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Abstract

Purpose — This study aims to present efforts by the research team to develop a new survey instrument
measure ideas-engagement that explores patterns of ideas-engagement across seven European countries,
assessing how each performs in relation to the key criteria of education, social networks and a prospective
mindset as well as the value placed by respondents on engaging with ideas. The authors also examine the
extent to which respondents engage with ideas effectively.

Design/methodology/approach — The authors operationalised a previously developed theoretical
framework: developing a survey instrument, the Ideas Networks Prospection and Education Survey and
administering this to 1,000 participants per country (7,000 respondents in total). The survey explores factors
influencing ideas engagement, including the respondents’ educational background, social networks and
forward-looking attitudes. Descriptive analysis examines variations in these factors across cultural and
national contexts.

Results provide country profiles for education, prospection and social network characteristics as well as
ideas-engagement. Countries with higher individualism and long-term orientations, such as Sweden and
Finland, exhibited stronger critical engagement with ideas, whereas more collectivist nations like Italy and
Spain demonstrated larger networks but lower criticality scores.

Originality/value — This study operationalises a novel theoretical framework for understanding ideas-
engagement and explores how cultural and individual factors shape engagement with both beneficial and
harmful ideas. By comparing diverse European nations, the study provides an initial analysis of the complex
interplay between cultural dimensions and individual tendencies in shaping an ideas-informed society. This
framework supports future research and interventions aimed at enhancing informed decision-making and
critical engagement in the face of misinformation.

Keywords Education, Social networks, Ideas, Ideas-informed society, Ideas-engagement,
Homophily prospection, Theoretical frame, Ideas networks prospection, Engagement survey

Paper type Research paper

Ideas-informed society and the importance of ideas-engagement
The ideas-informed society represents a normative ideal of wanting people to seek out and
engage with positive ideas while, at the same time, identifying and rejecting dark ideas
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QEA (Brown et al., 2022a; Brown et al., 2022b). Positive ideas are those which can improve the
2,1 lives of citizens and communities for the better. For instance, an individual may engage with
factual ideas related to how to live more healthily and, as a result, cut down on the amount of
alcohol they consume or increase the amount they exercise they partake in, so reducing their
chances of avoidable cancers (Campbell, 2023). Other benefits of positive ideas may prove
to be transformative over the longer term. For instance, prolonged ideas engagement that
292 serves to build one’s cultural capital can provide a means to achieve better educational
attainment, inter-generational social mobility as well as self-actualisation (Castling and
Johnston, 2023; DiMaggio, 1982; Franco et al., 2019; Hochschild, 2010; Pinker, 2018). The
ideas-informed society in its most positive form thus represents the benefits of formal,
informal and community learning over the life course. Yet, although potentially beneficial,
not everyone who might gain from engaging with positive ideas does so. For instance,
previous analysis (Brown et al., 2022a) suggests the presence of close-knit communities of
individuals with lower levels of education and who are unemployed or who work in routine
or semi routine roles. The members of these communities are less likely to see value in ideas-
engagement, to engage in activities that provide access to ideas, nor are they likely to discuss
news, current affairs and new societal developments with friends, family and work
colleagues (Brown, 2021; Brown et al., 2022a). At the same time, such communities stand to
gain from engaging with positive ideas and so be better positioned to make good decisions.
For instance, we know that by their very nature (i.e. given they are typified by lower levels of
education/higher levels of manual occupation), such communities are likely to have higher
levels of economic deprivation and so will face very specific social problems for which
ideas-engagement might provide a panacea (Brown, 2021; Centre for Social Justice, 2023).
This lack of engagement with positive ideas thus highlights the importance of seeing the
value of ideas engagement as well as having access to positive ideas.

In contrast, dark ideas are those that are either factually wrong but are believed by
individuals (referred to as type one dark ideas), or those which promote sub-optimal
outcomes for individuals and communities (type two dark ideas). Type one dark ideas can
broadly be categorised under the broad umbrellas of fake news, science denial and
conspiracy theory (for instance, the notion that Donald Trump staged his own attempted
assassination in 2024 would count as a type one dark idea: Milmo, 2024). The circulation of
these ideas within mainstream society is now so rife that MPs in the UK have now been
issued with a guide for identifying them (McKiernan, 2024). Type one dark ideas are also
increasingly finding their way into the curriculum of illegal schools emerging across England
(i.e. institutions providing full time education, but which are not registered with the
Department for Education; so functioning under the radar of both local authorities and
schools regulator, Ofsted). In recent articles, for instance, journalist Tom Ball has revealed
findings from his undercover investigations into two such schools in England (Ball, 2023,
2024). Ball discovered that both schools teach curricula steeped in conspiracy theories and
outright misinformation. For example, students at these schools are taught that COVID-19
was a “PLANdemic” orchestrated by the “World Hoax Organisation”, that aircraft vapour
trails are intended to cause dementia, that governments had prior knowledge of events like 9/
11, that dinosaurs never existed and that crystals can cure serious illnesses because the
human body is composed of energy. Although the number of students attending illegal
schools is relatively small, the UK Department for Education estimated that 126,100 children
were home-schooled in 2022-2023 (Department for Education, 2024). Although most were
not in illegal institutions, a significant number remain vulnerable to misinformation,
potentially leading to harmful consequences.
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Type two dark ideas are perhaps best exemplified by those which are populist in nature. Quality Education
Populism relies heavily both on “post truth” (a situation in which people readily accept for All
arguments based on their emotions, beliefs and need for hope, rather on the basis of facts) [1],
as well as the production of “alternative facts” (a phrase first coined by Kellyanne Conway,
an advisor in US President Donald Trump’s first term in office) (NBC News, 2017).

Populism uses fear and anger, combined with misinformation, to create division; with the

ultimate aim of the populist being to secure power rather than to improve the lives of citizens 293
for the better (Open Society, 2023). Furthermore, this ability to impart a perspective far
removed from what is objectively true has also facilitated the correlations we now see
between extreme far right and far left populism with type one dark ideas, such as science
denial, especially regarding global heating and the lock downs instigated by governments
worldwide in response to COVID-19 (Cheung, 2020; Craig, 2020; Hamilton, 2017; Imhoff
et al., 2022). Belief in both forms of dark ideas has been fuelled by the emergence and
massive growth in the use social media. This is because the way social media platforms
function, means there is every possibility that users become exposed to misinformation. For
example, the “algorithmic amplification” approach to content curation used by, for example,
“X” and Facebook, typically prioritise user exposure to content that generates high reactions
(likes, shares, comments), leading to certain types of content being shown more prominently
to users, even if this is not factually accurate or representative of diverse perspectives.
Furthermore, the operation of filter bubbles, leads to users more exposed primarily to content
that aligns with their observed preferences (i.e. what they click on: typically corresponding to
content affirming their existing views): the resulting “echo chambers” correspondingly
reinforce biases and limit exposure to diverse opinions. Thus, social media opinion formers
can use algorithmic amplification to spread dark ideas, whereas filter bubbles and echo
chambers can foster engagement and belief in both such of forms of idea by repeatedly
exposing users to similar content (Commission into Countering Online Conspiracies in
Schools, 2025; D’ Ancona, 2017; Guess et al., 2018; Vosoughi et al., 2018); with a further
catalyst being the diffusion of misinformation increasing delivered through state sponsored
Al and even Al avatars (Milmo and Hawkins, 2024; Robins-Early, 2024). Yet, dark ideas are
not the sole preserve of Web 2.0, with mainstream media providers, such as Netflix, also
promoting type one dark idea (see the alternative histories posited by pseudoarchaeologist,
Graham Hancock, in his Netflix series Ancient Apocalypse). Dark ideas of all types thus
highlight the importance of individuals being able to critically engage with the ideas they
encounter; whether this is through social media, mainstream media or other channels such as
social networks. This criticality should also be discursive, involving respectful and reflective
discussion in which citizens feel confident in challenging themselves as well as others who
cleave to such ideas (Baer, 2020).

Theoretical frame

It is clear, therefore, that although engaging with ideas can, in theory, lead to citizens
becoming better informed, better able to engage in effective decision-making and better able
to understand the world around them, these benefits do not reach everybody and potentially,
are less likely to reach communities that could benefit most from ideas-engagement.
Likewise, in the ideas eco-system more generally, the failure of citizens being able to act as
critical consumers of ideas can lead to “dark” ideas winning through, resulting in less optimal
outcomes for both citizens and nations. In response to this situation, we have previously
promoted the need for a theoretical frame which can be used to account for the presence, or
not, of ideas-engagement in individuals and communities, as well as explain why individuals
and communities may cleave to erroneous ideas (Brown and Luzmore, 2024). Our framework

Downloaded from http://www.emerald.com/qea/article-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026



QEA thus has the purpose of explaining what impacts on whether individuals see value in engaging
2,1 with ideas and whether their subsequent engagement with ideas is effective: in other words, its
aim is to provide an overarching explanation for the effective engagement by individuals with
ideas. To meet this aim, the framework explains ideas-engagement by recourse to three
factors: individuals’ levels of education and the extent to which the education people receive
enables them engage with ideas critically; the characteristics of individuals’ social networks,
294 in terms of how these impact on access to ideas and the nature of ideas engagement; and
whether individuals possess a prospective mindset, which can foster value in ideas
engagement (as well as a commitment to the behaviours concomitant with ideas that have
optimal and wide reaching outcomes). Further detail on each factor is detailed below (and we
also refer you Brown and Luzmore, 2024, which describes the theoretical frame in full).

Level of education

Previous analyses (Brown et al., 2022a, 2022b, 2022c) have shown that level of education is
positively related to the value individuals ascribe to engaging with ideas. Furthermore, level
of education also positively influences one’s ability to engage with ideas critically (Brown
and Luzmore, 2021). This is because one’s education level represents an indication of our
general level of knowledge, gleaned from compulsory education, as well as the domain
specific knowledge that an effective higher education provides. Both general and domain
specific knowledge furnish individuals with the material to enact critical thinking. In other
words, individuals can more readily engage with new ideas critically, when they already have
a handle on the general knowledge-related context and concepts underpinning those ideas.
For instance, understanding why scientific method proves the Earth to be spherical in shape,
provides the general background required to critically engage with those who promote flat-
earth theory. Likewise, it is easier to engage in an accurate but “fast and frugal” diagnosis of
an issue when one has strong domain specific knowledge (Couchman et al., 2016). Yet, as
well as providing the raw material upon which to base critical thinking, experiencing higher
levels of education substantially improve one’s disposition towards and the ability to engage
in critical thinking (Huber and Kuncel, 2016). Here, we define critical thinking as a type of
“epistemic cognition”, where dispositions, beliefs and skills are combined to drive
individuals to determine not only “what” is known but “why” and “how” it is known (Brown
and Luzmore, 2021; Cramer et al., 2023; Greene and Yu, 2016).

Social networks

Social networks (whether face to face or mediated via social media) represent collections of
people who share specific connections or patterns of ties (Christakis and Fowler, 2010).
Because they connect individuals to one another, social networks represent a means by
through which resources, such as various forms of social and economic capital (e.g. money,
time, knowledge, trust, friendship, inspiration and social norms, Brown, 2021), can flow,
including, of course, the resource of ideas. What influences the resources available to an
individual via their social networks, as well as their ability to access this resource, includes:

*+ the size of a given network, which is represented by the number of people
individuals are connected to. In particular, a larger network, especially if it contains a
diverse range of people, is more likely to provide access to a greater range of
potentially useful ideas than a small network (Christakis and Fowler, 2010; Neal,
2013). Smaller networks (or their total absence) conversely lead to individuals being
more prone to believing in dark ideas, such as conspiracy theories (Bierwiaczonek
etal., 2024);
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*  centrality — the number of people within a social network with whom respondents Quality Education
directly and frequently engage in ideas-related discussion — positively influencing for All
one’s ability to access resource (Christakis and Fowler, 2010; Jackson, 2019);

* network density, i.e. the extent to which social networks are structurally defined by
high levels of familiarity, community and trust, which can serve to limit the inflow of
novel ideas into the network (Neal, 2013); and

+ the presence of weak or strong network ties, i.e. the openness of respondents to 295
engaging with individuals who can provide opportunities to receive new ideas,
perspectives or offer challenge to existing beliefs (Christakis and Fowler, 2010;
Erisen and Erisen, 2012; Putnam, 2000; Schelling, 1971).

Prospection

Rulers from Mesopotamia to Manhattan have long sought knowledge of the future to obtain
strategic advantage (Rees, 2021). If they had clues about what might come to pass, then they
could act accordingly to realise that future or prevent it from happening. Prospection, on the
other hand, involves individuals taking charge of their future by setting goals and attempting
to actualise them. To that end, notions of pragmatic prospection involve individuals
considering future choices and the actions that can be made in pursuit of pragmatic (i.e.
outcome-focused) concerns (Baumeister and Lim, 2023). In other words: “pragmatic
prospection [involves] thinking about the future in ways that will assist the process of
producing desired future outcomes and avoiding undesired ones” (Baumeister et al., 2016,
p- 4). Prospection can be stimulated to help people make better future-focused decisions
(Pataranutaporn et al., 2024). For instance, a recent study (undertaken by Brown and Grof§
Ophoff, 2022), which used a four-week long experimental approach (involving a sample of
515 UK adults, of which 246 of whom received a twice-weekly intervention to stimulate
prospective thinking) revealed that promoting prospection can lead to a statistically
significant uplift in respondents ascribing importance to staying up to date with new ideas.
Thus, individuals who consider future goals appear more likely to realise that plans for
achieving these goals will require a sound basis if they are to succeed (i.e. such plans need to
be informed by positive ideas) (Oettingen and Reininger, 2016).

Purpose of this paper

A depiction of our theoretical frame is provided out in Figure 1 below (with dotted lines
representing potential but as yet un-hypothesised linkages between the variables comprising
our theoretical frame). In relation to this framework, the purpose of this paper is to report on:

+ our approach to developing, piloting and running a survey to operationalise this
framework; and

+ initial descriptive analysis to explore the presence of absence of our posited key
ideas-related factors our across seven European countries.

Specifically, we examine the extent to which these countries value and successfully engage
with ideas and an exploration of each county’s education, prospection and social network
profiles. Both survey development and initial descriptive work thus paves the way for future
more advanced analysis, for instance, via the use of approaches such as structural equation
modelling to establish whether the framework devised can indeed provide explanatory power
to support key steps to usher in an ideas-informed society. For instance, whether it can
address:
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Figure 1. Theoretical frame for ideas-engagement

* exploratory studies seeking to understand why ideas-engagement is or is not present
in specific situations;

* interventions and programmes hoping to facilitate ideas-engagement/the actualisation
of ideas-informed societies; as well as

+ approaches designed to repel the incursion of dark ideas into ideas eco-systems.

Empirically testing our framework

To empirically test our theoretical model, we first operationalised it by developing the Ideas,
Networks, Prospection and Education Survey (INPES), with survey items constructed for
each of the variables corresponding to the four components of ideas-engagement, education,
social networks and prospection, as well as pertinent demographic variables (age, gender,
household income, ethnic origin, region and occupation) (Kline, 2011). The wider research
team for this work (comprising the authors of this paper and those who worked on the other
related projects we have undertaken in this area) engaged in detailed discussion to
deconstruct the theoretical framework developed by Brown and Luzmore (2024) into the
variables which comprise it. The overall result was 15 key constructs: five associated with
ideas-engagement, two education variables, seven network variables and one variable
associated with prospection. A particularly noteworthy change from previously analyses
(Brown et al., 2022a) is that, unlike with our original survey of England, INPES uses a
number of measures to explore ideas-engagement (IE1-5). Firstly, we have differentiated
between the types of ideas individuals may see value in engaging with (IE1 and IE2):
splitting out activities that might be considered “ideas-engagement for the sake of it” (IE1)
from an engagement with those ideas that might have a more immediate impact on one’s day
to quality of life (“instrumental” ideas engagement: IE2). This was intended to differentiate
between two very different needs or reasons people have for engaging with ideas and to see
whether either need corresponded more fully to aspects of prospection, education or social
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networks. Secondly, we measured the means by which and the frequency with which people Quality Education
seek out ideas (IE3) as well as the reasons why they do so (IE4). We also introduced an for All
element of calibration: here we ask the extent to which respondents consider trueful,

statements which are either factual, based on conspiracy theory and/or are false but populist

in nature (IE5). For instance, by asking respondents the extent to which they consider to be

true statements like “there is evidence to suggest the Earth is actually flat, rather than round”

(factually untrue). This calibration question was intended to help us understand the extent to 297
which respondents are engaging in positive ideas vs dark ideas and the extent to which being
ideas-engaged also means refuting dark ideas or whether respondents could be both ideas
engaged and simultaneously cleave to dark ideas. The full list of our variables along with a
description for each can be found in Table 1. Finalised survey items and response options for
the 15 variables can be found in Table A1 (Appendix). As can be seen, these scale items
represent a mixture of Likert, multiple-option, ranking and free text responses.

In developing INPES, we first sought to identify whether any survey items and scales for
each of our variables had been previously developed and tested and where relevant, to
incorporate these. For example, we adopted survey items designed to measure prospection
previously developed by Ruscio et al. (2023). Table Al (Appendix) identifies for each
variable whether existing items have been used or if survey items are newly developed. Once
an initial draft of our survey had been developed, following best practice (in particular,
drawing on Boynton and Greenhalgh, 2004), two experts in the field assessed the
questionnaire for both face and content validity. We also tested INPES with two lay people to
detect potential misinterpretations and flaws relating to survey text and content. Finally, a
pilot of 100 responses was undertaken in each of the seven countries, enabling us to sense
check responses and the interpretation of questions by respondents.

Approach

To collect the data for our study, we repeated the approach previously used by Brown et al.
(2022a) for exploring ideas-engagement in England. Specifically, using a panel provider to
collecting survey data from nationally representative samples: this time, of 1,000 citizens
from seven European countries. Given their bespoke panel provision operations in countries
across Europe, we used market research polling firm Bilendi as our sample provider. Bilendi
recruits members to its panel using multiple online sources including the following:

+ search engine optimisation approaches to attract “walk in” traffic;
+ pay-per-click link throughs;

+ online display advertising;

+ direct emails;

+ social media advertising;

+ social influencers; and

+ brand loyalty partnerships.

To receive surveys, Bilendi members create an account and in doing so provide a full range
of socio-demographic information to ensure surveys are targeted appropriately. Panel
members can be contacted up to three times a day, and as a reward for survey completion,
members receive “points”; with these points subsequently exchangeable for products. It is up
to panel members as to whether they complete a survey or not; should a panel member decide
not to take part, an equivalent replacement is contacted instead.
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QEA Table 1. Variables corresponding to the theoretical framework for ideas-engagement

2 > 1 Aspect of

framework Label Variables Description

Ideas IE1 Value of ideas-engagement The value respondents place on keeping themselves

engagement (keeping well-informed) well-informed. For example, by finding out more about

different ideas or perspectives; learning more about

298 scientific discoveries and new technology; and/or
discovering more about different aspects of history and
culture (including arts, literature, etc.)

Ideas IE2 Value of ideas-engagement The value respondents place on staying up to date with

engagement (staying up-to-date with current  current affairs. For example, by staying abreast of
affairs) political and economic events; keeping up to date with

sport; engaging with health-related developments;
finding out more about new products, services or forms
of media/social media; and/or maintaining an overview
of the news generally

Ideas IE3 Seeking out ideas The frequency with which respondents seek out ideas

engagement (e.g. via accessing media or other content, or by

engaging in activities such as attending lectures or
museum exhibitions)

Ideas 1E4 Reasons for how ideas are sought Why respondents choose to access ideas via identified

engagement out content/media/channels, or to engage in certain

activities (such as attending lectures or museum
exhibitions)

Ideas IE5 Able to identify positive and dark The extent to which respondents consider to be true

engagement ideas effectively statements which are factual, based on conspiracy

theory and/or are populist in nature

Education ED1 Level of education Respondents’ highest level of qualification

Education ED2  Ability to think critically Whether respondents are able to engage critically with

the ideas they encounter

Networks NW1 Network size The size of respondents’ social network: represented by

the number of people they are connected to

Networks NW2 Ideas network centrality (keeping The number of people within a social network with
well-informed): how many whom respondents directly engage in ideas-related
people respondents discuss ideas  discussion (specifically, discussion relating to
with respondents keeping themselves well-informed)

Networks NW3 Ideas network tie strength The frequency with which respondents directly engage
(keeping well-informed): how in ideas-related discussion with social connections
often respondents discuss ideas  (specifically discussion relating to respondents keeping
with social connections themselves well-informed)

Networks NW4  Ideas network centrality (staying The number of people within a social network with
up-to-date with current affairs): ~ whom respondents directly engage in ideas-related
how many people respondents discussion (specifically discussion relating to
discuss ideas with respondents staying up-to-date with current affairs)

Networks NWS5  Ideas network tie strength The frequency with which respondents directly engage
(staying up-to-date with current  in ideas-related discussion with social connections
affairs): how often respondents  (specifically discussion relating to respondents staying
discuss ideas with social up-to-date with current affairs)
connections

Networks NW6  Ideas network openness (weak or The openness of respondents to engaging with
strong) individuals who can provide opportunities to receive

new ideas, perspectives or offer challenge to existing
beliefs

Networks NW?7 Network density Whether respondents’ social network is defined by high

Source(s): Table created by authors

levels of familiarity, community and trust which can
limit the inflow of new ideas into the network
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Given our previous use of England, and the acknowledgement that the thinking behind our Quality Education
framework is potentially biased towards being England-centric, we wanted to identify for All
comparator countries potentially offering very different perspectives to those of England
(representing a “stress test” of our framework). To select these comparator counties, we used a
number of approaches. To begin with, we examined findings from the Minkov—Hofstede model
of culture (Minkov and Kaasa, 2022). Based on previous work by Hofstede (1980, 2001), the
Minkov—Hofstede model of culture identifies two cultural elements that can be observed in 299
every country (of the 102 they have surveyed) as well as account for the differential behaviours
exhibited by countries. These elements are individuality (vs collectivism) and long-term (vs
short-term) orientation with these cultural elements regarded as significant predictors of key
national indicators, such as educational achievement, political and economic freedom, gender
equality, digital adoption and innovation (even after controlling for national wealth and other
cultural dimensions). For instance, societies with high levels of individuality allow for
individuals freedoms and the protection of rights, autonomous thinking and the challenging of
conventional ideas. Collectivist societies, meanwhile, frown upon deviation from norms and
impose strict rules of behaviour; likewise innovative thought, which is perceived as that which
is “outside of the box” of tradition is impeded. Furthermore, in societies with high levels of
individuality in-groups are weakly defined, whereas collective societies promote tight
networks. Societies with more long-term orientation, meanwhile, advocate the delay of
gratification, desire suppression and self-sufficiency, whereas those with a shorter term
orientation advocate more immediate generosity and sharing over saving.

Given the theoretical frame being tested, one can easily and intuitively identify how
individuality (vs collectivism) and long-term (vs short-term) orientation might impact on
whether individuals have diffuse or more dense social and idea-access networks, the type of
education citizens might receive (as well as which citizens can receive it and the level of
education individuals might feasibly reach), whether individuals are likely to have a
prospective mindset, as well — of course — as impacting on whether ideas-engagement is
valued by citizens in the first place. Given:

+ their differences in individuality (vs collectivism) and long-term (vs short-term)
orientation compared to both England (as well as each other); and

+ the availability of countries from which we could readily obtain a sample (given our
use of Bilendi and the budget available to us), we identified six additional countries
as suitable comparators for which to test the parameters of our framework.

These were Finland, Italy, The Netherlands, Spain, Sweden and Switzerland. The scores for
individuality (vs collectivism) and long-term (vs short-term) orientation for each are
presented in Table 2, alongside that of England (based on Minkov and Kaasa’s 2022 analysis
of 102 countries where the index mean for each variable is zero). Given the divergences in
scores presented by this basket of comparators, we argue that these provide a good first test
of the potential for key relationships within our model to break down.

Our original survey was translated by professional translators working at Bilendi into Dutch
Finnish, Italian, Spanish, Swedish and, for our Swiss sample, German and French (with
additional translators assessing for accuracy and meaning of the text). Further changes were
made in relation to demographic questions, such as income (where income bands and unit of
currency were modified for each country), as well as for geographic region and level of
education (again, with changes reflecting country context). Following an initial pilot of the
questionnaire with 100 participants from each country, so as to enable the research team to
assess whether survey questions were being interpreted correctly, Bilendi subsequently
distributed our survey to nationally representative samples of 1,000 citizens (aged 18+) from

Downloaded from http://www.emerald.com/qea/article-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026



QEA Table 2. Position of our sample countries based on the Minkov—Hofstede model of culture

21

Country Score for individuality vs collectivism Score for long term vs short-term
England (UK) 93 56

Finland 88 71

Italy 5 -36

The Netherlands 182 87

300 Spain 58 2
Sweden 133 21
Switzerland 105 -21

Source(s): Table created by authors

across each of England, Finland, Ttaly, The Netherlands, Spain, Sweden and Switzerland: with
sampling based on age, gender, socio-economic group and geographic region. Surveys were
administered in July 2024. Final survey data was representative within a maximum 5% +
variation) for each country and the data provided by Bilendi was weighted to account for any
variation that might occur based on age, gender, socio-economic group and geographic region.

Ethics

Ethical approval for this project and the survey questionnaire used was given by the
Southampton University Faculty for Social Sciences’ ethics committee (approval number
ERGO 1II 93510). Furthermore, Bilendi holds the ISO standard 20252:2019 certification (the
international standard for conducting market, opinion and social research). All research was
undertaken with the full consent of participants, via a process of double opt-in panel registration.

Analysis

For this paper, data was analysed by presenting categorial data as frequencies and
percentages, whereas multiple-item constructs were subjected to principal-factor analysis for
dimensionality reduction. This consolidated variables into weighted composite factors,
which were then reined into significant factors, facilitating simpler interpretation of complex
constructs within the data set. Table 3 outlines the approach to data analysis for each survey
item included. This was to enable initial exploratory analysis to be conducted (due to the
large quantity of data to be analysed a subsequent paper which involves the development of a
structural equation model is also currently in press). Details of survey items are available in
Table A1 (Appendix).

Results
The results of our exploratory analysis are set out below according to four themes:

(1) education foundation and critical thinking;
(2) networks and information flow;

(3) ideas engagement and evaluation; and

(4) prospection patterns.

Education foundation and critical thinking
Educational achievement across the seven European nations (survey item “What is your
highest level of qualification?”) reflects variation in how different societies approach
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Table 3. Data analysis for survey items Quality Education

Table Measure (Table 1) How this was calculated for Al
v Education ED1 Frequency and percentage presented for each category
Education level
v Education ED2 Factor analysis was conducted on 12 items, with each item
Ability to think critically weighted and consolidated into a single representative factor based
on the criterion of eigenvalues greater than 1. Country-level 301

averages were then calculated for this factor, with minimum and
maximum values presented for reference
A% Networks NW1 Factor analysis was conducted on nine items, with each item
Network size weighted and consolidated into a single representative factor based
on the criterion of eigenvalues greater than 1. Country-level
averages were then calculated for this factor, with minimum and
maximum values presented for reference

\% Networks NW2 -5 For each question: factor analysis was conducted on 12 items, with
Ideas network centrality and tie each item based on the criterion of eigenvalues greater than 1.
strength Country weighted and consolidated into a single representative

factor -level averages were then calculated for this factor, with
minimum and maximum values presented for reference

VI Networks NW6 Percentages presented for each category and ordered by most
Ideas network openness chosen to least

A% Networks NW7 Factor analysis was conducted on 10 items, with each item
Network density weighted and consolidated into two representative factors based on

the criterion of eigenvalues greater than 1. Country-level averages
were then calculated for these factors, with minimum and
maximum values presented for reference. Representative factors
werenetwork homophily, where close friends shared the same
political views and wider beliefs, hobbies and know one another
and social capital, the extent to which close friends belonged to the
same clubs and communities as them

VII  Ideas Engagement IE1 and IE2  Scores assigned from 0 to 4 on a five-point scale. Averages

Values ideas engagement generated. Range included
VII  Ideas Engagement IE3 Factor analysis was conducted on 14 items, with each item
Seeking out ideas weighted and consolidated into three representative factors based

on the criterion of eigenvalues greater than 1. Country-level
averages were then calculated for these factors, with minimum and
maximum values presented for reference. Representative factors
were active in-person engagement with ideas; digital exploration of
ideas and traditional consumption of ideas

VIII Ideas Engagement IE4 Percentages presented for each category and ordered by most
Reasons for how ideas are chosen to least
sought out

VII  Ideas Engagement IE5 Score given to each correct answer, these were converted to an
Able to identify positive and overall average, an average for those relating to dark ideas, and an
dark ideas effectively average relating to positive ideas

IX Prospection PR1 Calculations based on Ruscio et al. (2023). Averages from a five-
Whether respondents possess a  point scale were taken for different categories with this being
prospective mindset combined to a single average

Source(s): Table created by authors
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learning and skills development and is set out in Table 4. For example, education in Italy is Quality Education
heavily weighted towards traditional academic pathways, with half of all respondents for All
(50.9%) achieving college level education and over a quarter (26.99%) holding postgraduate

qualifications, whereas apprenticeships account for just 1% of educational attainment. This

academic focused approach contrasts sharply with more balanced systems, where vocational

training plays a central role. For instance, Switzerland and The Netherlands, where rates of

apprenticeship sit at approximately 38%. England presents another distinct model with the 303
most evenly distributed patterns from school level to postgraduate degrees. However, despite
the marked differences in educational systems, there is only modest variation in critical
thinking, with country scores spanning between 5.17 and 5.41 (within a possible range of a
minimum score of 1.4 to a maximum score of 7): a consistent standard deviation (which
ranged from 0.64 to 0.73) suggesting similar within-country variation in how people assess
their critical thinking capabilities. This indicates that the seven education systems we
examined — which on average result in some 90% of the population becoming educated to
beyond school level — all appear to effectively enable most student types to develop critical
thinking skills (or at least believe that they can engage in this way), and potentially act as a
strong basis for such skills to be continually honed over time.

Networks and information flow

The way social networks function across our seven countries sample reveals different ways
in which societies structure and use their social connections with results set out in Table 5
and 6. A potential North—South divide emerges in regards to network size, with Italian and
Spanish respondents reporting much larger social circles (an average of 61.33 and 51.92
social connections, respectively) compared to their Northern European counterparts.
However, these averages mask the considerable individual variation noted across all
countries, reflecting that in all societies some individuals cultivate small social circles and
others expansive ones.

The way in which different populations engage with ideas through their networks reveals
different behaviours. Spain, for instance, shows the highest frequency of both staying
informed (2.76) and discussing current affairs (2.62), suggesting their social structures and
potentially larger networks might be conducive to facilitate idea exchange. This contrasts
with England where, despite high educational criticality scores and moderate network sizes,
we see lower frequencies of network-based discussions. The range of answers suggests
significant variation in how actively people engage with their networks for information
exchange, with the consistent standard deviations across measures suggesting similar levels
of individual variation across all countries.

How people choose and interact with their network demonstrates both cultural similarities
and differences. In considering survey question NW6 (“The openness of respondents to
engaging with individuals who can provide opportunities to receive new ideas, perspectives
or offer challenge to existing beliefs” — with respondents asked to select up to three
characteristics that influence whether they engage in ideas-exchanges with network
connections), it is clear that the interpersonal aspect of idea exchange is particularly
important. For instance, our data indicates that “ease of communication” emerges as the
primary factor for individuals to engage with network connections across most countries,
though its importance varies significantly. Finland and The Netherlands both rate this
characteristic highly (78.4%), whereas Italy indicates a lower preference (55.8%). However,
when taken alongside the relatively high ranking of respondents engaging with network
connections about current affairs, ideas or new perspectives because they are “comfortable
expressing views to them”, this indicates that people’s openness to new ideas might be
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QEA significantly influenced by relational aspects of idea sharing with regards to the specific
2,1 content under consideration. How people approach intellectual challenge is also interesting.
The moderate ranking of having “similar outlooks of beliefs” (46.5%) suggests overall that
individuals do tend to seek network ties where there is some common ground. Similarly, that
respondents value others “interesting” views (47.8% overall) over those who “challenge my
existing views” (24.5% overall) suggests that people are more open to new ideas when they
306 are presented as an interesting alternative rather than a direct challenge to existing beliefs.
Trust and expertise however play varying roles — for example, England places a much higher
value on expertise (34.1%) in comparison to Finland (17.2%) or The Netherlands (13.5%):
suggesting that expertise alone may not be sufficient for idea exchange. Instead, it is how an
idea is communicated that is important. The consistent low ranking of “other people think
their worth listening to” (14.4% overall) further suggests that social validation is less
important that interpersonal dynamics.

The network density measurements we used also reveal two crucial aspects of
connection: homophily (the tendency to associate with others similar to oneself) and social
capital (the social connecting power of clubs, groups and affiliations). In terms of homophily
(which represents situations in which close friends share the same political views and wider
beliefs, hobbies, as well as know one another), The Netherlands presents the highest score
(5.23: situated within a range of 0-8.2), whereas England the lowest (4.92). This suggests
that Dutch networks, while not necessarily the largest, tend to be more homogenous in terms
of shared characteristics as well as more densely interconnected. Social capital scores —
which correspond to whether respondents’ network ties belong to the same clubs, groups,
communities or share religious affiliations (with a range of 0.06—7.2) are broadly consistent
across the nations — with only England showing a notable lower score (2.48). This
consistency suggests that despite the varying network sizes and homophily levels, the
importance of social capital, as a form of social bonding force (Putnam, 2000), maintains a
similar strength of network “attraction” across these countries.

Ideas engagement and evaluation

Although all nations appear to value staying well informed (see Table 7), Italy and Spain (in
relation to a range of 0—4) demonstrate a higher level of commitment (3.47 and 3.48,
respectively) contrasting with countries like Sweden and The Netherlands (3.06 and 3.01). A
similar pattern emerges for staying up to date with current affairs with Italy (3.43) and Spain
(3.39) again presenting higher scores. The consistency between these two measures within
countries suggesting that populations which value staying informed generally, also value
keeping up with current affairs. This indicates that these characteristics may be linked rather
than separate behaviours. The data also revealed three distinct channels through which
people engage with ideas with different patterns emerging. The first is the digital exploration
of ideas (i.e. where respondents access ideas via social media, Web searching, the use of
GenAl, etc.). Here, Spain (5.68) and Italy’s (5.59) high levels of digital engagement
contrasted with England’s much lower score (4.61); though there is considerable individual
variation within each country. Second is traditional consumption of ideas (e.g. where
respondents are more like to “Watch or listen to news programmes or channels” or “Watch or
listen to current affairs programmes”), which largely mirrors digital engagement: with
England, despite its strong educational outcomes, showing lower engagement again (4.66).
The lowest overall scores across all countries were for active in-person engagement
(respondents who “Attend public lectures or talks”, “Take courses (e.g., history of art, film,
etc.)” or partake in “activities, such as going to an exhibition at a gallery, museum or science
park; or visiting a place of interest, a cultural site or similar”). Here, however, Italy and Spain
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QEA maintain their leading positions (2.23 and 2.37 respectively, but with a range of possible
21 scores of —0.28 to 7.53).

g Asking respondents to select the three characteristics that most influence which channels
they use to both stay up to date with current affairs and keep themselves well informed,
added another dimension to the picture (Table 8). Although we see interest in subject matter
as the primary driver (58.14% overall), there is substantial variation in how much

308 entertainment value matters: with The Netherlands placing a much higher value (51.15%)
compared with Ttaly (34.06%) or Switzerland (27.22%). This suggests different cultural
approaches exist with regards to learning and information consumption. Cost also varies as a
factor in why people seek out ideas with England (32.81%) and Finland (32.08%) placing
“They are free/inexpensive to access” relatively highly in comparison to The Netherlands
(17.47%), Italy (19.22%) or Sweden (19.53%).

We calibrated these measures by testing respondents’ ability to distinguish between true
and false ideas (Table 7). Overall, Sweden lead (10.65 / 12) with a particular strength in
identifying dark ideas (5.21 / 6). The data suggested that high engagement rates with ideas
does not necessarily translate into better idea evaluation capabilities as the countries with the
highest engagement levels (Spain and Italy) showed lower calibration scores, whereas those
with more moderate engagement (Sweden and Finland) demonstrated higher ability to
evaluate ideas effectively. This may indicate that quantity of engagement is less important
than quality when developing skills in effectively evaluating of ideas.

Prospection patterns
Although all seven countries demonstrate generally positive prospection capabilities
(with England and Spain emerging at the top), there are clear differences in how these
manifest across the different aspects of future-orientated thinking (Table 9). For instance,
the aspect of prospection known as “Making a plan” relates to the following survey items
(Ruscio et al., 2023):

I consider alternative paths toward a goal and choose the best one.

I make plans that specify different courses of action depending on how things
progress.

When making a plan, I build in extra time for unanticipated problems or delays.

I consider obstacles I might encounter on the way to my goal and plan how I will
deal with them.

I make a back up plan in case my original plan fails.

This tends to be the strongest aspect of prospection, with most countries exhibiting high
scores. For example, The Netherlands achieves 3.77 in this category (in relation to a range of
0-5) despite lower score in other areas. This suggests that the practical aspect of planning
might be more universally developed than other aspects. Data also suggests that “Flexible
execution” shows the greatest variation between nations. Ruscio et al. (2023)’s approach to
measuring prospective traits suggests “flexible execution” can be identified when
respondents provide negative scores in relation to the following survey items:

I get stuck when I encounter unexpected delays or difficulties on the way to a goal.
I am unsure what to do when things do not go as planned.

* When I reach a “fork in the road” on the way to a goal, I get stuck deciding which
path to choose.

I am uneasy when circumstances require me to modify my plans.
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With our survey data (Table 9) showing a range of responses to these items, from Italy’s low Quality Education
of 3.13 to England’s high of 3.83. This substantial gap might indicate that the ability to adapt for All
plans and maintain flexibility is the most challenging aspect of prospection, or perhaps one

most influenced by cultural or societal factors. Sweden represents an interesting case in that it

has the lowest overall average (3.35) with challenges in “flexible execution” (3.2) and

“making a plan” (3.32), however, it performs relatively better in imagining outcomes (3.42)

(example survey item “I consider what my future will be like once I reach my goals™) and 311
setting sensible goals (3.43), (example survey item “my goals exceed the reality of what I can
do”: this is negatively scored). Both suggesting the citizens in Sweden possess a stronger
capacity for envisioning future possibilities rather than implementing them.

Discussion and conclusion

Our purpose with this paper was twofold. Firstly, to outline how we developed a survey
instrument (INPES) to operationalise a theoretical framework for ideas engagement. As we
describe above, this framework explains individuals’ engagement with both positive and
dark ideas by recourse to three factors:

(1) their levels of education and the extent to which the education people receive
enables them engage with ideas critically;

(2) the characteristics of individuals’ social networks, in terms of how these impact on
access to ideas and the nature of ideas engagement; and

(3) whether individuals possess a prospective mindset, which can foster value in ideas
engagement (as well as a commitment to the behaviours concomitant with ideas
that have optimal and wide reaching outcomes) (Brown and Luzmore, 2024).

Nonetheless, such a framework will only offer utility when it can be used in the actual
advancement of the ideas-informed society. For instance, if it can provide explanatory power
for (for example) studies seeking to understand why ideas-engagement is or is not present in
specific situations; or for interventions and programmes hoping to facilitate ideas-
engagement/the actualisation of ideas-informed societies or seeking to repel the incursion of
dark ideas into ideas eco-systems. As such, our work in developing, piloting and running a
survey paves the way for future (more advanced) analysis to establish whether the theoretical
framework we have operationalised does indeed successfully explain what drives ideas
engagement, and whether successful ideas engagement explains whether individuals are
more likely to cleave to positive or dark ideas. But likewise to provide concrete solutions for
policy in practice that might emerge from more advanced analysis. Furthermore, given the
data we have collected and the contrasting nature of the countries we have collected it from,
we will be able to ascertain (at least for a Western European perspective) whether our
theoretical framework for ideas engagement appears to have universal explanatory power.
This is a significant step if we are hoping to promote ideas engagement globally.

Secondly, we have presented initial descriptive analysis to explore the presence or absence
of our posited key ideas-related factors our across seven European countries. In particular, we
have examined the extent to which these countries value and successfully engage with ideas
and an exploration of each county’s education, prospection and social network profiles.
Although this analysis cannot determine relational or causal pathways between the individual
components of our framework (either amongst themselves or in relation to their impact on
ideas-engagement), our analysis does provide insights that will be useful as we begin to
engage with our data in more advanced and more in-depth ways. For instance, our data reveal
several nuanced dynamics which suggest a possible relationship between network
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QEA characteristics, cultural dimensions and ideas engagement across different national contexts.
2,1 This, therefore, raises the very real possibility that individualistic and collectivist cultures
approach knowledge sharing and critical evaluation differently. For instance, while network
size varies substantially across countries, there appears to be a consistent North—South divide,
which potentially reflects deeper cultural traditions that shape the value placed on social
interactions and discussion. This divide thus highlights the potential limitations of focusing
312 solely on network size as a measure of engagement, suggesting that the qualities of one’s
networks — rather than the numerical quantity of members — may be more important for
effective ideas exchange and evaluation. The findings also indicate that greater engagement
with ideas might not inherently translate into higher quality evaluation of those ideas, while
also pointing to the importance of individual and interpersonal factors in terms information
sharing and being able to act on ideas. Here again, network qualities rather than quantity may
be key, as our respondents appeared to prioritise interesting ideas over challenging ideas and
demonstrated varied levels of social validation and expertise recognition. At the same time,
we also saw that the planning capabilities of respondents does not always align with execution
ability, highlighting the influence of personal and cultural factors on ideas-engagement
resulting in concrete ideas-informed action.

Educational attainment levels would appear not to uniformly predict larger network sizes or
higher ideas engagement rates. For instance, Italy’s high college-level education rate (50.9%)
correlates with large networks (61.3 individuals on average) and elevated engagement, whereas
Switzerland, with a higher postgraduate education rate (33.4%), exhibits smaller networks
(30.45) but high engagement. Similarly, Sweden, with approximately 50% of its population
holding advanced degrees, demonstrates superior ideas evaluation capability (10.65: from a
range of 0 to 12) but within relatively smaller networks (33.09). These cases suggest that how
individuals leverage educational achievement may influence network effectiveness. Countries
with higher educational levels may benefit more from individuals fostering close, high-quality
networks for learning and ideas exchange than from expanding network size alone. Countries
with high prospection scores, meanwhile, do not necessarily show greater ideas engagement or
stronger evaluation. For instance, Spain achieves high prospection with high engagement across
communication channels, but scores lower on ideas calibration. England, with similar
prospection levels, shows lower engagement but improved calibration. These variations indicate
that high prospection does not appear to guarantee more effective ideas engagement and that
other cultural or contextual factors might moderate this relationship.

Applying Minkov—Hofstede’s cultural dimensions framework to network and ideas
engagement offers further insights. Countries with high individualism, such as The
Netherlands, Sweden and Switzerland (individualism scores of 182, 133 and 105,
respectively), tend to have smaller networks (The Netherlands has an average network size
of 41.93, Sweden, 33.09 and Switzerland, 30.45) but often achieve more effective ideas
exchange. The Netherlands, with the highest network homophily score (5.23), demonstrates
that individualistic cultures may favour more selective and homogeneous networks,
potentially enhancing the efficiency of knowledge transfer. In contrast, Italy and Spain,
which exhibit lower individualism scores (5 for Italy and 58 for Spain) and larger networks
(61.33 for Ttaly and 51.92 for Spain), reflect a more collectivist cultural orientation. Both
countries engage broadly across digital and traditional information-sharing channels but
demonstrate lower calibration scores. This suggests that collectivist cultures might
emphasise information sharing over critical evaluation, particularly in contexts with shorter-
term orientations, which focus more on immediate information sharing than on assessing
information quality. The high individualism scores observed in England (93) and Finland
(88) are coupled with long-term orientations (56 and 71, respectively), potentially supporting
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critical thinking and high ideas calibration scores (5.41 for both countries). Despite their Quality Education
relatively small reported network size, both nations demonstrate effective ideas engagement, for All
further potentially reinforcing the importance of network quality over size. Long-term
orientation thus appears to foster critical thinking and improved evaluation capabilities, as
evidenced by Finland, The Netherlands and other long-term-oriented societies. Short-term
orientation, by contrast, correlates with higher engagement but may lead to less rigorous
evaluation, as observed in Italy and Switzerland. 313

Conclusion

Our education, prospection, social networks framework is seemingly exemplified by the life
and work of German polymath, geographer, naturalist, explorer and proponent of Romantic
philosophy and science, Alexander von Humboltd (1769-1859). Tutored at a young age by
enlightenment thinkers, including Kantian physician Marcus Herz and botanist Carl Ludwig
Willdenow (one of the most important botanists in Germany); von Humboltd went on to
study at the Universities of Frankfurt and also Gottingen. It was at the latter where he began
to build his social networks: encountering first Steven Jan van Geuns, a Dutch medical
student, with whom he travelled to the Rhine in the autumn of 1789. Then in Mainz, van
Geuns and von Humboltd subsequently met Georg Forster, a naturalist who had
accompanied Captain James Cook on his second voyage. His prospective mindset was
already longstanding, with von Humboltd noting, for instance:

My taste for botanising and the study of geology, with the chance of a trip to Holland, England and
France accompanied by Georg Foster, who was lucky enough to travel with Captain Cook on his
second world tour, helped determine the travel plans I had been hatching since I was eighteen
years old (Wulf, 2015, p. 1).

Consequently, von Humboltd’s combination of education, a prospective mindset and his social
networks led him to “desire to see with my own eyes [the world in its richness and for [...]
collecting facts that might contribute to the progress of science”. In other words, they facilitated
and enabled von Humboltd to encounter and codify new ideas, not only for his edification but
also for the benefit of others. Unlike Humboltd, however, we are only at the beginning of our
journey — one in which we are seeking to explore whether this framework has true explanatory
power. Although we have successfully operationalised our framework, developing a survey
instrument that we have deployed in seven European countries, we now need to move beyond
descriptive analysis. Our analysis as presented here, while offering insights into ideas-
engagement, is insufficient to illustrate relational pathways between the variables of education,
prospection and social networks and the strength of those pathways in terms of how they impact
on the ideas engagement of individuals. As such, our future work will therefore now turn its
attention to such requirements and so help determine with more analytical power, whether ideas
engagement is a function of education, prospection, social networks and if so, how we use these
concepts to advance towards an ideas-informed society for all.

Note

See: https://dictionary.cambridge.org/dictionary/english/post-truth

References

Baer, A. (2020), “What intellectual empathy can offer information literacy education”, Informed Societies:
Why Information Literacy Matters for Citizenship, Participation and Democracy, pp. 47-68.

Downloaded from http://www.emerald.com/qea/article-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026


https://dictionary.cambridge.org/dictionary/english/post-truth

QE A Ball, T. (2023), “Hope sussex school trains next generation of conspiracy theorists”, The Times,
21 available at: www.thetimes.com/uk/healthcare/article/hope-sussex-school-trains-next-
’ conspiracy-theorists-zbv6fnf57 (accessed on 8 November 2024).
Ball, T. (2024), “Exposed: the illegal school teaching children conspiracy theories”, available at: www.
thetimes.co.uk/article/exposed-the-illegal-school-teaching-children-conspiracy-theories-
htcdtnm6h, (accessed on 26 April 2024).
314 Baumeister, R. and Lim, K. (2023), “Prospection”, The Palgrave Encyclopedia of the Possible, Springer
International Publishing, Cham, pp. 1392-1401.
Baumeister, R., Vihs, K. and Oettingen, G. (2016), “Pragmatic prospection: how and why people think
about the future”, Review of General Psychology, Vol. 20 No. 1, pp. 3-16.

Bierwiaczonek, K., Fluit, S., von Soest, T., Hornsey, M. and Kunst, J. (2024), “Loneliness
trajectories over three decades are associated with conspiracist worldviews
in midlife”, Nature Communications, Vol. 15 No. 1, p. 3629, doi: 10.1038/s41467-024-
47113-x.

Boynton, P.M. and Greenhalgh, T. (2004), “Selecting, designing, and developing your questionnaire”,
BMJ, Vol. 328 No. 7451, doi: 10.1136/bm].328.7451.1312.

Brown, C. (2021), The Amazing Power of Networks. A [Research-Informed] Choose Your Own Destiny
Book, John Catt, Woodbridge.

Brown, C. and Luzmore, R. (2024), “An educated society is an ideas-informed society: a proposed
theoretical framework for effective ideas engagement”, British Educational Research Journal,
available at: https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.4110

Brown, C. and Grof8 Ophoff, J. (2022), “Exploring effective approaches for stimulating ideas-
engagement amongst adults in England: results from a randomised control trial”, Emerald Open
Research, Vol. 1 No. 1, doi: 10.35241/emeraldopenres.14914.1.

Brown, C. and Luzmore, R. (2021), Educating Tomorrow: Learning for the Post-Pandemic World,
Emerald, London.

Brown, C., GroR Ophoff, J., Chadwick, K. and Parkinson, S. (2022a), “Achieving the ‘ideas-informed’
society: results from a structural equation model using survey data from England”, Emerald
Open Research, Vol. 1 No. 1, doi: 10.35241/emeraldopenres.14487.1.

Brown, C., Luzmore, R. and Gro Ophoff, J. (2022b), “Facilitating the ideas informed society: a
systematic review”, Emerald Open Research, Vol. 1 No. 1, p. 25, doi: 10.35241/
emeraldopenres.14729.1.

Brown, C., Luzmore, R. and Gro Ophoff, J. (2022c), “Anomie in the UK? Can cultural malaise
threaten the fruition of the ideas-informed society?” Emerald Open Research, Vol. 1 No. 1, p. 28,
doi: 10.35241/emeraldopenres.14786.1.

Campbell, D. (2023), “Dire need’ for labels on alcohol and ads about unhealthy eating to cut avoidable
cancers”, available at: www.theguardian.com/society/2023/sep/16/dire-need-for-labels-on-
alcohol-and-ads-about-unhealthy-eating-to-cut-avoidable-cancers, (accessed 17 March 2024).

Castling, J. and Johnston, J. (2023), “Curiosity and stories: working with art and archaeology to
encourage the growth of cultural capital in local communities”, in Brown, C. and Handscomb, G.
(Eds), The Ideas-Informed Society: Why we Need It and How to Make It Happen, Emerald
Publishing, Bingley, pp. 179-192.

Cheung, H. (2020), “What does Trump actually believe on climate change?” available at: www.bbc.co.
uk/news/world-us-canada-51213003 (accessed 18 May 2024).

Christakis, N. and Fowler, J. (2010), Connected: The Amazing Power of Social Networks and How They
Shape Our Lives, Harper Press, London.

Commission into Countering Online Conspiracies in Schools (2025), “Commission into countering online
conspiracies in schools”, available at: https://counteringconspiracies.publicfirst.co.uk/
Commission_into_Countering_Online_Conspiracies_in_Schools.pdf, (accessed 26 February 2025).

Downloaded from http://www.emerald.com/qea/article-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026


http://www.thetimes.co.uk/article/exposed-the-illegal-school-teaching-children-conspiracy-theories-htcdtnm6h
http://www.thetimes.co.uk/article/exposed-the-illegal-school-teaching-children-conspiracy-theories-htcdtnm6h
http://www.thetimes.co.uk/article/exposed-the-illegal-school-teaching-children-conspiracy-theories-htcdtnm6h
http://dx.doi.org/10.1038/s41467-024-47113-x
http://dx.doi.org/10.1038/s41467-024-47113-x
http://dx.doi.org/10.1136/bmj.328.7451.1312
https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.4110
http://dx.doi.org/10.35241/emeraldopenres.14914.1
http://dx.doi.org/10.35241/emeraldopenres.14487.1
http://dx.doi.org/10.35241/emeraldopenres.14729.1
http://dx.doi.org/10.35241/emeraldopenres.14729.1
http://dx.doi.org/10.35241/emeraldopenres.14786.1
http://www.theguardian.com/society/2023/sep/16/dire-need-for-labels-on-alcohol-and-ads-about-unhealthy-eating-to-cut-avoidable-cancers
http://www.theguardian.com/society/2023/sep/16/dire-need-for-labels-on-alcohol-and-ads-about-unhealthy-eating-to-cut-avoidable-cancers
http://www.bbc.co.uk/news/world-us-canada-51213003
http://www.bbc.co.uk/news/world-us-canada-51213003
https://counteringconspiracies.publicfirst.co.uk/Commission_into_Countering_Online_Conspiracies_in_Schools.pdf
https://counteringconspiracies.publicfirst.co.uk/Commission_into_Countering_Online_Conspiracies_in_Schools.pdf

Couchman, J.J., Miller, N.E., Zmuda, S.J., Feather, K. and Schwartzmeyer, T. (2016), “The instinct Qua]ity Education
fallacy: the metacognition of answering and revising during college exams”, Metacognition and for All
Learning, Vol. 11 No. 2, pp. 171-185.

Craig, J. (2020), “Coronavirus: scores of rebel tory MPs launch anti-lockdown campaign group”,
available at: https://news.sky.com/story/coronavirus-scores-of-rebel-tory-mps-launch-anti-
lockdown-campaign-group-12129631 (accessed 18 May 2024).

Cramer, C., Brown, C. and Aldridge, D. (2023), “Meta-reflexivity and teacher professionalism: 315
facilitating multi-paradigmatic teacher education to achieve a future-proof profession”, Journal
of Teacher Education, Vol. 74 No. 5, p. 5, doi: 10.1177/00224871231162295.

D’Ancona, M. (2017), Post Truth: The New War on Truth and How to Fight Back, Ebury Press, London.

Department for Education (2024), “Elective home education”, available at: https://explore-education-
statistics.service.gov.uk/find-statistics/elective-home-education/2023-24 (accessed 26 April 2024).

DiMaggio, P. (1982), “Cultural capital and school success: the impact of status culture participation on the
grades of U.S. high school students”, American Sociological Review, Vol. 47 No. 2, pp. 189-201.

Erisen, E. and Erisen, C. (2012), “The effect of social networks on the quality of political thinking”,
Political Psychology, Vol. 33 No. 6, pp. 839-865.

Franco, A., Sousa, A.S. and Viera, R.M. (2019), “How to become an informed citizen In the (dis)
information society? Recommendations and strategies to mobilize one’s critical thinking”,
Sinergias — di Logos Educativos Para a Transformagdo Social, Vol. 9, pp. 45-58.

Greene, J.A. and Yu, S.B. (2016), “Educating critical thinkers: the role of epistemic cognition”, Policy
Insights from the Behavioral and Brain Sciences, Vol. 3 No. 1, pp. 45-53.

Guess, A., Nyhan, B. and Reifler, J. (2018), “Selective exposure to misinformation: Evidence from the
consumption of fake news during the 2016 US presidential campaign”, fake-news-2016.pdf
(accessed 28 February 2025).

Hamilton, C. (2017), “That lump of coal”, The Conversation, available at: https://theconversation.com/
that-lump-of-coal-73046 (accessed 18 May 2024).

Hochschild, J. (2010), “If democracies need informed voters, how can they thrive while expanding
enfranchisement?” Election Law Journal: Rules, Politics, and Policy, Vol. 9 No. 2, pp. 111-123.

Hofstede, G. (1980), Culture’s Consequences: International Differences in Work-related Values, Sage,
Beverly Hills, CA.

Hofstede, G. (2001), Culture’s Consequences: Comparing Values, Behaviors, Institutions, and
Organizations Across Nations (2nd ed.), Sage, Thousand Oaks, CA.

Huber, C.R. and Kuncel, N.R. (2016), “Does college teach critical thinking? A meta-analysis”, Review
of Educational Research, Vol. 86 No. 2, pp. 431-468.

Imhoff, R., Zimmer, F., Klein, O., Anténio, J.H.C., Babinska, M., Bangerter, A., Bilewicz, M., Blanu3a,
N., Bovan, K., Buzarovska, R., Cichocka, A., Delouvée, S., Douglas, K.M., Dyrendal, A.,
Etienne, T., Gjoneska, B., Graf, S., Gualda, E., Hirschberger, G., Kende, A., Kutiyski, Y., Kreko,
P., Krouwel, A., Mari, S., DPordevic¢, J.M., Panasiti, M.S., Pantazi, M., Petkovski, L., Porciello,
G., Rabelo, A., Radu, R.N., Sava, F.A., Schepisi, M., Sutton, R.M., Swami, V., Thérisdottir, H.,
Turjacanin, V., Wagner-Egger, P., ZeZelj, I. and van Prooijen, J.W. (2022), “Conspiracy mentality
and political orientation across 26 countries”, Nature Human Behaviour, Vol. 6 No. 3,

Pp- 392-403, doi: 10.1038/s41562-021-01258-7.

Jackson, M. (2019), The Human Network: How We’re Connected and Why it Matters, Atlantic Books,
London.

Kline, R.B. (2011), Principles and Practice of Structural Equation Modelling, Guilford Press, New
York, NY.

McKiernan, J. (2024), “MPs given guide to spotting conspiracy theories”, available at: www.bbc.co.uk/
news/uk-politics-68990672.amp.(accessed 11 May 2024).

Downloaded from http://www.emerald.com/qea/article-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026


https://news.sky.com/story/coronavirus-scores-of-rebel-tory-mps-launch-anti-lockdown-campaign-group-12129631
https://news.sky.com/story/coronavirus-scores-of-rebel-tory-mps-launch-anti-lockdown-campaign-group-12129631
http://dx.doi.org/10.1177/00224871231162295
https://explore-education-statistics.service.gov.uk/find-statistics/elective-home-education/2023-24
https://explore-education-statistics.service.gov.uk/find-statistics/elective-home-education/2023-24
https://theconversation.com/that-lump-of-coal-73046
https://theconversation.com/that-lump-of-coal-73046
http://dx.doi.org/10.1038/s41562-021-01258-7
http://www.bbc.co.uk/news/uk-politics-68990672.amp
http://www.bbc.co.uk/news/uk-politics-68990672.amp

QE A Milmo, D. (2024), “Trump shooting shows conspiracy theories not confined to right wing”, available at:
21 www.theguardian.com/us-news/article/2024/jul/15/trump-shooting-shows-conspiracy-theories-
’ not-confined-to-right-wing (accessed 21 July 2024).

Milmo, D. and Hawkins, A. (2024), “How China is using AI news anchors to deliver its propaganda”,
available at: www.theguardian.com/technology/article/2024/may/18/how-china-is-using-ai-
news-anchors-to-deliver-its-propaganda (accessed 18 May 2024).

316 Minkov, M. and Kaasa, A. (2022), “Do dimensions of culture exist objectively? A validation of the revised
minkov-hofstede model of culture with world values survey items and scores for 102 countries”,
Journal of International Management, Vol. 28 No. 4, doi: 10.1016/j.intman.2022.100971.

NBC News (2017), “Conway: press secretary gave alternative facts”, available at: www.nbcnews.com/
meet-the-press/video/conway-press-secretary-gave-alternative-facts-860142147643?ex=digest
(accessed 18 May 2024).

Neal, Z. (2013), The Connected City: How Networks Are Shaping the Modern Metropolis, Routledge,
London.

Oettingen, G. and Reininger, K.M. (2016), “The power of prospection: mental contrasting and behavior
change”, Social and Personality Psychology Compass, Vol. 10, pp. 591-604, doi: 10.1111/
spc3.12271.

Open Society (2023), “Open society barometer: can democracy deliver”, available at: www.
opensocietyfoundations.org/uploads/e6cd5a09-cd19-4587-aa06-368d3fc78917/open-society-
barometer-can-democracy-deliver-20230911.pdf, (accessed 17 March 2024).

Pataranutaporn, P., Winson, K., Yin, P., Lapapirojn, A., Ouppaphan, P., Lertsutthiwong, M., Maes, P.
and Hershfield, H. (2024), “Future you: a conversation with an AI-Generated future self reduces
anxiety, negative emotions, and increases future self-continuity”, arXiv preprint
arXiv:2405.12514.

Pinker, S. (2018), Enlightenment Now the Case for Reason, Science, Humanism, and Progress, Penguin,
London.

Putnam, R. (2000), Bowing Alone: The Collapse and Revival of the American Community, Simon and
Schuster, New York, NY.

Rees, A.(2021), “The history of predicting the future”, available at: www.wired.com/story/history-
predicting-future/ (accessed 3 November, 2024).

Robins-Early, N. (2024), “OpenAl says Russian and Israeli groups used its tools to spread
disinformation”, available at: www.theguardian.com/technology/article/2024/may/30/openai-
disinformation-russia-israel-china-iran (accessed 2 June, 2024).

Ruscio, A.M., Khazanov, G.K., Reece, A. and Kellerman, G. (2023), “Development and validation of the
pragmatic prospection scale, a measure of constructive future thinking”, Manuscript in preparation.

Schelling, T. (1971), “Dynamic models of segregation”, Journal of Mathematical Sciences, Vol. 1,
pp. 143-186, doi: 10.1080/0022250X.1971.9989794.

Vosoughi, S., Roy, D. and Aral, S. (2018), “The spread of true and false news online”, Science, Vol. 359
No. 6380, pp. 1146-1151.

Waulf, A. (2015), The Invention of Nature: The Adventure of Alexander Von Humboldt The Lost Hero of
Science, John Murray, London.

Further reading

Aguinis, H. and Cronin, M.A. (2022), “It’s the theory, stupid”, Organizational Psychology Review,
Vol. 0 No. 0, doi: 10.1177/20413866221080629.

Kraimer, M., Martin, X., Schulze, W. and Seibert, S. (2023), “What does it mean to test a theory”,
Journal of Management Scientific Reports, Vol. 1 No. 1, pp. 8-7, doi: 10.1177/
27550311231153484.

Downloaded from http://www.emerald.com/qea/article-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026


http://www.theguardian.com/us-news/article/2024/jul/15/trump-shooting-shows-conspiracy-theories-not-confined-to-right-wing
http://www.theguardian.com/us-news/article/2024/jul/15/trump-shooting-shows-conspiracy-theories-not-confined-to-right-wing
http://www.theguardian.com/technology/article/2024/may/18/how-china-is-using-ai-news-anchors-to-deliver-its-propaganda
http://www.theguardian.com/technology/article/2024/may/18/how-china-is-using-ai-news-anchors-to-deliver-its-propaganda
http://dx.doi.org/10.1016/j.intman.2022.100971
http://www.nbcnews.com/meet-the-press/video/conway-press-secretary-gave-alternative-facts-860142147643?ex=digest
http://www.nbcnews.com/meet-the-press/video/conway-press-secretary-gave-alternative-facts-860142147643?ex=digest
http://dx.doi.org/10.1111/spc3.12271
http://dx.doi.org/10.1111/spc3.12271
http://www.opensocietyfoundations.org/uploads/e6cd5a09-cd19-4587-aa06-368d3fc78917/open-society-barometer-can-democracy-deliver-20230911.pdf
http://www.opensocietyfoundations.org/uploads/e6cd5a09-cd19-4587-aa06-368d3fc78917/open-society-barometer-can-democracy-deliver-20230911.pdf
http://www.opensocietyfoundations.org/uploads/e6cd5a09-cd19-4587-aa06-368d3fc78917/open-society-barometer-can-democracy-deliver-20230911.pdf
http://www.wired.com/story/history-predicting-future/
http://www.wired.com/story/history-predicting-future/
http://www.theguardian.com/technology/article/2024/may/30/openai-disinformation-russia-israel-china-iran
http://www.theguardian.com/technology/article/2024/may/30/openai-disinformation-russia-israel-china-iran
http://dx.doi.org/10.1080/0022250X.1971.9989794
http://dx.doi.org/10.1177/20413866221080629
http://dx.doi.org/10.1177/27550311231153484
http://dx.doi.org/10.1177/27550311231153484

Krieglstein, F., Beege, M., Rey, G.D., et al. (2023), “Development and validation of a theory-based Qua]ity Education
questionnaire to measure different types of cognitive load”, Educational Psychology Review, for All
Vol. 35 No. 1, p. 9, doi: 10.1007/s10648-023-09738-0.

Morris, W. (1908), “Hopes and fears for art”, London, Longmans, Green and Co, available at: https://
1a600904.us.archive.org/28/items/hopesfearsforar00morr/hopesfearsforarO0morr.pdf(accessed
18 May 2024).

Oettingen, G. and Mayer, D. (2002), “The motivating function of thinking about the future: expectations
versus fantasies”, Journal of Personality and Social Psychology, Vol. 83 No. 5, p. 1198.

Rots, L., Aelterman, A., Devos, G. and Vlerick, P. (2010), “Teacher education and the choice to enter the
teaching profession: a prospective study”, Teaching and Teacher Education, Vol. 26 No. 8,
pp. 1619-1629.

Yin, H. and Huang, S. (2021), “Applying structural equation modelling to research on teaching and
teacher education: looking back and forward”, Teaching and Teacher Education, Vol. 107,
p. 103438, doi: 10.1016/j.tate.2021.103438.

317

Corresponding author
Chris Brown can be contacted at: christopher.brown@soton.ac.uk

Downloaded from http://www.emerald.com/qea/article-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026


http://dx.doi.org/10.1007/s10648-023-09738-0
https://ia600904.us.archive.org/28/items/hopesfearsforar00morr/hopesfearsforar00morr.pdf
https://ia600904.us.archive.org/28/items/hopesfearsforar00morr/hopesfearsforar00morr.pdf
http://dx.doi.org/10.1016/j.tate.2021.103438
mailto:christopher.brown@soton.ac.uk

Appendix

(panuiuoo)
Je)IWIS 10 9)IS 1eINNNO € saeul Jo 90e1d e BunisiA 1o Hjied 90uslos
10 wnasnw ‘A1911e8 e 18 UONIqIYXa Ue 01 Bul08 SB YoNs ‘SallANOY .
(010 Wiy “Le Jo A101s1y "8°9) S8sIN02 ayel .
sy1e1 Jo sa1nyoa) ongnd pusny .
d191BYD SE YONs ‘| 9ANELIaUSS JO WIO) B 9sN .
1onoN eipadpiipm asn .
Buiyosess gam oly10ads .
$59] 10 Jeah & 90IM|.
1U91U09 10} S3010 PUE BIPBW |BID0S SSI0IY .
Yiuow e 80uUQ
S1U1104 € 80U (s»00q 10 sauizeSew se yons) Suipeal Jayo ul agesug . seap! 1o Supies: UsweSesus sea
aN Jusiunio} 0o (aunuo Jo saidoo eoisAyd) siededsmau peay . P Mses 3 Pl e
>09M B 90U0 IN0QY
s)iewa uondiosgns Wo1j JUslU0d pesy .
sAep may A1ang
(sa1uad snolen Jo) syseopod 03 ualsi] .
210w Jo Aep e 89UQ
(s@1ua8 snolLieA Jo) Sa1IBIUBWINDOP YOIBA\ .
sawwesS01d Siiejje JUSLIND 0] UBISI 10 YDIep .
S19UUBYD 10 SaWWEIS0Id SMaU 0) UBISI] 10 YdIBM .
1 (Aidde
1eY1 )18 yo11 9sea)d) Um0} 8Y1 OP NOA OP UBLJO MOY ‘PALLIOJUI 1]aM J1aSIN0A
Buidesy pue sileye Jua.nd yum a1ep ol dn Suifels yroq inoge urese Supjuiyl
uepodwioN ‘A1|e1aUS8 SMaU aU) JO MBIAISAC UE SUJUIBIUIEL 10/PUE ‘BIpaLU
wenodwl jeymawos 1B100S/BIPAW JO SWLIOJ IO $9IIAISS ‘s3oNpoid Mau Inoge aiow 1no Suipuly [sureye uaino
aN juepodwiun Jo Juepodwi JaylaN ‘syuawdolanap pajejai-yneay yum suigegus uods yum aep oy dn unm ayep-o1-dn Suifers]  1uswWaBesua seap) (£l
juenodwy Buidesy ‘sjusne olWoU098 pue jeaniod Jo 1sealqe Suikels Aq ‘e)dwexe  luswadedus-seapl Jo anjep
1euodwi A1ap 104 ¢SJieyje ua1ind yum alep o1 dn Aeis 01 NoA 10j 1 s1uenodwi MOH
juenodwiloN
JuepodWI JeYMBLIOS *(*019 a1njeIL) ‘sue Suipnoul) 81n)No pue A101sIy Jo s10adse Jualayip Inoge
an JueHodWIUN 10 JueyodwW) JByNeN 210w SULIBAODSIP 10/pUE ‘AS010ULIB) MBU PUE SBLIBA0DSIP O1IIUBIOS IN0GE [powopur-iom Buidosy]  JuaLaSeSus seap| L
a1ow Suluiea) isaanoadsiad 10 SeapI 1USIBYIP IN0ge S10W 1IN0 Sulpuly
Juepoduw Aq ‘a1dwiexa 104 {pawuiojul-11am )asinoA desy 0) NoA 10411 s1uenodwl Mo 3uswaBeBua-Seap! 40 anIeA
Jueyodw Alop q 8] 4 P JUI-NIOM ) > 0} 331 sl uep | MOH
sway Sliomawesy
2dojans) 980! swoay konun: alqeue, aqe
(aN) padojanap Neos 2] S 1qetien 10100dsy 12ge7

Mmau o (3) Bunsixg

318

KaAIns uonyeonps pue uonoadsord ‘sy1omiau ‘sedapt y3noiyy yromawesy 3y SursijeuonerodQ v d[qeL

lwww.emerald.com/qealarticle-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026

Downloaded from htt,



=l= N
S < v
o = M
g 2

=]

=5

2

5

<

=

o

(panuijuoo)

anuun aq 01 siyy aAsNaqg ABuons | g

anuun aq 0} siy1enaiaq | &

anN juswalels
siyy 88pn( 03 81q€ 8 0} UONEWIOJUI B10W PadU |

anJ1aqg 01 siyl ananaq |

anJ) aq 01 s1y1 8Asag Aj3uons |

IR

elwelodosa|y pue 1dA33 JUaloue a1 ‘suones||

a3 03 Buipea) ‘siaiayies 193uny Al1es Yim 93paIMOUY SH PaIBYS UONESIIAD
‘@l shueny ‘pasueApe ue ‘pakonsap Suiad 81049 ‘1eU) 9ABNAG SISIS0109BUDIY
“punos ueyy Jayies 18y ANenloe si yie3 syl 1sa33Ns 01 90USPIAG SI BIBYL

“sme) aamqiyold

I0W pue 1210111 8sodwi 01 8SNJXa U 8pIA0Id 01 S)UBWIUIBA0S |euOnEU Ag
IN0GE PalLEeD 219M (L L/6 SE YONS) SIUBPIOUI PUE SHOBNE ISLOLIS) JO JaqUInU v
“Aunnoe uewny Ag pasneo A1oauip si (e8ueyo ajewnd) Suneay 1eqolo

*21n0 03 paugisap ale Aoy} SaSEaSIP Y} UBY) Uyeay Ino o}

snoaBuep a1ow Aesouss aie (aUIDOBA 6L PIAOD U} 10 HIWIW SE 4ONS) SaUI0oeA &
“s918010UYd9] |B1IISALIR)

-211X PUE SOJN YIIM S191UN0DUS JO J00Id 191995 OU BABY SIUSLIUIGAOD
Awouo2a ay1 pue A1e100s Suloe) 1ea1y) 1598819 91 SI UoneISIWW|

*$1840BB) UBY) 10040S 18

$5990NS §,UBIPIIYO U0 BOUSNYUI J955I] B BABY JUSLUUOIIAUS BWIOY PUE SJusIed ®
*$910110 121008 INO

ur 8soy} a1 Aq paousn)yul si ‘(sjeNad pue sapninie 1o ‘§:) ‘a4 U0 400NN INQ
‘uoissaudap 8] SANSS! YNeay 1eIuaW 0} 8INGLIL0D UED 8530 Suleg

*yneay 1noA 1oy peq si Suidea 1sa83ns 01 80UaPIAG OU AJUBLIND SI BJBY L
“Buiuiea) 1snf puokeq ‘s1oedwi aanisod aaey

UeO - $81I8)|ES JO SWNASNW BUINSIA SE YONS — SBINANOE 1eNN)ND Ul Sunedionied &
19N} 94 0} S)UILIAIEIS BUIMO]I0} BUY DAB1IO] NOA YOIYM 03 JUSIXS B} B1EDIPUI SEdld

R

B

2R

BER

Kiannoayye seapl

wewagesus seap| @Sl
s\iep pue aanisod Ajuapi 03 a1qy

asay

pasn sem yoeoidde Supjuel e UBY3 JaYIBI BP0 MINW Y
e/u

€

4

3

an

IR

@)qeondde 10N

Mo} NoA 1830 Aq PaX1] 10 papuUBLILIODaI B1e Aay3 1By ]

(smal

1eonnod ‘8+a) saanoadsiad pue MalA-plIOM UMO JINOA slouiw sisAleue ayyleyl
$S9008 0] dAIsuadxaul/aal) ale AayL

@1ep 0} dn ase noA uluesw ‘jeaidoy Suiyiawos apirosd Aay)

papiaoid s| sanss| 8y Jo uoneue)dxa yidap-ul uy

19algns e uo uoluido/malA Ladxe ue yum pajuasald ale nok eyl
puejsiapun 03 Asea s| pajuasaid Janew 10a(gNs/3uslu0d syl ey

1nsal e se paidsul 188} usyo 1ey |

AusIn/asn 0y ajqefolus ale AayL

aunnoi Jejngal 1nok jo ued aie s3uiyy asau) Suloq
98pajmou}/uoiiewlolul 81qenas Yum nok apirosd Nim Aay3 1eyy 3sniy NoA
noA 1saIe1ul 1ey) seale 108(qns 1o soido) Jajjo AayL

‘wayy yumy/ul e8esus noA Aym sousnyul

1SOW JeUY) SOIISLIBOBIBYD 931U] 8Y) 10918 aseald ‘pulll Ul SBNIAIIOR 8SaU1 U

IR IIFRIFE R

seapl 1no Sunjess Juawagedus seap| @val

ponuiuo) "IV d[qeL

/lwww.emerald.com/qealarticle-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026

Downloaded from http



(panuiuoo)

yum agedus noA 1ey) (spuai) pue Ajiwej Sulpn|oxa) SUOII0BUUOD BIPaW |EI100S 3
£9NeY NOA SUONOAUUOD BIPBW |BI00S ®e
[spuai) 85019 UBY) J8U10] A)1EID0S Y1E) NOA WoyMm 0) SInoqysiaN g
[spualy 85019 uey) 18Y10] A))100S 311 NOA WoymM 01 SaN3es)109 HJOM &
[spualiy 85010 uey) 18Y10] A11e100S 31y noA woym o) (engoBeuAs Jo
91dwe) anbsow ‘yainyo se yons) 01 Buojag NoA dnoid snoinal e Jo siaquiay g
anN 1xa) asuodsal uado [spuaiiy 85010 Uy} 9Z1S YI0MIaN SHJOMIBN ELMN
Jay10] Ane1oos e noA woym 01 8uojaq noA Alunwiwod 1o dnous e Jo siaquisiy g
[spuaiy 85010 UBY} 18Y10] Ajje100S
311 oA woym o} (gm suods e se yons) 0} 3uojag NoA g\ e Jo S1aquialy g
aAey noA siaquiaw Ajiwey 8s0)D R
aAeY NoA spuslly 85010 &
140 Jaquinu ajewixoidde ay) 83edipul asesld
“90UapIAG UNM dn padoeq
10U s,11 )1 9sed Sumadwod e axew o) Aige s Jexeads e Aq pakems wop)es we | R
@oualiadxe 1euosiad Jo uonowa
K1@10s 10U pue 8duspIns Ag paousnyul aie suoluldo Aw eyl Juenodwi s1| ®e
“uiuoseas Aw u| sme)y pue suondasuoosiw Ayauspl ueo | R
sjulodmaln
anneusane Suloidxe 03 uedo we pue Bupjuiyl umo Aw ) saselq 8ziugooal ueod | R
BUIUIBWIOS MOUY 1,UOP | UBYM JILUPE O} JUSPLUOD WE | g
192(gns e uo asiadxa Aw ssaidxa 03 JUSPIUOD We | e
9018y ABuons e -o1doy
an 2018y . © 40 83paimou} A dojanap 0} UOHEWIIOJUI B1GEIDI 10§ YOIESS 0} MOY MOUX | & voneonp3  gza3
9ai3esIp Jou aa18e JayllaN . *$90IN0S UONEWIOUI JO ANIQIPaI0 8y} SSasse 01 AMige AW Ul UapU0d Wwe | R
2aigesiq . ‘suondwnsse
9ai8esig ABuons «  puesuonenasqo s,e1doad 1ayio aua)eyod o) suonsanb piey yse 0] 91qe we | R
“2J0W JNO puly 0} Y2Jeasal |)IM | ‘SUIly1aWOs INOJE 2INS 10U WE | | ®e
*91eIN00E/ENIo.Y
9Q 0] MOU| | JBYM UO SPJING 3 uaym Sulylawos 1sniy 03 A1ay 1) aJow we | ®e
"MoU Apealie | 1BUM J81uNn09d 1YSIW 1BY1 99UBPIAS 1IN0 328s AjaA1E | R
*sjuaWBpN pawwIojul Bew 0} S10e) 9zAjeUE pue ‘a)en|eAs ‘jaidialul ueo | &
“SBap! 1UaJaJIP USOMIa] SUONDAUUOD 1eDIS0) ay) dseuS uea | R
*$18U10 JO SIYBNOU) BU) Ul SB1DUB)SISUOOUI 8ZIUS008] UED | &

:S)UBLWILIEIS SUIMO)|0) U UM 98.5E NOA OP JUBIXS 1BYM Of

Ay10ads aseayd - 1810

9a189( 18103000

99189(Q sIg1sE

ewo)diq 10 21ed1318D 81eNPEID 1S0d

(ezzoz)
“1e39 umoug 59 eaideq sioeyoeg . ;uoneaynenb Jo 19A9) 1saySiy JnoA si je BONPS JO |ONS" uoneonp: L
1 9 diyssonuaiddy . uoy 101991 158UBIY 118UM P9 J0 19897 1 3 @La3
El Ju81BAINDA 10 19A8) Y .
(1useainba
10 3809 se yons) suoneaynenb 1aAa) 1004y .
suoneoynenb oN .
panunuo) *1v AqeL
— (=)
= I
O (@] (2]

/lwww.emerald.com/qealarticle-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026

Downloaded from http



== b
g < o
g = o
g &

S

25

2

5

<

=

o

(panunuoo)

e/u
[Ay0ads aseard] Joun0 e
way) 01 sMalA INoA Buissaldxe 8)qenojwo9 188} noA 1ey L g
alay 01 8ulua1sh Yyuom ase Aay1 3uiyl mouy noA sydoad Jayio eyl e
pasn sem yoeoidde Supjuel e ueyl Jayiel 8pod MNw Bunnsseal aanoadsiad J1ay) puly nok eyl R
an e/u X sJa11aq 10 400110 ‘sMalA Bunsixa InoA a8ua)ieyd Ajaanisod Asyi eyl R [Buons SUOMISN  EOMN
e . Buiueiysnua Jo Sunsaiaul mala Jo syutod J1ay) puly nok eyl R 10 yBOM] $B11 3J0MIBU SEBP]|
C . 03>}1e3 03 Asea Wwayy puy nok ey g
L . UOWILLIOO Ul §18113¢ 10 00N ‘SMAIA J s oAeY NoAJey ] &
91qeafpa)mou ag 0} Way) JapIsuod nok eyl 3
:soAn0adsiad Mau 10 Seap! ‘Sileye 1uaLINd INoge yum agesus nok Aym aouan)ul isow
1By} SO[1S118}0BIBYD 881} BY) 108]8S 85E8]1d ‘pUlW Ul SUOI}IBUUOD JBIO0S 881 YU
e/u R [62ZIS YIOMISN S€ S95U0dSaI JO 185 SUUES §38N] ¢ SUOOBULOD
JanaN N 1e120s 4noA yum sBuly) Jo sadAl asayl ssnasip NoA op ualyo moy ‘(Anesauss smau ayy SUO0I108UU0D 1B100S LM seap!
fotey ° JO M3IAISAO UE UIBJUIBLL JO/PUE ‘BIPALL |BID0S/BIPALU JO SWIOY IO SIDIAISS ‘S1onpoid  SSNOSIp s)uapuodsal Ualo moy
aN way) yum eBedus/wayy SOMIBN  ESMN
295 | UBUM SUOISES90 BU1 10 LIS UO . MBU IN0GE 210W INO pulj ‘s)usdojansp palejal-yieay yim eesus fuods yum  :[sileye JuaLINd yim ayep-oi-dn
Wayy yum a8eSus/LBY) 988 | 1eL) SALI 1SOW . a1ep 01 dn daay| SJUaA8 O1WOU09a pue jeaiod Jo 1sealqe Aeis noA uaym ‘eldwexs  Suikeis] Ainenuao yiomiau seap|
way) ym a8eus/way) 89s | awn A1ong . 104) JUBLUOW BU} 10} S1IBJE JUBLIND )M 83ep 03 dn Buikess Suidesy 1noge Bupjul
e . [9ZIS I0OMIaN SE sasuodsal Jo 10s awes sasn] (sSuly) Jo sadAy
2UOU 10 M3} AIBA Y)IM SSNOSIP | . ©S8U} SSNOSIP NOA OP SUOIOBULOD 181008 INOA JO AuBW MOY UM ‘(Aessusl smau ayy YUM Seapl ssno:
an MOJ B 1M SSNOSIP | . JO MBIAIBAO UE UIRIUIEW JO/PUE ‘B1PAU |BID0S/BIPAW JO SWI0J IO S90IAI8S ‘sjonpoid  syuapuodsal 81doad Auew moy SHUONION  EHMN
J1ey INoge Yum ssnosip | . MaU JN0Qe 210W 1IN0 pulj ‘sjuawdolanap paiejal-yneay yum agesus uods yum :[si1eye JUBLIND YUM 33ep-03-dn
Auew yum ssnosip | . 91ep 0} dn daay {sJuaAs 21LWOU0Da pue |eonnod Jo 1sealqe Aels nok uaym ‘a)dwexa  Sulhels] finenusd yiomieu seap|
TIE1SOWE 0 NE YUM SSNOSIP | . 10J) JUBLIOW BY} 10} SJIBYE JUBLINO Yym a1ep 0} dn Suikes Suidesy 1noge SupjuiyL
. 97IS SIOMIBN
. §€ 535000531 J0 195 SWES S95N] £SUONOAUUOD |B[00S INOA LM sBUIY} Jo sadAy SUOIOBU0 181908
: 959U} SSNOSIP NOA 0P UBYJO MOY ‘(018 BIMjeIal] ‘SLIE BUIPNIOU! - 8INNNO PUB AIOISIY  U1IM SBBPI SSNOSIP Sluapuodsal
anN . . SHIOMIBN  EEMN
586 | UBLM SLIOISEII0 SU} 10 BLUIOS UO . 10 S109dSE 1UaIaJ4IP INOQE SI0W JBAODSIP J0/PUE ‘AS0)0ULYDD) MBU PUE S$31I9A0DSIP ud1j0 Moy :[pawojul-am
Wous Ym o5e8US/LLIBY) 89S | 18U} SO SO . 91J13UBIOS INOGE BIOW UIES) ‘S8ANOadSIad 10 SEap] JuaIayIp INoge ajow Ino puyy  Suldesy] AHenuad yiomiau seap|
woyy yum aBeBusyway) 99s | swn A1oAg . oA uaym ‘ejdwexa 1oj) JUBLLOW 8y} 10} PaLLIOJul-IaMm 185104 Suidea Inoge Supjul
e . [ezIS oMIBN
3UOU 10 Maj AIBA U3IM SSNOSIP | . S€'§35U00531J0 395 SWEs $o5N] ¢S5uIU} JO $adA} 959} SSNISIP NOA Op SUOIOBULO0D i seap! ssnosip swepuodsas
MOJ B 1M SSNOSIP | . 181008 INOA JO AUBLU MOY UM ‘(038 1njelay ‘Sue SuIpn)oul - 1nno pue Aloisiy
aN 91doad Auew moy :[pawiojul-nam SIOMIBN  EZMN

Jley Inoge Yyum ssnosip |
Auew yumssnasip |
Teisouwne Jo je yum ssnosip |

10 53109dSE JUBIBHIP INOJE 210 JIAOOSIP J0/PUE AB010ULOBY MBU PUE S3LIA00SIP

91J1UBI9S INOGE BI0W ULEeB) SaAoadsiad 10 ses

UB1aY4Ip INOGE 810W INO puly

noA uaym ‘e)dwexa 10j) JUSWOW BU) 10} PaWLIOJUI-IaM J1asinoA Suideay 1noge upjuiyL

Buidaay] Ainenuad yiomiau seap|

panupuo) IV IqeL

/lwww.emerald.com/qealarticle-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026

Downloaded from http



(ezoz)

“1eo8 Aw Suiyoeal Jayje 199) 1)IM | Moy auiSew

“leonoeidwi U)o a.e s1eo8 AW

$8W091N0 a1Mny 9qissod ayy Suowe Joy Suidoy we | 8Wwono ayy AJnus)
“siey ued 1euiduo Aw aseo ur ueyd dmjoeq e exew |

*sue)d Aw Ajipow 0} aw a1INbal $82UBISWNDIID UBYM Aseaun we |

*91qe]IBAE BARY | S90INOSBI PUE BLUI BY) UBAIS D11SIEBIUN UBYO BlE S1808 AW
“Way) yuMm 1eap 1M

| moy ueyd pue 1eo$ Aw 01 AeM By UO J8IUNODUS 1YSIW | S8)0BISCO JOPISUOD |
*JSOW JUBM | SALIOOINO BU) UOISIAUB |

*950040 0} yred yoym

BuIp1oap 3ons 193 | 1608 € 01 ABM 8L} UO PO BU) Ul 310}, € YOBaI | UBUM
“sAejap Jo swajqoid pajedionueun Joy awn enxs ul piing | ‘ueld e Sujew usym
“wayy1eaw Ajalel | 1eyy onsiwndo os ale s1e08 AW

*pauue)d se 08 1,uop SBUILY UBYM OP O} JBYM BINSUN WE |

‘ssai3oid

s3uiyr moy uo Suipuadap uonoe J0 $8s1N02 1UBIBYIP AJ10ads 1ey) sueid axew |
"Op Ueod | 1eym Jo Alleal ay) paaoxe s1eos AW

“leo8

e 0} Aem ay) uo saNINDIYIP 10 sAejap paldadxaun J9IUNOOUS | UBYM }oNIS 188 |
*3U0 1880 9Y) 800U PUE 120F € PIEMO]) SUIEd BAIBUISYE JOPISUOD |

*s1e08 AW yoeal | 92U0 31} 99 NIM 31NNy Aw 1eYM auISew

21NN} 8y 10} SEWOIIN0 183p! AW a1e1dWwauod |

99218y AiBuons e

9018y .

9a.3esIp Jou 9ai8e JaylIaN .
9ai8esIq .

9918es1q ABuons .

R RRIR R RIFRFRF

R

:SjuaWaleIs SUIMO)10) BUY YIIM 9915E NOA 0P JUBIXS 1BYM O]

s1oyine Aq pajeald o[qe], :(5)9dInog

Jaspulw aAnoadsoisd

uonoadsold @Lyd
e ssassod sjuapuodsal Jaylaym

an

$19410UE BUO MOUY|
&noA se anJy aq 01 sSUIY) JO SPUB| BWES BU) dAdNag

£(S919q0Y 10 $ISBIBYUI SE YONS) NOA YIIM UOWIWIOD Ul 8S] BUILIBWOS BIEYS
¢(ensoseuks

Jo anbsow ‘yoinyo se yons) 01 uojaq noA dnoig snoiSial swes ayy 01 Suojeg
£018u01ag NoA sanuNWWo9 Jo sdnoid awes ay) 0} Suojag

<(amo suods e se yons) o1 Buojag noA sqnio swes ay) o) Suojag

NoA se uonednooo swes ay) sAeH

&noA se pooyInoqygiau awes ayy ul eAr]

£NoA se suoneoynenb Jo 1aAa) swes ay) aAeH

£NOA se smalA eonijod awes ay) aleys

e/u i3
Mmou} j,uod .
op auoN .
op may A1ap .
op awosg .
0p IOl .
opnv .

PR

RIIRFR

:SPUBLIJ 9S010 INOA OP JUBIX8 JBYM O

ARisuap S1oMBN SUOMIBN  ELMN

E
1
322

panuiuo)) IV d[qeL

/lwww.emerald.com/qealarticle-pdf/2/1/291/10338640/qea-11-2024-0128en.pdf by University of Southampton user on 05 March 2026

Downloaded from http



	Education, prospection and social networks: surveying ideas-engagement amongst 7,000 respondents across seven European countries
	Ideas-informed society and the importance of ideas-engagement
	Theoretical frame
	Level of education
	Social networks
	Prospection
	Purpose of this paper

	Empirically testing our framework
	Approach
	Ethics
	Analysis
	Results
	Education foundation and critical thinking
	Networks and information flow
	Ideas engagement and evaluation
	Prospection patterns

	Discussion and conclusion
	Conclusion
	References


