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This thesis considers thensformative learning of Specific Learning Difficulties (SpLD) tutors

when they engage collaboratively with theories of social justice and critical pedagogy. SpLD tutors
in UK universities work with students with dysleXd&velopmental Gordination Dsorder

65/ 50KkREALINI EAI ST GGSyGAz2y 5STFAOAG | @8LISNI Ol A
Autism Spectrum Disorders (ASDher training typically does not includbeories of social

justice and inclusiorinstead the focus is usually on psychoice impacts on learners such as
working memory impairment and phonological difficulties. This privileges a deficit

psychological model angroblematically, iignores a multitude of issues that intersect and

AYLI OG dzLl2y £ S NY ptolkork wivh Bhen2 WMordbda( SpNEtRorsla@ afteris
overlooked in research literature and discussions on inclusive practice in univergitggs. is a

specific gap in the research literature in that tiaining, development and practicef Sp.D

tutors is not addressed in relation to social andlusion issues. The aim of tinesearch was to
consider the transformative learning of tutors when they engageithborativelywith theories of

social justice and critical pedagogy.

Working within a broadly caitructivist ontological and epistemological framework, the
studyappliedqualitative bricolage methodology incorporating elements of inclusive, creatin
social justice research methods. The SpLD tutors acted-msjgivers andengagedn
Collaborative Inquiry Circles (CICs) to explore through dialogue the theories of Giroux, Freire,
Bourdieu, Sen, hooks and Ahmed. As issues of inclusive praetieeconsidered paramount,
these theories were presited in a variety of accessifi@rmats sub as blogs and videos. In
keeping with the aims of inclusive research, willingraquirers as well as the researcher
thematically analysed the findings.

Findings indicate that engaging with theories of social justice and critical pedagogy was
transformaive for the ceinquirers both personally and professionally. Therequirers recounted
how issues of justice within the theories were particularly resonant to their own work in terms of
recognition of their professional practice and the issues facingestisd This was particularly
evidentforceA YV Ij dZA NBNE 6AGK { L] 5a& 6K2 RAR ydZlie O2y aa
theoriesof Freire, Bourdieu and Ahmed were considered by théngoirers to be more
applicable to their contexts than othersl@were considered highly accessible by the co
inquirers who identified as neurodivergent.

It is concluded that SpLD tutors should be affortieel opportunity to learn about theories
of social justice and critical pedagogy. Such theories support SpLD tutors to develop awareness of
their practice and their place in the university and to consider the interplay between social justice
and inclusionn their work. As universities work towards becoming more inclusive institutions, the
views and needs of SpLD tutors in relation to supporting students with learning differences should
be taken into account.
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Chapter 1

Chapterl LY G NRRdzOUGA2Y

1.1 Research context and research question

W[ SFNYyAYy3 A& I LINRPOSaa 6KSNB 1y2¢6f SRIS Aa LN
RAaOdza a A2y (FrerR1998FT R )Bhidtiesishas Been shaped by the understanding,
discussion and reflection &pecific Learning Difficulties (SpLD) taiarUK universitiesShape

too is important to this researglin particular the use of circéeboth as a metaphor aral

transformative learning spaceSpLDs comprise dyslexia, Developmentabfdmnation Disorder
(DCD)/dyspraxia, dyscalculia and maths differences, Attention Deficit Hyperactivity Disorder
6151505 ¢2dNBddSQa cfrumbDRMEESItish BYstexih Agsosiation 2G20.JS
Brunswick 201p SpLD is the term used to describe neurological processing issues which can have
an impact on the acquisition of langge, literacy, cardination, automaticity and numeracy skills
(Harkinet al.2015) SpLD tutors (of which | am one) work with learners in UK universities who

have a diagnosis of SPLDs.

The focus of my research et potentialfor transformative learning from engagement with social
justice theoriesand critical pedagogsather than the dominant neurdiological or psychological
frameworks that ardypically associated with SpLD w@Macdonald 2009) wanted to do a PhD

on this subjectvith other SpLD tutors. | believe th&pLD tutors havgreat potential to support
social justice and inclusion in UigkkerEducationinstitutions (HEIs)Howeverwhile some SpLD
tutors haveconducted doctoratesearch, SpLD tutors themselves are rarely the focus of research
in UK universities. Therefory understand the motivations behind this research, it is important

to know the context within which SpLD tutors skan Hgher EducatiotHE) their understandings

of SpLDsand the dominance of psychological interpretations over more sociological approaches
to SpLDs. Theontext includesi KS 5 A & | 0 tAfoRandedD&R) S/lyich &ygically funds the

work of the SpD tutor andgrowing casualization within the HE workplace.

1.2  SpLDs as a disability

SpLDs are considered a disability, although the nature of the disablement has been a point of
much contentionThere has been a year on year increase in the number of disabled students
attending HEIs includintR2,755 students witlspLDs in 2019/202BESA 2021) earnes with
SpLDs account for a third of students who declare a disaHB5A 2021Higher levels of

educational attainment has long been associated with better health outcqivesld Health

15



Chapter 1

Organisation 2008Under the EqualitAct 2010 HEIsmust provide equality of access and
teaching provision talisabledstudents(Ryder and Norwich 2018)

Dyslexia is the mgt common SpL[British Dyslexia Agsiation, 2020)and will be the focus of

much of the SpLD discussions in this text. There is no full consensus on definitions for dyslexia

(Siegel and Smythe 2008)he most common definition is that used by the British Dyslexia

Associate (BDARrN amalgamation of findingsondyS EAl FNRBY (KS w2a$ wSLR N

additional interpretations for visual and auditory processing issues

Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and
fluent word reading and spelling. Characteristictieas of dyslexia are difficulties with
phonological awareness, verbal memory and verbal processing speed. Dyslexia occurs
across the range of intellectual abilities. It is best thought of as a continuum, not a distinct
category, and there are no clear eoftf points. Ceoccurring difficulties may be seen in
aspects of language, motor-@rdination, mental calculation, concentration and personal
organisation, but these are not by themselves, markers of dyslexia. A good indication of
the severity and persistice of dyslexic difficulties can be gained by examining how the
individual responds, or has responded, to welinded intervention. In addition to these
characteristics, the BDA acknowledges the visual and auditory processing difficulties that
some indivduals with dyslexia can experience. It points out that dyslexic readers can
show a combination of abilities and difficultidsat affect the learning proceséBDA

2019)

The definition above is recommended for use in assessments for HE students withadydhe
discourse primarily reflects a medical model of disability. Dyslexia and the other SpLDs have
typically been overwhelmingly described in medical and psychological {¢faxsDonald 2009,
Mortimore and Dupree 2010After all, students in HE are only entitled to support and

F O02YY2RI A2y a TNPR YAlowdrBedBbSAjifithey hdve unfleligdnt § iangé ad
psychometric testseading toa diagnoss of SpLDDSA2019). While these psychometric tests are
useful to highlight areas of strength and difficulty for the learner, this feeds into the psychological

discourse surrounding SpLDs. However, there is growing awareness that the psychological

discoNBES AG&aStET A& y2i Sy2dzaAKs GKFG {L)5a tA1S Reat SE

disability and literacy. It is therefore a mistake to consider dyslexia to be just about reading or to
allow psychological concepts of poor workimgmory, procssing speeds and literacy skills to
R2 YA y(Cain&dd 2016, p. 235)

Another problematic issue is the continued use of 1Q tests as part of the battery of psychometric

testsused to diagnose dyslexia anther learning differencedQ tests arehighlycontested. It is

16



Chapter 1

I NBdzSR GKFd Ylye Lv (dSada I NBnatRdbiindudvatery | G 2 NB
I Olj dzZA NER {y2¢f SRAS FyR I y3dz IS (RiderrandiNar@h NI T ¢
2018, p.112psseen in the performance of Black and Minority Ethnic (BAME) grouhese

tests. BAME learners tend to score below expectations in 1Q tests and this has particularly been
the case for Black students in the (Killborn 2018)It wasBarton and Tomlinso(1984)who

first wrote about negative assumptions made about the 1Q of Afavibbean boys in British

schoos. Theis was a sociological approach to explore questions of power and politics thi¢hin
ALISOALE SRdAzOFGA2Y YINNIGAGS FyR G2 [[dSaidrazy
R S T §5@¢i 2010, p. 567)he intersection between race and disability

Yet despite these concerrespecially in terms of sociological analykgstests continugo be used

in diagnostic tests for dyslexia rule out General Learning Difficulti@@écLoughlin and Leather

2013) However, there habeen a move away frorhis controversial discrepandyased model of
dyslexiag Goswamet al.2021) The IQdiscrepancy concefitas lost credibility in that there has

y2i 0SSy aAIYyATAOIYyG Wjdzad ftAdGI GABS RAFFSNBYyOS
A0 06S(G6SSy OKAftRNBY 6AGK Re&at SEAI (BnoWingdKA f R
al. 2020, p. 502)Snowlinget al. (2020) argue for anore multi-faceted view of dyslexia and-co
occurrencesather than placing value on IQ alone. However, despite the evidence against 1Q
testing for learners with dyslexia, 1Q tests are still recommeruethe SpLD Assessment

Standards Committee (SASGS)part of the assessment battery for university studé®aSC

2021)

ThelQ testtypically used by Educational Psychologistassess for dyslexiathe Wechsler Scales
(Wechsler and Edwards 1978pme SpLD tutors asdsodyslexiaassessors, known as SpLD
specialist teacher/assessorQualified SpLD teacher/assessors cannot access the Wechsler Scales
as this is reserved for Educational Psychologistteddsthe IQ testised by specialist
teacher/assessors the Wide Range Intelligence Test (WREI)ttinget al.2000) This is an

American test published in 20Gand now out of standardisatio®hieldset al. (2004)examine

issues of race/ethnicity/gender/education levialthe WRIT findingso evidence of statistical
difference between demographic subgroups but fail to mention that thedthuthor of the article

was the creator of the WRIT, Glutting himsetiave argued to my professional bodigsociation

for DyslexiaYoecialists irHigher Education (ADSHHE)at parts of the WRIT 1Q test, Verbal

Analogies, aran assessment of social and cultural capitatontains questions which require a
1y26fSR3IAS 2F W2Ky /2t 0NI ySQa Y dhatesOs dtilyoRthell KS &
mandatory list of assessments to include when assessing for Sphdislgical analysis rather

than psychological analysis is still not readily understood amongst the profession.
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Chapter 1

A number of authors notéhat there isan overriding sese of deficiency and impairment used in

discussions on SpLD&amboeret al. 2016 Mortimore and Crozier 2006 he causal theories of

dyslexia use the language of neuroscierand psychologguch as the doubldeficit theory(Wolf

and Bowers 1999)r the dyslexic brain and theon-impairedbrain in the work ofShaywitzt al.

(2002) Thisdiscourse can be dismpowering, focusing not on differentait on lack Skinner

(2011, p.32 an academic with dyslexiayrites of how she becamilsed to being defined in

LJAeOK2t 23A0Ff RA&O2dzNE S X-depenéerc® omBtimesDut KB NB | RA & G 2 NJ
always) on this psychological discourse to define me, focusing on niylitsaather than my

I 0 A f. Rollak(@HE20p. 72)ejects this neuropsychological viewing of dyslexia, calling for a

rejection of{gathologizing this common kind of brain; truly accessible teaching removes the need

to do thiQIn order to get accessible teaching, however, we need to nasvey from using a

psychological lens alenasg KA f S WLJA@ OK2f 238 KSfLJA dza (2 dzyRSNRGLI Y
Reat SEAIFT wX® AlG A& tFO1AYy3a Ay (GKS G22fta G2 SELX 2 NJ
L2 £ AGA O f (CanrgnsaiidNBHtady oA 3/pC1390) ForTomlinson(1987, p.34), Why

children failmight lie as much in the social, economic and political structures of a society as in

anything intrinsidi 2 OKA f RNByY 2 It ig these3irubtyted ¢hat Arg/ vely ofterK A £ R

overlooked in SpLD work.

Togainaccess® dzLILI2Z NII Ay dzyAGSNEAGEe>S adGdzRSyida KIF@gS (2 RSa
RS T A OA(llewtbhviitéX0240p.1161)Coope(2006) anacademic with dyslexia has rejected

this concept of lack and advocates viewing dyslexia through the social model of disability.

WhSAZNPRAGSNEAGEQ Aa | a20Alf O2yaidNHzOOG® 2SS | NB
into conflict with social expectatiorend demands. The real issue is not neurodiversity,

but institutional discrimination against certain kinds of neurodiver&tgoper 2006, p. 2)

Notably,CooperdirecB (F1S& FAY G GKS Y2NB WLA@OK2f23A0FKfQ R
working memory, early literacy and executive functioning skills such as organisation, all part of a

YSRAOIf Y2RStf 2F RAaAlIOAfAGE ® / 2 2aths thaham médRal2 O 08 2 F |
Y2RSt A& LINBRAOIFIGSR 2y (GKS &a20Alf Y2RSt 02y OSLJi &K/
limitations of their impairments but by the external barriers that prevented their full participation

Ay (GKS a2 O0ASiA SGliveAayid BarkeRODXK p.548558) Thesddidl Ridlel

focusesnotonJS 2 L S Qa  hurdnlktha walysSnywvhichey are excluded or included by

society(Shakespeare 2006)he social model is central to the seminal worBafton (1998, p.

6AY OFftAy3a FT2NJ Y2NB Ay Of dza A @ Situttorabbéfiessto2 T SRdzOF A2y
LI NOAOALI GA2Yy AY SRdZOFGA2Y wX6 LG A& Fy SaaSyidalft
F2NJ AyOft dzaA@dS LRtAOE YR LINIOGAOS Ayg@g2ft @3SaqQo
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There has beesomecriticism of theoriginal, Britisksocial model of disability. lpairment is very

much part of the everyday experiencediabledpeople and Shakespeaf@006)argues against

an over simplistic, binary concept of medical model (bad), social model (good). The redefinition of
disability by the Union of the Physically Inmed against Segregation (UPIAS) and emergence of

the social model of disability in the 1960s and 70s in the UK has helped contribute to political aims
of barrier removal and to liberate disabled people from thinking that they, rather than society, are
at fault. However, it makes taking an impairmesgecific response to disability problematic

(Barnes 2004)Furthermore, research into mitigating medical issues could be considered as
unnecessary as it would take away from the issue of barrier removal, while a focus on the society
as whole could also remove the need to meet individual néBdsnes 2004)For Shakespeare
(2006,p35>x 020K GKS YSRAOFIET YR (GKS a20AFf I NB A
0KS O2Yo0AYylFdA2Yy 2F AYLIANXYSylH SFFSOdla IyR az
examplewhe Al R2Sa y20G 0S02YS Iy AYLI ANXSyYy(ld Wdzy
(p.35). InChapter Twol discuss theeapictions of dyslexia within differetiheoreticalframeworks

in greater depth.

The social modeés largely absent in the terminology surrounding the support given to students

with dyslexia in UK HEI$nder the terms of the 2001 Special Education Needs and Dis&mitity
(SENDA), UK universities were require@riavide accommodations for studentstividyslexia.

The Equality Act 2010 went further in terms of making these accommodations into required
WNBFaz2ylotS RedzaGYSydaQ a2 GKFd addRRSyda oa
compared to their nordisabled peers. For the vast majoritildK HEIs, this means using the DSA

to support learners with SpLDs. However, many students with SpLDs or fheattd conditions

tend not to identify as disabled and therefore tend not to apply for DSA fur{&iugell and

Weedon 2014)

In 2009, Student Finance England (SFE) took over administodtioa DSA(National Audit Office

et al.2010) The DSAunds assistive tdmology, mentoring support and printing co$ts these

learners¢ KA & & dzLJLI2 NI A& O2y aA R SwsEeRnotr répaydbld)t@helf y (i a
with essential, additional expenditure a disabled student incurs while studying, because of their
disabilty (which includes longerm health conditions, mental health conditions, or specific

f SENYAY3 RATTAOd¢abhisbrdtal 2G18208> ¢3K SRSE ! S B X laRQ T dzy F
access to ongo-one study support from SpLD tutagsvorth up to£21,987 per student for the
2018/2019 acadengiyear (Student Finance Engleé2@ll9). It is these SpLD tutors that are the

object of study in this research.
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1.3  SpLD TutordNon-Medical Helpers (NMHS)

SpLD tutors who are funded by SFE via the DSA are knowna&®&®#a& NorMedical Helpers

(NMHSs) (Student Loans Company, 2017). Sdrisewhatdemeaningerm does not acknowledge

the pedagogic skillsthat NN O NA Yy Id ¢ 2 g2NJ] & | -Medc@l2 YYSYRSR W. Iy
| St LISNR &2dz Ydzald KI @S Valent & Le@KS\qyafficaiicetathaugmaOl G A 2y 2 NJ
Level 7 is more desirable) in SpLDs and membership of@sBional Association (DSPAG

2019). These associations inclutie BDA Professional Organisation of Teachers of Students with

Specific Learning Diftitties (PATOSS); Association of Dyslexia Tutors in Higher Education

(ADSH); and Dyslexia Guild (BQAG2019). These bodies are responsible for delivering

continual professional development (CPD) of which SpLD tutors are required to do at least ten

hoursperyear (ADSHED20). The Department for Education (DfE) recommends that funding

bodies only use NMHs who are registered with the Disabled Students Allowances Quality

Assurance Group (DSPAG). DS®AG was responsible for regulating the provision of DSA

support however it was suddenly disbanded in December Z0f82019) As yet there has been

no replacement for DS®AG but universities have carried on using the-R®& guidance. There

isconcern that due to the economic impact of tl®vid19 pandemic that there will be no

replacement. There is further growing concern that the DSA itself will be removed.

This concern became manifest when changes in DSA provision were put in place 2020186/
the then Department for Business, Innovation and Skills (BIS). HEIs were required to put in place

their own measures to facilitate support for learners with SpLDs.

We expect HElIs to introduce changes which can further reduce reliance on DSAd$pand h
YFEAYAaGNBFY &adzllll2 NI & X ¢ KngdicAlBEpRNMHEMEY Be2 YS A Y RA AR

removed through different ways of delivering courses and informafigi® 2014)

Later announcements from the DéEmonstrate the move away from DSA provisight K S
expectation is that Higher Education Providers will offsetitheact of the renoval of DSAs
funding by providing reasonabéaljustments to disabled students as they are required to do
under theEquality Act 201QDfE2019, p. 8)

It canbe argued thathese changes were seen as a further way of reducing support for disabled

students butarticulatedunder the banner of bringing support-lrouse. There is concern that the

support for students with SpLDs in particular will be reduced assthes NB (G KS addzRSyda waaiy
2dzi F2 N (0 K@Gewthwate2®4, p.116€1L)¥ét Ehése studentsave complex needs

including issues with seffsteem andsel02 Yy FARSY OS Wl & | NBadzZ G 2F &S|t N&

education system, as well as years of embarrassment because of their poor memory or poor
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LISNB 2y | f ABWBAIwKROLZ; pi6l)ehgtdis a strong connection between studentself
esteem and academaxchievement (Rhodes and Newil04) and one of the mis of ADSHE is to
address learner anxiety which can manifest in forms of lofvesteem and academic seiforth
(ADSHRO019). There is also a significamtrease in the numbers of students declaring a mental
health condition in HByith a 450% increasa istudent mental health declarations in the past ten
years(UCAS 2021arrol and lles (2006), following on from the work of Riddell (1999), found that
undergraduate learners with dyslexia have higher trait anxiety in academic and social situations
compared to HE learners without dyslexia. Anxiety atamatdemic performance (particularly
reading) can therefore develop into anxiety about social situations. Therefore, SpLD tutors are
more likely to work onéo-one with learners who may also have mental health conditions as well
as issues of low sedfsteem which can impact on academic performance. The SpLD tutor must
not only provide a learner with academic suppauch as developing reading strategies and
academic writing approaches, implementing planning techniques and demglop f S N} SN &
metacogniton, but also support a learner who may have mental health issues as well as lew self
esteem and sel€onfidence. The SpLD tutor needs to be a very skilled edueditt to work

effectively. Theéerm non-medical helpedoes not adequately describe the role

This approach of allocating a label without an educational connotatidhiM? to SpLD

professionals with tutor qualifications is indicative of attitudes towards SpLD provision$geb

LINE OA AA2Y A2y @ Fii2S yi S 1yO KA yRIRedraged iht® tea@hindlJTypigaByNI (i K |
SpLDwork is overseen by student support services rather than academic departments.
Furthermore, SpLD tutors amecreasinglyoutsourced by universities, often on zehours
contracts.Tutors on zeréhours contractsorlica dz- £ O2y G N> OGa | NB O2y aAl
work when you need them; you do not have to give them work; they do not have to work when

I & 1 IR Qovernment 2021)

For examplein the University of Southampton there aoaly three SpLD tutor&mployeddirectly

by the University for a stueht body of 22,715 studeni{&Rich 202Q)The remaining tutors are
outsourced on zerdours contractsWe are not alone however in being outsourced members of

staff in HEIs. In November 2019, the cleaning staff, porters and security gudtdserfsity

College Londowent on strike to protest against their conditions of work as outsourced members
2F aGlFTo ¢KAA o1& (KS woAaIISald aGNRI@VGBT 2d
2019) There is growing concern about casualization in universities as seen by the series of
industrial actions taken by UK academic staff in recent times such as the 8 day industrial action in
November/December 2019 aritle 14 day strike in February/March 200CU 2020)SpLD

tutors however are not usually members of a union. A recenteyiof ADSHE members found
GKFG YSYOSNB FStd WiKSNESRNRYG AR Sremips 58] @
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l y2GKSNI AR 2F KSNJ SELISNASYOS 6KSy wlyRadlR Odz
their response was that zero hours sth#fve little legal protection and there was nothing they as

I dzy A2y O2dzZ RFleRBer20) Ay i SNBSy SQ

1.4  Change irHigher Education Institutions (HEIS)

N

Universitiesinthe OFy 06S 0Sal (K2 dz3 KSheré and Fakaridi2BIB,pNA R Ay a A

c

721) They receive a certain amount of governmémtding but this funding isubject to frequent

change(HESA 2021HHs are regulated like the public sector but are increasingly wotkireg

a

z

moreneof A0 SNI f A& 0 I LILINR I OK Abgsedib&hsiodar mardakid@tS y SNI G Ay 3 WY

O2YYSNDALFE O2YLI yASa (Shédr ghd Zdkada 2018, p.¥AMDile2 NJ 6 2 RA SA Q
Westernuniversitieswere traditionally considered to b@rces for nation building and the public

good, the increasing emphasis frahre 1980s onwards on markestion and competition has

resulted inmajor change for HEIs in the YMusselin 2018)There were approximatelygt UK

HEIs in the 2018/2019 academic ygdESA 2021 hese institutions are not all the same, some

are considered more researghtensive than others, and some have come into existence after

1992 when former polytechnics were reclassified as universities. They cankenldown as

follows:

1 Russell Group institutionsthe largestresearchintensiveuniversities in the UK
(University of Southampton is part of the Russell Group)

1 OtherResearchntensiveinstitutions¢ smallerresearchintensiveuniversities such as the
University of Swansea

T Post1992 institutions; former polytechnicsuch as the University of Portsmouth

1 Post2000 institutions; often former Higher Education collegeach as Bath Spa
University

1 Specialist institutions single subject institutionsuch aghe Royal Veterinary College

(Sherer and Zakaria 2018)

HEIs are therefore not all the same yet SpLD tutors work acliabese different institutionsAs

mentioned previously,@me instituions will employSpLD tutors directly but many have begun to

outsource SpLD tutors to companies where you work on-berr contractsThis treatment of

SpLD tutors is indicative of the growing commaodification of UK H&sence and SharmaQq02

p.661) were among the first to warn of the potential negativepacts of commaodifying education

YR YSY2Nlrofé& oNRGS GKIFIG WGNBFGAYy3 SRd®& GAZ2Y | &
constitutive reordering of university life, and potential degradation of its funciiosociety) ®

Lawrence and Sharma (20@R669)were writing before the introduction of studerfiees into
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English universities but their work uncannily discussed the concept of the student as consumer
GKSNB &dGdzRSyilia WwWodzz GKSANI SRdzOFGA2Y YR &aK2L
write of how research itself has become a commercial tasd how academics are therefore

WO 2 YY 2 & producive achievers oésearchrankings, and attractors of fundif002,

p.672) Lecturers are seen as valuable commaodities because of their abilities to perform research,
however, those who do not perform research, such as SpLD tutors may be viewed as less
valuable, and perhaps are even less valuable as they work with students with disabilities. From a
historical materialist viewpoint, people with disabilities were viewed as unproductive members of
GKS 62N] F2NOS RdzS G2 ((GEestOX YPYUBRAEIA kelargied y 2 F
that this viewpoint continues in the treatment of SpLD tutors. SpLD tutors do not typically

LINE RdzOS NB&ASI NDOK YR FdzNIKSNXY2NB 62N] 6AGK

and are therefore not worthy of investment much lessknowledgement.

1.5 Engaging wititheories of social justice and criticgledagogy

It is therefore out of this contextf social injusticehat my research has come about, research

that is inspired to seek alternatives to the dominant mad#lintrinsic pgchological deficit in
dyslexia and other learning differenc&ee(2010, p. 568jecommends using a more sociological

F NJ Y S g 2a iNdans foaidentifying #multiplicity of oppressions in everyday life for disabled
LIS2LX S YR o0dzAf RAYy 3 Odz G dzNS dearngrRwithBpkDS G A OSa
experience barriers in their learning at universitpLD tutorsfter allwould not exist if
universitieswere more inclusive learning spac&plLD tutorshemselvesexperience barriers in

their roles where they are marginaéd within the universityThis is social injusticétherefore

wanted to offertutors the opportunity to engage in other ways of thingabout these barriers

and theseways of thinking may be transformative for them. The foundation of this approach was
to use acombination of theories of social justice and critical pedagogy as thinking tools for SpLD

practitioners.

Thisconcept ofusing social justiceand critical pedagogtheories as thinking tools comes from the

work of Bourdieuwho described his view of theory in the following way:

[8G YS ab& 2dzZiNRAIKG FyR OSNBE F2NDSTFdzf £ 2
mean engage in the kihof conceptual gobbledygodkthat is good for

textbooks and which, through an extraordinary misconstrual of the logic of

science, passes for Theory in much of Asfgileerican social sciencéThere is

no doubt a theory in my work, or, better, a set of thinking tools visible through

the results they yield, but it is not built as suxht is a temporary construct
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which takes shape for and by empirical work. (BourdieWacquant 1989,

cited by Jenkins1992 p.67)

For Bourdieu, theory is intensely practical, a set of ideas that abe tesed but equally to be

WRA&AOI NRSR gKSY AlG 0S3Aya (Thonaskud Yoxlgyl2603, p.l13) R a G S SNJ
This warnindhoweveris necessanas herehas been concern about the applicationtbéories

from other disciplines to education studidavis and Sumai@002, p. 417 | NJY/ theétiesi W

[N
A

developed in psychology, sociology, cultural studies or elsewhere cannot be unproblematically
transplanted into the field of educatiod ' NB y 20 ySOS&aal NAf @dceAh 1 G SR 2 NJ | f
YR LINP2SOG& 2F SRdOF A2y Qo

| am aware of these concerns about theory in education particularly wih&nS w02y a Slj dzSy O
GKS2NEXFNBE Ay (GKS NBIf ¢2NI R 2@Fhodds ROAZANESE Ya | YR GKS
However, | believéhat theories of social justice and critical pedagogy are theories with beneficial

and potentially transformative consequenc&plLD tutors should be given tbpportunityto

engage withthesetheories.Using thae theories as thinking tools fits with Bourd@&awn

interests in equality in education as well as his views as theories as method which will be

discussed further in the dissertatigMurphy and Costa 2016)

1.6 Research question and aims

The research question is as follows:

What happens wherSpecific Learning i€ulties (SpLD) tutors in Higher Education engage

collaboratively with theories of social justice and critical pedagogy?

| wantedto explorethe potentialtransformative learning that collaborative engagement with
theories of social justicand critical pdagogymay bring to practitioners. Furthermore, if
engagement with theory is not a transformative experierlogas interestdin the reasons for

this.

The intended aimwvere to.
1. Facilitate SpLD practitioner engagement with theories of spgséice and critical
pedagogy
2. Trace the transformative (or otherwise) learning journey for SpLD tutors when we engage
with theory.
3. Explore the use of Collaborative Inquiry Circles (CICs) in research.
4. Developas a researcher and offer other SpLD tutorsdpportunity to become involved

in the research process too.
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| designed the research so th@pLD tutorsvould meetin Collaborative Inquiry Circles (CICs)
wherewe woulddiscuss a range of theories and their impg@&modericket al.2012) The SpLD

tutors areconsideredco-inquirers in this research. Or@-inquirer,For&z RS a ONA o S& |/
60221 Of dzo 06 dzii ¢apithy K gedinient db&eBratignkHodvar, instead of discussing

the latest bestsellers, these CICs disedshe work of Paulo Freire, Henry Girolell hooks,

Pierre Bourdieu, Aartya Serand Sara Ahmed.

My own experiences of learning about social justice theories on the MSc in Education (SpLD) in
the University of Southampton was deeply transformative and has had a beneficial impact on my
practice This module was not on the pathway for the SpLD tutor MSc. | felt that this was an
omission and that such a module would be of great benefit for my learning. | asked permission
from the course directoto take part on this moduldt was a lecturen the Capability Approach

that was giva by my now supervisddr CristinaAzaolathat particularly sparked my interest in
applying social justice theories to SpLD wbkkould not have considered doing a PhD if it were
not for taking part in this modulélhispersonal experience of transformative learning as an adult
learner led me to examine the concepts of transformative learning more deeyplyto consider if
other SpLD tutorsvould have similar experiencds. Chapter Two,discuss the origins of
transformative learning; the influence of other thinkers; transformativeS | NJgontindng &
evolution; critique that has been levelled at it; and possible impacts that it can have on my

research.

1.7  Chapter smmary

SpLD tutors are not considered as valuable contributors to the HE landscape. We work with

f SFNYSNAR ¢K2 | NBE O2yaARSNBR WtSaa grftdzofSQ
WFRRQ (2 2dzNJ @ fdzZS® 2SS | NB y2 i, rathgrave alsRoB8Re Ay
margins in support roles where we are increasingly outsourced under precariouh@a®

contracts. This is na&ocially just oinclusive and SpLD tutolsve very few opportunities to

engage in research. The research that is¢hem SpLDs especially dyslexia is primarily from a
psychological lens with an emphasis on deficit. It is this psychological deficit that enables students
to access support from the DSA but this emphasissyciological deficit is limitinghe aim of
thisresearch was thefore to broaden our conceptof SpLDs to include theories of social justice

and critical pedagogy and to explore the potential transformative impact this has for SpLD tutors.

| wanted SpLD tutors too to get involved in research whiclhges mirrored my own

transformative change from SpLD tutor to researcher. It was the use of CICs in particular that

piqued my interest and | wanted to see if CICs vadreenefit in this research.
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Chapter2 [ AGSNJ (0 dzNE wSOASg

2.1 Introduction

This literature review has beehaped by my conceptual framewai®hapter 3 as bothhave

been written in interaction with each otherview the literature review as the outer circle that
encompasses the conceptual framework fopbfing social justice and critical pedagogy to SpLD
support in UK universities have written itfrom the standpointof at?A y 8 A RSN ¢ 2 NJ Ay
asan SpLD tutotrK @S WI LI NI AOdzf F NJ A4 yRLERAY(IQ a ¢S
hah y 3 G KI G &l (ARdIBAEAGROLTD . B4yFar ORDebuzie (2016p.19), it is

dzy F @2 ARF 06t S GKIFG F € AGSNY GdzZNBE  NEB g $oa doAindyoul dzi &
NEGASGAYI 2F fAGSNI GdzNE Aa || NBadzZ & 2F Odz Gd
(1971,p.324)F RG20F 1S&a GKIG &2dz NBFtSOG ol O]l 2y @&2dz
O2yalAz2daaySaa 2F oKIG 2yS NBrftfte AaX FyR Aa
to date which has deposited in you an affiréy¥ G NI OSax A (GK2dzi €SI OAY
NEBEFf SOGAY3 2y Yeé 22d2NySex L R2 y2i @GASs Y&
WwO2y Gl YA YL G XAt ang Edg@DKr Sp.38 Indédd Geflecting on these influencdms

helped me to consider my literature choices and the raive | weavethroughout the text as a

whole. My narrativefocuses on depictions of social justexed critical pedagogy f@pLDutorsin

UK Higher Educaticas well ashe lack of researcbhn SpLD tutors from a social justice

perspective Transformativdearning is central to my research question drttiscuss the origins of

ONF YAF2NXYIFGAGBS €t SIENYAYIT GKS AyFtdzsSyOS 27F 21
evolution; critique that has been levelled at it; and possible impacts that it candrauey

research.

2.2  The literature searclprocess

| used a mixture of approaches to search for literature on SpLD tutors in UK HEIs, including
backwards and forwards searching (snowball searching), citation searching, hand searching as
well as accessing gréterature (Wohlin 2014 Greenhalgh and Peacock 2Q006rey literature

comprises unpublished works that do not undergo the peer review process, such as theses,
reports, working paperéAlberaniet al. 1990) One particular benefit of grey literature is that i

can provide you with uypo-R I G S Ay F2 NI I G A 2 ¢metgénceid-gublisdiion @hey 06 S
lagl 0SG6SSYy 6KSYy |y | hdledt®Whsn the desetiréhyhas tadtudlly tabdrd f A &

place(Onwuegbuzi€016,p.205) Thereason | drew so hedy ongrey literature was necessity.
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| used a range of databases and online search tools to create this literature r&aegte Scholar
and a range ofommercialdatabases that use EBSCOhbsdevelopedour key search terms
derived frommy research gestion: Specific Learningfierences,UK Higher &ucation,SpLD

tutor, social justiceThese terms serve as broad categories for numerous other expressions that
are associated with them. Acatingly, the categoryerms were developed into a list that

incdluded their irregular plural formsynonyms and related terms whicésulted in a list b15

separateentries grouped under the founitial categoriegseeTable ).

Tablel Search Terms

Original terms | Specific Learning |UK Higher SpLD Tutor Social Justice
Difficulties Education
Variated terms | Specific Learning | UK Higher Study Skills Tuto| Socially Just
Differences Education
Institutions
SpLD UK University Support Worker
S.P.L.D. UK Universities | Support Staff
Dyslexia UK College
Dyslexic
Neurodiversity
Neurodiverse

These terms were then developed irad3oolean search string that coubé used on multiple
databasesThe sarch string comprisedearch terms grouped into the three categories gsikiND

OR statements to filter. | entered the string into Google Scholar and the commercial databases on
two occasions: 20 July 2019 anduhe 20211 used a date range from 2000 to the presédriie

majority of these search results were on the experiences of university studerisdy#iexia as

discusseg@reviouslyrather than on the experiences of SpLD tutors.

Professional associations suasl PATOSS, ADSHE and the@ibHAsh their own journals focusing

on SpLDs in HE. However, these journals are not indexed to educational databases and therefore
do not appear on databases or on Google Scholar. These journals are typically only available to
members of these organisatis. As a member of these organisations, | was able to-saadch

through their journals and while there was research on SpLD tutors they did not find any research
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on the experiences of SpLD tutors and social justice in UK HE. @84&8&who is a highly
regarded expert on nursing and SpLDs, recounts similar difficulties in locating research for her
t K5 NBaSIFNDK 2y aidRSyiaqQ RSOAaizya (2 | OO0S

range of literature such as blog posts and nesysgr articles, not just empirical research.

2.3  Existing research odyslexiaand SpLD tutoren HE

The majority of the research dpLDs in H&as a focus on students with dyslexia or D8Asuch
asthe work ofCameron and Billingto(2017), Reid(2013 and Richardsor{2015. While valuable
research thiswasnot a good fit to my research questioBome peerreviewed research focuses
on the experiences of SpLD tutors in UK universitiesit is not extensive. | looked at the work of
Graham(2020)who examinedhe impact of SpLD tutaupport. She posits that SpLD support is
of particular benefit to those students at risk of disengagenamtfound a positive correlation
between attainment and SpLD sessioAoma cohort of students with SpLOen per centof
those who had not accessed SpLD support dropped out of their co{esabam 2020) SpLD
one-to-one sessions offer that opportunity to connect with a learner throughout the academic
year where you typically meet every week. It can be a space WH®&K | f £t Sy3Sa Ol y
f2y3aAiARS (KS i §Grab&i2g2, p 2l FopaivévdeRhe views éf thé SpkD

tutors who work with these learners aret expressed in this research.

Newman(2019, an SpLD tutor who investigated the use of muhisery methods in orn¢o-one

SpLD support sessigrevguesi KS WLINA @A f SIS 2F g2NJAy3a & |

gains a deep understanding of the nature of each learner's strengths and weaknesses so enabling

the former to be used to sugp NI & K(B. 15) This i$ Bde&Ed a privilege with great potential

a

C

for transformative learning. However A £ S b Sg Yl yQad NBASEF NOK 3IAGS:

various multisensory approaches, there is no SpLD tutor voice in the text.

Worrall 019)explores the potential of the SpLD tutorial spacguingthese tutorials could also
be used to support students with confidence and engagement. Thisdwgupport student

retention but also, hypothetically, student wddking. It is a space where you are listened to.

| 26 SOASNE | I3FAY GKSNB Aad y2 RANBOESs MpvieNBiasS y i I

on social justiceWhile these articles we interesting, they did not providmsights into potential

applications of social justice and critical pedagogy approaches in SpLD work.

| alsolooked at understandings of dyslexia and other SpLDs from ihdsaching roles in

universitiesTherehaved SSy LINB @A 2dza aiddzRASa 2F 19 SO0 daN

supportwhich have been very influential in the fieddch as the work d¥lortimore and Crozier

(2000; Riddell and Weedo(R006); Cameron and Nunkoosirfg012); Mortimore (2013); and
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Evang2014). It was evident from these studies that there remamachwork to be done to

& dzLJLJ2 NI £ SOG dzNB NA Q FdrfeRi@aisajipeay B hayeTecalved tdrgetédt SEA | ®
training on SpLDs and those who had eeveess of dyslexia had gainedritm contextual

personal experiences through family or frie@vans2014 Cameron and Nunkoosing012).

The medical model remaga dominant lenghroughwhich to view SpLO#Mortimore 2013

Mortimore and Croar 2006, Riddell and Weed@®06). A sense of intrinsic defictontinues

gAGK &2YS tSOGdNBNAR adldAy3a GKFEG + Reat SEAIF RAIF3Iy2.
professional life such as in nursing or teachifgans 2014Riddick and Engli2006. Making

reasonable accommodationsuch as changing marking policy or giving learners additional time in
examinationsg & O2y aARSNBR o0& #Rateband \WeeddROMOYThasg I R2 5y Q
tropes were sii to be found ifrmore recentresearch on HE lectureby Ryder and Norwich
(2019).According taRyder and Norwicf2019, p. 170HE lecturers

Need to be armed with the necessary, albeit complex, knowledge abeutondition,
as currently diagnosed, in order to ensure the efficacy and quality of their pedagogic
practice, as well as to engage fully with legislative and institutional policies aimed at

securing fair and equal access tgtmer education for all stughts.

Noteworthy here is that while there is mention of fairness and equity, there is no mention of
concepts of social justiaauch less the experience of SpLD tutors and their potential to

support pedagogic practice

| subsequentlyexamined othework of Ryder and NorwicfR018)that | thought pertinent to my

researchnamely theiresearch on SpL&ssessors iK universities. These comprised

Educational Psychologists (EPs) and Specialist Teacher Assessors (STs). Some of these Special

Teacher Assessors may also have worked as SpLD tutors but the focus of the research here was on

SpLD assessment rather than Sgupport. The discrepancy model, although discredited, still

KSftR adagleée 20SNJ GKS FaasSaayvySyd LINRPOS&aa ¢6KSNBoe Wk @S|
some aspect of academic attainment or processing skill difficulty seemed integral to most

I 4aS02YNEQI  RyderRidN6ngidh 201&) p. 11&)was also notable how the

as®ssors excluded environmental considerations from their assessments with one assessor

staingWA G A& SEGNBYSte RAFTFAOAAZ G G2 RSGESNN¥AYS 6KSGKSN
socioeconomically disadvantaged backgrounds, have an underlying tiffmueducational

RA 4| R @(Rydérlard Sldwich 2018, p. 12While assessors appear to be awarg@aotential

societal impacts, they do not appear to engage in exploring this further. Again, this is reminiscent

2F /| Y(SBNEMafhéeet al.2020)assertion that it is easier to stick with assessing an

WAYUNRY&aAOQ Ll &herkhart gaedtibrGheimpdRts af hd viddatlearaingNJ:
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environment. Social justice concepts do not seem to figure in assessments but perhaps this is also
linked to a lack of training on theories of sogidtice and critical pedagog¥here is no mention

of the experiences of SpLD tutors in this research, they appear to be invisible.

l'a GKSNB FLIWSFNR G2 o6S F 101 2F L)z fohsacklSR S
justcee L ¢Syl FdzNIKSNI 20SNJ G2 (KSI|réssanBadn dydléxia.S
Campbel(2017)A & |y {LJ 5 Gdzi2NJ 6K24aS R200G2N}f GKS&aA
interpretations of dyslexia and the pedagogical approaches that they use. Campbell uses a
Foucauldian lens to explore social constructions of dyslexia. His focus is on the pedagogic skills
used by both study skills tutors and dyslexia tutors and he pthgitultimately the same skills

are used for both dyslexic and nalyslexic learners. His thesis comprises interviews with eight
dyslexia tutors and their views of dyslexia support in HE. While this research is similar to mine in
that it places the viewsf SpLDutors throughout the text, it is dissimilar in that the tutors are not
given access to learn about theory, such as in this case to learn more about social constructions of
disability and dyslexia. The tutors were not involved in the analysisaftbearch and while

Campbell offered the opportunity to comment on tkigesis, only one person did so.

There appears to be a gap in the knowledge @as&pLD tutors and social justioethe UKwhich

limits how | can locate mywokk A G KAy | 062Reé 2F Sadlof®akKSR f A
(Charmaz2006,p.166)for the thesisl have had to reflect upon why | thought there was such a

gap and how to tad this forward concluding thaSpLD tutors are so marginalised withiIKHE

that they are not even considered as worthy subjects of research in their own right.

2.4  Social justice an®pLDs

In discussing social justice and SpLDs, | return to the key undéirggeof social justice as the

following:

Social justice is both a process and a goal. The goal of social justice is full and equal
participation of all groups in a society that is mutually shaped to meet their needs. Social
justice includes a vision obsiety in which the distribution of resources is equitable and all

members are physically and psychologically $¢aAtamset al.2007, p. 2)

The idea of full and equal participation of SpLD tutors and a space that is shaped to meet the
needs of their learners, wotlseem to be an obvious area of research. etd is a dearth of

literature on SpLD tutor&nd social justiceut there is research on the social impacts of dyslexia

as well as commentary of the lack of social research. Riddick, writing on stigma tessoitia
3SGGAYy3 + Re&at SEAO WwWtl oStQr oNRGS GKFG WwWgS vy
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GKFG AYyFtdzSyOS AlG wtloSttAy3aI8 FyR KSIJRdNEkNS OA LINR O f
2000,p666P { KS gl a GKS FANRG (2 FTRO20FGS F2NJ I az20Alf
solely on remediating difficulties will not always be sufficient and that at some point a social

model of disability perspective, which questions current assumptions, norms and practices in

NBfFGA2y (2 f AGSNIROECR00Y, S84 Kortimdre andDuprg2@10)dzR S R Q

expanded upon the idea of the social model of dyslexia to make the case for more inclusive and

K2t Aa0A0 GSIFIOKAYy3 YSOiK2Ra F2NJIff add®®ByiGa AyOf dzRA:
recommendation that we move away from individualised lesglams for learners witlspecial

needsand instead create an inclusive learning environment where everyone can particlpéae.

transformative changehowever requires¥ NS ¥t SOGA2Y YR | OlA2y 2y a20Al f
the learning potential of evetyody, theories of good teaching and learning and a

NEO2yOSLIiA2yftAal GdA2yY 2F ((KiSd200SpRRG Odzf dzY YR €SI NYAY:

The work oMadriaga and Goodle§2010)calls for more socially just approaches to meet

needs of autistic learners in Higher Educatiile this research was not written about SpLD

tutors, it is striking ints emphasis on a need for mosecially just approaches fgedagogyn HE

This ibased on previous work iyoodley(2007 2001). Goodley (2001p.211) while ostensibly

writing about people witHearningdifficulties, notoLlE. RSONA S&a (G KS y20A2y 2F LIS2L
tragedies of their unchangeable organic impairmé&@sitical pedagogy is a socially just approach

to use to counter such concepts of innate def{@bodley 2007).

/I NAGAOFE LISRIF3I23Iesr a4 LIA2YSSNBR 608 CNBANB:E Wwia I+ gl
transforming the relationship among classroom teaching, the production of knowledge, the

institutional structures of the school, and the social and materiktien of the wider community

I YR & fBeant) 20D%)pl09) Taking this critical pedagogy idea further when applied to HE,

Madriaga andsoodley(2010, p. 128tall for more inclusiveocially just approaches in HE to

support autistic learners and advocate a critical pedagogy stance whe¥eYvg S 0 S@2y R o6 4Sn
level thinking and traditional modes of teaching and assessment tovéhetst practicé. This

requires an emphasis on student@léd N5a NI 6 KSNI @¢ az2nOFftf SR RSTAOAGA

LY NBFfSOGAYy3 2y &2y dsdarctefataisédoaSsacialaniodgisagpyoach R Q &

that included people with dyslexia from differescial classesHis work was the first in

particular to investigate the disabling barriers of sociaks structures upon people with dyslexia.

The educaton&a 6 SY AdGaSt¥ 6l a4 F2dzyR 42 6S | RAalofAy3a oFN
SRdzOlF A2y 6KSNB o6fl YS a8Svya G2 Frtf 2y (KS LidzZAf aQ
(Macdonald2009,p.354) MacDonald found that middielass pupils had access to better,

specialised support than their workirgass peers. Working class students with dyslexia appeared
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to be more likely to become disibioned with school and leave without gaining qualifications.

Their difficulties with literacy also affected their ability to get bettaid jobs. Middleclass

students with dyslexia, while still experiencing stigma, were better able to access assistive
technology support, were more likely to gain qualifications and highlg employment. This
AaK26SR GKIG wazoAalf Oflaa AyGaSNIOGa 6AGK RAA
positioning, combined with issues relating to disabling barriestricts access to education and
SYLX 2@ YSy (i(MachaRai?0@0 jp.35¢)MacDonald (2009) calls for further research into
dyslexiafrom a sociological context rather than using an educational or psychological lens alone.
Ly a2 R2AY3IT 65 WAKATOH GKS FT20dzda FNBY AYyRAJA
Ay &l A ([vdehdnald/2609).360). My research therefore carries on the call from MacDonald

to redress the primacy given to a psychological view of SpLDs and to explore sociological

approaches suchsasociajustice theories of dyslexia.

MacDonald2010)also explores theocial impact®f dyslexia especially in terms of access to

support (notably technology) for cain groups. MacDonal(2010,p.279)y 2 1 S& Wi KSNB K
so little research on the social aspedistnay be the starting point to del@p specific

a20A2t 23420+t (y2é6ftSRAS 2y GKSANI dzyAljdzS SELISN
striking here, again pointing to the dominance of a psychological and medical model of viewing
dyslexia and lack of social justice perspedi¥@irthermore, he argues that dyslexia is a social
ARSyidAde (KIG WySSRa (2 0SS UGUKS2NBiIAOIffte O2y
SELISNASYyOSa 2F LIS2L) S gcied ByDandvanand BeashéyA2018,2 Y Q 6
p.69). Macdonald is strident in his call for dyslexia to be researched from a more sociological
viewpoint and from the lived experiences of people with dyslexia. It is clear from the literature
review that there is very little research on social concepts ofedyaslthe lived experiences of

SpLD tutorsorthe impact of social justice theories of dyslexither SpLDs an8pLD tutors and

their practice, much less how they intersect.

2.5 Intersectionalityand SpLD tutors

LYGSNARSOGAZ2YIfAGE A& GKS Ay@SatAalarzy Ayidz
SELISNARSYyOSa 27 [BioRa abd AlteEBiowin 201§, p.a7Kibbefetrérahaw
famously coined the term intersectionality in the 1980s when sheavod the racism and

misogyny that black women experienced in the US workforce and she is an advottee of
conceptofA Y G SNBASOUGA2YFEfAGe a | WLINFY OGAOIt AydSN]
Ay S lj dzl(Ghdetiah28138,(.785) The work of Black feminists like Crenshaw and the
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transdisciplinary field of Critical Race Theory (CRT) has been critical for the developing field of
@ A&/ NR {A@nammiadzRIRE &) At the time of writing this PhDteaching CRfias been an

object of alarming discussion by the UK government where English schools have dewst tol

G§SIFOK yINNYGAPSE GKI G (Depafiment forr ENOCaFiaizR02APRCrit isNA G A a K a2 OA
where the intersectionality of disability and race is further exArSiR I & WNJ OAayvya FyR Fof S
AYVF2NY YR NBfe 2y SI OKomor&t8l12016)y Ay G§SNRSLISYRSyYy (G 61

In the UK, the work ofameron and Greenland (2019)strikingly unusual in its focus on the

experiences of Black or Minority Ethnic (BME) dyslexic students in UK universities. There is little
NBE&SIENDK 2y &adzOK aGdRSyiaQ SELSNASyOSa Ay GKS 'Y |
under-represented m what is considered the more prestigious universi{iésungeet al.2019)

Anecdotally, in my own experience as an SpLD specialist in a Russell Group institution, | have only

worked with one Black dyslexic learner. This waistihe case when | worked at pe8g

institutions. Such intersectionality is important to understand the overlap between ableism and

racism in our institutions and to widen understandings of privilege, of oppressive practice and of

social justice. Such ietactions shape multiple dimensions of our experien¢¢srnandezSacaet

al.2018)

C2NJ) a20Alf 2dAGA0OS (KS2NAaGar GKSNB Aa gFtdzS Ay SE
of specific forms of oppressian Xa8 well as the patterns that connect and mutually reinforce

differentoppressiond y I a2 adSY (KI G XAdanisydD200Ziph3Be | YR LISNIII & A ¢
WLI NG AOdzZE F NJ KA&aU2NREQ 2F GKAA (GKSaAa Aa OGKFG 2F GKS

intersections of other forms of oppression such as racism and ableism.

2.6  Dyslexia as disability

Tanner(2009p. 796)describedliscussing dyslexia in purely medical and scientific tersas

WSEOf dzaA2YyF NE YR 2LILINBaair@dsS ARS2tz23& GKIG Aa NBTFE
I G0 A (Cotih®E2020p. 1004} NEB dzS &n thé dasedd dyslekics, it is better to focus on,

I yR adGdzRér gKeé Redat SEAOA I NB hiGKSNBRT F20dzAaAy3a 2y
This is in keeping with a more social constructivist view of dyslexia and other SpLDs whereby our

knowledge of SpLDs cas about through social processgdrby 2020)It is these social

LINE OSa4aSa GKIFG NBTESOUG (KS WgLtdzSas FaadzyLliazyas o
(McNameeet al. 2020, p. 5)It is our current values and assumptidghat have constructed

assumptions of SpLDs and in the process Othered learners and SpLD tutors in UK universities.
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Of course, it is pertinent to remind ourselves of key concepts of disability theory such as ableism
notably described bikumari Campbe(R001, p. 44whereby ch & 6 Af A& Aa WOl ai
atrisS 2F OMSAFHAKIAYYROF RSYAlF KIFa 06SSy RSaONA
(Brown and Leigh 2018, p. 98Bking disableéh a universitybrings with it a sense of stigma, of

being somewhat deviant innaableistsociety(Goffman 199Q)Goodley(2014, p. 26writes how

adzOK adA3IYl A& KSAIKISYERARY QI ¢ ®END dzbiff@mnyy 2 V¥

arevalued to the detriment of disabled pete.

However, it must be said that it is no mean feat to challenge the dominant psychological/medical
models of SpLDs in universities'\daming the disorder and situating it within a person is much
less socially disruptive to the hierarchistdtus quathan naning and changing the oppressive
constructive relations in the wider soe®y @A N2 Yy Y §Gaiérdr2020,30383)It was this
concept of change that led me to investigate transformative learning as a means of inner if not

outer change.

2.7  Transformative éarning

¢CKS O2yOSLIi 2F GNIYAT2NNIGA2Y Ay SRdzOF GA2Yy A
knowtheworldi KNR dz3 K YSy il t FOdGAGAGe GKIF{ 2R&ray Al S
1999, p.600c601) CNB A NB Qa 02 y O 2lgarning througiNdialbgudag asifongi A &
influence on Jack Mezirowwgh A & O2y aARSNBR (KS WT (Papsstaiati? ¥
and Panitside2014, p.75)Mezirow (2003pp.58¢59) views transformative learning 8garning

that transformsproblematic frames of referenaesets of fixed assumptions drexpectations

(habits of mindmeaning perspectives, mindsetsjo make them more inclusivejgtriminating,

open, reflectiveand emotionally able to ¢hy 3 S Q @ (E9BIpA0S)Bes out specific steps for
theLINP OSaa 2F GNIYATFT2NNIGAGS tSINYyAYy3 o0& HKAO
0K2dzZa3KGz FSStAYy3 FYyR gAftQ OKIFIy3aSd ¢KAA YSIyY
old experience (or a new one) from a new set of expectations, thirsggivnew meaning and

LISNB LISOGABS i 2(MezyowB91R.5)Irihis)festhrényMe8ra@ 978)concluded
GKIFIG GKS FRdz G fSFNYSNBR KIR SELISNASy@&aian I WL
contained within it ten distinct phases (althoudfricksonZ007) notes thatMezirow later stated

that not all ten phases of learning are required for a transformative learning experience). In

keeping with my interest in using the circle as a &isuetaphor, | tend to view these phases as

part of a circle as seen in Figure 1 below.
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1. A disorienting

dilemma
10. A reintegration 2. Aself
examination
9. Building of
emng 3. A critical
competence
3 assessment
self confidence
Mezirow’s 10
Phases =
8. Provisional 4. Recognition
trying of roles
X
7. Acquisition of 5. Exploration

knowledge

6. Planning of a
course of action

Figurel Mezirow's Ten Phases of Transformative Learning
(Kolagani, 2019)

aSTANRSsQa Sy LKIasSa 2F tSENYyAy3a YIe AyAdGArffe LI
WO2YLX SE Ol dzaltAGeQ Ayg2ft SR Ay SIFOK aGSL) GKFG AYL
relationships that in turn impact the other phases in trioimative learningMorin 1992 Taylor

andCranton 2012 KA a A& 6KI G a2NAYy omdppHO NENEMNMEHOLA a W
FYR STF¥FSOdGa IINB GKSYaSt @S fTaldNapdRua®énNeBl2, . 483 K| (i  LINE R dz
ForSinnott (2003jransformative learning requires that we pay attention to the processes

involved that can be both linear and nonlinear. This links with evolving studies of transformative

f SENYAY3I | & I ucedki/bilinhibitéd Ky thie maltiple dhadydd Rat constitute the

f SI NYySNRa #rayor abddCzahtazi?(l12, . ©83)

Mezirowwasinfluenced by the work of Kuhi2009)on concept of paradigén = C KLB72)NS Q &
conscientisatiot y R | | 6 ($aNdahda98@4domains of learnings. Kuhn (1962, p.viii) wrote

on legitimate scientific inquiry and theorized that paradigmsWr&®OA Sy G A FA O I OKAS@SYSyia
provide model problems and solutions to community of practitio@vezirow (198%took this
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concept of the paradigm and developed it into frames of referedckame of reference is the
Wtructures of assumptions through which we understand our experiences. They selectively shape
and delimit expectations, perceptions, cognition aedlings. They setdaNJ ¢t Ay S 2 F | Of
(Mezirow1997, p.5). A frame of reference contains withihabits of mindvhich are considered

2dzNJ WoNBIF RZ KI 0 AHridesof2009, p.86JAs @etas hinbita of hindyair@me of
reference also includemeaning perspective8 KA OK A a WiKS &0 NUzOG dzNB 2
within which new experience is assimilatedgtand transformed by 2 y $ Q& LJ &G SE LIS
(Mezirow1978,p.101» ¢ KA A Aad WK2g6 ¢S oleNB y®Rl dzNESH Ny AZddeN
1978, p.101). For Mezirow (1978), it is crucial to examine these frames of reference otherwise we

I NB 02y RSYY SR Ee Mythe|d€ Sisyphto ¢ohstanih l@eiout our lives without

challenging assumptions. Whezatners examine their habitual ways of thinking and their cultural

assumptions, this can then lead tgarspective transformatio(Mezirow1978).

Perspective transformation can occur painlessly through accumulating transformatieas

meaning schemedMezirow 1985). Kitchener (2008) gives the example of an educator examining
how she learnt keyboard shortcuts in Word and realising that she could apply these shortcuts to
other Microsoft applications. However, perspective transformation can also occifficuld
circumstances that can necessitate a criticaévaluation. This could be where an SpLD tutor
critically examines her approaches to using Assistive Technology and realises that she may not be

using it effectively.

Perspective transformation ingpticular for Mezirow (1978) can lead to social action such the

Black awareness movement and the amntir movement in the US. | find this linkage between
SRdzOF GA2y YR a20ALt | OGA2Yy ©OSNE AyGSNBadiAy3
In this praxis of radical pedagogy, learners combine critical thought with critical action. It is this
y2i0A2y 2F ONRGAOFfAGE GKI G dzy RSNLIA Y aitical ST A N2 &
reflection and critical selfeflection on assumptions.rifical reflection and critical seleflection

are the primary means for Mezirow of enacting transformative change along with the ten phases
2F ONI yaF2NXYIFGAGS ftSIENYAYyId aSTANRBS omdbpdpI L
our attentiontoll KS 2dza GAFAOF GA2Y F2N) gKIFd 6S 1y263 F
value on reflection that in 1991 he added an additional phase to the originph&8e model of
transformative learning. This phase reflects the importance of criticatafdiction and is
WNBYySI20AFGAY3 NBfFGAZYAKALA YR yS3az2dAal dAay3
that | feel is highly valuable for my research and fits with concepts of reflexivity which is discussed

in later chapters.
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However, Meziitowhd 06SSy ONARGAOAASR F2NJ y20 FdzZ te& I LILX Ay
action further(Pietrykowskil996; Collard and Law989) Mezirow (1978, p.103) acknowledges

GKIG CNBANB KlFa WSEGSYRSR G(GKS LlGa AoV A2STa 2 F dzA A
NEFSNBYOS wX8 Ay F2a0GSNAy3I LISNBDDrefdrsftosbciasR a2 OA £ OKI
I OGA2y YR O2yaOA2dzaySaa NIAaAy3d GKNRAZAK2dzi KA&d 62
d20A1tf Y20SYSyila 6KAOK KS ndsad gerspedtivedransformdiiofa 2 F WG KS
F2NJ a20A t I Odods@eyit@atiora@phibpactve tkaNsBognation arthe same

thing (Collard and La®989). However, he is not clear on what form collective social action

shouldtake. ForCollard and La\{1989)a ST A N2 6 Qa (1 KS2 NA S a-politikcaS NEF2 NB | O]
critique which is central to the European tradition of critical theory and tfesetransformative

f SIENYAY3 A& y2G FdAfe SYFYyOALI G2NEBED® aSTANRSQA 62N
WSaaSyaAartte ftAOSNIf RSY2ONIGAOQ Ay OKINFOGSNI FYyR |
(CollardandLaw1989, p.106)This issue of individualism is increasingly prevalent in UK

universities and in the DSA where the onus as ever th@individual to declare their needs in

education.

Hart(1990,p.136F ¢ KAt S | O1y26ft SRAAY3I ONRGAOAAY 2F aST ANRSQ
WSYl yOA LI (2yNBA (S RIEOCH GIA 22 MY 2F &a20ALf | OGA2y 6KAOK «
attention to and to correct those distortions that manifest themselves in individually experienced

LI GGSNYya 2F GK2dAKG YR OGA2yQd lnfluenkeiof G KS RA &G 2 NI
| F oSNNI &aQa &a20Alf LIKAf2a2LKe 2y aSTANRg odzi GKSNB |

incorporation of Habermasian thought into his work.

Habermaq1974)drew up three primary domains to demonstrate how people generate
knowledge: 1) the technical; 2) the practical; 3) tleamcipatory. Technical learning is governed
by rules, practical learning involves social norms and emancipatory learning requires self
reflection. For Mezirow (1981), perspective transformation encompasses these three domains
which is in itself, an emandayjory process. It is interest in this emancipatory process in particular

that underpins my research.
According to Meirow (1981, p.6), an emancipatory process can lead to

Becoming critically aware of how and why the structure of psycthibural assumptioa
has come to constrain the way we see ourselves and our relationships, reconstituting this
structure to permit a more inclusive and discriminating integration of experience and

acting upon these new understandings.
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This emancipatory process, basedon Sty 8 Q& émdpTtn0 GKNBS R2YFAY
subsequently reframed by Mezirow (1985) as the following domains: a) instrumental; b) dialogic;

c) selfreflective. Within each of these three learning domains are three learning processes: a)
learning within maning schemes; b) learning new meaning schemes; c) learning throumfinge
transformation (Kitchene2008). While these Habermasifluenced categories are useful, for

Hart (1990) these categories lose their impact in the way that Mezirow uses thetolh$arves

that Habermas writes extensively on power and dominance, but Mezirow does not put power or
dominance into his interpretation of transformative learning. Mezirow categorizes areas of
WRAAGZ2NIAZ2YAaQ o0dzi WoA K2 delisocRlianifpditicdl @rangedderishi O A 1
which are inherently tiR G2 (G KS&a$S & R996, p. 2RIENZafiénauesd Makt (1900,
LdbmuT O WySSRa (2 06S SELXAOAGEE O2yOSNYySR éAd
Mezirow (1989, p.172) ha§ra LI2 Y RSR (12 GKSaS ONARGAljdzSa adl 47
y2i GKS 2yteé 3J21t 2F [ RdZ G SRdzOF A2y Qd 9 RdzOI
odzi YdzaG o06S OFNBFdzZ 27F WAY RUMInNFeNB Qidk 26/20N0 |6 aR
M®pPy @ LIPMTHOD CAdZNIKSNY2NBZ FT2NJ aSTANBG Ompy ¢
between transformative learning and social action; there are many kinds of transformative

f SENYAY3I YR YIyeé 1 AY RayrRsearch, 2va hofexpecing fegegichd !
LI NGHAOALNl yia (2 &dzZRRSyfeé WodzaNYy R24yQ dzy A 3SNA
ONARGAOFtAGE 2F WiGKS OldaAaSQ IyR y20( 2dzad GKS

It is this conceptofman¥{ A Y RaQ 2F GNI YaTF2NXIGADBS S NYAyY:
W3 dzSySaaQ 27F (a6, p.aeK $he tein transf@raafivie gould be seen to be
FLILX ASR G2 Ffyvyzad Fya dGaLs 2F OKFy3s FyR GKEI
by WSLIAAGSYAO aKargelnd varigd fidddHoggaml @ gA5R This Gould be a

critiqgue of my research is any kind of change transformative?

To address this question and the divergent aspects of transformative learning, Mezirow invited
scholars to contribute their ideas on transformative learning. l&/Mezirow (2000)

acknowledged the influence of the emotional and the symbolic on learning, his approach is still
centred on a critical reflective proce@3irkxet al.2006) However, other researchers have moved

I 61 & F NP Y epistBriolodicl apprdach of a rational cognitive framework and have
RSOSE2LISR Y2NB WwW2LI8yQ gl é&a 2F 1yz2sAiy3ds adzK
power of her own convictions, interrogate her emotional investments and enter into a delogu
Fo2dai + RSSLX & KSER 0SfASTs JWillindand Jadohdly, 3 2 G K
p.151) It is this issue of dialogue that has great resonance for me and is a crucial part of the

research methodology.
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There is a growing movemetowards a more holistic concept of transformative learning
WRSY2yaidNrGAYy3d GKIFIG STFSOUAOPafadamdtiydny 3 NBada 2y K2
Panitside2014, p.78) Indeed, authors wrote of developing deeper metacogniti@asch and

Brunner 2013and developing several ways of knowi{i@nakaet al.2012) There has been an

ontologial change in the research literature in terms of interpretations of how people exist in the

world especially in terms of ways of being. This is a learning that is beceasciousness (Blalock

and Akeh018). DirkX2014)emphasises the influence of imagination and emation in

transformative learning. Furthermore, Dirkx (citedlsonard and Willis, 2008)ews

transformative learning as a deep process known as soul work. For(D8&%, p.82)soul work

WoSO12ya (2 | NBfFGA2YAaKALI 60SG6SSYy (GKS AYRAGARdMzZ £ |
world, for scholars likd Q/ 2 y2902,J242)ncludes the environment, and so transformative

f SENYAY3I Aa Waz2YlLGAO FyR SY2GA2yLft gl éa 2F (1y26Ay3
O2yySOiGA2ya 6S KI @S G2 .AsSthis sérddiokcdivdcligilthdughY I y o6 SAy 3 a.
LISNK | LJa LI B B2 W iR ikt i viagtef o explore with the research participants.

For Hoggar2016 (p.77), a way to reconcile the disparity between the mukijfihterpretations of

transformative learning is to use the temperspective transformatiowhen referring to

a ST ANER g Qa trandtoinsatidBal Idaniifshould be applied to the theories that refer to

WLISNB2YFf S a20AFf 3 2N 20 d# Hi&daNT If 2 TN W 6T W AF2NEDAES & v
perspective transformation is a theory and that transformational learning is a metatheory, an

overarching umbrella under which the various approaches can be classified. Transformative

learning could be appliedtthe extent, depthandbreadthto which an experience can be

OGN YATF2NNXYIGABS YR AG OFy 0SS FTNIYSR Fa GKS WLINROSa
changes in the way a person experiences, conceptualisesan Ml Ol a A GK (GKS g2NI RQ ¢
2016, pp.7%78). This clarification is key for this PhD research, especially as the research

YSGK2R2f 238 Aa OSYGNBR 2y { L5 LINIOGAGA2YSNBEQ Ay(dS|
theories but also in their interactions and reflections with eatlner. The emphasis in the

research is on thdialoguethe practitioners have with each other as well as with themselves. For

Blalock and Akelf2018, p.101WRA I £ 23dzS OFy 0SS | LR SSNFdzZ YSOKFIYyAAY
fSENYAYAD | @AYy || O2y@BSNEBEFGAZ2Y GAGK | y2G§KSNI LISNA 2
made available for examin&t2 y | YR ONARGAljdzS o0& GKS akKFNBNI FYyR fAai

2.8  Chapter smmary

In reflecting back on my Literature Review, | encountered difficulties in sourcing research on the
experiences of SpLD tutors in HE. However, these difficulties did prompt me to inteegtiga

literature on the subject, which was helpful to reframe my thinking. Cowan (2018) had
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encountered similar difficulty in her research and it was reassuring to know that | was not alone in

experiencing difficulty. It is also however quite strikingttthere is very little research on the

lived experiences of SpLD tutors in UK HE. Those who are involved in working with learners with

disability are rarely given a voice in the research. However, it is interesting to note that SpLD

tutors like Campbell2017) and myself are increasingly carrying out doctoral reseaditwre is a
growing movement towards more social constructionist views of SpeD&ll ag growing
movement towards intersectional approachétowever, the voices of SpLD tutorspasticipants

in research are largely silent. | hope that this research can help readdress the balance.

Another absence in the research is that of a social justice depiction of SpLDs, namely dyslexia.

Dyslexia in particular is dominated by the psychological medical, rather than a social model of

disability. The work of Riddi¢R001; 2000 is the fiist to advocate for a social model of dyslexia.
This model was subsequently enlarged on by Macdonald who has called for a sociological
interpretation of dyslexia and discussion on the social impacts of dyslexia; 01, 2009 It is
the socialconstructons too of dyslexia and SpLDs that are interestingiéoas they post an

alternative to a deficed psychological model.

However, what | have found in the literature review is the potential thabhsformative learning
offersfor emancipatory changsuch as that detailed by Mezirof2000, 1981; 1978 Perspective
transformation is linked to social action and awareness which is of interest to this reskmatica.
literature, transformative learning is considered as a holjgtaress which brings with it an

St SYSy( 2 TDiaWgue gizbs the pNdrtaniy to discoverf WA 2 dzf  spe2tiMg] Q

transformation occukDirkx 2014)This could be of real benefit for SpLD tutors.
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Chapter3 / 2y OSLJidz-r f CNJ YSg2N]

3.1 Introduction

My concern about the lack of representation of social approaches to SpLDs led me to consider
using theorief social justice with SpLD tutots.the previous chapter, | argued that there is a
lack of literature on thémpact of social justice theoriam SpLD work and very little research on
or with SpLD tutors. | waatl to exploretheories that would resonate with the lived experiences
of SpLD tutorshus filling a gap in representatiomhere are many theorists that | could have
chosen from such asieé work of Michel FoucaylNancy Frasetindigenous researchessich as
Karen MartinBooran Mirraboopamongst others. Ultimately, | decided to use work of Henry
Giroux, Paulo Freire, bell hooks, Pierre Bourdieu and Amartyas$émlievel that there are

parts of their work in particular that could resonate with SpLD work in HE. While these theorists
may be welknown in educational research, they are not so vkelbwn in SpLD traininghe last
theorist | will discuss SaraAhmed. The choice &aa Ahmed was a collective one. Tbe

inquirers themselves asked for a feminist approachdoial justice with one cinquirerwryly
y2iAy3 WgS KIF &S g &Y &I CRBFhD RSexshglyas Iavent throughe
PhD journeyl foundthat the literature review conceptual theorieand research methodsegan

to encircle each other and thigas been beneficial in refining my focus. The focus therefore in this
chapter is on theories from social justice and critical pedagbhgy SpLD tutors kie me could

apply to our workWhile these theorists may be weédhown in educational research, these are
theories that arenot typically used in our training to become SpLD tutbigave presented the
theorists here in the order that we discessthem inthe CICs. | have taken the following

viewpoint of a conceptual framework

/| 2y OSLIidz- £ FNIYSEg2Nl A& NBE aAyYLXe& GKS OdzND
GSNNAG2NE 06SAy3 Ay@SaidArdaraSRe ''a GKS SELX
becomescorrespondingly more differentiated and integrated. Thus, conceptual

frameworks are developed at the beginning of the study and evolve as the study

progressegMileset al.2014,p.20).

This is my map of research territory, a territory populated by theorists. You navigate through the

territory by moving from theorist to theorist. These are ttiecles within a circle
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3.2  Henry Giroux

Giroux has been a lortgme critic of the influence of eo-liberalism in educationrShamir (2008,

p.3) provides a useful definitionof ndoA 6 SN} f AaY Fa | WwWasSid 2F LINI OGAOSa
I OSNIFAY AYFIAYlLGA2Y 2F adKS YIFEN)JSGéE a + ol aa

the correspoRA Y3 Ay OdzNBA2Y 2F adzOK NBtF GA2yRisthis/ G2 |t Y2ald
incursion of neoliberalism in an American educational context that Giroux explores. He critiques

0 KS -gfabrdarketR NRA @Sy | LILINR | OK (2 &eddh® telatiorshyiQ 6 KA OK K1 &
0SG6SSyYy SRdzOF A2y YR WONRGAOIET GKAY{1AYy3 YR FOGAD
SRdzOI GA2Yy | yR &2 OXGirbux 2049Rp.36)2wiagtliege@olioivingdifek,y 3 S Q

written during the Trump presidency anlde Johnson government in the UK that resonated with

me:

If teachers do not have control over the conditions of their labour, and if students lack the

ability to address how knowledge is related to power, morality, social responsibility and

justice, theywill have neither the power nor the language necessary to engage in collective

F2N¥a 2F A0NHAI3IES FAFLAyald a20ASdeqQa STF2NIa G2 ¢
(Giroux 2019, p. 35)

| felt that the work of Giroux would resonate wiSpLD tutorss tutorsare increasinglyemployed

on precariouszera-hours contractsvhich exemplifies the caalisation of HE in the UKhis

casualisatiorof the SpLD experienaeas not discussed in any of our SpLD training. Most SpLD

tutors had no knowledge of the work of Girouxgrk that although based in the US, speaks

directly to the experiences of the SpLD tutor in UK universities. These SpLD tutors do not have the

WL g SN y2NJ GKS fy3dza 3SQ (2 RA&aOdzaa GKS fFNAHSN a20.

Giroux can dér us this language.

Education is not a neutral space devoid of social, cultural and political intera¢@anasix 1988)

Noneof the SpLD training courses in the UK offer modules on inclusion, sotic@ prsconcepts

of disability SpLD teachetrainers and professional organisations make no connection between

our work and educational change. For example, at the time ofrwgrithere has been no official

announcement from these organisations in support of the Black Lives Matter movement despite

this being a global movement with ramifications for BAME students with SpLDsThiblEillence

is what Giroux (1985) referstoasMad y I A2y 2F GKS WOdz GdzNF £ F2N¥a GKI{
odzi Fftaz2 G2 GUKS gle@ Ay KAOK (GKS 2LIINBaaSR AYIiSNyI -
(Azaola 2014p. 83. There is silence assues of social justice and inclusion in the SpLD tutor

community,an internalisation perhaps of the marginalisation floose of us who work with

learners who learn differently. Yet the work of SpLD tutors is very much concerned with these
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issues. We are very much being pushed to the margins of HE and the growililgemalist
approaches to our work in universities impacts @rofession and how we work with learners
with SpLDs.

SpLD tutorsre not considered as professionalsd it is thighat steered me to other work by
Giroux.Giroux ad McLaren 1989, p.xxxiii)emphasisé¢he importance of edoators addressing

Wi KS bétwveeNK £6f SRIST LI anSdiifessing/secialfakipdlitddd@s at

workin education. Giroukas notably written about the teacher as an intellectuathiair own
NAIKGDP ¢KAA | Oly2¢6tSRISYSYyid 2F GKS GSIFOKSNJ |
teachers as primarily technicians or public servants whose role is filsitmimplement rather

GKFyYy 02y OSLIidzl f A [GBou2IDR p. 22) Bal(ZD16| fNLD5D)do callSf6r

teachers to be recognised ashastin A y (i St ¢ SOl dzr £ @I f dzS> wi2 SELN
publicintell® G dzl £ & | YR y 2.06pLP tadbré dodd apyedrtosé: Nigniselves as
intellectuals in their own right. My aim is tham taking part in this resear¢kutors can

demonstrate to themselves that they can understand and debate théldmg.work of Giroux is

crucial therefore to supporting SpLD tutors to develop their understandings of being an

intellectual and of being in a space to view and critique the applicatioreofiberalist

approaches to SpLD support.

3.3 Paulo Freire

SpLD tutors could very easily fall into the category of being a number. The naming of SpLD tutors
as NonMedical Helpers demonstrates the view that SpLD practice is not pedagogic practice, that
prach GA2YSNB INB y20 AydaStfSOGda tas 2dzad &aAYLX
work in universities is that it is a radical practicd@ingentirely studentled. Its pedagogic value

lies in working with the student through collaborationgiaect challenge to what Freire (1972,
LIbTHO OFffa WONIRAGAZ2YLEFE O0lFy{l{Ay3 SRdzOF A2y Qa
NEOSAOGS 1y2¢6ft SRIS FTNRY (GKS G(GSIFOKSNBE ¢K2 WRSL
a 0 dzR S y (Brevnig2@g1®,(p.108)I felt that delving into concepts such as banking education

would be highly beneficial for the SpLD tuparticipants in particular to give opportunities to

discus<C NB NidldBofXCritical Pedagogy, which placesearphasis on the social construction of
knowledgeYy 2 6t SRIS Aad GKS WLINRRdzOG 2F F3ANBSYSyi
LI NI A Odzf I NJ &om®&fbrmg of Kidviedgé Hade yharX power and legitimacy than

2 0 K 8WEa@n cited byDarderet al., 2017, p.58)It is this emphasis on the social

interpretations of knowledge and accompanying issues of power and legitimacy that | find

pertinent in terms of a soal representation of SpLI@sssues which are not discussed in our

training.
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{5 Gdzi2aNR IINBE 2FFAONeRRf §¥2RS & OMNE oweRantic® WKSE LISNRQ
work to empower the learnefDiversity and Ability 2020When Freire (1972.50)wrote of adult

iteNJ 08 € SINYSNER Ay . NITAfZX KS RS&EZONAROSR K2g WIiKS 2L
in conjunction with a paternalistic social action apparatus, within which the oppressed receive the

euphemistic title ofwelfare recipients. They are treatedsindividualised cases, as marginal

LISNBZ2Y&aQd ¢KAA LI GSNYFfAAGAO FLIINREFEOK A& Fff G22 §
| 9 K2 YySSRa | WKS{ LihNdcatoRahelpedthat stags n thadnar§indd S & a

rather than being incided within the university itself to challenge namclusive teaching practice.

Notably, Freire (198%9.21)uses the language of the market when délsitrg oppressive

SRdAzOIF GA2Yy It LINY OGAOSa 2ekpreksbiwithédgposi RalzddtudehtNI NBE LI | OS &
is expected tacapitalizéQ® . Y1 Ay3d SRdzOFGA2Yy FAlda 6AGKAY (GKS NBY
commodified university experiencewanted therefoe to include these concepts for discussion

with SpLD tutors to see if they felt that there was an element of paternalism in our work, of

power and legitimacy but also to explore if we operate as Freirean educators.

To defy the oppressive practices of amdification, Freire (1972) advocates for liberatory

f SENYAYID ¢KA&E A& FLILINEEFOK (2 §Rdzaathératlioht (0 KI (0 WY dza
contradiction, byreconciling the poles of the contradiction so that both are simultaneously

0§SFOKSNAR | yR 1474, geB6$ ifid thiopen@dsBorbaldg both learner and teacher

that is seen in SpLD work, work that encourages the learner to be a collaborator and to engage in

dialogue and reflection.

Freire(1972)encouraged adult lerners in Brazil to take part in literacy circles in order to develop

their awareness tt# dz3 K WLINR 0 f SY thderéghingsthe &rmCahditie fescker to

examine sociatultural issues through dialogue and reflection. This is a method to develo
WO2yaO0ASYGAT FGA2YQ S6KSNBoeé WLIS2LX S RSOSt 2L GKSANI LI
see the world not as a static reality, but as areality infréca = Ay GNI YAF2ZNX I GA2YQ 6 CN
LIy o0 @ { dzOK RA & Odza & A 2 y de shoNlB be éabNelto/qacktdrNtiy thie aeS Ay G K|
facing oppressing conditions and how to stop and transform those conditions towards their

f A 0 S NSlagtarat g1.2004, p.82) Throughconscientisationlearners develop critical

consciousnessvhich occurs through three stages of consciousness growth: intransitive thought,

semttransitive thought ad critical transitivity (Freir&972). It is critical transitivityniparticular

that Freirearguesimpels people to think critically both at an individual and a global level in order

G2 GFr1S OGA2Yy T2NJ 420ALt OKIFIy3ISod CNBANBQa fA06SNI G;

methodology itself agdiscus in later chapts.
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There has been some critigue however of Freirean approaches, specifically that certain

LIN} OGAGA2YSNB KIFI @S AYyO2Nl1RNIGSR Iy StSYSyid 2
his work(Straubhaa015) In order to combat the potential of coming in as the omnipotent

liberator from oppression, Straubhaar, who worked on a Freiteased adult education

development organisation in Africa, found that he initidlhd overlooked his white privilege and
unconsciously reinforced oppressive practice. It was only by returning to Freirean basics of critical
O2yaOA2dzaySaa GKNRBdAAK Wi LINRPOSaa 2F NBTfSOGA
the effects of pivilege in work conducted by development practitioners, especially those who
SELISNASYOS AyiSNERSOlAZ2ya 2F LINAGAt SIS 2y (KS
(Straubhaa015,p.382)

3.4 Amartya Sen

LG Aa GKAA O2y OSLII 2 diffeferd abNtgSthakied mR to hveSigatey i A R
YNl {SyQa [/ I Lidraatioh foSpeB. SpLOLINGSIwArkith edrrers in HE

who are considered dackingOS NIi F Ay WI oAt AGASAQ A SOARSYOSH
a profile that is typically considered ssowingdeficit in certain areas such as reading and

retention. | was particularly taken whita view of he CAaspromoting® LISNB 2y Qa | 60 A f .
valuable acts or reach valuable states of being; [it] represents the alternative combinations of
things a person is able to do or hehe variousifunctioningg he or she can achie?ENussbaum

et al.1993,p.30). While the CA is highly reg#ed in disability work, SpLD tutors do not experience

any training or discussion on the work of SEN and | felt that the CA could be an appropriate theory

for our work.

In particular, he CA places an emphasis on the divemitpngindividuak (Norwich 2014)and

this diversity is key in providing o#te-one SpLD supporiicLoughlin and Leathe2Q13)
NBEO2YYSYR GKIFG +F GFAf2NBRZ AYRA O ».Bubd tutordvhaLINE |
adhere to the Seven Principles of etteone support ofADSHE2020) do take a tailored,

individualised approach but there is no direct recommendatiorefeamel € S N}y SNR & | ¢

terms of specific capabilities or functionings.

For Sen(1985,p.10)2 y SQa O LJ 6 Af A (& RS hdBigiétrient & § peisonFdat O (i
she2 NJ KS YI yI 3Sa (rBerefrewelcollR vielv8dpabivtiSstand functionings as
interdependentt together with an SpLD tutor, the learner explothsir capabilities in order to

achieve outcomethey viewasvaluable. In this way, you achiewell-being and agencyhis

concept of agency is of key importance in éneone SpLD suppoit that agencyaccording to
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Sen(2001, p.19)is when someonkcts and brings about change, and whose achievements can

be judyed in terms of her own values and objecti@&lucaional researchers with an interest in

social justicdhave found this concept of agency te bf great interes{Walker and Unterhalter

20100 ¢ KAa O2yOSLIi 2F F3SyodOe Klha LRGSYiGAlFLf TFT2N) 6ARSY
O2yGSEG AYRAQGARAzZ f | 3Syode A@aRes@Bddis (2 OSNE f AYAQ:
noteworthy that students with dyslexia who access university through widening participation

O2dzNES&a WBYy R yRRMINRTZ f aAdzLILI2 NI X FNB 2dzi LISNF 2 NY Ay 3

f A YA (S R(Frase2ai 23 Xdi Ris when their capabilities are given appropriate support

that these students can flourish and achievelibeing.

Fraser2012,p.43) (a former director of dyslexia support in the University of Middlesex) also

g Nya GKIG WReatSEAI Gdzi2zNB X | NB -dpecifichfeasii KI G (GKSe& .
nor for that matter, areas relating to wider partOA LJ- G A2y | YR GKS Ll2aairoftsS 1 0O
This attitude, that the social context of the student is not relevant to the SpLD tutor, is prevalent.

Such attitudes explain why there is no research in the UK on applying the CA to SpLDs. We are

actively told by our community not to engage with social issues. This absence is ongvtrded

to addresswhich is why | thought the CA would be of interest to SpLD tutors iRefEaming

dyslexia through the capability apgach could empower those who atgpically excluded from

debateon SpLDs{ LJ 5 G dzi2NBR | yR aiddzRSyda gcodringthdd 2 FGSy GK2c

contributions to the discussions

Senviews empowerment as a way in whiittdividualcapabilities can be developed so that a

personcatP OK 2 2 4 S IvaluedGl&smarkandiPatford 2014, p.1398¢ople who are
YENBAYFfAaSR Ydad KIF@S GKS 2LILRNIdzyAdGe G2 02YS G223
and reflected choices. These process are crucial to the formation of valuesar WaA(Seh S & Q

2001,p153p ¢KAA fAYyla 6AGK CNBANBQA @GASs 2F SYLRSGSNYSyYy
consciensiationd ¢ KSNBE | NB (g2 StSYSyida Aphet@dBWNBEQa 02y OS LI
effort involved when peple develop the skills for reading for exampled thetime and effort

involved when people develop awareness of reading the systems that surroyfdeile 1972)

Such consciergition gives marginalised groups the capabifitg LJ- NI A OA LI 6§ SX 6 KSNB WiK
to participate in determination of local functioningggrough shared, informed decisiemaking

f SIFRa (2 3INBGlasSmah dhdl Rattod 2014A pi1838BpkD tutors and students can

develop their capabilities for consciesdtion and could take part in decisianaking on SpLDs

then perhaps the narrative of what we value could be changed.

By enabling such consciesgttion, you are enabling people tilourish, you are increasing their

happiness. Sen writes about the concephappiness in tams of the capability approach:
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Qur failure to get what we value can be a source of disappointment. So happiness and
frustration relate, respectively, to our successes and failures to achieve the fulfiiment of
our objectives; no matter wha these objectives are. This can be of great circumstantial
relevance in checking whether people are succeeding or failing to get what ahey and

have reason to valug(10, p.276)

HE students with dyslexia may have experienced failure earlier inlthes in previous

educational settings. In addition, a student with dyslexia who has internalised the psychological
discourse of dyslexia as a deficit may have lowesgfem and fragile confidence. Some dyslexia
tutors believe that it®an be easiera teach someone to read than it is to improve their

confidence. Even highly successful dyslexic peéglaress doubts about their confidere

(McLoughlin and Leath@013,p. 13). Unhappiness can also be seen in students with dyslexia

with stress and angty being commonWhis stress and anxiety are the direct and indirect

responses to actual and anticipated failure, fear, frustration, suppressed anger and erosion of
confidenc&lScott2004,p.151). SpLD tutors, although not mental health professionasdrio

KFE@dS 'y gl NBySaa 2F | £SFENYSNRaE SyY2aAz2ytft vy
capability approach, the emotional needs of a learner with dyslexia could be factored into the
one-to-one study skills support. In this, a tutor works witkhé € S N}y SNDR& Ay RA JAR
functionings so as to empower that student to reach a state of-balhg and happiness. As Sen

writes, ® would be odd to claim that a person broken down by pain and misery is doing vety well
(1985, p.17).

35 bell hooks

It is this concern for welbeing in education as well as the interplay of the social and political that

f SR YS (2 O2yaARSNI aKIFNRAYy3 GKS 62N)] 2F oS¢t
concerned with both individual and collectivell-being. It is highly personal and individual and
fa2 KAIKE & a2 OANGrifiths1998 £.66).0Far @e, the work Bf balltpoKs & O Q
highly personal as she expresses the pain that | felt at being excluded from educational debate in
HE. Her following quote descridsuccinctly why | felt that theory was a way forwasdlioth

myself and SpLD tutars
L OFYS (42 GUKS2NE 0SOlIdzAS L ¢gFa Kdz2NIAYy3I X
comprehendg to grasp what was happening around and within me. More importantly, |

wanted to make the hurt go away. | saw in theory then a location for heéliogks1994,

p.59).
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This concept of theory as solace is one that | wanted to share withquirers (and was

subsequently discuss at length with them). We feel pain and it is important to acknowledge it in

a holistic way. Acknowledging our vulnerabilities can also be empowg@ridks 1994p K2 21 a Q
(1994p.21)02 y OSLIG 2F Sy3dl ISR LISRII23Tes gKAOK RNIXga 2y C
learning approach for both studeandii S OKSNE o6dzi WSYLRGSN¥YSyid Olyy2i K
to be vulnerablewk A £ S Sy O2dzNJ> IAy 3 aGdzRSyGda G2 G11S NAalaQoe ¢
emphasis on a mutuality between learner and teactieough the process of prax(sooks

1994). Praxis from a Freirean point of view is action and reflection upon the world &r twd

change it (hooks, 1994). hooi994,p. 15)combines this with Buddhist approaches of

wholenesxx2 ¥ POASgAYy3a 020K GKS aGddzZRSyd FyR (G4SFOKSNJlFa ag
and consumersf knowledgeln this, hooks was influenced by the work of Thich Nhat Hahn, the

Vietnamese Buddhist monk credited with bringing mindfulness to the \(istniec 2013)This

K2t Aa0A0 OASs 2F (SFOKSNJ FYR adGddzZRSyd Aa adzLIR2NISR
VASgAY3d GKS GSFOKSNJIFa | KSFHESNW ¢KAOK bKFd 1 IyK R
therapist, teacher or any helping professional should be directed toward his or herself first,

0S0OldzaS AT G(GKS KSfLISN Aa dzy Kok Ios,KE). 2N aKS Ol yy2i

LG A& dzydzadzZ €t Ay 19 (2 @GASg 2y SaSt-BeinyYetthis KSI £t SNE Y
was borne out by my findings in my MSc research. The focus of my research Wwaséiie of

mindfulness approaches for students with dyslexia and one unexpected result was that the

process of using mindfulness with students impacted positively on my owsbeiel and also

helped my practice in terms of developing my awareness atahligy skillso h Q5 g & SN HAMp U

dyslexia research, the focus is usually the student, not the SpLDsttbis holistic approach

incorporating mindfulness ideals for the benefithaith tutor and student is one that | felt could

be of interest to this research. The influence of the mindfulness circle will be discusShdprer

4 as it had an impact on the implementation diet CICs.

A key question that hooks examinisshat of marginalisation. She writes of her experiences of

marginalisation when attending exclusively white institutions as a student and her subsequent

experiences of employment as a black female acadé¢imaicks 1989)While the position of the

typically white middleclass and middlkaged female SpLD tutor is not the same experience as

hooks, there are certain similarities that resonate. We may be members of the professional

bodies such as PATOSS and ADSHE but we are also marginalised, we work increasingly for

outsourced companies on zefo2 dzNBE O2y (i N} Oda FyR IINB y2i4 SYOSRRSR 7
universities. As stated earlier, we work on the margins of university life. This can be a position of

L2 6 SNI SaaySaa odzi SldzZ ffe HNESNBRYANIAXYRYRI 51685 SYgTFol
(hooks1989,p.21)» ¢ KA da NBFNI YAy 2F GKS YIFINBAYya & | LI OS
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work. While you may not choose the site of marginalisation you can chose to make the sitEé one
NEaArAadlyOS a WikKAa aAaasS 2F NBaradlryoS Aa 02
GKFG Aa 2dzNJ ONXR ( A (Qhobks1888,A 232 This Goncép? of iefgaMingyolir i A 2 y Q
marginalisation as resistanceakey discussion point in the CICs. This is teaching to transgress, a

moving past boundaries to become a shift in paradighuoks 1994)

I FdzNIKSNJ L2 AY( ehdageRpedaGodpatiatolrgtuirthd theKenchdr tmbk

at their own roles in empowering learners in order to overcome the traditional forms of teacher
dominance She argues that it inly through the process of praxis, the reciprocal arrangement
between those helping and those being helped thatthe &tod KSf LAy 3¢ Aa FTNBS
manipulative and domineering motivatiof¥-lorencel998,p.83). It is this investigation into the

FOG 2F WKSEfLAY3IQ (GKFG A& y2ilo6fteé FoaSyd FTNRY
of power and dominance in ourawk. There is no attention, much less reflection, brought to

concepts of dominance inoe-2 Y S g2 NJ Ay & KMYOKS yHKR%YSIHFE N S f )
GKSNB A& lfglea Iy St SFlérghielo2sHp.83) K@D Hokk@nant: y R
to be empowering, but it is difficult to see if it can truly be empowering if we do not investigate
issues of power that can be at play in a dneone session between the SpLD tutor and the

learner. It was thesessues of power that led me to my fifth theorigtierre Bourdieu.

3.6 Pierre Bourdieu

The work of Bourdieu is very wédhown in the sociology of education and in ethnography but is
strikingly absent in SpLD teaching and training. There is a rich bodylotweated by Bourdieu

and his concepts of research reflexivity has helped shaped the research methodalgain
demonstrating the circularity of this research where the conceptual framework for the research
also frames the research methodology itsetfidcuss this further in Chapter Four. For this
conceptual framework, | include key concepts from the work of Bourdieu that fit well into an SpLD

contextt habitus, fields, capital and reproduction.

Habitus is an internalised understanding of ideology thatonsciously shapes (Bourdieu and
Passeron 1977)These internalised ideologie I NB WI Olj dzA NER RdzNAy 3 f Sy
LJ- NI A Odzt I NJ ¥\Wadsankthl. 2D, y6ROAGG N 2 o3 G dza OFy 06S Wwaid NI
YR LINB&aASyld OANDdzvaldl yoOSa adzOK I a (Brenfel2008, dzLJo
p.51). All of thisservesasMB YA Y RSNJ 0 KI G F £ SFNYSNI Aa y20 |
with the SpLD tutor. Learners will have acquired and unconsciously internalised certain thoughts
and concepts. One unconscious ideology, for exanwiéchis typically seen in arp&D context is

the concept that spelling difficulty means low intelligence. Learners with dyslexia will frequently
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apologise for their spelling as they may have internalised bad spelling as a sign of lack of
intelligence from school experiences as a cbildrom family members. In my own experience,

when such an internalised concept does come to light in a session, it can take time to dissuade a

f SFNYSNJI FNRY adzOK | @ASGLRAYG 2F WL Y | o6FR aL)tf:

dzy RS N& i | v Bitusta$ tBe word impHés)-is that which one has acquired but has become

RdzNF} 6f & AYyO2NLERN}GSR Ayi2 G(KS qBoRdEeul®IBpBEKS T2NY 2F

To understand and deal with issues caused by habitus, we also need to consider the issue of the

field. The field is considered the other side of the coin to hal{fatsonet al.2009Yp . 2 dzZNRA S dzQ &

concept of the field le champst is that of a space of social forces and conflicting approaches

to deal with these forceVacquant198%p LG A a | WA G NHzOGdzZNBR a2 OAl ¢
field. It contains people who dominate and people who are dominated. Constant, permanent
relationship2 ¥ Ay Sljdz- £ A& 2 LIBONIMIESE98, .40 RB.Fieldskdnt@ain & LI OS Q

distinct social worlds that often exist beside or in relation to each ofBeurdieu and Wacquant

aLl o

19940 91 OK FTASER 2LISNIriSa sgA0GK SIFEOK 2¢y aSi 27F NMzZ Sa

LINJ O(Brer®e$i2008,p.70). It is these rules in particular that can cause difficulty to the SpLD
learner in university. There are prescribed rutasot explicit¢ of ways ofbeing in certain fields.

In the field of education, it is the rule that you sit down without moving and concentrate for one
hour in a lecture theatre. Sitting down and not moving around can be problematic for learners
with SpLDs, especially people with AD&hd DCD/dyspraxia. They may need to move or create
other forms of stimulus but this is breaking the rules of being an adult learner in HE. Learners with
autism may unwittingly break the rules of the field if these rules are not explicit and internalised.
Learners with SpLDs are working with both the unwritten rules of the field and the internalised

ideologies of their various habitus but these concepts areantthowledged in SpLD training.

A further concept is that of capital which is the currency offiekl (Grenfell 2009a)For

. 2dz2NRASdzZ OFLIAGEFE WLINBaSyida AGaStT dpgpebN G§KNBS
yEYSte SO02y2YAO OFLRAGH T X (Bbdeficy doddVacquadiofds G € = YR
pp.118¢119) While SpLD tutors are aware of the concept of economic capital, we may be less

g NB 2F GKS YSIyAy3a 2F a20AFf FyR Odz Gdz2NI £ OF
resources, actual or virtual, that accrue to an individual graup by virtue of possessing a

durable network of more or less institutionalized relationships of mutual acquaintances and

NB O 2 3 BauidieRayidWacquarit994,p.119) This accumulation of social resources can be a

source of social inequality. As | have argued, people with dyslexia from the middle ¢léssss

with good social capital as well as economic capifare beter than people with dyslexia from

working class backgroundslacdonald and Deacon 2019)hey hag greater social links that can

support education and employment. Social capital acts as an exclusionary force, keeping the
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circles of the elites free from the lower classes and thus preserving power with the elites

(Bourdieu and Wacquant 1994)

Cultural capital comprises three states: an embodied state, such as a person who speaks with a
WNBEFAYSRQ | OOSYyidT Iy 202S00A@S adl Sz O2YLINR
WKAIKQ Odzf G§dzNF £ @I € dzST | YIRY TNy A G alji@éddeth A R gIF d A
2009b) This cultural capital is another exclusionary force and in terms of edycati O dzf (i dzNJ f
capital is easily acquired by the most advantaged students who have been exposed by their

Tl YAT ASa ((@Rzadlad01Zp288)) Thengvahfadeldin society, the elites, become the

most dominant and their social and cultural capital becomes the most legitimatesfof
knowledge(Bourdieu and Passeron 197 This privileging of what is consid&e WKA IKQ &2 O
cultural capital can be seen in the 1Q tests that are administered to students with dy3lexia.

Wide Range Intelligence Test (WRIT) contains a subtest (Verbal Analogies) that is supposed to
YSIF adz2NB | LISNBE2Y Qa ahdiests verha reaschingYHolvever, ltoysdorte Bighly S a
in this test, you need a very specific form of social and cultural capital, such as a knowledge of
Rodin and the music of John Coltrane. When | presented a workshop on this test at the ADSHE
conferencein 2019, this wasonsidered highly unusual to make a connecti@tween dyslexia

assessments and unfair expectations of sceunal cultural capital in UK HE!

The education system, including the SpLD assessment system, has internalised what constitutes
social and cultural capital and passes it on throughout the system, a systeprofiuction In
GKAA ¢l &3> GKS SRdAzOFGA2Yy aeadsSy WO2yiNROdziSa
AyedzaiaAoSa I ONE a yAzaok20IR,5. B3 Yhis is glaridoly bdviou®ih theillKS 4 Q
where the current Prime Minister isthe 2@ 2 KI S 06SSy SRdzOlheéd®hR G 9

certain discipline or a certain school have in common a cent@ntalityQ 6 . 2 dzNR AD&ldz> O
and The Open University, 19%6193) The elites use the structures of habitus and the field to

engineer advantage and trade in social and cultural caf@@lirdieu and Passerd®77,p. 197).

HE also reproduces a neurotypicppbaoach to learning where assessment is typically in the form

of the 2,500 word essay and an exam at the end of the academic semester. Researchers are
looking at other methods of assessment but no one seems to take the experience of the learners
with SpIDsfully into account (Evari?016). Habitus can become very apparent when you work
oneto2yS GAGK | £ SFENYSN 6AGK ReatSEAI gK2 I O
lexicon is hard to access for those who have difficulty with literacy iffirsteplace and may not

have been exposed to high levels of language at home. The intersectionality of biegtg a
generationstudent, of being from lower socieconomic backgrounds and so on is not considered

in our work, but access to social and cudtiucapital as well as being a learner with SpLDs impacts

53



Chapter 3

SELISNASYyOSa 2F SRdzOF A2y d | ONRGALdS 2F . 2dzNRA SdzQ&

deterministic especially in terms of an ov@mplification of the experiences of those in the

working clas and their access to educati¢Azaola 2012ReedDanahay 2005)t would be very

wrong to assme that afirst-generationlearner with dyslexia is bound for failure. Bourdieu

NEFdzi Sa GKAA& WYSOKI yxh® InHeritdrsSatir®y Nt hof dveérnyoiie willpe G KS G SE G

impacted in the same way by their social backgro(RdedDanahay 2005)t is interesting to

note however how B dzZNRA Sdz YIF 1 Sa NBFTFSNByOS (G2 adGddzRSyiaQ asSyas

and how some do not feel at home in the classro@oudieu and Passerobh979) It is this

concept of belonging that has now garnered more research attention in recent years as the

inclusion debate within dyslexia studies becomes more for¢&eid 2019)Learnes with SpLDs,

SalLSOAlLfte GK2asS ¢gK2 YlIe y2i LRaasSaa WKAIKQ fS@St a
A

A N o

GKIYYeQ 2F SEOfdzaAz2y FNBY ySdzNRPGeLAOFf SRdzOIGA2Yy ®

3.7 Sara Ahmed

The final theorist that | discuss here is Sara Ahmed. The decision to Idekwabtk of Sara

Ahmed was a collective one made during the fieldwork. Thimguirers felt that there was a lack

of female represatation in the theories selected 1 KS RI Yy Ay 3 g2NRa WgKe FNB ¢S
RSIR 6KAGS CNBYyOK Y Byequesing mdrd feriibstylests, | tiinK theed S NA

inquirers¢ all womeng were requesting a representation of experience that would resonate with

their own. | suggested Ahmed as she talks explicitly of her experiences of being a woman in

academiaandiRSIF t Ay3d A0GK AaadzSa 2F RADGSNAAGED 2 KAES | KY
other theorists, she discusses the intersectionality of being a woman of colour and of dealing with

issues of inclusion/exclusion in her texts. She also writes in a waysthatyi accessible.

Furthermore, heiFeminist Killjoyblog is free to access unlike journal articles which outsourced

SpLD tutors cannot read for fréecause wealo not getuniversity library privileges.

Ahmed writes about being a feminist and especiabgut living a feminist life. In particular she

RSAONAROSE K2g WFSYAyAaY ySSRa (2 0SS (BHh&NE s KSNBE 0 SOl
2017,p. 4). It is this absence of representation that | felt would be of relevance to our SpLD tutor

community. We are not representead the HE system and our voice is not heard. Furthermore,

the majority of SpLD tutors are women. In particular, | was drawn to the statement of how we

WoSO02YS FSYAYAAlda (AnedPOA7,ph)2TRAidz®ncepholdialogiidi vidtts dadh Q

other is central to the reearch and central too to this report. | want to put the voice of the

researcher and the cmquirers at the centre of this work. In her writing, Ahmed succeeds in

putting her voice at the centre of the narrative, and makes you feel like you are in céalatiu

her. Ahmed directly addresses the reader in her texts, which is quite different to the texts written
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08 . 2dz2NRASdz F2NJ SEFYLIX S LG Aa R2dzoGFdAg GKIF G
AYGUSNBESOUAZY I f (ABMEE2RITpH AT 0SS odzf f aKAGQ

Feminism isransformative practice and Ahmed discusses how learning about theory enables you

to transform your worldviewg WONRA G A Ol f (G KS2NEB A& tA1S lyeée f1,
f SINYy AG> @2dz 6S3aAYy (2 Y2@S I N@dafih figldysheA 6§ Qb a
SELX 2NBa G(GKS WaLl 0SQ 22004)0R$O&YIK OSREH SR Y Idzi A W
22YSy INB O2yaARSNBR WaLl OS Ay ol RSNaWivesilgSy
odzi Ffaz2 OFy Ay@lIRS {KS2NEBAhNE201HpD). IWanied th sed K
AT GKAA 02y OSLI 2F WIalAy3d iKSingain®. ey dagdsel G A 2
marginalised in the university but also marginalised in theirdd&ca A 2 ya 2y G KS2 NE
feminists are at home in the academy, and that the academic language of feminist theory can be

I £ A S y{Ahinddg0A7¢h.11). This is why she advocates viewing feminist theory as homework,
something to take home, todiscus¢S Ff SO0 dzLl2y & Ittt (22 2F04Sy
a2YSOUKAY3 GKFG 6S R2 g(RBngd20Bp.8). INilkd tHisddeadof ¥ NB Y K
feminist homework anaonsidered itvould fit with the CICs where weouldbeR2 A y 3 W& 2 OA
2dza A0S GKS2NE K2YS@g2N] Qo

In terms of transformation, Ahme(®017,p.91)looks at two issues: the transformation of
AyadadAlddzianzya odzi fa2 GKS RAGSNEAGE g2N] ez2d
AYyalAahdziaz2zy Qo 5AGSNBEAGE ¢2N] Ay | @hndeg201Z) NIi A O
p.96). Peple can be appointed to do diversity work in institutions but that may not necessarily
mean that the institution is willing to transform and therefore you will encounter resistance

(Ahmed 2017)This resistance can come in many forms but chiefly in the manner of not hearing
those who are trying to transform, oftenbeadzd S Wi KSe SELISOG e2dz G2 &
RAGSNEAGE 62NJ] SN O02dzZ R 0 S ARMBRERONRAD)SIRouldénot: y A Y
speak in the way that is expected, you are that most boring and pointless of individuals, the

Wi A fFen8rseKyra GKS GAGES 2F ' KYSRQa o6f230d L
that fits the SpLD community. In many cases, SpLD tutors liaise with departments in order to
ensure support or understanding for their learners. For example, a learnedystexia who has

not been given appropriate exam accommodations will often bring these concerns to their SpLD
tutor. The tutor may subsequently liaise with the appropriate department on behalf of the

learner. The tutor may not be recognised as havingaihority to support the student away

from the oneto-one spaceOne university | worked ifior example, requested the SpLD tutors

stop liaising with academic depaents on behalf of learners.
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Ahmed (2017, p.109) refers to difficulties such as thes¢' hddza K& 62 NJ Q@ , 2dz KI @S (2 L
SEA&GAY3T INNIy3aSYSyidazr LdAK F3FAyad &dG§NHOGdzNBaE GKI
NE2Y F2N iK2aS8S 6K2 I NB y2 i(AHmEIOA AP PORANMGIR 608 (KA a NB.
views feminists as diversity workers by purgy for equality and a parallel can be made between

SpLD tutors who push for equality of education for their learners. Ahmed does not make any

precise mention of dyslexia or other SpLDs but she does discuss disability access in her blog. In a

post titted The Same DogAhmed 20193)she shows a picture of a doga door that is usable

for her but not for a wheelchair user. The door is a metaghoaccess, for the bodies deemed

FLILINBLINA I GS G2 LI &d&a GKNRAAK FyR & | glé G2 of201
O2yGFrAYSNRE 2F O2YLX FAydo aAhmed@yloajThisideack & (2 2LISy (K
complaint is one that | felt would also resonate with SpLD tutors. Students with SpLDs have to

complain if they do not receive their accommodations, their study skillsatpeir Assistive

Technology. The onus is always on the individual and then the Study Skills tutor to support the

individual. It is the SpLD tutor who is the killjoy who keeps pushing against the doors.

3.8 Chapter ssimmary

In conclusion, thishapter has ddressedhe gaps in the representation of social justice and SpLD
work in UK HE. In providing an overview of the work of five theorists, | am not providing a full
account of the works of all the theorists, rather it is, taken back to the circle metajoin,
interconnecting circles different social justice theories that are of relevance to those of us who
work in UK SpLD suppof hese circleprovide an array of theoretical materials to choose from,

all in the aim of provoking dialogue and discusslarwriting this chapter | have also become

aware of the intermingling of the social justice theories and the research methodology and how in
researching social justictheories can impact on the choice of research methods. ighis

discussed further in thaeext chapter.
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Ve N

Chapter4 aSUK2RRYRIRBASE NDK YSi

4.1 Introduction

This chapteexplainghe research methodology used in this research. Moreover, it details my
journey from practitioner taesearcher and | have been guided in the evolution of my thinking by

the following quote’. SO2 YAy 3 | NBaSI NOKSNI YSIyad YdzOK Y3
procedures. It involves changing your way of thinking about yourself, and your relatidns wit
20KSNBR® LG Ay@g2ft @Sa FTSStAy3 (BogdaraadBiklei®E2S ¢ A (K
p.57) Lastly, this chapter discusses the impact of the Ga9igpandemic and the difficulties of

carrying out research during a global health crisis.

Having questioned, studied and reflected on my research praatidemy own transformative

journey, lhave beco®@ SYo62f RSYSR (2 6S | NBaSINOKSN gK?2
KSNJ 2 6y olhie e290f a8 m2) The research process that | have creditea dynamic

one, informed by qualitative inquiry in a creative yet inclusive transformative research

framework.l also become emboldened to use elements of autoethnographic research to include
my own personal narratives of this researatich | weaverito the text.l have chosen a

bricolage methodology as | feel it resonates with the core research aims of $eigrod projecto

use the tools at hand tmvestigate the transformative learning of social justice approaches to
dyslexia and of working calborativelyandreflexively with fellow SpLD tutors, my-gwuirers,

within the research.

Research in educationdraws 8 y SEGNJI 2 NRAY I NAf & S6ARS NIy3as
SRdzOF GA2y X 9RdzOF GA2Y Il f NBASI NOK ulng 6 theJS NF 2 NIY
AYLINROGSYSYyG 2F SR GA2YyS | YR | QXfitsmS8,pb6RSY U
Griffithsreassuresi K G f 221 Ay 3 4 F Nry3IS 2F NBaSI NOK
bricolage research and in thitiapter,| want toshowmy research journeinto methodology, a

journey that that hagn turn been influencedby the theories we examine in this reseasith as

t | dzf 2 conéBehtNddda t A SNNBE . 2dzNRASdzQa O2y OSLiia 27
influential in my research. Asentioned in the previously chapters, SpLD tutors are frequently
marginalised in their work and | wanted this reseaticicluding the analysi® be inclusiveof

SpLD tutors which is reflected in the research desifynresearch design centsen Collabortive
Inquiry Circles (CICs) as a creative and inclusive method to examine and discuss social justice
theories, an approach that is typically used in practitioner resednsfanted the data generation

and analysis to also be creative and inclusive. ThHaaarers were given the choice to take part
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in the data analysis stage and someirquirers did indeed analyse their contributions in the CICs.

Cainquirers were also given a feedback questionnaire at the end of the CICs and four people

responded(see qeestionnaire in Appendix B)will subsequently discussr use of thematic

Fylrf@3d3Ad YR K24 GKNRdzAK O2RAy3IX L sta 6fS (2 WR.

4.2  Research paradigm

To structure my research question and research aims, | had to firstedefhere | was situated in

terms of my research paradigm. Thomas Kuhn (1962) was the first to promote the concept of the

research paradigm as an overarching framework of research which encompasses a communality

of ideas, assumptions, beliefs and practiee®ong researchers. A paradigm can be further viewed

a Wk olFl&aAO o0StAST aedadasSYy 2N g2NI ROASg GKFG 3IdzARSa
0dzi Ay 2yG2ft23A0Ffte | yR GubaanidSncaid® 8201 t t & Fdzy Rl YS!
Accordingly, Guba and Lincoln (1994) argue, there is a need for the researcher to exaggne th

fundamentals:

T Ontology: the way in which we perceive reality
1 Epistemology: the relationship between how we interpret and understand
1 Methodology: the way in which the research process is undertaken.
Ontology and epistemology are interrelated and impact on research method¢{fagych 2009)

Ontology, epistemology and methodology all underpin assumptions in research and cao help

situate research within a research paradi¢ffatel 2015)

It took me some time to situ@myselfwithin a research paradigms | was concerned abotite

influence of more positivist approaches to research in my area. There is a strong advocacy for

evidencebased research in SpLD assessment and support. It is the site where psychology and

education canbine and evidencéased research is very much the dominant model. However, this

has never sat well with me. Bieg2007, p.21F I Y2dzaf & oNB UGS GKI G WiKS gK2f S
evidencebased practice is focused on technical questiotjsdzZS A G A 2y a | 0 2cogbile a 6 KI G 6 2 NJ
forgetting the need for critical inquiry into normative and political questions about what is

educationally dda A NI 6 f SQ®

L 1yS¢ GKIFIG L 6FydidSR Y2NB AYIdZANE Ayd2 GKS y2NNI GA
therefore very taken with the notion of the assumptions that shape the stories that we tell of our

researchl found resonance with a broadly indixe epistemology that simultaneously

recognised and valued the lived experiemdericolage Denzin and Lincolf1998,p.4) depict the

0 N& O2 f S dzNJwhoaundasaivdS thaf tBe réBearch is an interactive process shaped by all

these forces and who also knows that the researchers all tell stories about the worlds they have
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studied. Thus, different ontological and epistemological assumptions are deployed in unadgrtaki

researci

LY CNBYyOK:Z GKS g2NR ONARO2f SdzNJ Aa GKS GSN¥Y T2
G22ta | @FAfl of &Kinchéoe G2l Bar@o®p.5). The Fiamcdphofle in me loves

this idea of beig a bricoleug a mixer of method§ ¥ N2 Y g KA OK RSNA @Sa (KS
first coined by Claude Lé8trausgLéviStrauss 2000)This concept of the bricoleur serves to

reinforce the notion that | am seealg to understand and share the stories of other SpLD

practitioners as well as my own journey into reseatblerefore an interpretativeresearch

LI N» RAIY Aa Y2ad adaAadrotsS F2NIYSe ! FaSNIIE¢fsX
method should not b predetermined. Rather, you should choose a method that is appropriate to
gKI G @2dz I NB (BiNd&rhayR810,0.3D). IfkekpyeRtive odzjiaiative research is

W¥dzy R YSY Gl ffe ¢S tnfeaniagithaiipSaple @azeNah the2e@ents, protakses, K S
and structures of their lives and for connecting these meanings tsdie&l world N2 dzy R (G K S*
(Mileset al.2014, p.11)Meaning is whatWwassearching for, butWwasalso searching for a

qualitative research methodology thabuldbe collaborative, reflexive, inclusive and

transformative.

43 vdzZl f AUl GAGS NBAaASIFNODK YSGK2R2f 23¢

Ly O2YYAGGAYy3 (G2 | ljdzZ fAGFEGABS NBaSINOK LINEO
research is only suitable for people who care about it, take it seriously, and are prepared for
commitment. It must be done properly ornotatallsounsd3a& €2dz I NE FANBR 6.
A (D@lamont2002, p.ix) Zeal, however, is not enough to guide research and | have looked for

guid yOS FTNRY 20KSNJ YSGK2R2f23Aa0ad ¢KAAa Aa y2
researchers deploy a wide range of interconnected methods, hoping always to get a better fix on
0KS &adz 2S00 (Déhzinanf Nacobd94, K R)y 6ok comfort from the assertion that

Wy 2 &dddzRe O2y T 2dddd sethBdolbg®; iedckRonaicalls for thi tesegfcher to bend

(KS YSGK2R2f238 (2 GKS dfyleleda8308pd). 27 GKS a0

It takes a lot of intellectual labour to work owthich qualitative methodology is the best fit.
Ahmed(2017,p.13RSAONA 06 Sa G KA & f | DY@hDhGuespSS yRAI PSS Wa &
0FdakKi G2 GARe 2dzNJ 6SEGaz y2d (2 NB@SIHt GKS
struggle for this researchen-training to work out where to place the research methodology and

the research methods as theressch a variety of qualitative approaches. Lutt(2010, p.4¢5)

makes note of howtli WTF S| G dzZNB 2 F |j dzF £ A (-pradicSor &arerNIO K
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iNGNF AYyAy3d K2 YAIKALINEZRIFK TR NIWYIQPGNBAZR2NOREMISR T2 NI |

| had to make my own.

Denzin(2010,p.10)y 2 i 6 f & RS&AONRO6Sa G(KAA LINREfATFTSNIGAZY 2F | dz
GKAOK OlFy |002YY2RI(S 020K (K24S ¢K2 WOASH YSUHK2RA
WYSGK2R &4 LIN}EAAQ® ¢ KBs HzyRFSWMY JLIFR2NDS H©B (1HBIES yO 3 KB
2 dza ({Der@if2M10,p.55). Social justice theories form a key part of this research as does critical

pedagogy. | felt that there would be an element of cognitive dissonance if the research

methodology did not reflect the theories of social justice and critical pedagogy thatare th

subject of the research.

The emphasis in my research is workiogetherwith fellow practitioners with a transformative
aim. Our focus is on social justice theories and to see if they have a transformative impact on us
and on our practice. At firstfélt that action research (AR) would be a good fit for my PhD. There
I NBE YIFye RAFFSNBY(d AYyGSNIINBGFdGA2ya 2F !'w o6dzi L FSS
transformative approach with joint focus on rigorous data collection, knowledge gtoeya
NETtSOGA2Y YR RAAUGAYOUAGS | OlA2yrogotiryinided St SySyida
al. 2015,p.548) In my initial research proposal, | planned to usewms#i-known Kemmis and
McTaggar(1988)selfreflective action research spiral:
1 Planning a change
9 Acting and observing the consequences of the change
1 Reflecthg on these processes and consequences and then
1 Replanning
1 Acting and observingeflecting, and so on. (Pun2f11, p.136)

However, oming back to education to do a PhD was my chance to really immerse myself in

oA M 4z

NBaSINOK FYR L RAROYR2(46BVWSRIB2VERRE RSESELBRBI G 6KI
0§KS NBaSINOK ¢g2NIR® CAdNIKSNY2NB>X L RAR y20G 7FSSt¢ 2

w»
(@]

a 2 f das Afeltyt Bichot acknowledgehe complexity of the work of SpLD tutors in an

increasingly canging university environment.

| then looked more at participatory action research (PARRs drawn to the concepts of working
GAGK LIS2LIX S SAGKAY | LI NIHAOALI G2NE FTNIYSE2N]l I 2yS
context(Marshall and Rossman 2Q@Bhandler and Torbert2008) L& ¢l & GKA& asSyasS 2F

2T 6K2 GKS WwWi20lfaQ FNB Ay afpracttidherfebeldhK GKIF 0§ RNB g Y

It was with this sense of uncertainty that | investigated Practitioner Research (PR) which falls

under the umbrella of AR. | liked that PR offers a shift in ownership away from academic
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researchers alone to practitione(&ewirtz 2009)I am an SpLD practitioner undertaking research
YR G@&LJA O f tpiactitiBiiey/inqlirf, the pra@tidvier hirBs€lf or herself takes on the
NREfS 27F G (Ca&mphdB and GrolibdwaSidith2007,p.26). This background would fit

0KS @ASS GKIFG LINF OQGAGA2YSNI NBaSk NOKededtfoa 0 dzA f
understand, analyse and ultimately improve educational situations cannot be generated primarily
2dziaA RS 2 ¥ (CaphelbandiFoyint\BakEmith2007,p.26). Kemmis (19913rgued
GKFG 'w KFER 0S802YS {22 rédtfaRAREAbdaafied oudtB Reet y R
iKS ySSRa 2F (GSIHOKSNBR YR AyadAaddziazya GKSYa
Y 2 ( A @ (Tobir2aydaKdchelo2006,p.175) The fact that | do not belong to an institution in a
conventional sense may actually give me freedom from poss#ikrnal influences from an

institution. However, | do belong to a community of SpLD practitioners, a community that is

primarily focused on a psychological viewpoint of SpLDs.

AR PARand PRoffer muchin terms oftheir strong emphasis on democratic apaches to

research. As universities continue to become entrenched inlibepalist practice, Greenwood
(2012,p129)LJF aaAz2y L GSte OflrAvya GKIFIG WS@PSNER2YS ySS
of the sort action research lays claim to and cregpenings for this sort of work in what is
2U0KSNBAAS | K2adAft S KA I KeftNhaGidaezioughhia Yostiey JA N2 y
environmentand in order to do sd,felt | neeced to investigateall the toolsat my disposall

particularly felt thatmy position within the research as a practitioner and a researcher merited

more attention particularly in dealing with my own transformative journey from practitioner to

researcher. This ¢éme to consider autoethnographic approaches.

L Y @SNE RNIgy (2 GKS @GAS¢ 2F 1 dzi2S0Ky23INIFL
I YR KI LYBSs¢taly2@a 0 277)From the verpeginning of this project, | have written a
series of field notes and reflections throughout the research which detailed my own feelings, the
stories that emerged during the research and the unexpected happening (not least a global
pandemic). | have alwayfelt at home with writing; my original degrees are in literature and
languages and | worked as a technical writer. Writing has always been a way to process my
thoughts. Yet | had not initially considered using an autoethnographic approach.
Autoethnograpya LIS 1 & G2 Yeé 26y AyiGSNYyFrfAiaSR ARSIFa :
was initiallymorepositivist L FSf (0 dzyadzNBE | 602dzi KI @Ay 3 GKS Wi
researchLater | appreciatethat establishing yourself into the body dfe research itself is

considered a valid approach in autoethnography and particularly in feminist methodologies

(White and Dotson 2010TheHandbook of Ethnographwas very helpful in supporting my
understanding of autoethnographizJ- NIi A Odzf | NY @ Ay GSN¥a 2F K24
that we interrogate what we think YR 0 St AS@S> FyR (KIFG 6S OKIf €
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(Adamset al.2016, p. 10)This resonates with what | had read of reflexivitg &oow crucial it is
for the researcher to keep challenging her ideas of what we believe is happening in the research. |
have found this idea of observing ourselves in the act of observation very helpful later in the

research when carrying out the CICs antsequently writing them up.

Many researchers write of the transformative experiences that an autoethnographic research

approach affords. Rag015, p. 14p NR 1S& 2F K2¢ WIHdzi2SGKy 23N} LIKe Syo2
fostering sefawareness and setfiscovery, which may lead to transformation. The

autoethnographick NB &SI NDKSNJ Ydzaid 65 O2YTF2NIilofS SELR&AAYI *&
Emotion is very present in my reflections and | have not shiealyfrom writing about both the

joys and the difficulties | experienced. It was not easy, particularly during theoftidue Covidl9

pandemic but | did find that it helped to process my thoughts. That sense of transformation is

discussed further in Chapt€iive For Custef2014, p. 11\ I ddin8g8aphy is a transformative

research method because it changes time, requires vulnerability, fosters empathy, embodies

creativity and innovation, eliminates boundaries, honors subjectivity, and provides therapeutic
0SYSTAlaQod edthat Gustdi ihcDdkd ulNrabilityfinihis definition of autoethnography
asdoctoralresearchergeel pressurdo hide vulnerabilityto appearV LINE T Sa aA 2yt Qd | 26 SGSN
have found that writing of my own vulnerabilities and difficulties was helpful feramd also

helped to forge empathetic connection in the CICs. | was reassured when réatiangnd Edge

(2017, p. 340 Kl G WljdzZl f AGFGABS NBaSFENOK RSYFYR&a& Fy SYLI G§KA
psychological realities otherthanole 2 6y Q® 9 Y LI G KSGA O doopeSBLOGA2Y A& ON

work and | found that empathy was a key element in supporting the discissidhe CIC.

Empathy can also play a central role when considering the work of the embodied researcher.
MerleauPonty when writing on phenomenology describédi KS 62 R& A& GKS @GSKAOE S 2
g 2 N@V&shall 2008, p. 98) had not explored this idea being an embodied researcher before

starting this research and found great solace in the view of thbastied researcher writing a

Si2NE NBTtSOGAYy3I GKS NBaSEHNOK INIAaGQa O2ffl o2NI
generated in the liminal spaces between experience and language, between the known
and the unknown, between the somatic and semantic. The text and the body that

genemtes it cannot be separatg®pry 2001, p. 726)

What | faund particularly intriguing was this sense of the relationship between the body and the

text that | am creating but also the relationship between myself and pedple research

LI NOAOALI yiad ¢KAA O2yySOlA2y s dakeciprocl pradesi K& L @A Ss
where one seeks to find ways to allow the Other to presenti N KSNBE St F (2 | yR (KNRdA

(Finlay 2005, p. 289This made me consider finding ways of embedding an awareness of myself
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the embodied researcher but also that of a mutuality of understanding, of empathy between

myself and the research participants.

With these thoughts in my mind, of bringing elements of the autoethnographic, the embodied
and empathetic researcher, | ward a research methodology that could both weave and reflect
the diverse threads and approaches of my argument together. | wanted to ihakeown.
Ultimately, it was this sense of making and of using interconneitteghdsthat led me to explore

a bricolage approach.

4.4  Bricolage

| first come across bricolage in my previous MA in French where | studied the work of Claude Lévi
Strauss. Léstrawss wrote about bricolage from a position of structuralist inquiry as part of his

work inThe Savage Min¢2000) Bricolage; from the French tdricoler,i 2 w0206t S- (123
lt-Yourself D ¢RB1j dzA NBE&a G(GKS NBaSHNOKSNI G2 0SS Wk RSLI
tasks; but unlike the engineer, he (sic) does not subordinate each of them to the availability of

raw materials and tools conceived and procured for the purpose of the @rfijé¥iStraus2000,

p.17). You make meaning by combining your imagination with the range of knowledge tools that

you have at your disposal as well as artifacts in your given cor{ieatgers 2012)

This approach to meaning making was subsequently applied by Norman Denzin and Yvonna
Lincoln tothe shifting boundaries igualitative researchThis meaing making is mukiheoretical
andmultiY SG K2 R2f 23A 01 f aienfolrltiple anethpdoko@cal Pracices) and
empirical materials, perspectives, and observers in a single study is best understood, as a strategy
that adds rigor, breadth, complexity, richness, and depth to any ingDieyzin and Lincolb998,

p6).{ dzZOK of dZNNAYy3I 2F o02dzy RI NASa& A dKingheloe] S& Ayy2
McLaren, Steinberg and Mon2618,p.470)

This sense of aemergent procests central to bricolage and a key mpter for the bricoleur

qualitative researcher is that of a quilt makeging? i KS | SAGKSGAO FyR YI (S
ON} Fiz RSOSt2LIAY3I gKIGSASNI adG NI S 3 ANBearzih andS i K 2
Lincoln1998,p.8). This visual metaphor really works for me as it shows that my research is part of
an emergent process where | am gathering different threads and arguments together. | felt
thereforethat | could construct an approach under an AR umbrella but one that included strands

from other methodologies such as RRansformative research and social justice

Quilting too can be muHiaceted where patterns emerge from connecting together défer

materials and layers of fabric. This sense of overlapping and contrasting fabrics links to the idea
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QX

GKFG oNRO2fF3IS Ay@SadaalriasSa GKS wO2yySOilAzy GKI
VI Gdz2NB 2F GKS QrinchelbeSaid Bargad4, g 78). InfblingilgBA® and PR

together, something new can emerge. It was while wrestling with these ideas of overlap and

contrast that a friend sent me this imagéaquilt created by her wiféel'he visuaimetaphor of the

quilt appeals to me as it helps to support my understanding of meaning making from a bricolage

epistemologyas seen in Figure 2 below

Figure2 The quilt as a metaphor for bricolage

Quilting too is a form of femist resistance for Handforth and Tay(@016) In their work they

draw inspiration fom the work of Héléne Cixous aédriturefeminined 6 2 YSYy Q&4 SGNRGAY IO D ¢ K¢
view the bricolage quilt as affording a feminist approach to academic writing in its own right.

Writing asquilt makingh & y 20 WwW2yfteée I &aiAfft SRI paittadécyoh OF f LINR OS4& &
intervention such that stitching together meaning from whatever lies at hand (cotton, fur and

FIOoONROA 2F Ftf O2f 2dz2NARO a1 SHaadfoRRaiATEIA30l6, T2 NYa 2F NB.
p.638). Bricolage therefore can be seen as an opportunity to reflect upon dominance, such as in

feministresearch but | would argue that bricolage also incorporates an opportunity for reflexivity.

According to Denzin and Lincoln (1998) there are five bricoleur approaches: interpretive,
methodological, theoretical, political and narrative bricolage. | woiddnmyself as an

interpretive bricoleur in that | view knowledge (i.e. my research) as being subject to positioning
and political interpretatior(Rogers 2012) L (i I {2802,6.533) fielv &h& gesearch

NEFt SEABAGE A& (KS wO2yilAydzZt S@lfdzrdA2y 2F &dzoaSO
NE&SINDOK LINPOS&da AGaStT wXe KbBdedgmithiskegearchk2g ¢S | O
the coinquirers and | worked on constructing our knowledge together.

According to Dear?Q17,p59)Wii KS 1 S@& (2 o6SAy3 | 3I22R addzRSyid 2F Gt

develop a critical attitude towards societal processes: tdaahsufficient mastery of theoretical,

YSGK2R2t23A0FES YR yltedaaort aiAatta G2 oS FofS 0
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KI S 0S02YS dzy i KAY1Ay3 2N Ay 02 NNEdcultigaklink 2 R 2 E
myself and my cénquirers. The etymology of the word reflexivity means to bend back on oneself
(Zienkowski 2017)couldR2 (G KA & Wo Sy RAY 3 éarispddd@ppoachlamidary 3 |
(2008)describes how the work of Bourdieu (which she experienced for the first tinfeein t

intensely hierarchical world of French Higher Education) gave her a vocabulary to deal with the
issues of power that she experienced. Bourdieu has given me not only a vocabulary to deal with
research but alsthinking toolsto apply to research methods. 2 dZNRA SdzQa O2 y OS LJi

particular has had an impact on the methodology of this PhD.

4.5  Reflexivity

Bourdieu, contrary to popular belief, viewed his theories as being intensely practical and he has
offered the concept of reflexivity in researels a tool for researchers to use, particularly for

reflection on work both in and of the research fié¢{@renfell 2008)For Bourdieu, human beings
KFEIdS GKS OF HIyO X Bea ATa2OND 2WaKESFAOS O OdzilB Yy |y R Wi 2
KFoAlGdzaQ ¢KAOK A &h(Ramdtle@adiLingard, 2003 1A82BdRdieN2B03).S | NJ
Thiscapack o0y SOK2 LISNKI LA 2F {SyQa ARSI 27F OF L]
encourage both in myself and in my-twjuirers. The capacity to be reflexive is beneficial for
NBaSFENOK d WAG FRRA ySg RAYSKaaR®Yy pr2)imiileit KS |
may not be feasible to stop and question every aspect at every stage of the research, it is feasible
to choose when to focus on reflexy and one way to do this is through regular reflexmrging

which can help with the development of the reflexivity of the resegisttia and Edge 2017)

| have written regular reflections after key steps in my reseas well as after each supervigo
meeting(seeAppendix Bor a sample of these)This is consideregbod inclusive practice as
WGiKSNB A& YdzOK ugive rese&chdrséfldtiinG dd theiownpyadices and
RAAASYAYIFGAY3I AYF2NYIGAZ2Y | 0(Rind2014) KESWNnd. N2 OS &
suchreflections is recommended dishelps developreflexivity (McNiff and Whitehead 2010)

Even the act of selectingeflections for the thesis and appendicesjuired me to be reflexive.

While as Bourdieu states there is no epistemological innocéRawolle and Lingard 2013)have
RSOARSR (G2 0SS Fta WNBIFIfQ Fa LRaaraot S Heighs KI @S
and lows of my research journey. One entry for example, deals with the difficulty and pain of
researching while losing someone during this pandemic. | felt it was also important to include this
NEFTf SEADS Rfareghind the/pragtibeBf Sheping, Zraftihg, and polishing that

academis usually hide (and hide behi@Handforth and Tayla2016,p.638) It is my way of

showing how | have naated my way through the procedshave threaded these reflections

through Chapters Five, Six and Seven.
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9y O02dzN} 3Ay3I NBFt SEAQGAGE Ay Yé NB&aSIHNOK OFy Lfaz YS
YSiK2R2ft23& a ¢Stf Fa G§KS Q@Qeaydd®0dp.24. FhisWSLIAaGSy2f 23,
reflexive approak NBlj dzZA NB & GKS NB &SI NOKSNJI (2 thaimsefes, 2 dzZNRA S dzQa
which requires analysis of how knowledge is being produced and examining concepts such as bias

(Leander 2008)However, terminology such as bias appears to be more from a quantitative

research paradigm and may not be as pertinemtdualitative research. Furthermore, it is an

established trope within qualitative research that we can never eliminate researcher bias from

our findings(Corbin and Strauss 199@oncepts such as rigour or trustworthiness are more

pertinent for qualitative researcliMorseet al.2002) Moreover, the more traditional quantitative

NBE &SI NOK \Yaésigrie@ t®mandgdlddd contain complexity by seeking to control, limit

and even deny ambiguifyHaseman and Maf2009,p.220). Denzin and Lincoln advate that

dzaAy3 | oNRARO2fl3IS YSGK2R2f238 Syl ofSa NBaSHNOKSNAE
LINEOSaasSa YR (KS 02y {{RegerRDIQfd. Fof KaragZD15Wh S f A GSR 62 NI |
writes on creative research methods, complexity is central to reflexive practoeghtto use my

creativity to help my reflexivity and one way to do thedsto use my visual awareness. Initially, |

GK2dAKG GKIFIG ONBFGAGAGE YR NBA&ASINOK O2dzZ R y2i SEA
act, idea, or product that changes an existing domain, or that transforms an existing domain into a

Yy Sg giii@ntmihalyi997,p.28), | began to see that | could be a creative researcher such

as using visual metaphors to peransform my thinking.

4.6 The research star

In order to keep mindful of the research process itself and its construction, | explored the work of

Luttrell (2010)on reflexive qualitative research. | was drawn to the work of Luttrell as, firstly, she

issomey S K2 LINRPY23GSa | Ypuldedadwarénessd 200k @oti? i3see@ 12 NI A4S
social justicgLuttrell2020)and her writing on her reflexive model of resech design and her

use of shape has guided my view of research. For Luttrell, qualitative research is where

researcherd/ U N} yaF2N)XY GKS a2 0 2SS dinénsighd and iW&yA NJ a (i dzZReé Ay a2 |
representation of lived experiences, social processes adldd SE ¢Soa 2F YSIHyAy3aa | yR
(Luttrel 2010, p.160)Luttrell (2010) likens this research transf@tion to an origami star (as an

English teacher in Japan | spent many hopeless hours learning origami). Origami is where you can

GdzNY | WE FEFG FyYR A GRANSY A8ey0 S 2N LINBLASNG (A iiA2 yi 207K
(Luttrell, 2010, p.160)
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Figure3[ dzi G NBf f Qa wS Tt SE&®S a2RSt 2F wSaSI NOK 5.
(Luttrell2010, p.161)

Visualising research as animage Béi® o NAy 3 (GKS 02y OSLJi (2 tAFS)
WYl 1Sa @AaA0Tt S reSekrsh ralafoyishipilayt NeddBatiry and feprasenting

research relationshipg what and how we learn with and about others and ourselggs at the

KSENI 27F (KS (lnBeal 10NK160) TaiRisiaNdodEtiat puts the research
NBfliA2yaKALI Fd Ada KSENI yR WSYLKI&aAl Sa NB
RSaAIyYy | YLBtrel 2020 H.56a) 4t & thisemphasion reflexivity and the research

relationship that | want to bring to the fore in this research as it fits with my research aims. | want

to put the research participants at the centre of this study so that we work collaboratively. What |
KI ¢S t&a2 3IFAYSR FNRY [dzZiiNBffQa NBTFEtSEADBS vV
and inquiry frameworks within which to situate the research.

[ dzi GNBffQa Y2RSt O2dA R GKSNBEF2NBE 0SS O2yaARSN
NBEaSINOKSNRA LRAAGAZ2YAY3I Ad SYONI OSRZ | LKSYy
NEBfFOGA2YEAKALIE 6AGK 20KEGRNerKS WwaABO Y| dzOi MEDSQSE

situated with a qualitative reflexive framework and it is one which draws upon an array of
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interconnected methods, notwithstanding the central emphasis of keeping the research
relationships at its core. What | also liked about thisdelds that it is one of transformationof
transforming the research methodology itself into a reflexive entity. Here we see again an
intermingling of the research methodology and the research subject of transformation through

learning about social just theories.

4.7 Transformative research

Ly GNI¥yaF2NXYlIGAdS tSENYyAYy3 &2dz FAY (2 WwWSy3aF3IS RAAO
LINB&adzLILI2 aAGA2YyY A dzy RSNLI Y Y A GubstoreddNd,pd080)dxSa ' yR 0SSt AST
transformative research framework advances this discursive engagement further for researchers

gK2 WL I OS | LINA2NAGe 2y a2 O0AliMedams208 p469. YR (GKS TFdz
A transformative research paradigm includes research theories and approachesdhaite

social justice (Merten2010). It can include emancipatory and activist research, asawell

participatory researckiKara2015).ForMertens 010), transformative research comprises an

examination of marginalisaith and oppression as well as analysis of how inequality is linked with

power relations, with a further analysis of how the results of social inquiry are linked to political

and social action. Merten2010, p.21) expands on this concept of social actionsbgting that

WENFyaT2NXYI GABS NB &SI NsitbriBemsdigey sidd bysidewittethel y R SE LJX A O
f Saa LIR2GSNFdzZ Ay | 22AyaG STFF2NI (2 oNARy3I [o62dzi az2oO.

research framework is a way for researchers to support social justice approaches in education.

| argue that SpLD tute are marginalized in HE, not least due to squititical changes; SpLD

tutors have become increasingly less powerful in universities as their positions are now highly

likely to be outsourced to agencies who offer precarious, hepalgl zereshours contacts under

theneof AOSNI f A&lG WYI NJ S {(Caéraiek a2, 7009 Gafierca andzBilkhgidn OK2 A OS

2017). Neoliberalism too has impacted on interpretations of SpLDs like dyslexia. Just as Freire

OMPTHO adFdSR GKIG SRdAzOFGA2Y A& y20 ySdziNdr 3z {LJ]5
bound to political, educational, and social contexts, anditg RA @A R dzl f(Cateraddmdh Sy 0S& Q
Billington2017,p.1360)

LY LzNBdzAy3 (N} yaF2NXFGAOS NBASINOKE sKAOK OFy 06§
mainstream and institutionalized findings, interpreti A 2y & YR LI N} RAIYaQ: NB&SI NJ
RSAONAGSR WLIS22NI (i AGSt 2 |(LadsorBilRgsat Tatedeshxviyt § K SNI G Ky
However, this concept of an advocate is one that | willingly adopt, | am an advocateciar

justice and | am an advocate for research on social justice and critical pedagogy for SpLD tutors.

This space of searcher/advocate can,asBarfR$ dzi A 2y a4 0SS WLINBPFSAaaA2y Il ffe& N
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LISNB2YFffeé SYyNROKAY3 @(&oRBliEgS and Tate006,d.xH.arhel RAF T
transformative research framework could therefore be a space within which to accommodate the

concept of being both a researcher and an advocate.

Kara (2015) cautions about using a transfative research framework in a nethical way. The
GSNY WiNIyaT2NN¥IGIAGSQS aKS | NHdzSaz OFy az2vSi
concepts of inclusion and diversitydo not want to glibly say that my research is transformative

and thus fall into the lip service tram particular, | must think of the impact on participamtbo

are also active SpLD tutofEhis is particularly the casetgrms of dealing with¥ R &nds from

LI NOHAOALI yGAQ Tl YA ASFKalapE, p26flhibut] dieedt® ilditoy 2 v 3
the researchdesignthat the inquiry circle times, loations and datebe suited the ceinquirers.

While this was time consuming and sometimes meant that | had to meet with Hiegoirers on
evenings and weekends, | felt that this flexibility was a good fit within the ethics of a

transformative research framework.

4.8 Inclusive research

My view of my research process is that it can be interpreted from many different viewpoints and
GKFG GKAA LX dzNF ftAGE Aa G2 0S SYONI OSRe® ¢KS U
reseach. Inclusive research places value on the communality between a range of approaches

such as feminist, participatory, emancipatoagtion research and so on (Nig2614). A tenet of

inclusive research, according to Walmsley and Joh(2@®3,p.10> A & { Kds fleopleli WA y ¢
who may otherwise be seen as subjects for the research as instigators of ideas, research
RSAAIYSNEZI AYUSNBASSHSNESE RIGEF Fylrfeadas FdziK
with the move away from researamn people to researchvith people(Griffiths 1998) There has

been a growing awarenesgarticularly in disability research, about involving participants in all

stages of the research process, including data analybist Y R Hamc T LNI ANILSSE h
2014). In ourstudy, each research participamtasconsidered a collaborat@crossstages of the
research process including the data analysis stage. | view each participact-amairer. We are

all co-inquirersin that | am also an SpLD saist in HE, albeit a eémquirerwho has had the

opportunity to undertakedoctoralresearch A negative byproductof treating participants as

WNBE 4 8tzPROG & Q -iNquitesvgoNd higtKalt iy'so Gothghey would actés research

adzo6 2S0Ga 6KAOK A& RATT@Bodaydnd BiKWBOS2, kd43)Bhe § K S&  dza
research methodologwasalso guided by Nin(R014,p.1) who views inclusive research as a
Wemocratization of the® & S I NJO K. ThiNIBn®Satiadian of research is, one could say,

socialjustice enacted within the research methodology itself.
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(V)]
O
N

CdzNII KSNXY2NB>X adzOK RSY2ONI GAaldAz2y &dzZJd}R2NIia G§KS
which data are based in and relevant to rgaR NI R FNBaiwviildzgt 212019, p.4817)A

way to achieve such ecological validity is by engaging withaugrers to determine what to

study (adgsseen in our choice of theorist for CICaB)d by working together to find ways

analysinghe research findingdNnawuleziet al. (2019 p.4817 in their work withagencies that

support survivors oflomestic violenceviewed ecological validity as a wily conducting

research that isikely to produce findings that are meaningful to commun@dhkis for me is

social justice in actioand | would hope that my research is also meaningful to the SpLD tutor
community. While social justice theoris are central to the research so teothe concept of

transformative researckhrough collaborative inquiry.

4.9  Collaborative Inquiry

The ideaof collaborative inquiy resonatesstrongly with my research aimBirstly, collaborative

AYldZANE 6/ L0 A& oKSNB WySg YChHicayidigttbndnd ONBIF G SR KNP
SELISNASYOS | yR | Oi A gAantara, IHay&syandzy deited hyezitoW 8nd 6 2 NI R Q

Taylor, 2009, p.254) really wanédto encourage dialgue as SpLD tutors rarely get the

opportunity to discuss and reflect with each other. Collaborative inquiry is used predominantly in

GKS ' YyAGSR {GFrGSa F2N WSy Al (Behutadt al2BF, QB NE Ay LINRPFSa
TeacherK | @S F2dzy R / L teashérS duidd intd thed GvO pralziérSs ofpractice

and used a research process that was relevant and meaningful to their dail®a@mkhoo and

Velasco 2016, pp. 833). SpLD tutors are not teachers but they are educational professiondls a

as teaching professionals it is expected that we continue our professional development and

learning. While Cl is partially based on action research approaches, it has its own unique

approach.

Cl rests on an evolving paradigm of inquiry that celebratetigipation and democracy.
[CI] honors a holistic perspective on what constitutes valid knowledge. Effective
collaborative inquiry demystifies research and treats it as a form of learning that should
be accessible by everyone interested in gaining a bettelerstanding of his or her world.

(Bray 2000p.3)

It is thisdemocratisatiorand demystificationof research that is important to me. | want SpLD

tutors to feel that they belong in a democratic research setting and that their views and

discussions are valued. You do not have to have a PhD to discuss learning and your views of social
justice! What liked too about the origins of Cl is that it drawson the seminal work of Heron

(1996)in qualitative participatory research methods where research participants organise
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themselves into small groups to @iekss a problem through constant cycles of reflection and
action(Bray 2000)

As part of this continuation of participatory approaches, tharaquirerswould take part in

WYY SY-OK RO a dutth& pdeetznihere cimquirers can share their thoughts of the
research process as well as their analysis of the data they have ci@atddscribed bidesse

Biber and Johnson 201&uchan approach is helpful for qualitative researchers as it will can
WSyadaNE (GKFd GKSNB Aa I 3I322R O2NNBALRYRSYOS
SELISNASYyOSa 27F (K $BryNhn\B0d, §.R7MIDIK deddeathi dpidiuniliey G & Q
for reflection for both research ando-inquirersand supportghe internalmethodological basis of

this research, research that is socially just, collaborative and incligivihermore, as part of this
democratisation and demystification of research, this thesis has been written in assiole

style for a readership that inafles the ceinquirers

4.10 The shape of the researahCollaborative Inquiry Circles

Therefore, itwas this idea of collaborative inquiry in a small group that | wanted to take forward

for this researchl had initially considered using focus groups and spent some time researching
focus group approaches. You can have a typical focus gifdiyedo ten people which would be
WayvYlff Sy2daAK FT2NI SOSNE2yS (2 KIFI@S 2 LI NIdzyA
RADGSNEA (& &KiegeddnNDSa00% 2 6)f¥ocan use focus groups for a wide range

of methodologies and indeelryman (2004argues that focus groups are particularly appropriate

for those using feminist methodologies as thés more emphasis placed on group interaction

¢CKS AyaSyd Aa GKF G @Ryaretal 2002pf 32B| Gvais vedyIaked dith s NE& |
idea of the collective conversation, this was what | wanted for my research. This sense of the
collective conversation subsequently transformed into that of the Collaborative Inquiry Circle
(CIC).

While regarchingfocus groups, | had been thinking about shapes. Visual metaphors such as the
bricolage quilt and the research staad helped steer my thinking about my methodology. As a
dyslexia specialist, | had been trained to incorporate visual imagery intwark with learners as

an aid for interpretation. There does not have to be a traditional,- €8 I @& | LILINR2 | OK @
Y2YSyid 2F AyO2NLRN}IdGAy3d WaklLISQ sAGK Y& NBas
Inquiry Circles (CICs) in Brodeetlal.(2012). This paper details the research experiences of

WRdzk f £ & OSNIAFTASRQ AyOfdzaA®S SRdzOIF G2NAR Ay (K
to work with learners with and without disabilities). The majority of the research participants

wererecent graduates from a duakrtification programme who wanted the opportunity, pest
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graduation, toreflecton concepts of inclusion and social justice. They viewed the collaborative

AYIljdzA NBE OANDES Ay LI NI A Odzt | Nguds who harg dindilar i 2 WwO2 y (i A y dzS
SELISNASYOSa yR OKIFtfSy3a8aQ 6AGK | LI NIAOdz I NJ SYLIK
G2 GSIFOK FT2NJ a20Alf 2dzadA0S wX8 G2 Sy3ar3asS Ay az2o0Al-
(Brodeicket al.2012, p.827¢828).

Similar to SpLD teacher training courses in the UK, Brodstradk(2012) wereresponding to a

lack of discourse on social justice or on conceptual frameworks of disability and inclusion in the

New York teacher training course. The research participants spent a year in discussion and debate

on a series of theoretical and methodologi texts. Participants spent a year reflecting on their

experiences in reflective journals and identified one area in particular that they would like to

pursue both on an individual and on a collective level. They found, through discussion with their

fellow educators that they felt that their educational settingsnforcenarrow binaries of

able/disabled and reported feeling constrained by the systems around them. However, they also
NBLR2NISR K2¢g (KSe FStd (0KF{i WRijds@dsddcatiengde 6 A 1K FSftf:
wX6 GKS AYLISGdza G2 27F7TSN(Bodlaigkal 8. R0 NSRDIG A dSad L gl &
LI NI AOdzE F NE GKSe FStd adNRy3afte GKIG GSFEOKSNI SRdzO!H .
for the classroom but not the theetical tools needed to analyse and discuss the ideological

systems that impact the classroofBrodericket al.2012) This resonates with the work bfl y (i A

and FlorianZ015)who advocate for teachersspecially teachers in training, to be given the

theoretical tools in order come together to work collaboratively as agents of change. These tools

Oy F2&a0GSNJ 0SIFOKSNJ I LILINRIF OKS&a F2NJ WAyOfdzaazy |yR a
involveef@ NIia (G2 UGNIYyaFTF2N¥Y GKS a0NHzOG dzZNB aod t yRi Ddz ( dzZNB & =
and FloriarR015,p.345).

While | felt bat focus groups were indeed an important data collection methdelt that CICs

were a better fit for my researctCICsarea way for SpLD tutors to come together to work

collaboratively together on theories and to afford people the opportunity for fiesdogue. Freire

(1996) too had also used the concept of the circle. His literary circles enabled participants to

engage in dialogue and reflection. This process of dialogue and reflection leads to what Freire

OMpT N0 KEa FlyYz2dat & IRSHANMKSAROK 50 WO % ySa GRA Siy20 AT LINI E A
chose to study Freirean ideas of critical pedagogy in the CICs and these ideas also formed part of

GKS NBASINDK YSGK2R2ft 2380 aeé (INBRaSB)vindKat A3 adNRy3If @
Wiy2gft SRIS SYSNHSA 2 y-inéentidnkKin®igladhk restlgsighpatieht2z y | Yy R NB
continuing, hopeful inquiry human beings pursue in the world, with the world, and with each

20KSNR® ¢KAa O2f f | thedriib dichcldl$artinatielfaffodale. A5 SpliRizA NBE 2 F

training courses do not offer core modules on theories of social justice or critical pedagogy these

72



Chapter 4

circles could offer SpLD tutottse opportunity for inquiry in a safe space. In the next sections |
detail how | creatd the CICs, who took part in the CICs, how they were recruited and what they
discussed in the CICS.

4.11 Structure of the CICs

The CICs were envisaged thereforesaferesearch spaces to explore the experiences of SpLD
practitioners when they engage with thees of social justice and critical pedagogy. As seen in the
Participant Information Sheet in Appendix A, research participants were invited t@&aken the

CICsl explained in advance toopential Cl(articipantsthat they would begiven access to

materials on social justice and critical pedagogy theories in a variety of foleatsvideo/audio)

and that ezeryone would beequired to engage with a number of these materials before each

CIC. | had envisaged that the CICs would take plaéaceto-face meetingdh y G KS { LJ 5

university setting (or online for the online participants) at the following times:

Meeting 1: OctoberDecember 2019

Meeting 2: Januarg March 2020

Meeting 3: Aprilg June 2020

Meeting 4: July, September 202@ participant coding

= =4 A4 -4 -

Meeting 5: October; December 202@ all collaborative inquiry circles meet up

These times however changed as the PhD progressed and was impacted byahefahs

Covid19 pandemic. This is the actismhedulehat we followed

T CIC Ineetings: Octobe¢ December 2019 (hour)
Two faceto-face meetings and one online meeting
1 CIC 2 meetings: Januayarch 2020 (1 hour)
One faceto-face meeting and two online meetings
1 CIC 3 meetings: ApglJune 2020 (1 hour)
Three online meetings
1 Combned CIC meeting of all groups: June 2020 (1 hour)
One online meeting
1 Participant coding meeting

Four individual meetings online

The initial meetings went over one hoyarticularly for those in the online meetings.
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4.12 Facilitating aCIC

There is not muchugdance orhow to facilitatea CIC unlike the plethora of information that is

available on focus groups and interview metholdsirned to my prior knowledge for this

namely using mindfulness approachifs MSc research was on the use of mindfulness

approaches in ong¢o-one SpLD work in HE. Mindfulness draws on core concepts of Buddhism,

namely that of developing an inquiring yet nfardgemental mindKabatZinn 2013)1had

previous experience imindfulness circleand to facilitate a mindfulness circle you need to

incorporate four main concepts: stewardship, homiletics, guidance and in@ao§€own 2013)

Stewardship is the sense of making everyone feel welcome while homiletics (deriving from the

Greek) is the term for friendly conversation so that everyone feels at ease. The facilitator then

guides the circle so that peoplec8ny 3 3S AY AYIdZANBI |y AYyIldZANE GKFG A
2yS 26Sa gWNCo®R013) PpRLIQALD) Itis this sense of sharing without control and

ownership that resonatéwith me and fit with the idea of inclusive research, of the research not

0SSy W24ySRQ o0& (KS NBa ZasoolikgSrdih He Batng BekgraliddNIi K S N 2 NB X

as the ceinquirers, Icouldask questions thatvouldNB a2y 1S gAGK GKSY Ay GKFG Wi
GNIAyAy3 2yS KlFa KIFEIR FFSOGa (KBgdandabdBiklanz ya 2y S o6 NR:
1982,p.44). | prepared a set of key questions that would act as a set of prompts for the circles

(see examplén Appendix D) but | also wanted the-ocwuirers to feel free to bring their own

jdzSaGA2yas Ay (SSLAyYy3 dthetekre felt taS yfadl ExpertiFe inWA K NEBRQ Syl
facilitating mindfulness circles which could work to bring the CIC into life. | would therefore apply

the principles of fatitating a mindfulness circle to facilitatingsaries ofCIG, each involving a

group of SpLD tutors who may or may not be known to each other

4.13 Contents of the CICs

| spent a year of this PhD researching materials that would be suitable to introducéuSmiso

more sociological theories of social justice in education. | was guided by the core goal to provide
accessible materials to spark discussion and enable reflection on concepts of social justice and
education As discussed in Chapter 8ldcidedto focus on Freire, Bourdieu, Giroux, hooks, Sen. |
chose these theorists as, firstly, they are wealbwn in academia but are not so well known in the
SpLD world, and, secondly, | felt that their ideas of resistance, inquiry, justice and societal

reprodudion could resonge well with thethirteen co-inquirers.What was so intriguing later on in
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the research, was to see whose theories resonated most withigbearchparticipants and

whose did not.

| wanted to create enough resources for three CIC meetingfiree separate topics which could

be spaced out evenly over the academic year. In collating the resources, | made sure that
resources were in a variety of formats. As an SpLD practitioner, | am only too aware of how
educational resources are usually palvailable to learners in text format. As someone with an
AYGSNBalG Ay AyOftdzaiazy |FyR I O0SaaAoAihguiles® A
read long pieces of text alone. It was interesting to note that this range of resourdéfenent
formats was later commented upon favourably by aimguirer (Ford who has DCD/dyspraxia. |
therefore accrued aange ofjournal articles, blogs, slide shares, videos, accessible secondary
sources and book chapters. | made thesaterials available on a passwepdotected shared

drive.You can access the contents of the Cl@gimendix C

My plan was that articipantswould befree to choog whatever they wiséd to read/view before
theCICmetldidy 2 G ¢ yG G2 RAOUGFGS 6KI G geltowferiaz dZf RQ
range of theoriesind materialdo enable discussiomhe idea was not to provide a fulkdepth

MSclevel course omsacial justice and critical pedagogy, rather signpost the participants to

theories which could then be discussed together. It was interesting to note that as the research
LINPINBaadSRY GKA& ARSI 2F WOK2AOSQaskdddo y Sl (A
LINE BARS Y2NB 2F | WAGSSND FT2N) FdzidzNB / L/ aod ¢

ThecontentofCI@ ¢+ a GKSYSR Wt SRIF3I23ASa 2F wSaraidly

Bourdieu, hooks and GirouXhese pedagogies were divided into four folders:

Social Capital Bourdieu
Pedagogy of Repression Giroux

Engaged Pedagogy hooks

= = =4 -2

Critical Pedagogy Freire

These folders appear as showrFigure 4below:
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My Drive > Collaborative Inquiry Circle1 > Pedagogies of resistance an
Folders Name <
B Social Capital Bourdieu B Pedagogy of repression Giroux
B Engaged pedagogy hooks B Critical pedagogy Freire

Figure 4Folders for CIC 1

¢tKS a802yR / L/ 6la GKSYSR We¢KS / lotSedvitha & ! LILINE I OK
selection of secondary texts/videos/slide shares on the work of Sen. Unexpectedly, after each CIC,
someco-inquirers from the different CICs shared further readings in group emails which |

subsequently uploaded to the shared drive. | wasgyaihat this happened as | wanted to make

the CICs as dynamic as possiBigure Sbelow shows the layout of the CIC 2 folder.

My Drive > Collaborative Inquiry Circle 2 an

Folders Name

83 Joumal Articles 8 info sheets and videos

83 Book chapters

Figure 5SLayout of CIC 2

Based on feedback from the -woquirers, | created a feminist theory theme for CIC3. | felt it
important to respond to the feedback of the @oquirers as this makes the research process more
inclusive and responsive to their wishes. The third CIC focuséte work of Sara Ahmed and the
intersection of feminist theory and diversity. Sara Ahmed writes a Béginist Killjoys/hich is

very accessible as are her books and journal articles. | felt that this accessibility in tone as well as
content would fitwell with the ceinquirers.Figure @below demonstrates the layout of CIC 3

resources
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My Drive > Collaborative Inquiry 3 &

Folders Name <
83 Vvideos 8 Joumalarticles
83 Book chapters B3 Biog

Figure 6Layout of CIC 3

The questions for the CICs were shaped by what th@qairers had read/engaged with. Each co
inquirer was asked what they had read, whagythad enjoyed, what they had not enjoyed and

did they see any relevance to their own practice.

4.14 Recruitmentand sampling

Recruitment was noa challengefor this researchThis may not béypical butit speaks perhaps of
the drive among some within the BPp community to learn more abotheories other than
psychologythe cainquirers all spoke within the CICs of how they vdltiee opportunity to learn
and to engage in dialoguéRecruitmentwas through professional associatiamsinginductive
snowball esearch sampling_ewisBecket al.2004) Sampling in qualitative research is typically
purposive rather than randorfMileset al.2014)and this was especially the case in this research.

L ySSRSR {LJ5 (dzi2NBR G2 o0S LINIL 2F GKS / L/ &
GKF G FNB KSft [(Bfudger afdZhsey(R60S, p.204)zR & Q

| was conscious of the work AfuwihareSamaranayake (2018ho counsedresearchers to be
mindful of the sociecultural context in which we carry out research. The sacibural context

here is that of the SpLD specialist in HE, a sector that is predominately fériateher 2020)All

the research participants were female. The sample could be considered representative of the
sector as a whole in terms of gender dynamidéswever, | also needed research particitawho
were willing to give time and effort to the research as Collaborative Inquiry relies on participants
to engagewith ideas andnaterials. Therefore, the research sample required participants with an
initial interest in social justice ardditical pedagogy. Thefore, the sample isot representative

of all SpLD tutors in UK Hiather it isrepresentativein some wayof SpLD tutors in UKEwith an
interest in learning more about the@s of social justice and this was central to the reska

design | also wanted the research participants to come from a mixture ofeeffloyed and

employed backgrounds which, as discussed in Chapter One, forms part of the precarious nature of
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SpLD work in UK universities. The research participants in@sevizre a mix of seimployed or
employed by institutionsTheir HEIs were a mixtucé Russell Group, pofi2 and specialist

subject institutions.

It was through a workshop that | had devised thetitially recruited research participants.

presental at the ADSHE 2019 Conference on theories of social justice and critical pedagogy. |
devised a workshop on a tombola theme which was a fun and accessible way for practitioners to
engage with these theories. | mentioned in the workshop that these thewréze a core

component of my PhDAfter the workshop, | was approached Bgrdwho asked about my PhD
research and stated that she would very much like to be involveddsubsequently recruited

her colleague®arcy Catherineand Harriet This is textbok snowball sampling where the
WARSYGATAOIGAZ2Y 2F Yy AYyAGAlLf &adzoeSOd wairose

A a

dza §

YIe GKSYasSt@Sa 2Ly LIR&&AAOAT AGASAKMESONANH Y SELI yYRAY 3

Flint2020, p.1044)

Thesefour SpLD tutors all work together as a collective of freelance SpLD tutors in the north of
Englanl calledDiversity Learningnd | therefore called their C@versity Learning-ordis the

head of the collective and they viewed this research project as opportunity to gain knowledge
which could also be counted as Continuous Professional DevelopnfeD).(SpLD professionals
must gain a certain quota of CPD hours per year in order to work in the area. Fongsho
suggested that we meet online as these practitioners deliver most of their SpLD support online.
When, later in the research, | had to mawsvards doing the remainder of the CICs online, this
group of ceinquirers were unaffected by the move to online meetings as this was their normal

way of working.

| subsequently presented this workshop social justice and critical pedagdgy an ADSHE

London event in the Central School of Speech and Drama. Again, | was asked byk#epvo
participants includingseorginaand Janeif they could take part in the PhD researtkmailed the
participantsof the ADSHE workshop in London about potential participation in the research
project and attached the consent forms and information sheets. | made it very clear that people
could drop out at any time and that it was collaborative participation that vegskhis became

the basis for our London Cihich comprised five SpLD tutors

My third CIC groujpelong to a university ithe south of EnglandShuri also took part in my

ADSHE workshop on social justice and critical pedagogy and asked to be invtteddhib

research. lsed snowball sampliragain here While snowball sampling is an informal method its
G tdzS Fftaz2 tASa Ay NBONHAGAY3I LI NIAOALI yiGa
O2y il O0GQed L FStid OKI Gantaktiust hePwirOr&ppdit wigch  § NHza i
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subsequently can help facilitate dialog&hurisignposted me tahree othercolleagues in her
university who were also ietested in these topics and together these four tutéwem part of
the South of England CIC.

4.15 Ethics

| did not start immediately working with these SpLD tutors who had approached me as | was
undergoing the Ethics approval process at the time. Going through the Ethics process was helpful
as it helped me to reflect upon ways of working withiquirers. ffelt it was crucial that the

potential cainquirers received full and frank information about the research (as advised by
Brookset al.2014). However, | was concerned that | did not want to influence theqairers

dzy Rdzft @ a2 L Yy SSRS&xentioavhiddBre shsuldlibe engllidg ghouttiiekaims and
202S0O0A DS a(Brackset alR®.4, apiogaR) Shile | was impatient to start the research
process, it was good to wait and reflect upon ethical issues such as informed consent as this led
YS (2 GKAY]l lFo2dzi SGKAOA -4arh& TanSIBsksliOnga spaca y |
fornegofh I G A2y X | dzSa i A(@afflaghéd all201R p.4¥3)I-décRiet! da&r€lore to be
open with the potential research participants and to also be open about the dynamic nature of
the research that their involvement was central to the process and this is what would shape the

work.

Initially, forthis research that | gave the 4oquirers the choice to use pseudonymukich | felt

was in keeping with the inclusive and democratic nature of the resedite majority chose to

use a pseudonym while others stated that they would like to use their own narhey. felt

strongly about the research and wanted to be identified with thétowever, after discussion

with supervisors and examiners, it was cons@debest to use pseudonyms for everyoii@ere

would prevent concerns of risk to participant confidentiality and selihg. | went back to the
co-inquirers and fed back that in order to safeguard everyone from potential risk, it would be best
to use pseudnyms. | offered theo-inquirersthe opportunity tochoose their own pseudonyms

with a considerable number opting to use names of Jane Austen characters (there is a possible

research projecin its own right on the link between Jane Austen and SpLD specialists).

Dialogue is central to this research, whether it be about the dynamics of the research project,
research ethics or social justice theories. | felt it was important to include theqrorers in
dialogue on thee matters. This emphasis on dialogue is encapsulated in a Buddhistthabte

Kitty emailed meafter our first South of England CIC

Dialogue is a positive endeavoltrbuilds solidarity and creates unity. To reject others

only has negative repercussmrit invites division and leads to destruction. The point is to
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meet and talk. It is only natural that our perspective may at times differ from that of
others. But dialogue gives rise to trust, even among those who don't semege’
(Ikeda 2006)

ForKitty, the CICs had developed a sense of dialogue in a safe and trusting space. This is indeed

the endeavour that | hoped to foster in tlethical decisions taken to create tiidCs.

4.16 Colbborative Inquiry Circleg people andpracticalities

There werethree CICs: one group the south of Englandne group in London and tHgiversity
Learninggroup inthe north of Englandnitially, the south of Englandnd London groups nte
faceto-face while the northern group m@nline via Zoom. All of theghirteen co-inquirerswere
SpLD tutorsvorkingin Higher Education. Someere people with SpLDs including dyslexia, ADHD
and dyspraxial. asked the cénquirersif they would like to write a short biography for this
research Some were comfortable writing their own while others were happy for me to
contribute.| have compiled these biographies in the tables belcext in italicssignifies that it

waswritten by the cainquirers themselves.

Table2 South of England CIC

Name Biography

Shuri Shuri reckons it was predestination that steered her journey into educ
as both her parents, her grandfather and various combinations of relai
were/are teachers. She developed her pedagogical philosophy, howe
through her first full time teaching position at a Quaker Primary Schoo
Cambridge, MA. Here, she was mentored by an exceptional learning

specialist and education activist, MerrylliRiswho instilled a strong sens
of equity in Shuri's teaching practice. Building on this, Shuri went on tg
teach at a Boston secondary preparatory school for students with lear
differences. Becoming a parent reunited her with England (where she
received her MA in literature at the University of London, Royal Hollow
years before) and her past experiences as a teacher led her to pursue
PGCE in specific learning difficulties. She has worked in HE for the p3g

thirteen years and wonders where ttime has gone!
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Mary

Maryis from the UK. Like Shuri, she had been a primary school teachg
Maryis dyslexic and disagreed with the way that literacy was being tal
to children.%hings were not beingclusive for the kids in my class. And
was being taught to teach in ways that | didn't agree with and you kno
and | could see the impact it whaving on the kisQMary left primary
education and subsequently retrained as an SpLD tutor. She is very

interested in the work of Freire.

Eliza

| always wanted to work with books and settled on an English Literatu
degree which | followed with trainireg a TEFL teacher and a year and
half teaching English in Poland. In the early 90s | did a secondary PG
English and taught this age range until 2000, when | stopped for a cou
of years and marked GCSE English papers to keep my hand in. | fedd
foray with Primary teaching when | did a six month Return to Teaching
course in 2004 but settled on teaching GCSE English retake classes &
local Sixth Form. This led to English teaching at a medium secure
adolescent mental health unit where | leamtot about vulnerability and
de-escalation plus gaining a renewed interest in specific learning
difficulties. | signed up to do a Masters in Dyslexia: MSc in Education
(SpLDs) in 2013. | then got a job with an FE college as a Skills Develd
lecturerwith a focus on working with students with particular needs, as
well as assessing for exam access arrangements. | also work as a Stu
Skills tutor with HE students as well as doing exam arrangements at g

secondary school.

Kitty

Kitty is from the UKShe had worked as a sitfmguage interpreter before
moving into SpLD support. She is also a practising Buddhist and
incorporates mindfulness approaches into her wokitty is a parent of a
neurodiverse child and is one of the managers in the SpLDosiuyopit at

her university.
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Table3 London CIC

Name

Biography

Georgina

Georginas a dyslexia support tutor and lecturer on a PGCert in Crg
Education. She has been compiling an Inclusivity Guide for PGCer
students and staff for several years. At the heart of this is the drive

social justice.

Emma

Emmais an SpLD tutor with deep interest in the intersectionality of rac
on SpLD supporShe would like to see more diverse representation wit
the SpLD tutor/assessor community particularly those from African,

Caribbean and Asian backgrounds.

Letida

Leticia moved to the Ufom the US over 20 years ago. She received
training in dyslexia support from her university and now does both Spl

support and general academic study skills support.

Jane

From a background in Linguistics and Primary Educat@rebegan
supporting neundiversity in Higher Education in 2007. She is currently
specialist study skills tutor for the UniversityXpf.ondon, and the School
Xwhere she is trialling small group support and developing a bank ef {
help resourceslanealso provides lorterm support to PhD students in t
creative and therapeutic arts and is a péirhe short prose and flash
fiction writer. Her Advance HE Fellowship stidahstering Criticality and
Confidence in Neurodivergent Students' Academic Reading and \A#itir
publshed in the Autumn 2020 issueTdfe Journal of Neurodivergent

Learning and Teaching in Higher Education.

Fanny

Fannyis an SpLD tutor with extensive experience in working with adult
with SpLDs.
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Name Biography
Ford Fordchose to give her biography in the form of a mind map
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Darcy My responses/experiences / comments during the collaborative circle sessions were
informed by me being:

1 awoman

T first in family to go to Uni

1 from aworking-classbackground

1 mature student (33 when studied)

1 retired health care professional (midwife)

1 current SpLD specialist tutor for 15 years (7 years freelance)

1 agay woman and/so/but/therefore (insert as you wish) a feminist perspective

of particular interest

Cathering | currently work as an online study skills tutor for students with neurodiversity, teachin

English as a foreign language and as an artist. Two years ago, | moved to Spain, as ]
husband is from Huesca. We live near the Rgee and farm a few almond and olive tree
close to his family home. I'm originally from Leicestershire although | studied ceramic
London and then settled in the Southwest. | worked in community education in pottery
classes and family learninghdn, after my PGCE for adults 2005, | went straight into Sp
ASC and MH student support with UniversitXstudents, which has been my main type
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work since then. In recent years, | have volunteered as a children's meditation teach

also language assistant for refugees learning English.

Harriet |Harriet has worked as a teacher in primary, secondary and now in SpLD support in |
She was initially a student who was supported by the Diversity Learning group! Harr

identifies as nerodiverse.

There was one other CIC in the south of England but the participants had difficulty meeting. There
were five members in this group but for the first initial meeting all five dropped out. We held our
first CIC in February 2020 (the first Cl@gHe other groups had started in November 2019).
Logistical issues intervened again with theseérmuirers unable to meet for a second CIC until

later in the academic year. This substantial delay to the research would negatively impact on the
ability ofthe other groups to come together to meet as a collective. | therefore decided to
discontinue the CIC in the south of England but to still afford thedgequgrers access to the

materialsabout the theoristan the shared drive.

The remainingCICsnet three timesto discusghe different theories. In Jun2020, all three CICs
cametogether to meet onlineThis was a very special opportunity for ugitecuss the theories

we have studied and shared the experiences and potential impacts of engagemenhwdity 1l

had initially envisaged that we would meet up in a central location but d&otad19

restrictions, we meonline. Eleven of the thieen cainquirers attended the online meeting.

Meeting online was actually a more accessible way of conducting the meeting rather than finding

a central location where peopleould have to travel to attend.

417 Covid19 Pandemic

TheUKintroduced a lockdown on 24 March 2020 in response toGb&id19 pardemic. This
lockdown was a mease to reduce the spread of thedmonavirus and included restrictions on
movement and meetings. The safety and wding of both the researcher and the-gwquirers
would have been compromised by meeting faoeface. Theradre, following an amendment to
the ethics protocol, information sheets and consent forms, | mabhedaceto-face CICs to online
meetings. The London and south of Engl&i€s had been meeting fatmeface and had
completed two sessions each. Before theddown was implemented, | asked theseioquirers
from the London CICs and teeuth of Englan€ICs if they would be amenable to the option of

doing research online. While some of theioquirers in London stated that they would prefer to
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meet faceto-face they were not opposed to meeting online. The UK subsequently entered into

lockdown and fac¢o-face meetings were no longer viable.

Three ceinquirers were not used to using online technologies. | sent them instructions on how to
use Zoomand alsoBfSNBR (2 R2 WLIN} OGAOS NizyaQ 6AldK (K.
practice runs in the end but they did state that they found the instructions useful (not least as it
helped them transition to using Zoom in their own SpLD work with studentsjetatsd to the
co-inquirers that they were free to leave the project at any time just like as intiaéace

reseach.

My immediate thoughts at the start of the pandemic echoed thakafa(2020b)y | Y St & WR2 S
this research need doing2 NJ R2Sa Al ySSR R2Ay3 y262 Ay (KS
It was avery uncertain time and | was concerned about asking thmguirers to continue as | did

not want to cause them unnecessary difficulty. However, while this was a difficult time for all of

us, we did find comfort in coming together online and theirguirers said that the CICs provided
interesting avenues of discussion in the middle of the general awfulh&ggghio and Caragata
(2021)also found that this sense of coming together oelimas of great benefit to their research
participants, young people who were particularly adversely affected by the isolation that occurred
due to social distancing measures in their communities. | had not expected that the CICs would be
a source of solacHowever, it is clear that Covid® has caused both medical and social upheaval

in our liveg(Tetiet al.2020) It was notable therefore that the online meetings in our CICs were

seen as supportive space for the-icguirers especially at the start of the first lockdown.

Covid19 did impact my research but unlike my peers who were conducting research in schools,
we were able to easily change from faiceface meetings to remote meetings. We had already
been conducting one CIC group onliatha and Bret@2020)have concerns about the impacts

of changing from fac#o-face to remote research interviews especially in terms of rditgtzEnd
validity of data. However, | feel that we had already been used to a combination of data acquired
from both online and fac¢o-face CICs. We had already established a collaborative connection
from the faceto-face CICs which enabled a successéuidfer to online CICs. | felt that | was able
G2 FILOAECAGIGS GKS 2yEAyS /L/a ljdAds 68tto L
had the members of th®iversity Learnin@€IC. | used the skills | had acquired from teaching
remotely, suchas use of body languagesmiling, nodding, frowning, hand gestures/hich all
contribute to whatDevelotte(2018)refers to as telepresence, your presenodhe online space. |

feel these skills helped me facilitate the online CICs as a welcoming space for inquiry.

An unexpected positive to take from the impact of Celwas that canquirers did not have to

travel to take part in the CICs. Online CICseviogrfar more immediately accessible. This was
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particularly helpful for our final CIC where all the different CIC groups came together. | would not
have thought to do this online before the pandenmizown(2021)found that conducting

research online was highly beneficial for disabled research participants particularly as it afforded
greater flexibility in taking part. There were less concerns about barriers to engagement such as
travel. This was also true of our reseaagpecially for our cinquirers who had mobility issues.
Covid19 has changed us and our lives but we were able to navigate our way throughout these

changes and produce research together.

4.18 (ollaboration as social justice

At the beginning of this PhD | haditten

| applied to do a PhD because of my belief in social justice and | need to channel this belief
Ayit2 Y& gNARGAYyIDd wX8 L 0StASGS Ay GKS NRIKGAE 2F

believe in giving voice to those of us who are part of the commun8pldD specialists.
(Reflection 4Get Off the Fenge

| felt that it was the socially just thing to do to embed not just the views but the analysis too of

the SpLD tutors into this researdhwantedto give theco-inquirers the opportunity to analyse

what theysaid in the circledp reflect upon what they have learmind discuss possible

transformative impactsThis follows the collaborative data analysis practicBliofl and Vinha

(2014)who carried out group analysis sessions as the culmination of a series of focus. §atlps

coanalysish & LI NI 2F GKS LINRPOS&a 2F WRSY20N) GrAaiay3aQ GKS
reach for manySpLD tutorsl hoped that this continual intexction/negotiationwith datawill

open up the research proceds2 NJ 4§ KS (dzi2NBR FTyR faz2omRSyYyealAaTeqQ (K
researchers have commented on how collaborative approaches to writing and interpretation have

a positive impact on researchwobkw 2 6 Ay a2y nt I yid F yWorknd y 3l € wHauns LIO vy
collaboratively is also in keeping with a bricolage approach. A melding of different voices means

i K Ihdierogéneous elements can (must) be brought together, that no one authorial voice
predominatesYHandforthand Taylo2016,p.18). SpLD tutors rarelgngage irresearch and this

would bean opportunity to put theithandsinto the data analysis. Working collaboratively is

becoming increasingly common in qualitative research and is very usual in indigenous research

(Kara 2015)A further aspect of collaborative research is that it helps to reduce unconscious bias

and other negative impacts such as competing ageifidasa 2020a)
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However, | am mindful too of my place within the reseaackl the positions that | hold.am an

SpLD specialist in HE but ultimigtas | am the leader in the research project, | hold multiple
positions(Bourdieu and Wacquant 1994)was therefore mindful of the different power

relationships that could occur within the resear@luwihareSamaranayake 2012lowever, |

took the view ofCarroll (2009)hat laml y Wl £ 2y IEAA RSNRZ | Ndgsiid NOK ¢
{LY5 Gdzi2aNB YR ¢g2N]Ay3 (2 (Ninfl andDewthwaitd20k8) NE R
GF ISR Ayidz2z GKA& FSStAy3d 2F o6SAy3a +y WHE2y3a

what to leave in when it came twollating and analysing the data.

In my discussions witlhe cainquirers, | explained the usd thematic analysis in research as
WARSY(GATFEeAYd YR AYUSNLINBGAY IS pvedkiasBretalNI OG Ay
2019,p.969) This sense of pattern making links bring me back again to the quilt metaphor. The
image of the quil(Figure JF A G & 6 A (0 K ( Kedati®anglySiSihddlvesiakhtiniber ¥f(i
OK2A0Sa X 0KS&aS l[dzSadAz2ya akKz2dZ R 0SS O2yaiARSs
of the data begin@Braun and Clark2006, p.81¢82).

Figure7 Making patterns

4.19 After the ClCsquestionnaires and analysis

When the CICs had finishddemailed all the cénquirersa short feedback questionnaire. This

was a questionnaire with seven opended questionsl wanted to give the cinquirers as much

an opportunity as possible to share their thoughtshose this methodsl felt questionnaires are
useful as a method thiavas different to CIC dialogue and in particélj dzSa G A2y y | A NB &
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dza SFdzZf F2NJ O2ft SOGAY3T AYyF2NNIGA2Y (AtinRetlzl. 06 SKI OA 2 NR
2014, p.464)It was notable how open the emquirers had been in the CICs and there had been

much sharing of beliefs and attitudes. Howevarcase there had been opportunities that | had

YAaadSR Ay 3AFGKSNAYy3I SOSNEB2ySQa O2y(iNAOdziA2yaz L gl

there was anything else that people wanted to share or found helpful.

| created the questionnaires drawing on resmendations that questionnaires shoubé based

on observational and ethnographapproachegCohenet al.2018). Therefore, | kept the

guestionnaires focused on our research questions while keeping the questionseoged. |

chose to use open questions as | wanted to ensure thdt ¢blj dzA NENE O2dzZ R WgNARGS | T
their own terms, to explain and qualify theesponses and avoid the limitations of pget

Ol G S32 NXR S &Cohefet alBES| gAY6R FO@ of the thirteen cinquirers responded

andthese questionnaire responses form part of the data analysis.

4.20 Approach to data analysis

L KI@S 0SSy 3dzARSR o6& W2Kyyeée {IfRIydg®a | LILINRI OK &2

Saldanat al.(2011,p.96)W O 2 RA y 3  Acé méthoKab digblivediy fioAh® meanings of

individual sections® RI G Qd L 'Y @SNE YdzOK Gl 1Sy 6AGK GKAA OA
influenced discovery learning is something we emphasise in SpLD work. Using this viewpoint of

O2RAY3 a4 RAAO2OSNEX 4S dzaSR {Ff RIytoBiig YSGK2R 2F C.
(Mileset al.2014) We viewed First Cycle codingas awa® Wa dzYYlI NAT S (M8aAYSyida 27F R

et al.2014,p.86). In our discussions we have talked about codes as the following:

t NEYLIGA 2NJ GNAIISNAR F2NI RSSLISNI NBTFt SOGAz2y 2y (K
condensation task that enables you to retrieve the most meaningful material, to assemble

chunks of data that go together, and to further condense the bulk into readily analysable

units (Mileset al.2014,p.73).

We have made choice in our analysis of working inductively in the first cycle to beémpen
WRAZAO02OSNAYIQ 6KIFEG GKSYS&E dzy T2t R FTAMW06Pza4) Ay GKS FAN
02y a0 NHZOGAGAAG INRdzyRSR GKS2NE | LILINRIF OKSa 6KSNB WT.
Subsequently yoO K y3S &2dzNJ f Sya AS@OSNIf GAYSA G2 oNRy3a &aos
While this is not a grounded theory research project, | wanted us to stay open to discovery by

G2NJAYy3 AYyRdAdzOGAGSte@d . &8 R2Ay3I (KS @2RAYEKI yRHEKA A o]
Fylrfeadard oKAOK L OFy {KSy(Chartn@z3006 p.85) Ay i(i2 | Wg2N] Ay3

In the second cycle of coding, | then wedideductively from the research question:
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What happens when Specific Learning Difficulties Sptutors in Higher Education engage

collaboratively with theories of social justice and critical pedagogy?

Joffe(2012p.210)argues that it igyood practiceo use both deductive and inductive approaches
I 2one'foes to the data with caain preconceived categories derived from theories, yet one also

remains open to new concepts that emefge

As a former technical writer and as someone who uses Assistive Technology in my SpLD work, |
'Y y2d Wk FNIARQ (Bjually? ald a fan bficddingios Aidy tActilenatered

of holding the research in my hand helps mevtsualise how | want to place the data. It helps me

G2 WwasSSQ AlG 6KAOK YLl & olSvarfedad offerzhe d6Rquirg tfie R& & LIN
opportunity to use both approaches. The benefit@dmputer Aided Qualitative Data Analysis
Software CAQDAS\ & (G KI G waSt SOGSR LINPANI YA OFy OAadz
which chunk of data through clear-a3 f | y OS (Hiksetdk 2004p@8). CAQDAS is also

useful in terns of data management. | have a large amount of research data from ten CIC
meetings, and each meeting is between8® 1 YAy dziSad ¢KAa FAGA oAl
GASs GKFG Ww2yS 2F GKS YIAY RATTAOdzgehdrdieta ¢ A (i K
fF NBSZ OdzYoSNBR2YS RIGFOolIrasSQed L g2dA R KSaadal i

but it could be difficult and time consuming to navigate through.

| therefore wanted to investigate using CAQDAS and | did training in both 8bftware and

Quirkos softwareand reflected

| got to meet with the chaps who do Quirkos software and they very kindly gave me a

demo on how to use it. It also helped me refine my thinking a little more about how we do
research. | want my participants to be atved in the data analysis process and whether

2N y23 ¢S R2 Al o0& KIFIYR 2NJ St SOGUNBYAOLI ff &
collaboration and the giving voice to those of us hidden away in the crevices of Higher

Education(Reflection 1Bummer refletion)

Ultimately, | felt that Quirkos software was the best fit for this research. Firstly, it is very intuitive
tousecS OK GKSYS 2NJ WljdzA N] Q | LJLJIS l-aN&drop fénctibnali2 f 2 dzl
is quick to acquire. Secondly, Quirkos is gddosvards collaboration; a cloud version means data

can be accessed remotely and easily shared within a group. This was very useful {Davielse

times where many people were working from home and possibly unable to access their workplace
desktop software Furthermore, Quirkos is fully GDPRnptiant with their storage on UK servers.

| was also taken with the synchronicity of the name Quirkos. It comes from the Greek word for
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OANDES WIAN]24Q |yR WIjdzQ T2 NJ |j dzsf(Quiikk) that@r& ¢ KA OK WNB
OSY (NIt {2 (QiirkeS2021y G SNF I OSQ

4.21 (odingthe circles

| was initially somewhat overwhelmed by the amoohtdatathat | neededo code for this

research. The cmquirers had taken part in 10 CICs in total. There were three CICs for each group

and one final CIC where all the groups came together to reflect on our experiences. | had written

18 reflections throughout my PhD whichdve interwoven with the Cl@ata. This was my own

WEKNBFRQ 2F |y {L]5 Gdzi2a2NIFyR Iy S§@2f gay3a NBaSk NDOK.
important to develop my own reflexivity as a reseacto observe my own process of

observation Writing my own reflections throughout the process was very helpful in tracing the

evolution of my thoughts as a researcher and the difficulties at times of being a doctoral

researcher as well as supporting theko/ |j dzZA NEN&E ¢ KAt S | f adi 2N eGiyl3y dJ NI

Four ceinquirers coded their contributions to their CICs, which | subsequently analysed as part of

the second cycle of coding. Looking back at one of my reflections at the time, | stated

L Y SELSNASYOAYy3 | ocALDVRitutl am alsofdelingslightly LJF NI £ & & A
swampedReflection 15Analysis and ALDI)

It was hard to know where to start. | initially divided thatainto separate blocks as follows:

CICs (online recordings)

My own reflections (written text)

Feedback quesinnaires (written text)

CoOAY I jdZANBNBEQ ylFfeaAra ovdzANl2a |ylFrfe&arao

= =4 4 =2

| started my analysis with the CICs. | had been working otrémscriptionof the CICgrom the

beginning of the fieldworkThiswas approximately 20 hours online recordingso work with. As

a workaround, | had initially planned to use Otter.ai, an automated transcription service.

However, | was concerned about data storage issues for GDPR and there was not full accuracy in

the transcription.| then turned toa professional academic traaription servicevho transcribed

KEtF GKS RIEGE F2NJYS 6KAES L GNIYyaONROSR GKS NBado
GAGK A€ALII IST AG Aa RSLSYRSY(H 2y ({Wdetdly24f SRIS +y
2014, p.71)I checked back over the transcriptions that hagéteompleted by the professional

company and while they did make (understandable) errors with my name and some of the names

of the theorists, they did a good job.
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Transcription coding was an initial step to help me develop hierarchies of codes and thdnses.

is an example dfanscriptioncodingfrom CIC3vith the Diversity Learning group Figures.

Figure 8Example of transcription coding

| found it helpful to associate colours with my initial themes. Perhaps this speaks to my own
experiences as a reseamatwith dyspraxic traitdut | found the colour coding to help me work

out my hierarchies without getting too overwhelmed. Here is an example beldieaies and

their associated colours (see Figuie 9
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