifference to 

interest by students 6om the second 'deaf course regarding a visit to large supermarket. 

Their prior knowledge of Wiat happened in a supermarket made the additional information 

about careers and work practices easier to absorb and added significantly to their previous 

understanding. However, in the case of the group visiting York Station, they were unclear as 

to why they were there and the additional difGculties encountered in terms of staff 

distractions, poor acoustics and little visual stimulation prevented this &om being as 

successful as other visits. In a similar vein, sessions needed a flexible stmcture in order to 

adapt when students were not understanding the content or expectations as with the 

Marketing session in the North West or the p ^ r aeroplanes exercise in Sussex. A m^or 

problem had been getting the modified text books to the students before the course so that 

they had some idea of what to expect in terms of subject and vocabulary. In some instances 

this was the fault of UI not having materials ready for dispatch at an appropriate time and in 

other cases it was lack of awareness on the part of centre sta^ as to what or who the 

materials were for. In nearly all cases, this was commented upon by the tutors as something 

they would rectify if another course were to be run. 

As has already been mentioned, time spent preparing session leaders was valued by 

both sides. Although it meant additional preparation, staf^ time and resources on the part of 

the centres and time and reorganisation of their own workload for the session leaders, there 

can be no doubt that the effort paid off The sessions Wiich might be deemed to have been 

less successful or where the session leader felt they had not met the students' needs were 

invariably those v îiere the session leader had been unable to attend the workshop. Although 

many found the wealth of information about sensory impairment and cormnunication needs 

daunting, it enabled them to structure their presentations in ways the students found 

stimulating rather than overwhelming. Many session leaders said they felt sony for those 

who had not been able to attend and those who had missed the sessions said they would 
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make it a priority if the opportunity arose again in the future. 

A m^or outcome has to be the level of disability awareness engendered in the session 

leaders (and, indirectly, the organisations they represented). Many commented that they 

held quite stereotypical views about the employability of people with sensoiy impairments 

prior to their participation in the courses and many had believed simply that deaf people 

couldn't hear anything and blind people couldn't see anything. Realising the gradations of 

sensory impairment and the impact of technical support, teaching methods and 

communication approaches gave them a more open view of the potential of these youngsters 

and made them question the low numbers of employees within their own organisations with 

sensory or physical impairments. 

This process was definitely a two-way trade, with the students realising that they 

possessed the skills and capabilities looked for by a variety of employers. Several said that 

they would now seriously consider a wider range of potential occupations. 

The aim of developing long-term links between the centres and local industry seems to 

have been achieved, although a fbllow-up stu(^ would be necessary to confirm this. 

Certainly, as each course ended, tutors and session leaders were considering ways in Wiich 

the relationships could be developed. The most obvious paths were through work 

placements and industrial visits, but mentoring schemes, sponsorship and utilisation of mini-

enterprise schemes were other possibilities. 

Finally, a m^or consideration has to be the methods employed to monitor such 

activities. Althou^ using diSerent materials to gather data renders meaningful statistical 

analysis nigh on impossible, (especially when not all requested information is supplied) it 

has to be accepted that in many ways each course represented an autonomous research 

project that just happened to bear similarities to some of the others in progress. If this 

attitude is adopted, it can be seen that, in fact, the descriptive analysis of each case study is 

actually of far more value than artificial comparisons and consolidations of all twelve. 

Embedded in the accounts of the twelve pilots is the message that yet further permutations 

are possible and the successful twin achievements of raising students' perceptions about 

modem industiy and broadening employers' awareness of the employability of people with 

special needs should take priority over the application of rigid formula for quantiGable 

analysis. 
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CHAPTER 6: CONCLUSIONS AND APPT TCATTONS 

6.1Introduction 

The case studies and discussions in the previous chapters have shown the relative lack 

of access to education-industry links programmes by students with special needs 

(specifically, those with sensory impairments), some of the reasons for and implications of 

this, and ways in which the issue can be effectively addressed. It is recognised that the case 

studies may be considered as being context-specific, but it is hoped that much of the 

experience and understanding gained by all parties involved will facilitate the dissemination of 

good practice into other settings. 

This concluding chapter will allow the main outcomes of the research to be 

summarised and considered in the wider context of legislation and government educational 

policy changes that occurred during the research period. 

6.2A Review of the Context 

The research centred on students attending special schools and colleges catering 

specifically for the needs generated by their sensory impairments. Although most of these 

students had some experience of work placements on employers' premises, other forms of 

business/industrial links were scant and so the programmes run for this project were pilots 

for both the organising charitable body. Understanding Industry, and the centres themselves. 

There was some concern during the planning stages that this represented a small 

sample of a small constituency, but it was also felt that by concentrating on devising and 

running eSective programmes in these settings, significant findings might be generated which 

could later be disseminated and applied more widely: that is, in integrated and mainstream 

settings and with students presenting a wider range of special educational needs. 

Of all children with disabilities or learning difGculties, deaf pupils have traditionally 

been the most likely to be educated in mainstream schools. This is partly because the range 

of possible hearing loss means that many deaf pupils with moderate to severe hearing losses 
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using appropriately Gtted hearing aids and receiving additional support could cope in such a 

setting. A further f^ tor is the development of excellent LEA Support and Advisoiy 

Services which provide peripatetic Teachers of the Deaf to give appropriate levels of support 

to both deaf pupils and their teachers in mainstream schools. This successAil integration is 

now providing a model for the inclusion of pupils and students with other special needs, in 

line with government policy. 

However, to have used this group as the basis for the study would have introduced a 

multitude of random factors; physical adaptations made (or not made) to the mainstream 

building; level of support received from visiting Teachers of the Deaf; specialist staff 

employed by the school/college to support these students; prior experience of deaf students; 

awareness and attitudes of hearing peers and so on. By concentrating on a population that 

was relatively isolated and had the needs generated by their disabilities addressed to maximum 

effect, a more detailed picture was compiled of the af^ustments needed to run these 

programmes to benefit all participants and provide the students with an experience that was 

genuinely comparable to that of their mainstream counterparts. It is hoped that what has 

been learned &om these pilot studies can be extrapolated and applied in other contexts to 

ensure students with special needs can participate fully and effectively. 

6 JThe Changing Context 

As discussed in the introductory chapter, this research commenced as a Labour 

government took power for the first time in 18 years and pledged its support for wide-

ranging educational reforms. Returned for a second term in 2001, its drive for inclusive 

education led to to passing of Ihe Special Education Needs and Disability Act 2001 

(SENDA), the White Paper, 'Schools Achieving Success' in the same year and, arising from 

that, the Green Paper, '14-19: extending opportunities, raising standards' issued for 

consultation in February 2002. 

Current political concern has fbcussed upon a drive to raise standards of achievement, 

to increase the value placed on education by students, their families and professionals and to 

facihtate the inclusion of all pupils/students in mainstream settings if that is their wish and 

that of their families. The main purpose of these reforms has been to raise Britain's standing 

alongside other industrial countries and it is felt that the relatively low proportion of students 
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remaining in education and training beyond the compulsory period has been thwarting this 

aim. 

Whilst few would argue with the benefits of developing a well-educated, motivated 

workforce, both to the national economy and to individual citizens, many of the proposals 

have raised concerns amongst professionals at all levels in both mainstream and special 

settings. 

For mainstream teachers with no prior e]q)erience of working with sensorily impaired 

students - and faced with the prospect of ever greater diversity and differentiation in their 

classes - the prospect could be understandably daunting. Initial concerns might include 

speculation about the need to learn sign language; the need to produce materials in braille 

and/or on tape; devising further differentiated tasks and regular liaison with support workers 

adding to an already controversially heavy workload Even receiving support 6om a member 

of the local Advisory Team, Communication Support Worker or Learning Support Assistant 

could cause anxiety by making the classroom teacher doubt their own competence or feel 

exposed to ongoing scrutiny &om a fellow professional. 

At the same time, specialist teachers will have their own concerns as they anticipate a 

further contraction of special school provision; foresee radical changes in their workplace and 

professional responsibilities; expect their workload to increase as the demand for support 

grows in a greater varied of settings and harbour misgivings about the ability of even the 

most committed mainstream teacher to address the needs of a deaf or blind pupils in a mixed 

ability mainstream class. 

Taking a more positive view, whilst these concerns are valid and highlight the need for 

environmental adaptations and staS" training, inclusion could be seen to offer an opportunity 

for a spectrum of provision to develop which a pupil/student would access in different ways 

to meet their personal needs as they move through the educational system. At one point 

they might be exclusively educated in a special school or wholly taught in a mainstream 

environment, but the degree of support and length of a placement could vary. The 

Advisory/Support Services for Sensorily Impaired Pupils will need to be responsive, 

adapting the support offered to individuals to meet specific, changing circumstances. Special 

schools may be called upon to offer advice, expertise or staff development sessions to 

neighbouring mainstream schools; teachers in resource units may find an increased demand for 
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stafF training &om their colleagues and may be approached by other schools in the area. It is 

logical to assume that there will be an increased demand 6)r peripatetic specialist teachers to 

support individual children and more opportunities for Communication Support Workers to 

become involved at all levels of communication Wiich, in turn, has implications for the 

recruitment and retention of such staff 

As SENDA comes into force 6om September 2002, mainstream schools and colleges 

win be obliged to make anticipatory ac^ustments to facilitate the enrolment of disabled 

students and to make reasonable ac^ustments to meet individual needs. At the same time, the 

consultative document, '14-19: extending opportunities, raising standards' proposes a flexible 

system of academic and vocational education to be developed over the next five years, 

offering opportunities for a traditional, general curriculum, a more specialist vocational path 

or a mixed package. 

This is an interesting proposition for the student population considered in this 

research. It is hoped that the flexibility and variety will encourage students not 

conventionally inclined to remain in education beyond the compulsory age of 16 or to follow 

more than a basic curriculum to do so and for identified vocational interests to be developed 

6om an earlier age in appropriate settings. The likely modularisation of many courses will 

enable students to pace their studies and achievements to meet specific communication or 

practical needs. To support the variety of courses offered and ensure quality of provision, 

students from the age of 14 may study at school, college or in the workplace to varying 

degrees and, at 19, a matriculation diploma summarising their achievements (including extra-

curricular activities) will be awarded if certain criteria are met. 

These proposed changes have a lot of advantages for sensorily impaired students by 

allowing for a broader-based individual timetable in a variety of settii^s and utihsing varied 

teaching methods. One reservation has to be, however that they may find themselves 

"encouraged' into \\%at are perceived as more practical subjects to overcome difBculties they 

may have with spoken or written elements on the more traditional courses. Whilst many 

such students and their families would welcome the opportunity to adopt a more 'hands on' 

approach to study and to drop subjects which may have inherent difficulties (such as modem 

foreign languages for deaf students), it is possible that t h ^ may not be fully challenged to 

realise their full potential by tackling these subjects. 
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Another problem raised is that of the location of 14-19 studies. In theory, the main 

aims of education-industry links programmes would be e@ectively addressed if students 

could undertake part of their studies on employers' premises or in the more mature 

environment of a well-equipped college. The opportunity to study for some of the time off 

school premises would, it is to be hoped, remove some of the anxiety of an abrupt transition 

at 16 or 18, reduce naivety about the wider world and develop confidence in dealing with non-

specialist staff. However, DDA and SENDA notwithstanding, the proposal that 

pupils/students may study in schools, colleges or workplaces in various combinations raises 

questions about the ability to provide suitable, consistent support in these diverse settings 

and the appropriateness of non-school premises for the acquisition of new knowledge by 

students with communication difSculties. Interaction with strangers can be a m^or concern 

for students with special needs; at the traditionally insecure time of adolescence, they become 

particularly aware of communication issues and self-conscious about any 'special' 

arrangements they feel may draw attention to them. It is not just the course content which 

presents problems, but the whole environment: moving to a college setting at 14, with 

additional personal responsibilities of negotiating the canteen, student lounge areas and mixing 

with people physically larger and chronologically a lot older can be extremely stressAil - and 

similar issues arise in a workplace setting. 

After the consultation period, it is likely that the bulk of the proposals for reforming 

secondary education (and impacting on traditional tertiary provision) contained in the Green 

Paper will be implemented over the next few years. Despite reassurances that vocational 

courses will have parity with the more traditional subjects, attitudes of parents teachers, 

careers advisers and employers may take time to change and resistance to the new 'mix and 

match' timetables will need to be overcome. The new curriculum would seem to be flexible 

and able, in theory, to truly meet the interests of individuals. This will not be the case, 

however, unless suitable flmding and resourcing is made so that the wider curriculum is 

available to every student, irrespective of location, special needs, regional demographic 

factors or family circumstances. Colleges and workplaces need to be made aware of the full 

implications of having sensorily impaired students on site and to be supported to make these 

experiences meaningful and successful for all parties. 

It is to be hoped that the nationwide introduction of the Connexions service (replacing 

existing careers services and providing every youi^ person wiHi a Personal Advisor) will 

meet its aim of providing young people with impartial advice, guidance and siq)port. There 
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is, however, a danger (as stated above) that students with special needs may be encouraged to 

take courses that are 'easy' rather than 'appropriate' for them. Once again, the issue of 

professional competence and e)qperience in dealing with students with special needs is raised. 

It is to be hoped that Connexions services will be able to recruit sufScient stafT with suitable 

backgrounds to meet the needs of these young people and to advise and support employers 

who may become involved. The preparation required to run an education-industry link of a 

week or less for this project indicates the level of understanding and experience such 

professionals will need to attain and sustain in order to offer an effective service. 

&4ThA Tmplications of the Research 

As discussed in the chapter 'Findings, Trends and Issues', there were several positive, 

observable outcomes from the twelve pilot courses. These included the raising of industrial 

awareness in students; disability awareness raising for session leaders and their companies 

and the development of useful industrial links for teaching staff There were other valuable 

lessons for the course organisers. Understanding Industry, and their sponsors. 

The original belief that courses run for students with sensory impairments would 

involve much more time and support than a 'standard' UI course was reinforced at each 

venue. This bad obvious implications for the staff at the various centres and also for the fund 

raisers at UI v^o would need to ensure that sufficient monies were available to facilitate the 

additional work and resources needed to run successful programmes of this kind. 

All session leaders taking part in this type of course would need a training session 

similar to those described in the case studies as well as an opportunity to discuss their 

intended presentations with either the course organiser or a member of the centre's staff It 

would also be important for the local RO to attend the workshops to facilitate future dealings 

with the centre and the recruitment of new session leaders to participate in further 

programmes of this kind. 

The funding of such courses, as implied above, would be a m^or concern. 

Mainstream centres were charged a flat rate contribution of f 100 far up to 32 students to 

have a course run on their premises and for every student to receive a copy of the text book 

and a certiGcate of participation. Session leaders were drawn from a constantly updated pool 
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of volunteers 6om local companies who attended a training session on UI's philosophy, 

course structure and session content. The actual cost of running a conventional course would 

be in the region of f800 and this sum would be acquired through sponsorship for a specific 

course &om a supportive company, non-speciGc donations to UI by m^or supporters and/or 

additional funding from government agencies or non-governmental bodies. 

This formula would be difRcult to apply when working in the context of special 

schools or even in inclusive mainstream settings for several reasons. In the case of the pilot 

studies undertaken for this project, a sum of money was donated by a m^or sponsor 

specifically for the purpose of running courses for sensorily impaired students and the 

researcher was able to estimate the costs and therefore the number of courses able to be run. 

In fact, the total costs of each course were almost double those for mainstream programmes 

when the additional preparation time, modiGcation and production of materials, recognition of 

staff expertise and reimbursement of travel expenses were calculated. However, the courses 

were run for much smaller groups than would be the case in mainstream centres and so the 

comparative cost per student would be even higher. 

The stafTof the special schools and colleges played a far greater role in the 

preparation of the courses than would normally be the case, both in terms of numbers and 

time. They advised on modifications to the text book and the content of sessions, suggested 

local contacts, organised and ran a large part of the disability awareness training workshops 

and supported the courses in progress by acting as scribes, interpreters and mini-bus drivers. 

Given this level of input, the low numbers of students taking pait and their own fund raising 

and financial pressures, it seemed unfair to expect these centres to also contribute financially 

to the courses. For future events it would be necessary to secure discrete sponsorship from 

sympathetic organisations to meet either the full costs of individual programmes or for 

specific aspects of the project (as with Barclays Bank's sponsorship of the audio text book). 

It is clear that it would be impossible to run such programmes 'on the cheap' even at 

centres which had hosted successful courses previously or with session leaders who had 

taken part in a 'special' course. Both money and time would have to be invested in any 

future projects, particularly in producing suitable materials and training session leaders. 

There is little likelihood that costs would be signiGcantly reduced for courses to be held in 

inclusive settings, since the same levels of differentiation of materials and disabihty awareness 

training for session leaders would be necessary. 
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Notwithstanding the very real issues surrounding the funding of such courses, it has 

to be recognised that there were tremendous benefits gained by several parties. The 

volunteers from locally-based businesses have been seen to have contributed a great deal of 

time and thought to giving the students a worAwhile experience. Although they received no 

payment for their involvement, the repeated sentiment that they gained a great deal 

personally and professionally from taking part shows that the effort put into the training 

workshops and the chance to work with students with low-incidence disabilities was of great 

value to all concerned. Not only were they able to make an effective contribution to the 

course, their attitudes to their own work, workplaces and work practices were positively 

affected. 

Finally, the m^or benefit has to be that of the opportunities offered to and taken by 

the students. Many of their tutors were initially sceptical about the students' ability to cope 

with the challenges the courses would present in terms of communicating with strangers, 

working in teams, absorbing unfamiliar vocabulary and so on. They were equally sceptical 

about the ability of ine)q)erienced managers to run infbimative and involving activities in a 

\ ^ y the students would 6nd meaningful. It was in large part due to the researcher's personal 

experience of working with students with special needs that these objections were overcome 

and negotiations proceeded beyond the initial consultation. The students themselves showed 

only a hazy notion of commerce, business or industry at the start of the courses and their 

candid responses in the post-course questionnaires probably are more honestly indicative of 

this than the answers given before the course started: they seemed genuinely surprised at 

their ability to cope with the new experience and expressed their interests and observations 

very clearly. 

6.SSharing and Extending Good Practice 

If no further action were taken after the twelve pilot courses had been run (which, 

happily has not been the case), it could still be said that there had been long-lasting beneGts: 

* The staff in the various centres had increased their database of companies willing to 

provide vocational placements and develop other forms of education-industry links. 

They had a clear demonstration that their students could cope with the demands of 

working in a flexible way, work in teams, communicate with strangers and evaluate the 
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relative value of different activities to their own lives and aspirations. 

' The session leaders clearly had many preconceptions about disability issues 

challenged and took this new awareness back into their own organisations, thus 

hopefully bringing about positive changes in the culture of the workplace. 

' Understanding Industry gained useful experience in working with a new client group 

and was provided with an opportunity to consider future strategies in this field and 

the implications of working in increasingly inclusive settings. 

' The participating students had a positive e^qierience, gained greater knowledge of the 

world of work and the potential role they could play in modem industry and 

commerce. They gained a certificate to add to their National Record of Achievement 

and demonstrated accreditable key skills. 

It is worth reiterating at this point, Bassey's (1999) commentary on action research, 

cited earlier in the introductory chapter of this work: 

wAo /xzrf/chafed 7%^ Awow, aW org wwer AecaKve wAaf 

f/ze owfcoTMg q/"f/ze m f/ze/r f/z6 f/zg 

/May Mof gfvgyz f/ze c/za/zce fo //ze " (p42) 

However, in this instance, there are opportunities for these benefits to be shared and 

introduced into other settings without necessarily running formal programmes under the 

auspices of either UI or any other dedicated organisation. 

Firstly, schools and colleges do not have a static population of either students or 

staff Teachers changing jobs will take their experience with them and - since responses were 

very positive - are likely to want to introduce at least some of the elements into courses they 

are involved with at their new centres and be confident about doing so. Similarly, the 

students, moving on through the educational system or seeking employment, will increase 

awareness of the courses and create fiirther demand or offers to participate. 

Secondly, the session leaders, in influencing the culture of their workplace will create 
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opportunities to forge links with other centres and to increase the likelihood of disabled 

employees being both recruited and encouraged to develop meani]%ful career paths. 

Again, these benefits would stand alone and be considered laudable but do not show 

the whole picture. It is to be hoped that the publication and discussion of elements of this 

research will encourage the development of education-industry links provision for students 

with a wider range of special needs and in more varied settings. This may be undertaken by 

specialist agencies such as Understanding Industry or by teachers adopting one or more of the 

case studies as a model to develop their own in-house programmes. In either case, it is likely 

that a m^or advantage will be in providing templates for developing such links in inclusive 

settings. 

As has been discussed, whilst there will continue to be a full spectrum of provision 

available for students with special needs, it is likely that the majority will spend most of their 

time in mainstream settings with (it is to be hoped) appropriate support. Concurrently, most 

of the proposals outlined in the 14-19 Green Paper are expected to come into force, opening 

up the range of courses and settings in Wiich they can be undertaken. 

Education-industry links are likely to become a central &ature of the mainstream 

curriculum, rather than an embellishment delivered through the PSHE programme. In this 

case, the lessons learned about the importance of running appropriate disability awareness 

training for those working with students with special needs will be an essential element in 

ensuring the eSectiveness of the new vocational and mixed curricula. This may be undertaken 

by Connexions, the student's 'host' school/college or by another agency as part of a wider 

service (for example, Young Enterprise establishing a partnership between a school/college 

and a local company). 

For students following a more traditional academic course in the 14-19 phase, an 

appreciation of modem commerce and industry will remain vital preparation for effective 

transition planning and careers education, and Ul-style courses will still have a key role to 

play in delivering this. In the inclusive setting this may well generate a demand for a hybrid 

course, running very much to conventional patterns but with elements of the 'special' courses 

incorporated. For example, diSerentiated materials may be needed, resources may have to be 

modified or transcribed into alternative formats, deliveiy of information may need to be 

ac^usted to accommodate their needs and session leaders will need to be appropriately 
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prepared for the needs presented in the groups. It should also be recognised that groups may 

contain students with more than one form of disability or special need: it is conceivable that 

in an inclusive setting one class may have a deaf student, one student who is dyslexic and 

another with Down's syndrome. In order to run effective programmes, it will be necessary 

for the centre to either run awareness programmes in-house to prepare visitors for the 

implications of this situation or to call upon the local support and advisory services to carry 

out the role. It would be hoped that at least some of the experience gained from the case 

studies would help shape these programmes and relieve some of the unease that is bound to 

be generated by a seemingly ever-changing educational system. 

Most importantly, it is hoped that this project will be regarded as having provided the 

starting point for the future development of education-industry links programmes for 

students with special needs, rather than being an exclusive, definitive description of a short-

hved experiment. 
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GLOSSARY OF TERMS AND ABBREVTATTONS 

ATO Accredited Training Organisation: a body with responsibility for the 

administration of a particular Youth Training Scheme 

Briefcase exercises A collection of activities collated by Understanding Industry to assist 

in the planning of practical elements of sessions 

BATOD British Association of Teachers of the Deaf: a profiessional association 

for those working with deaf pupils 

CACDP Council for the Advancement of Communication with Deaf People 

CBI Confederation of British Industries 

DDA Disability and Discrimination Act 1996: made it an oflence to 

discriminate on the grounds of a disability in the provision of goods or 

services, employment or access to facilities 

DELTA Deaf Education Through Talking and Listening (formerly the National 

Aural Group): an association of parents, teachers and other 

professionals promoting a natural oral philosophy in the education of 

deaf children 

DfES Department for Education and Skills (formerly the Department for 

Education and Employment and previously the Department of 

Education and Science) 

EBP's Education Business Partnerships: regionally based organisations 

supporting a variety of initiatives; replaced by the LSC 

ESRC Economic and Social Research Council 
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FE Further Education: provision for study beyond compulsory education 

(ie age 16) which may be offered in a sixth form centre attached to a 

school, a sixth form coUege oSiering courses to 16-19 year olds or 

FE/tertiary/community colleges 

FEFC Further Education Funding Council: the body responsible for funding 

post-16 education at the time this research took place; replaced by the 

LSC 

FYD Friends of the Young Deaf: a national organisation promoting 

integrated activities for deaf and hearing young people 

GNER Great North Eastern Railways: the main operator on the eastern side of 

Britain running services 6om London to Scotland 

HE Higher Education: advanced study at degree level or beyond, oGered by 

universities and colleges 

m Hearing impaired: a generic term covering the full range of hearing loss, 

including descriptive categories such as hard of hearing or partially 

hearing through to chnically estabhshed classifications such as 

profoundly deaf 

LSC Learning Skills Council: national network responsible for funding of 

post-16 education and training and education-business partnerships 

from 2000 

NATED National Association for Tertiary Education for Deaf People: a 

professional organisation for those working in the post-16 sector with 

hearing impaired students 

NATSPEC The Association of National Speciahst Colleges: a membership 

organisation of colleges oSering appropriate, high quality education 

and training for people with learning difficulties or disabilities. 
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NDCS National Deaf Children's Society: a national charity offering support, 

advice and advocacy services to the &milies of deaf children 

NVQ National Vocational Qualifications: work-based qualifications related to 

specific industries of&ring recognition for vocational competence at 

progressive levels 

Personal Social and Health Education 

PYBT The Prince's Youth Business Trust: a charitable organisation initiated 

by the Prince of Wales to help young people set up small businesses; 

later known as the Prince's Trust 

Royal National Institute for the Blind: a national charity oSering 

advice, education/training and rehabilitation to visually impaired people 

Royal National Institute for Deaf People: a London-based charity 

ofkring education/training, support, advice and education on all 

matters afkcting hearing impaired people 

Regional Organiser: member of Understanding Industry's team working 

on a self-employed basis and responsible for developing courses in a 

given geografAical area 

SENDA Special Educational Needs and Disability Act 2001: extends the 

obhgations of the Disability Discrimination Act to educational 

establishments &om September 2002 

The Scottish Council for Research in Education 

Single Regeneration Budget: a source of funding for specified events or 

services 

ToD Teacher of the Deaf: a qualified teacher holding an additional 

mandatory qualification to teach hearing impaired pupils/students 
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M Understanding Industry: an education-industry links charity running 

courses for 16-19 year old students; later re-branded as Business 

Dynamics 

Universal Newborn Hearing Screening (later re-named Newborn 

Hearing Screening Programme): tests to detect potential hearing loss 

carried out within a few days of birth; further information can be 

found on the website www.dea6iessatbirthto2.org.uk 

VI Visually impaired: a generic term indicting sight loss that would 

embrace all categories form partially sighted to blind/sightless 

YTS Youth Training Scheme: an initiative in the 1980's to address youth 

unemployment and provide vocational training for school leavers 
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Appendix A: 

A Typical Fax of Introduction 
to a school/college 



fax message 

To: [Known contact at the school which hosted the fourth pilot 
course for HI Students) 

From: Stevie Mayhook 
Project Co-ordinator, Understanding Industry 

Dates 29th September 1998 Pages: 4 

Message; You may remember that we spoke at last year's MATED 
conference about the pilot courses UI is running for hearing-impaired 
students. We ran two courses in the summer term: one at [] and one at 
[] (programmes attached). They proved very successful and we have now 
had confirmation that the Lloyds TSB Foundation will sponsor three more 
pilots this year. Given your previous interest, I wondered whether you 
would like to be one of the centres involved this time. 

Both of last year's courses were run primarily for GNVQ Business Studies 
students (Foundation and Advanced) but students could come from other 
vocational areas. The group should comprise around 12 sixth formers. 

The format is very flexible: the previous pilots ran over two and a half 
days each, but we could consider a more intense programme over one or 
two days (although with the language and communication issues involved, 
I would hesitate to run it in this way); we could have one or two 
sessions per week during a period of a few weeks, slotting into the main 
school timetable. 

We have modified the standard UI textbook to make the language and 
presentation more accessible to hearing-impaired students. This 
comprises a looseleaf work, with the chapters selected to match the 
topics to be covered on the programme (the school will also be given a 
copy of the standard book for staff reference). Each student will 
receive a certificate which can be added to their National Record of 
Achievement. 

As this is a pilot, there is no cost to the school, but we would expect 
you to help in running a half-day training session for the Session 
Leaders involved (sample attached) and to ensure adequate facilities are 
available for the course (suitable room, a member of staff to support 
each session, ohp, vcr and whiteboard as needed). 

Obviously, you will want more information, and if you contact me to let 
me know whether you would like to consider running a pilot course we 
could arrange a suitable time for me to visit you and discuss it in more 
depth. 
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Appendix B: 

A Typical Letter of 
Introduction to a Potential 

Session Leader 



11th March 1998 

Thames Trains 
Venture House 
37 Blagrave Street 
Reading 
Berkshire 
RGl IPZ 

Attentions Neil Thomas 
Training & Development Department 

Dear Neil 

Re. UI Pilot Course for Hearing Impaired Studentsrvenue 1 9th-llth 
Junel997 

Further to our conversation earlier today, I am enclosing some 
information about our organisation and the course we are planning at [] 
next term. I am actually the Regional Organiser for Sussex, but we have 
been given a grant by the Lloyds TSB Foundation to develop two pilot 
courses specifically for hearing-impaired students (one at [] and 
another in []); as I am a qualified, practising Teacher of the Deaf, I 
have been asked to co-ordinate the project. 

I am enclosing a copy of the UI text book, background information about 
UI and Session Leader guidelines. The book is being re-worked into a 
modular, loose-leaf format to make the language more accessible; 
however, I thought you might find it of interest. The sessions are not 
intended to be lectures: the recommended format is a brief personal 
career history; an overview of the company and your role within it and a 
practical activity that demonstrates some of the issues and skills 
needed in that field. I am also enclosing some sample activities to 
give an idea of the 'pitch and pace' of the practical exercises but, 
again, the actual materials used will have to be drafted to be user-
friendly to hearing-impaired students (either myself or the tutors will 
be happy to help with this). Some Session Leaders like to use the UI 
exercises on the basis of them having been tried and tested in the 
field, whilst others prefer to adapt them or substitute them with 
materials they have developed elsewhere. The important factor is that 
the students are actively involved in a relevant activity for a large 
portion of the session with an opportunity to discuss their findings. 

The group will comprise 9-10 students, aged 16-19 and studying for the 
GNVQ Advanced Level in Business. To help Session Leaders prepare for 
their presentation, a training workshop will be held at the school on 
Wednesday 3rd June, 4.00-6.3 0pm. This will include a brief tour of 
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the school and then a session on 'deaf awareness' issues and an overview 
of Understanding Industry. As you may know, the school uses oral 
communication ie they do not use sign language. For the UI course, 
Teachers of the Deaf will be present throughout to assist with 
communication and generally support the Session Leaders. Radio and 
post-aural aids will be used by the students as appropriate. 
Flipcharts, ohp's and videos will be available and there is a facility 
for using Powerpoint. 

Thank you for your interests I do hope either yourself or somebody from 
your organisation will be able to take part and look forward to hearing 
from you shortly. If you have any queries, please feel free to contact 
me. 

Yours sincerely 

Stevie Mayhook 
Project Co-ordinator 



Appendix C: 

Letter to the Head in the Fifth 
Course for HI Students 



6th October 1998 

[sent to Head Teacher, 
School which hosted fifth 
course for HI Students] 

Dear [ ] 

Re. understanding Industry Pilot Courses for Hearino-Impaired 
Students 

Understanding Industry has been running courses and conferences for 
sixth-formers for 21 years and we have now received sponsorship from the 
Lloyds TSB Foundation to pilot similar events for hearing-impaired 
students. Last year we ran two courses in the summer terms one at [] 
and one at [] (programmes enclosed). They proved very successful and we 
are now looking for three more centres to run pilot schemes this year 
and I wondered whether you would like to be one of them. 

Both of last year's courses were run primarily for GNVQ Business Studies 
students (Foundation and Advanced Levels) but students could come from 
other vocational or subject areas. The group should comprise around 12 
sixth formers. 

The format is very flexible; the previous pilots ran over two and a half 
days each, but we could consider a more intense programme over one or 
two days (although with the language and communication issues involved, 
I would hesitate to run it in this way); or we could have one or two 
sessions per week during a period of a few weeks, slotting into their 
usual timetable. 

We have modified the standard UI textbook to make the language and 
presentation more accessible to hearing-impaired students. This 
comprises a looseleaf work, with the chapters selected to match the 
topics to be covered on the programme (the school will also be given a 
copy of the standard book for staff reference). Each student will 
receive a certificate which can be added to their National Record of 
Achievement. 

As this is a pilot, there is no cost to the school, but we would expect 
you to help in running a half-day training session for the session 
Leaders involved (sample attached) and to ensure adequate facilities are 
available for the course (suitable room, a member of staff to support 
each session, ohp, vcr and whiteboard as needed, refreshments). 

Obviously, you will need a lot more information before making a final 
decision, so please ring me when you have had a chance to study the 
enclosures and we can arrange a convenient time for me to visit you and 
discuss it in more depth (no obligation, honestly!). 

779 



I am enclosing some background information about Understanding Industry 
and a copy of last year's edition of the text book to give you a 'feel' 
of our work and approach. For your information, I am a qualified, 
practising Teacher of the Deaf (I am a part-time FE Tutor and Careers 
Co-ordinator at [] as well as Regional Organiser for UI in Sussex, which 
is why I was asked to co-ordinate the Lloyds TSB Project). 

I really hope you will want to take part and look forward to hearing 
from you shortly. 

Yours sincerely 

Stevie Mayhook 
Project Co-ordinator 
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Appendix D: 

Workshop Programme for the 
Fifth Course for HI Students 



inmERfHMUMDING INDtKMORT CXMnPERUOmCE 
Sponsored bv Llovds TSB Foundation 

1 SCHOOL FOR HEARING IMPAIRED CHILDREN 
12TH-14TH JULY 1999 

rr@//?/ngF Day for Se s s /on L e a d e r s 
A f o n d a y J u n e 

1 0 . 3 0 a m 

10.4 5 am 

1 2 . 0 0 - 1 . 0 0 p m 

1.00pm 

2.00pm 

3.00pm 

Arrivals and introductions. 

Tour of the School, An opportunity to see students 
on a range of courses in their usual working 
environment and some of the resources and services 
that are employed to help them succeed. 

Lunch. Rest, refreshment and a chance to talk 
informally with one another and school staff. 

Deaf Awareness. A discussion and demonstration of 
some of the issues relating to teaching students with 
impaired hearing. This will be a very practical 
presentation, so please feel free to raise any 
questions about the materials or methods of delivery 
you want to use in your own session. 

Understanding Industry. Stevie Mayhook will 
explain the background and work of UI, discuss the 
programme for the conference and have a selection of 
materials available to help you prepare for your own 
session, if you would like to discuss the 
appropriateness or ways of modifying your own 
resources for use with the students, please bring them 
with you. 

Close. 

CENTRE : 
ADDRESS: 

CONTACT: 

U.I. CONTACT: 

[] 
[] 

[] 

Stevie Mayhook 

TELEPHONE: [] 

TELEPHONE: [] 



Appendix E: 

Programme for the Fifth 
Course for HI Students 



UNDERSTANDING INDUSTRY/ T 1 SCHOOT. 
Sponsored bv Llovds TSB Foundat.i nn 

DATE & TIME SUBJECT 
M o n d a y 12 th J u l y 
1.00-1.30pm Introduction 

2.00-4.00pm Visit 

Tuesday 13th July 
9.00-10.30 Health & Safety 

at Work 

11.00-12.30 Small Businesses 

SESSION LEADER 

Stevie Mayhook 

Ian McGuigan 
General Manager 

Julie-Ann iVIcKee 
Health & Safety Mgr 

Chris Halliwell 

1.30- 3.00 

3.30- 5.00 

Marketing Matthew Eld 

Customer Care/ John Davies 
Dealing With the Public Regional Customer 

Care Specialist 

Wednesday 14th July 
9.00-10.30 Design & Development Dr Belinda Crook 

11.00-12.30 

1.30- 3.00 

Management 

Human Resource 
Management 

Paul Rogers 
Business Management 
Trainee 

COMPANY/ADDRESS 

Understanding Industry 

Prince of Wales Hotel 
Lord Street, PR8 U S 
0 1 7 0 4 - 5 4 3 0 0 0 

British NuclearFuels Ltd 
Springfield, PR4 6XJ 
01772-764680 

Princes Youth Business 
Trust 
Liverpool University 
L69 3BX 
0151-794 3197 

L'pool Daily Post & Echo 
Old Hall Street L69 3EB 

0151-2272000 

J Sainsbury 
Bamber Bridge, Preston 
01772-627762 

Phillips Components Ltd 
Balmoral Dr ive PR9 8PZ 
01704-226921 

Halifax (North West) pic 
5 Piccdadilly M l 1LZ7 
0845-602 2710 

3.30- 5.00 Summary 

Adrienne Moo res 
Personnel Manager 
and Terry Wilson 

Stevie Mayhook 

Boots 
18-20 Great Charlotte St 
L1 1QR 
0151-709 4711 

Understanding industry 

CENTRE: 
ADDRESS: 
CONTACT: 
U.I. CONTACT: 

[ ] School for Hearing Impaired Children 
[] 

[ ] TELEPHONE: [ ] 
Stevie Mayhook TELEPHONE: [ ] 

762 



Appendix F: 

Standard Ul Questionnaires 
and Analysis Sheet 



Student Nan%e: 

Schoof/College: 

Regional Organiser: 

ConGdendal Pre-Course 
Student Questionnaire 

Age: , yrs. Sex: AI O F o 

Course start date: 

Course No: 
PART 1 (pksK complete tbk part at the sfart ymxr cmnrse) 

1. lamaudyhg: A levels O SaaLKghetsO GNVQsO GSVQsO OAerqualigcadonsO 

2. Afe you smdying Aisiness Studies and/br Economics? YES O NO O 

3. My impresaon of indostiy and commerce is 

Why? 

V. PosMve PoaWve Nemkd Negadw V. Negmdw 
o o o o o 

4. My knowkdge and underaanding of busness is 

Why ? 

V.Good Good Avcmge Pow Vfoor 
a a o o o 

5. f am considermg a career in industfy/commerce 

6. I would senousiv ccmsider mnning mv own busmes 

YES O \ 0 O DON'T KNOW O 

YES O NO O DONTKNOW O 

REMCfDER 

# Please bring your UI Counse Handbook to cach session. 

# P le^ read d% relevant chapter BEFORE each sesson. 

« Mease ensure you have something to write with and something to wnte m. 

# The moR y(xi put into the course, the more you will get out or it. 4o: 

MAKE THE SESSION LEADER WELCOME 
PARTICIPATE FULLY 
ASK QUESTIONS 
ENJOY THE COURSE. 

Thmk ynu fnr OMwpktiHi; (hi:, quMtiniiaain:. Pkme hand WWW ynur Tcmchw 

koe fwpM nmduccd with the kmd support of H A U E A X 



W 
(ajjh * 

Confidendai Post-Course 
Student Questionnaire 

Student Name: 

ScImoyCoMege: 

RegionW Orgaoeer: 

Age: yrs. Sex: M O F O 

Course giart date: 
Course No: 

PART3 (pka* compiek tbb part ^ the ead of your coune) 
1 2 3 4 3 

Do you agree that: Agree O O a O C Dkagree 

]. The course was interestmg 0 O o O o 
2. The course was useiiil a O o o 0 
3. The UI cotnse has helped in my studies 0 o 0 D Q 
4. The UI course will help in my choice of career 0 o a O 0 
5. You would Rcornmend the course to ne%t yeafs aWems O a o o 0 

6. impres&km oF industry and commerce is now V. PosWve Nwitrai Nqgadve V.NegmUw 
O a o o 

Whv? 

7. My knowledge and understanding of biainess is now V.Good Good Average Poor V.P(N*r 
o a 0 W 

Whv? 

8. Will you now consider a career in industry/ccmmefce YES O W 0 DONT^ KNOW a 

9. Will you now serioosly ctmsider mnning your own business YES o NO ] DON'T KNOW O 

to. Whai in your view were the besi/most useful kaxuies of the course? 

IL Wku peisonai bene As have you gained from the course? 

12. Have you any suggestions for improvement? 

13. In my opinion, the Understanding In&istry book is: 

14. How wduM you nite ihe course? 

Excellent V.Guod (MM*d Adequate Poor 
O 3 0 0 0 

O O a o 

Thank yew cmnidetwR tbb qwaimmWrc. Pkwe hamd k W y w Temdwr 
I % 



S T U D E N T Q U E S n O N N A I R E 

]PKE dk P%]K?]"(:%)tIB:5EjLNLAjLTrSBZ; 

RD/AM 

iyouaF5k&Kxdg%7oUcgeE 

Aleveb 

TERM 

No of StudeoB: 

.YR 

GNVQa GSVQs Other 

No: Smdymg 

^bqMraMmsfhH&wayandcammmm*: 

TAPbsahw JPondve Neuoai 

*Kh«MHedge oad uadgnAmming of budmea: 

V.Ckod <3xM Avanee Poor V.Poor 

*4[%%gBidbHniw; a cajiaar io iMhiacrTramd o«mm*anBe: 

Tfcs lyb ICkiat lauowf 

*Cb:BBM*er rtnHumg onn* ibmduaeas: 

Ifes jSb ICkint Aaioiy 

BEFORE 

ÂFTER 

*OpWom of (he L odentandtng Indoarr book: 

EjuOCUcSK V\ (jCCK* (j*X3d Adcouaie Poor 

"(roBanRcimMBH;: 

ExccUeoi 

| g S 

V Good Gucxi Adequaw Poor 



I "(dfriiaad,*; i, 

TMKhor's Name: 

School/Colkge: 

Teacher Questionnaire on 
U n d e r s t a n d i n g I n d u s t r y S e s s i o n s 

Regkmal Orgm^ker: Crnuw start date: 
Course No: 

h: wbkh @f the foHowiag k tbe UI course running? 

A levels O ScoLHigheis O GNVQs O GSVQs O 

Pkase complete a* the end each sesgion. 

SeWon Content 

Genem] Studies O 

Se$Won Delivery 

Other O 

Exedlent V.Oood Good Adequate Poor Excellent V.Good Good Adequate Poor 
Inrmdncdm O o 0 0 D o o o o 0 

Marketing O a a o o a o a o a 

Finance o o a 0 0 o o o 0 o 

Design & Dev. o o o 0 o a o o o o 

Productkm o a o 0 o o o o o o 

Perscamel o o o o 0 D D o o o 

A6aag«nent o D o o o o O o o o 

&nall Business o O o o o o O 0 0 o 

Other o D o o o o O o o D 

OAer o D o o o o O o o o 

Shnmnary a O o o o o o o o o 

1. Overall, did Ae students find the course interesting? 
2. Overall, did the students %)d the course useful? 
3. Overall, did the students find (heir attitudes to industty/commerce 

changed by the course? 
4. Do you intemi to use the UI course again? 
5. Was the course value for mcmey? 

(If not - please say wiiy) 

YES 
O 
O 

O 
O 
O 

NO 
o 
D 

0 
O 
a 

6. How good was (he UI admnustmuon and sû ôrt? 

7. Do you have any comtruc^ve commaits cm how to 
improve 6e quality of tk course? 

ExceHent V.Coed Adequate Poor V Poor 
D O Q O O 

8. How wmild you rate the course? 
Excelkmt WGwd Adequate Poor V.Pbw 

D 2 O O O 

Thank you kr compkUng this questionnaire. 
i 

This questionnaire has been product d ^ith (he kind support of 



Uoderii*: Iry {SessicHi ILd&aidkKr <)iaK%atwD#:i*adbne 

Litwdkr coGUouaUy koinooHar and kmprovet&t quaMty (xFscrnke we pnndde,! vmrndd be 
lEKtremoeiy gpnateful K jHwu iRTMuld talH! a fevFiadnsutes to to*mqpiete the fdfh)Trk*g amkd retuaim kto 
nie as sotwa as gMXBKHbAe after yowr sesslowL 

Nwme 

Compaiy 

SeheW/Cokge 

ISeaatomiroipk; !)*#* ofSkaadkM* 

X&qg&oowd ()r;p*n**er 

1. Were you met at recqwian? YESO NO o 

2. Was the eqq^nemt requested ̂ pescAt, checked and working? YESO NO q 

3. Was the mom large enough for the pmpose? YESO NO a 

4. Was a member staff present at the session? YESO NO o 

5. WiK tbne sufGcient discipHme to allow you to cmduct 
your session effecdvely? YESO NO o 

6. Were (he students properly prepared and Kcq)dye? YESC NO o 

7. Were you thanked by student̂ tê dKif? YESO NO o 

8. Woi# you fetum for fntufe cowses? YESO NO o 

9. Are you satisfied widi 6 e way in wWdi Understanding 
Wustiy adminiAets and supports Ae courses? YESO NO O 

10. Wae you adequately brieW by UI before the sesaon? YES 0 NO a 

11. Did you have suGidai* stq̂ poA material 6%»n %JI? YESO NO o 

12. Did you use erne of the UI 'Bde&ase' exefciscs 
(if so l̂Aich erne?) 

YESO NO o 

13. IF theme arc iodber]peo;Ae ta jfowr orggKuaauion vfho wfOtJd aIsobcpM?xu%%iik)**B00me SesaaoB 
IjeadkaS) could you jplease enter dbek ruuiwssiHid ôb dtles be&cnv: 

ffame Jkdb Tit*e 

ISkumie Jolk Ildk: 

fSmaw; Jhdb IMe 

14. If you have a«y suggesdoms for (he hnpiovement of Ul cowse^sessions - at this sdKx^ or in 
jgeoetal -tvcwiklĵ ou pic8gep%*]n%ir«}oninientson the ineverse cdFthis iguestioniuHis. 

THkank co%np*eaky;(±d8i;u«3tk*mn@dre. 
\ ^ 1" 



Appendix G: 

First Modified Questionnaires 



L ; o n i : a e n u a : r r e - L ^ o u r s c 

S t u d e n t Q u e s t i o n n a i r e 

Student Name:_ 

SchooI/CoHege:_ 

Agc:_ Sex: M O F O 

Regional Organiser: Course $mrt date: 

PART 1 (please complete thii part at the start of your course) 

1. I am studying: A levels O NVQ sO GNVQ^sO GSCE*sO Other qumlincatgonsO 

2 .1 am studying Business Studies and/or Economics YES O NO O 

3. My opinion of industry and commerce is V.Positxve Positive Neutral Negative V.Negative 

D O O O O 

Because 

4. My knowledge and understanding of business is V.Good Good 

O O 

Because 

Average Poor 

O O 

V.Poor 

O 

5 .1 am thinking about a career in industiy/commerce YES O NO O DON'T KNOW O 

6. I would seriously think about running my own business YES O NO O DON'T KNOW O 

REMINDER 

M Please bring your (JI Course Handbook to each session 

M Please read the apprc^nate chapter BEFORE each session 

* Please bring something to wTite with and something to write on 

# The more you put into Uiis course, the more you will get (Mft of it. so: 

MAKE THE SESSION LEADER WELCOME 
PARTICIPATE FULLY 
ASK QUESTIONS 
ENJOY THE COURSE 

Tbwk you for compktimg this questionnaire. Please hand it in to your Teacher. 

Understanding Industiy is very grateful to the LXoyds TSB Foundation fbrj 
England and Wales for their kind support of this course | 

I 



Urn 

(Jonlidential Post-Course 
Student Questionnaire 

Student N%me:_ Age:_ yrs. 

Schoof/CoHege: 

Regional Orgamser: 

Sex: M O F O 

_Cour$c gtart date:. 

PART 2 (please complete thw part at the end of your course) 
I 2 3 4 5 

Khinktbat: Agree O O O O ODkagMc 

1. Thecourse^vasiiaeresting O o O O O 

2. The course was useAil O o O O O 
3. TheUIoourKhashe^)edinmysWies O o O O O 
4. The UI course will help me choose a carcer O o O O O 
5. I would recommend the course to next year's students O o O o O 

6. Myc^imonofindustrya«)comnKrceisnow V.Pos#tive Positive Neutral Negative VJ\fegative 
O O o O O 

Because 

7. My knowledge and wkkfstanding of business is now 

Because 

V.Good 
O 

Good 
O 

Average 
O 

Poor 
o 

VJ^oor 
O 

8. Iv#nowtbii&abootacareerinindwstry/a»mief^ YESO NOO 

9. lMllnowsenous*ytMnkaboutrunnii%myowQbusia^ YESD N O O 

lO.I think iWbestAnostusefW&aWrescf the o(NjU3c were . 

DON'T KNOW O 

DON'T KNOW O 

1 l .Thcp«3(maIb«KGts I have gained A<NnAecwrseare_ 

12.To impmve Ae course I would. 

EiceUept V.Good Good Adequate Poof 

13.1a my opimon the Understanding Wustiy worse handbook is O O O O O 

I4 .I would rate the course O O O O O 

Thank you A)r conqdeting this questionnaire. Pkase band it in to your Teacher. 

Understanding IndiKtr) is vcr)' grateful to the Lloyds TSB Foundation 
for England and Wales for their kind support of this course 

I "9^ 



Appendix H: 

Further Modified 
Questionnaires 



i „ , , , (CbDnjEjbdbBHilkjLgiJL P̂ cxB-CacMjursM; 
gMzLwghsaf: {&uwea;t:jjOHaziaLi:r<* 

B t * a # a t ***** age* . . . y r * s*%: * / P 

g c h 6 o l / C o l l * g # . . 

o i Orgaaimer s t a r t d a t a 

I am studying* A Levels NVQ's GBVQ'a GCBE's Other 

Ny course inc ludes Business o r Boonomics Yes/Bo 

1 : ag ree s t r o n g l y 2* agree 3* no t s u r e 4* d i s a g r e e 5* d i s a g r e e s t r o n g l y 

I have a p o a i t i v e op in ion of t h e b u s i n e s s world 1 2 3 4 5 

because . . . . . . . . . . . . . 

I know a l o t about t h e b u s i n e s s world 1 2 3 4 5 

because . . . 

I would l i k e a c a r e e r i n b u s i n e s s o r i n d u s t r y 1 2 3 4 5 

I might l i k e t o run my own b u s i n e s s 1 2 3 4 5 

I have a l r eady had c o n t a c t wi th b u s i n e s s o r i n d u s t r y ttuxmg&i 

work exper i ence Yes/Ho 
D e s c r i p t i o n of p laoement(s )* 

P a r t - t i m e j o b f s ) Yes/No 
Deec r ip t ion of i o b ( s ) * 

Young E n t e r p r i s e Yes/Mo 
M i n i - e n t e r p r i s e Yes/Mo 
V i s i t s t o companies Yes/Ro 
speakers i n s c h o o l / c o l l e g e Yes No 
Other (you can add a o r e i n f o r m a t i o a on t h e otAer s i d b of t A i s 
guesticmaaire; 

I 9 0 



u.g.r tc.di p y C o n f i d e n t i a l P o s t - C o u r a e 
I5t:udlemrk Ĉ̂ uwBHStijLCMBUia&jLzrEi 

a t a d # B t * * * $ : &g#* . . . y r s * # * : * / P 

* c h o o l / C o l l « g * . . . . 

0% O r g * n i # * f . . . s t a r t d a t e 

1: ag ree s t r o n g l y 2* a g r e e 3: not s o r e 4i d i s a g r e e 5( d i s ag ree s t r o n g l y 

Tbe course was i n t e r e s t i n g 1 2 3 4 5 
The c o a r s e was u s e f u l 1 2 3 4 5 
The course has helped my s c h o o l / c o l l e g e work 1 2 3 4 5 
The course w i l l he lp me choose a c a r e e r 1 2 3 4 5 
I would recommend t h e course t o o t h e r s t uden t* 1 2 3 4 5 

I have a p o s i t i v e op in ion of t h e bus ines s world 1 2 3 4 5 

because . . . 

I now onders tand t h e bnsinesB world b e t t e r 1 2 3 4 5 

heceose . . . . . . . . . . . . . . . . 

I woold l i k e a c a r e e r i n bmsinees o r i n d u s t r y 1 2 3 4 5 

I might l i k e t o run my own bus ines s 1 2 3 4 5 

The u i handbook i s u s e f u l / i n t e r e s t i n g 1 2 3 4 5 

I am g l a d l took p a r t i n t h e n i coa r se 1 2 3 4 5 

I found i t ea sy t o unders tand t h e s e s s i o n s 1 2 3 4 5 

I t h i n k t h e moat o s e f a l p a r t s of t h e cou r se were 

TO improve t h e cour se I would sugges t 

Other commente* 



Analysis of Pre- axwl Post-Course Student Questionnaires 

School /Col lege 

S t a r t Bad lk> of Stndenta Age Range 

S tuden ts s t udy ing : A Levels HVQ's GMVQ's GCSE's Other 

S tuden ts s tudy ing Business or Boonoiaics 

1* ag ree s t r o n g l y 2* agree 3* no t s u r e 4 : d i s a g r e e 5* d i s a g r e e stC(Kigly 

I baive a p o s i t i v e opinion of t h e bus ines s world 1 2 3 4 5 
Pre 
Post 

I ui^erstaiMl t h e bus ines s world 
Pre 
Pos t 

I would l i k e a c a r e e r i n b u s i n e s s o r i ndus t ry 1 
Pre 
Pos t 

I a i g h t l i k e t o run my own b u s i n e s s 

The course was i n t e r e s t i n g 

The course was u s e f u l 

Pre 
Pos t 

1 2 3 

The course has helped ay s c h o o l / c o l l e ^ wwk 1 

The course w i l l h e l p me choose a c a r e e r 

I would reocamend t h e course t o o t h e r s t u d e n t s 1 

The 01 handbook i s u s e f u l / i n t e r e s t i n g 

I am glad l took p a r t i n t M n i cou r se 

I found i t easy t o unders tand t h e s e s s i o n s 

l^>2-



Umdarinndia; adawry iSkBSfsijOMi ljeNaw3ks]r (fuwedstiijoaai&aLijr** 

***** .Company . . . . . . . . . . 

School/College 

8 # # * i o a T o p i c . g e B s i o m d a t e 

u i O r g a n i s e r 

f P j e a s e f e e i f r e e t o mate a d d i t i o n a l comceAts o y e r i e a f / 

Was t h e venae acceaa ib l e ( looat imif parking^ r e c e p t i o n e t c ) ? Yea/UK) 

Was t h e room s u i t a b l e f o r yoor purpose? Yes/Ifo 

Were app rop r i a t e r e s o u r c e s / m a t e r i a l s a v a i l a b l e and i n good order? Yes/No 

Was a member of s t a f f p r e s e n t thronghoot your s e s s i o n ? Yes/No 

Were t h e s tuden t s adequate ly prepared f o r your s e s s i o n ? Yes/No 

Were t h e r e any problems with d i s c i p l i n e or mot iva t ion? Yes/No 

Were t h e r e any d i f f i c u l t i e s wi th coimuaicat ion? Yes/No 

ware t h e r e any d i f f i c u l t i e s wi th phys i ca l m o b i l i t y / d e x t e r i t y ? Yes/No 

Had yon v i s i t e d / s poke n t o t h e t u t o r be fo re your s e s s i o n ? Yes/NO 

Were y<w thanked by t h e s t u d e n t s / t u t o r ? Yes/No 

Would yon t a k e p a r t i n f u t u r e courses a t t h i s venue? Yes/Bo 

Did you f e e l you were adequate ly b r i e f e d by u i about t h i s course? Yes/Ko 
Yes/No Did you use /adapt any of t h e UI B r i e f c a s e e x e r c i s e s ? 

(Please s t a t e which, and whether you f e l t i t was s u c c e s s f u l ) 

What advice would you g ive o the r Sess ion Leaders going t o t h i s venue? 

P l ease g ive d e t a i l s ove r l ea f of any co l l eagues who a i g h t l i k e t o beccsoe (/T 
gession headers 



Tutor Questionnaire 

*mm*: 

B c h o o l / C o H # g * 

Coar@« m t a r t d a t e . . U I O r g a n i s e r 

f P i e a s e f e e i f r e e t o make a d d i t i o n a l comneats o y e r i e a f ) 

Mhich a r e a of t h e cur r icu lum was t h e UI course l i n k e d t o ? 

A Levels q c s g ' 8 GNVQ'a Genera l S tud ie s Othei; 

I f l ^ e x c e l l e n t 2mrery good 3"good t^adegua te Sepoor , p l e a s e r a t e * 

S e s s i o n c o a t a n t s e s s i o n d e l i v e r y 

I n t r o d u c t i o n 1 2 3 4 5 1 2 3 4 5 
Marketing 1 2 3 4 5 1 2 3 4 5 
Finance 1 2 3 4 5 1 2 3 4 5 
Design/Developmentl 2 3 4 5 1 2 3 4 5 
Product ion 1 3 3 4 5 1 2 3 4 5 
Personnel 1 2 3 4 5 1 2 3 4 5 
Management 1 2 3 4 5 1 2 3 4 5 
Growing Bus inesses l 2 3 4 5 1 2 3 4 5 
IT 1 2 3 4 5 1 2 3 4 5 
Bus. I n t e g r a t i o n 1 2 3 4 5 1 2 3 4 5 
Other 1 2 3 4 5 1 2 3 4 5 
Soannary 1 2 3 4 5 1 2 3 4 5 

Use fu lness of t h e c o a r s e f o r your s t u d e n t s 1 2 3 4 5 

l e v e l of i n t e r w t amongst t h e s t u d e n t s 1 2 3 4 5 

I n ^ c t on t h e i r i n d u s t r i a l awareness 1 2 3 4 5 

Qua l i t y of u i ' s s u j ^ o r t and a d m i n i s t r a t i o n 1 2 3 4 5 

P r e p a r a t i o n of t h e Sess ion Lea&ars by DI 1 2 3 4 5 

Overa l l r a t i n g f o r t h e coa r se 1 2 3 4 5 

Eva lua t ion of t h e modif ied t e x t book 1 2 3 4 5 

would you book a n o t h e r UI course? Yes/No 

P lease sugges t ways i n lAlch t h e course could be improved 

Understanding zndus t ry i s ve iy g r a t f u l t o the L l o y d s ISB F o u n d a t i o n 
f o r E n g l a n d a n d W a l e s f o r t h e i r Aind suppor t o f t A i s cour se 





EGG CUPS 

The situation; 

Your team has just started a small business. 

You raised the money from your own savings, by borrowing from our 
family, getting a bank loan and getting a grant and advice from the 
Princes Trust. 

You have rented premises for your factory (your table and chairs) and 
have bought some second-hand equipment (the plastic bag containing 
pens, scissors and glue). 

You have a bank balance of three sweets, which you can use to buy raw 
materials (sheets of paper) 

All you need is a customer! 

The Brief: 

I am your first customer. I make cream-filled chocolate eggs: they are 
very good, but there is a lot of competition. 

I have decided to give away a free egg cup with every egg. I know a lot 
about making chocolate eggs, but have no idea about making egg cups! 
Luckily for me, your company can help. 

I don't really know what I want the egg cups to look like. I know that 
they must be the right size, and strong enough, to hold my eggs, but I 
have no ideas about their colour, shape or design. 

You must buy your raw materials, design and manufacture egg cups that 
you think will help me sell more chocolate eggs. You can buy white 
paper for 1 sweet or coloured paper for 2 sweets. You can 
decorate them any way you like using the equipment you have. 

I promise to buy every egg cup you make if it can hold an egg (you need 
to test each one before trying to sell it to me). However, I am not 
sure how much I will pay you: it could be anything from 1 sweet to 6 
sweets for each egg cup, depending on how much I like them. 

You can try as many designs as you like - you don't have to make all the 
egg cups look the same, so you might earn more sweets for some than 
others. The sweets that you earn can be used to buy more paper or you 
can save your profits. Do not eat the sweets: as well as representing 
your profits, they are very old, have been used many times and are not 
fit to be eaten! 

You can only use paper bought from the main supplier - you cannot use 
rough paper to make samples (you will be fined if you do!) 

The winning team will be the company that has the most sweets at the end 
of the activity (about 25 minutes) 
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